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The need to change



For teachers, as for students,”
the most effective evaluation
comes from someone who sits

beside us and helps us grow_ .S




SITUATION IN LATVIA

An acute need to
continuously adapt to the

changes for more objective
assessment of teacher
performance




What is the theoretical framework

for teaching performance to teach
215t century skills?

Analysis of scientific literature and documents, experts’
method, expert focus group discussion, analysis of best
practice examples.

How to describe the performance
levels according to framework?

Selected 5 categories are characterized with 13 criteria.
For each criteria, 5 performance levels are described.

OUR
RESEARCH
QUESTIONS
AND

METHODS

What results of validation of the

| B

framework in school practice show?

Field work - lesson observation (145 lessons, 18
subjects) and analysis; expert focus group discussions,
statistical data analysis (133 teachers, 21 schools).
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1. What is the
theoretical
framework for
teacher

performance
to teach 21t
century skills?

Selected category - criteria framework for teaching
performance to develop 215t century skills

111 12 113
Categories
Planning Teaching Classroom environment

IA1 | Student 1.1. Learning goals | 1.2. Metacognitive skills

self-regulation
IA 2 | Student cognitive 2.1. Learning tasks | 2.2.Classroom

activation for cognitive depth | discourse
IA 3 | Student collaboration | 3.1.Learning tasks | 3.2. Student

for collaboration collaboration
IA 4 | Leveraging digital 4.1.ICT tools 4.2. Meaningful ICT
usage

IB5S ol e 5.1. Lesson design | 5.2. Teaching 5.3. Differentiation,
IB6 basic skills ques, techniques personalization, support

6.1. Curriculum

6.2. Feedback to
students




2. How to
describe the
performance

levels according
to the
framework?

Y WA FY \\\ A

Dimensions

Performance level description (PLD) example of chosen
criteria - category Il 2nd criteria 1.2. metacognitive skills.

4-—/7

Levels

o

1

3

a

Teaches to set
goals, plan,
as5ess,
monitor one's
learning.

strategies.

Criteria Not cbserved Beginner Developing Proficient Expert
1.2 Don't organize Involves students in +Make a + Give students the task of | + Give tasks for
Metacognitive | reflaction on reflection on the conversation on how | evaluating different student to justify
skills how learning purpose of the pupils learn, read, strategies, their the choice of their

takes place learning activity, the think, remember, effectiveness, and choosing | strategies

Conducls a purpose of the task, discuss, compare the most appropriate for
strategy of talks on the strategies used by themselves and the
Ieamll:lg ata possibilities of using | students. situation.
conscious knowledge, skills,
level.

Does not involve
students in
setting goals,
monitoring their
activities,
assessment,
etc.

Involves students in
discussing goals,
performance criteria
encourages students
to see the linkage of
learning activities.

Encourages students
to personalize, adjust
goals, see the roles of
activities, use the
criteria to give a
feedback to a
classmate, to use the
received feedback

Encourages students to set
individual goals, plan

activities to achieve the goal,

formulate product, process
criteria; choose a task that
suits them, ask and give a
qualitative feedback, using
criteria, description of
performance lavels.

Creating a process
so that pupils are
guided, adjusted,
plan their activities
on their way to a
commen or
individual goals.

The pupil does
not use
metacoghitive
skills.

Pupil understands
what and why - clear
sequence of activities
and tasks; have the
cpportunity to learm
some individual
metacognitive skill

The pupil leamns to
manage leaming
through metacognitive
strategies.

Fupil uses, assess. learns
new metacognitive
strategies to guide their
leaming.

The pupil
CoNsciously,
independantly
chooses and uses
metacognitive
strategies, guides
their learning.




3. What do the
results of
validation of
the framework
in school
practice
show?

A e el

Frequency of performance levels (min O - max 4)

and average performance observed

Criteria [ 0 1 2 3 Average Criteria 0 1 2 3 Average
performance performance

1l 52 57 23 8 0.97 41. 43 51 40 2 1.01
1.2 90 a7 12 1 0.46 4.2. 109 6 1" 3 0.29
241 43 65 23 10 1.02 5211 20 36 5 30 1.71
2.2 14 74 31 23 1.46 5.2. 10 60 36 33 1.66
3118 41 48 34 11 | 5138 65 20 36 6 0.89
3.2 55 73 1" 2 0.72 6.1. 19 42 38 31 1.69

6.2. 21 74 34 9 1.28




Framework

Is created to
support the
teacher’s
professional
development in
the context of
ongoing
education
reform.

Development

Validation

Performance
level
descriptions has
been created
and validated in
the school
practice to
assess the
performance of
teachers

Implementation

Next study

The study will
be continued by
extending the
criteria for
sample
selection and
study set.

International
comparative
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It’s the teacher that
makes the difference,
not the classroom
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THANK YOU!

Any questions?
Dace Bertule
dace.bertule@lu.lv
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