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ETNISKA KULTURA DAUDZKULTURU IZGLITIBAS
NODROSINASANAIL: EIROPAS SAVIENTIBAS UN LATVIJAS
KULTURAS UN IZGLITIBAS POLITIKAS
DOKUMENTU ANALIZE

ETHNIC CULTURE FOR MULTICULTURAL EDUCATION:
THE ANALYSIS OF LEGAL PROVISIONS ON EDUCATION
AND CULTURE IN THE EUROPEAN UNION AND LATVIA

Zenta Anspoka, Gunta Silina-Jasjukevica
Rigas Pedagogijas un izglitibas vadibas augstskola, Latvija

Anotacija

Raksta analiz&ti Eiropas Savienibas un Latvijas kulttiras un izglitibas politikas dokumenti un tajos
ietvertais saturs, kas paredz etniskas kultliras apguvi personibas kulttridentitates pilnveidosanai
daudzkultiiru sabiedriba.

Ipasa vériba veltita latvie$u etniskas kultiiras aizsardzibas un ilgtsp&jas konceptualajam nostadném
Latvijas izglitibas normativajos aktos un to Tsteno$anai pedagogiskaja procesa.

Atslégvardi: etniska kultiira, kultiiridentitate, daudzkultiiru izglitiba, pedagogiskais process,
sociokultiiras kompetence.

Tevads

P&c pievienoSanas Eiropas Savienibai un NATO Latvija vél ciesak ir saistita ar sabiedribas
globalizacijas un integracijas procesiem. Pieaug cilveku migracija, sabiedriba klist arvien
daudzkulturalaka, pastav akulturacija, kultiru unifikacija un vértibu sistémas transformacija,
dazadu hibridkultiiru formu veidoSanas. Brivas parvietoSanas iesp&jas un kulttiru sapliiSana
nereti kliist par c€loni identitasu kriz€m gan atsevisku individu, gan sabiedribas grupu Iiment.
Daudzu miisdienu sabiedribas attistibas tendencu ietekmé veidojas kultiiridentitaSu savijums,
ko raksturo individa briva izvéle piederét ne tikai vienai, bet vairakam kultiirvidém, dazkart
sava etnosa kultiiras pamatu arT pazaudgjot.

Ta ka vienotas kopienas identitate sak zaud€t savu nozimi, tad 21. gadsimts piesaka sevi
ka nopietns parbaudijums nacionalo valstu pastavésanai (Valsts kultiirpolitikas vadlinijas
2006.-2015. gadam. Nacionala valsts, 2006).

Lai individs neapjuktu un nepazaud@tu sevi $ajos sarezgitajos procesos, arvien vairak jadoma
par $o problému risinasanu ar pedagogiskaja procesa, jo, ka zinam, kulttira un izglitiba, viena
otru papildinot, rada labveligus apstak]us personibas attistibai un sabiedribas ilgtsp€jigai
pastavésanai.

Kultiira bagatina izglitibas saturu un pedagogisko procesu ar vértibam un jaunam iesp&jam
personibas attistibai. Savukart izglitiba ir nozimigs lidzeklis etniskas kultiiras saglabaSanas
un attistibas veicinasanai. 21. gadsimta mazam nacijam etniska kultiira ir svarigakais to
identitates apliecinasanas lidzeklis citu etnisko kultiiru starpa. Etniskas kulttiras aizsardzibas
un saglabaSanas problémas pédgjos gados ir aktualiz&jusas ar1 Latvija.

Raksta meérkis ir analizét Eiropas Savienibas un Latvijas kultiiras un izglitibas politikas
dokumentus, lai noskaidrotu etnisko kultiiru apguves dazus aspektus Eiropas izglitibas procesa
un saistiba ar to izvertetu dazus latvieSu etniskas kultiiras apguves aspektus visparizglitojoso
skolu pedagogiskaja procesa.
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Metodes. Raksta analiz€ta zinatniska literattira par personibas kultturidentitates veidoSanos,
izvertets Eiropas Savienibas dokumentu, UNESCO deklaraciju un rekomendaciju, Latvijas
kulttiras un izglitibas procesa normativo aktu saturs no etniskas kulttiras pozicijam daudzkultiiru
sabiedriba un atklati dazi etniskas kultiiras apguves procesa aspekti.

Rezultati

Etniskas kultiira un kultiridentitate daudzkultiiru izglittbas konteksta

Etniskas kulturas un kultiiridentitates jedzieni daudzkultiiru izglitibas konteksta ir komplic&ti.
Tie nav skaidrojami ar vienu definiciju, un galvenokart tapéc, ka gan identitates jédziens, gan
kultiiras jédziens ir daudznozimigi.

Ar jédzienu “identitate” tiek akcent&ta gan katra individa savdabiba, konkré&tu 1pasibu kopums,
ar ko vins atSkiras no pargjiem, gan art individu, socialu grupu ipatnibu kopums, kas raksturo
S0 grupu savstarpgjo saistibu.

Skaidribas labad gan jaatzimé, ka vesturiski identitates jeb piederibas jédziens ir paplasinajies
no gimenes vai cilts identitates 1idz pat globalajai identitatei. Piederiba vietéjai kopienai —
gimeneli, etniskajai grupai — veidojas uz kopigas valodas un religijas kultiras pamata, bet var
arT nebiit saistita ar konkr&tu pasaules valsti. Piederibu valstij nosaka personas briva izvéle,
un piederiba starptautiskajai sabiedribai ir neatkariga no iepriek§ minétajiem limeniem
(Lynch, 1992).

Daudzkultiiru izglitibas konteksta biitiska ir etniskas identitates izpratne. Etniska identitate ir
piederiba konkrétam etnosam. Tai pasa laika jaapzinas, ka arT identitate ir nevis gatavs dotums,
bet gan process, kura var izsekot kultiiras simbolu un tiem atbilstoSu nozimju lietojumam
(Bula, 2001).

Kultiira vispla§akaja nozime ir to Ipaso garigo, materialo, intelektualo un emocionalo 1pasibu
kopums, kas piemit kadai sabiedribai vai socialai grupai, un lidzas makslai un literatiirai
ta ietver sevi ar1 dzives veidus, vertibu sisteémas, tradicijas un uzskatus. Kultiira individa,
sabiedribas un valsts izaugsme izpauzas ka Iidzas pastavésanas veids, kopienas identitates
pamats, tas attistibas lidzeklis, vertiba pati par sevi (Valsts kultiirpolitikas vadlinijas 2006.—
2015. gadam. Nacionala valsts).

Kultiiras jedzienu lietojam, domajot gan par individa kultiiru, gan par sabiedribas kulttiru
kopuma. NeapsSaubami starp individa kultiiru un sabiedribas vai tas dalas kultiiru pastav
cieSa saistiba, jo individs savas dzives laika sanem daudz vairak kultiiras veértibu, neka pats
spgj radit (Brown, 1991).

No vienas puses, kultiira tiek skaidrota ka cilveciskas esamibas kultivacijas rezultats, un ta ir
viss, ko cilvéks radijis vesturiskas attistibas gaita: idejas, lietas, literatiira, religija, maksla utt.
No otras puses, kultiira ir dialogs, kura tiekas lieta, lietas jéga, cilvéks un cits cilveks. Tikai
no cilveka atvértibas dialogam, gatavibas iesaistities dialoga ir atkariga kultiiras pastavésana
un tas nepartraukta attistiba. Kultiira Tstenojas individa pasizpausmes rezultata. Individa
darbiba atklajas vina pasaules redz€jums, atticksme pret lietam, paradibam, citiem individiem
un pasam pret sevi (Kile, Kalis, 1996).

Katra cilvéka individuala kultiira ka zinasanu, prasmju un attieksmju kopums pret apkartgjo
pasauli, paSam pret sevi ir ciesi saistita ar citu cilveku kulttiru, jo ikviena kultiira atklajas
un attistas socialas mijiedarbibas rezultata. Kultiira ir katra cilvéka ka personibas un socialo
sistému sintéze, ta ir personibas, grupas, organizacijas, sabiedribas materialo un garigo vertibu
veselums (Garleja, 2006, Ramsey, 2004).

Kulttiridentitate saprotama ka piederibas izjiita konkrétai kultiiras sist€mai. Viens no kultiiras
sisteémas butiskakajiem komponentiem ir etniska kultiira un taja ietvertas vertibas. Etniskas
kultiiras vertibas ir tas, kas atklaj katram etnosam raksturigako ta vésturiskaja pastavésanas
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laika. Etniska kultura veido nozimigu individa kultiiridentitates dalu. Kultiiridentitates
attistibas nosacijums ir kultiiras tradiciju parmantojamiba individa radosa darbiba, jo individs
ka personiba veidojas, paSistenojoties konkréta kulturvidé. Plasaka nozimé kulturvide ir
paaudzu gaita radita kultiira, izkoptas un saglabatas garigas, materialas vertibas, kas raksturo
etnosa kultiiru kopuma. Sauraka nozimé ta ir novada (konkrétas dzivesvietas) kultiira, kura
individs dzimis, dzivo un turpina attistities. NeapSaubami starp tam pastav ka kopigas, ta
atSkirigas iezimes (Ramsey, 2004).

Kulturas vertibu apguves procesa attistas un veidojas individs ka personiba, rodas izpratne
par vina attiecibam ar konkréto kultiirvidi. Tai pasa laika jarékinas, ka kultiirvide sastav
no dazadu kultiiru identitatém, zZimju sisttmam un to nozimém. Sis kultiiras nav sastingusi
veidojumi, tas atrodas pastaviga mijiedarbiba un attistiba (Parekh, 2006; Bula, 2001).

Miisdienu kultiiru daudzveidiba nav aptverama, ja neizprot, kads ir daudzo pasaules kultiiru
ka vertibu devums sabiedribas attistibai. Katra kulttra ir dinamiska realitate, kura veido musu
domasanu, attiecksmi pret apkartgjo pasauli un ietekmé miisu uzvedibas modelus (Lonner,
1994). Par svarigako daudzkultoru izglitibas mérki pedagogiskaja procesa klist nepiecieSamiba
palidzet individam apgiit prasmi sintezét dazadu kultiiru identitati, saglabajot katras kulttras
kodolu (Dirba, 2003). Zinasanas par dazadu kultiiru savdabibu dod iesp&ju planot un istenot
konkré&tas darbibas, veicina analitiskas domasanas, saskarsmes un sadarbibas nodrosinajumu
heterogéna grupa, rada apstak]us visu vienlidzigai dalibai, nemot véra individualas zinasanas,
valodas prasmes, individualas sp&jas u. c. (Anspoka, Silina-Jasjukevica, 2006).

Kultiru saskarsme un mijiedarbiba notiek tikai tad, ja akcent€ kop&jo un vienojoso, jo kultiiru
jau neveido tikai lietas. Kulttira ir cilvéces pastavésanas veids, kas izpauzas visdazadakajas
attieksmes — cilvéku saskarsmes rakstura, izturéSanas stila, riciba, ieksgja sakariba ar
apkartg&jam lietam un paradibam (Zitane 1997).

Nemot véra sabiedribas dinamiskas attistibas tendences, dazadu kultiiru savstarpg&jo saistibu,
aktuala probléma ir paaudz€s mantoto etnisko kultiiras tradiciju saglabasana un labveligu
apstaklu radiSana to pastavésanai ari nakotng, lai tas lidztiesigi ieklautos citu pasaules etnosu
kulturtelpa. Etnisko kultiru vertibu saglabasanas pamatnosacijums ir sabiedribas grupu
un atseviSku individu motivacija saglabat un atzit tas par nozimigu savas kultiiridentitates
dalu.

Etniska kultiiras vertibu apguve palidz labak izprast kulttirvides notikumus, taja dzivojoso
cilveéku domasanas un ricibas modelus, ka ar1 prasmi objektivak vertet citu kultiiru individu
darbibu daudzkultiru sabiedriba (Ramsey, 2004). Etniskas tradicijas, paradumi pariet
no paaudzes paaudzg tikai tad, ja tam tiek raditi labveligi apstakli. Parasti to saistam ar
mérktiecigu un sistémisku etniskas kultiiras apguvi gan gimeng, gan izglitibas iestade. Ta
ka masdienas gimenés dazadu apstaklu d&] ne vienmér notick mérktieciga savas etniskas
kultiiras tradiciju apguve un izmantoSana sadzive, tad gan pirmsskolai, gan skolai jauznemas
Sis uzdevums ar 1pasu atbildibu.

Etniskas kultiiras apguve ir merktiecigs process, kura notiek individa pasidentifikacija un
vienlaicigi ar1 citu individu iepaziSana un identificéSana. Tas ir process, kura savstarpg&ja
saistiba notiek gan visparcilvécisku, gan konkrétam etnosam specifisku vértibu iepazisana,
izpratne un apguve. Rodas pieredze, kas glaba milzigu speku, jo integré visu ieprieks€jo
paaudzu energétiku un to, kas tiek atjaunots un parradits, atkartojot to katru reizi no jauna
(3b1K0Ba, 2006).

Minéta pieredze rodas nevis logiskas izpratnes un iegauméSanas cela, bet emocionala
pardzivojuma rezultata, un tas ir priekSnosacijums individa ka personibas pasattistibai.

Etnisko vértibu apzinaSana, paradumu un tradiciju iepaziSana veicina ari dazadu kultiiru
individu saskarsmes prasmju apguvi, sekme dialogu ar citu etnosu parstavjiem. Visparcilvécisko
un etniskas kultiiras vértibu iepaziSana palidz parvarét dazada veida etniskos aizspriedumus.
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Cilveki, kas runa vairak neka viena valoda un pazist vairak neka vienu kultiiru, ir empatiskaki,
vini velas “celt tiltus”, nevis “nostiprinat robezas” (Beikers, 2003, Dirba,2003).

Tai pasa laika janem véra, ka kontakti starp dazadu etnisko grupu individiem ir atkarigi no
ta, cik noteiktas, precizi iezimétas ir etniskas robezas, cik noteikts, individiem zinams, stabils
ir Sajas robezas ietvertais kultiiras saturs. Jo veseligaka ir individa etniska pasapzina, jo
pozitivaka veidojas saskarsme ar citam etniskajam grupam, izpratne par citu etnosu kultiiras
tradicijam (JIebenesa, Tarapko, 2003).

Jakads grib saprast citus, vispirms vinam ir jaiepazist paSam sevi. Lai bé€rniem un jaunieSiem
sniegtu precizu skatfjumu uz pasauli, izglitibai neatkarigi no ta, vai ta buitu izglitiba gimeng,
sabiedriba vai skola, vispirms japalidz atklat, kas ir vini pasi, kads ir tas kultirvides
mantojums, kura vini dzivo, macas, atpiisas. Ja individam piemit sava kultiiridentitate, tad
vins labak spgj izteloties sevi citu cilvéku vieta un saprast vinus. Tadas empatijas attistiSana
skolas socialas uzvedibas zina nes auglus visu miizu. Macot bérnus un jaunieSus pienemt
citu etnisku vai religisku grupu viedoklus, nakotng var izvairities no izpratnes tritkuma, kas
izraisa naidu un varmacibu pieaugus$o vidé. Religiju, vEstures un parazu maciSana talab var
noderét par lietderigu atskata punktu uzvedibai nakotné (MaciSanas ir zelts, 2001).

Etniskas kulturas apguve ir katras valsts izglitibas politikas pamata, jo valsts pienakums ir
riip€ties par etnisko kultiiru ne tikai sevis, bet ar1 pasaules kopiga kultiiras mantojuma d¢l
(UNESCO Vispargja deklaracija par kultiiru daudzveidibu, 2001).

Eiropas Savienibas un Latvijas izglitibas un kultiiras
politikas dokumentu saturs etniskas kultiiras apguvei

Kultiiru daudzveidiba veido cilvéces kopigo mantojuma dalu. IpaSa nozime nematerialas
un materialas labklajibas avotam ir tradicionalajam zinasanam, pamatiedzivotaju zinasanu
sistémai un to pozitivajam ieguldijumam ilgtsp&jiga sabiedribas attistiba. Etniskas kultiiras
izpausmes ir biitisks faktors, kas lauj individam paust savas idejas un vértibas un dalities
tajas ar citiem. Valodu daudzveidiba ir kultiiru daudzveidibas pamatelements, un izglitibai
ir butiska loma kulttiras izpausmju aizsardziba un veicinasana (UNESCO Konvencija par
kultiiras izpausmju daudzveidibas aizsardzibu un veicinasanu, 2005).

Analiz€jot Eiropas Savienibas izglitibas un kultiiras politikas dokumentus (UNESCO
Vispargja deklaracija par kultiru dazadibu (2001), MaciSanas ir zelts: UNESCO zinojums par
1zglitibu 21. gadsimtam (2001), UNESCO Konvencija par kultiiras izpausmju daudzveidibas
aizsardzibu un veicinasanu (2005), UNESCO Konvencija par nemateriala kultiiras mantojuma
saglabasanu (2006), Recomendation of the European Parliament and of the Council of
18 December 2006 on Key Competences for Lifelong Learning (2006), Eiropas Parlamenta
“Kultiiras programma (2007-2013)”, 2007), jaatzimé, ka Eiropas Savienibas darbiba izglitibas
joma ir virzita uz sadarbibu un etnisko kultiru daudzveidibas atzi§anu. Daudzkultiiru
1zglitibas jautajums nav atrisinams centralizeti. Katras valsts izglitibas sist€éma ir unikala, un
tomer katras dalibvalsts pienakums ir istenot tadu politiku, kura tiktu nemta véra pamatnacijas
un mazakumtautibu tiesibas uz kultiiru aizsardzibu un saglabasanu (Recomendation of the
European Parliament and of the Council of 18 December 2006 on Key Competences for
Lifelong Learning, 2006).

Eiropas Padomes programma “Kultiira (2007-2013)” uzsverta nepiecieSamiba saskanot Eiropas
Savienibas politiskas nostadnes, pasi akcentgjot saskanotas ricibas nepiecieSamibu starp
izglitibas un kultiiras jomam (Eiropas Parlamenta “Kultiiras programma (2007-2013)”, 2007).

Lai risinatu Sos uzdevumus, katra Eiropas Savienibas dalibvalsts pati veido savu izglitibas
sistému, nosaka savu izglitibas programmu, macibu valodu un citus ar izglitibas politiku
saistitos jautajumus.
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P&dgjos gados Latvija ir ratificgjusi vairakus UNESCO dokumentus (UNESCO Konvencija par
kultiiras izpausmju daudzveidibas aizsardzibu un veicinasanu (2005), UNESCO Konvencija
par nemateriala kultiiras mantojuma saglabasanu (2005; UNESCO Vispargja deklaracija par
kulttiru daudzveidibu (2001). Tie valstij nosaka veikt pasakumus, kas paredzeti, lai aizsargatu
gan pamatiedzivotaju, gan mazakumtautibu etniskas kultiiras.

UNESCO Konvencijas 2. panta 3. punkta sacits: “Kultiras izpausmju daudzveidibas un
aizsardzibas prieksSnoteikums ir tads, ka tiek atzita visu kultiiru vienlidziga veértiba un ievérota
ciena pret visam kultiiram, to vidii pret minoritasu un pamatiedzivotaju kultiru.” (UNESCO
Konvencija par kultiiras izpausmju daudzveidibas aizsardzibu un veicinasanu, 2005)

Kultiiru daudzveidibas, tai skaita pasaules etnisko kultiiru, ilgtsp&jas nepiecieSamiba ir
pamatota un nostiprinata UNESCO Vispargja deklaracija par kultiru dazadibu (2001),
Konvencija par nemateriala kultiiras mantojuma saglabasanu (2005). Jautajums par etniskas
kultiiras vertibu talaknodoSanas veidu un saturu ar izglitibas starpniecibu ipasi aktuals
kluvis p&c Latvijas pievienoSanas UNESCO Konvencijai par nemateriala kultiiras mantojuma
saglabaSanu. Nematerialais kultiiras mantojums ir parazas, spéles un mutvardu izpausmes
formas, zinaSanas un prasmes, ka arT ar tam saistiti instrumenti, priekSmeti, artefakti un
kultiirtelpas, ko kopienas, grupas un dazos gadijumos — atseviski individi atzist par sava
kultiras mantojuma dalu (UNESCO Konvencija par nemateriala kultiiras mantojuma
saglabasanu, 2006).

Konvencija jedziens saglabasana nozimeé veikt darbibas, kuru mérkis ir nodrosinat nemateriala
kultiras mantojuma dzivotsp€ju, ieskaitot ta identifikaciju, dokumentésanu, pétniecibu,
saglabasanu, aizsardzibu, popularizéSanu, vertibas nostiprindasanu, talaknodosanu, it ipasi
ar formalas un neformalas izglitibas palidzibu, ka ari tas nozimé atdzivinat Sada mantojuma
dazadus aspektus (UNESCO Konvencijai par nemateriala kultiiras mantojuma saglabasanu,
20006).

Parskatot Konvencija uzskaititas nemateriala kultliras mantojuma saglabasanas iespgjas,
redzam, ka popularizéSana un talaknodoSana nav iesp&jama, ja §is darbibas tiek istenotas
atrauti viena no otras. Bitiska ir Konvencijas 13. panta uzsvérta doma par to, ka dalibvalstim
ir japienem vispargja politika, kuras mérkis ir sekme&t nemateriala kultiiras mantojuma vértibas
palielinasanu sabiedriba, sekmét zinatniskus, tehniskus, makslinieciskus petijumus, ka ar1
pétniecibas metodologijas izstradi, lai saglabatu nematerialo kultiras mantojumu, ipasi to,
kam ir kads apdraud&ums. Savukart 14. panta uzsveérta izglitibas programmu izstrades
nepiecieSamiba plasakai sabiedribai, bet jo seviski jaunatnei (UNESCO Konvencijai par
nemateriala kultiras mantojuma saglabasanu, 2006).

Ieprieks minétos jautajumus Latvija saka risinat vél pirms pievienoSanas UNESCO Konvencijai
par nemateriala kultiiras mantojuma saglabasanu (2005). Valsts programma “Kultiira (2000—
2010)” tiek nosaukts tas problému loks, kas skar etniskas kultiiras saglabasanas un individu
izglitibas jautajumus: trilkst miisdienigas pieejas tradicionalas kultiiras integrétai apguvei
visparizglitojoSajas skolas, triikst macibu lidzeklu (gramatu, video, audio materialu) un
metodiskas literatiras par latviesu, libieSu un mazakumtautibu kulttiru (Valsts programmas
“Kultdira (2000-2010)”, 2001).

Valsts programmas “Kulttira (2000-2010)” mérkis ir nostiprinat latviesu etniskas kultiiras
lomu etniskas identitates apliecinasanas un saglabasanas procesa, istenojot Latvijas sociali
politisko, ekonomisko un garigo integraciju Eiropas Savieniba, palielinot latviesu un libiesu
tradicionalas kultiiras apguves patsvaru valsts vispargjas izglitibas programmas. Lai So
meérki 1stenotu, programma tiek uzsvérta etnosa kultlirvésturiskajas tradicijas saknotas
infrastruktiiras saglabasana, latviesu, libieSu un mazakumtautibu kultiiras apguvei paredzeta
satura Tpatsvara palielinasana vispar€jas izglitibas programmas, zinatnisku, zinatniski
popularu, macibu u.c. materialu publikaciju sagatavosana, folkloras nometnu, vasaras skolu
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u.c. sartkojumu atbalstiSana, novadpétniecibas veicinaSana u.c. darbibas (Valsts programma,
“Kultiira (2000-2010)”, 2001). Programmas galvenie virzieni etniskas kulttiras nodroSinasanas
aspekta ir cieSi saistiti ar sabiedribas integracijas procesa veicinasanu. Lai istenotu So
programmu, kultiirpolitika tiek saskanota ar izglitibas politiku.

Ar1 Izglitibas attistibas pamatnostadn€s 2007.—2013. gadam ir uzsveérta etnosa kultiirvésturiska
mantojuma un tradiciju saglabasana, etniskas un valstiskas identitates stiprinasana (Izglitibas
attistibas pamatnostadnes 2007.-2013. gadam, 2007).

Sai sakara pozitivi vértéjama ir Valdibas deklaracija (2007), kura tiek pausta appems3anas
nodroS$inat kultirizglitibu, lai tad€jadi veicinatu bérnu un jauniesu vertibu sistémas veidoSanos
un radoSo sp&ju atraisiSanos. Deklaracija tiek pausta gataviba izveidot Latvijas kulttiras
kanonu — izcilako literatiiras, makslas, miizikas un kino darbu kopu, kas jaapgist vidgjo
izglitibu ieguvusam cilvékam Latvija, atjaunot ka obligatu miizikas macibu visparizglitojosas
skolas, veicinat kordziedasanas tradiciju nostiprinasanu un attistiSanu skola. Valdiba appemas
nodrosinat Latvijas nemateriala kultiiras mantojuma registra izveidi un izsaka gatavibu
rikoties, lai saglabatu Latvijas novadu tradiciju daudzveidibu un savdabibu un mazakumtautibu
kultiiru tradicijas (Deklaracija par Ministru Kabineta ieceréto darbibu, 2007).

Gataviba saglabat Latvijas novadu tradiciju daudzveidibu ir atbildiga apnemsanas laika,
kad Latvija strauji izziid unikalas lokalas etniskas kulttiras tradiciju izpausmes formas
un to saturs, piem&ram, suitu burdondaudzbalsiba, Ziemellatgales dziedaSanas tradicija.
Latvija joprojam ir dzivas unikalas viet&jas kultiirvides tradicijas, kas vél ir parmantojamas
tiesa veida no tradiciju nes€jiem — vecakas paaudzes teic€jiem. Seviski bagatas $aja zina ir
Latgale un Kurzeme. Pieméram, Latvija ir vairak neka septindesmit dazadu maskoSanas
tradiciju nosaukumu (pazistamakas no tam — kekatas (Liepaja, Skrunda, Varme, Svéte u.c.),
¢igani (Talsi, Renda, Dziikste, Vilce u.c.), mazak pazistamas — suselnieki (Koknese), kaitas
(M&rdzene, Nautréni, Zvirgzdene), spickstini (Arlava), dadi (Auleja), grjadzes (Ludza), razyni
(Liksna) u.c.) (Rancane, 2002). Katra novada vai pat konkrétas vietas masku vai cita tradicija
ir neatkartojama, jo savdabigs un vienreizgjs ir to izpausmes veids un forma, norises laiks,
semantiska jéega un konteksts, izmantotais muzikalais, horeografiskais materials un ierazu
dialogi (ierazu dialogos joprojam var saskatit loti senus mitologiskos prieksstatus). Ieprieks
nosauktais parstav visas nozimigakas tradicionalas kultiiras “valodas” — horeografisko,
muzikalo, verbalo, priekSmetisko.

Latvija nozimigs dokuments, kura atspogulotas riipes par etniskas kulttiras saglabasanas un
ilgtsp€jas nepiecieSamibu, ir Valsts valodas likums. Ta mérkis ir nodroSinat latvieSu valodas
saglabasanu, aizsardzibu un attistibu, latviesu tautas kultiirvésturiska mantojuma saglabasanu
(Valsts valodas likums, 1999).

Lai sekmigi 1stenotu Valsts valodas likuma noteikto, 2005. gada tika izstradatas Valsts valodas
politikas pamatnostadnes. To satura ietverta latvieSu valodas lingvistiskas kvalitates un
konkurétspgjas garantéSana, valsts valodas funkcion€$ana, valodas tradicionalas kultturvides
saglabasana, aizsardziba un attistiSana, valodas vispusigas izp&tes veicinasana, zinatniski
pamatotas literaras valodas standartizacija un normu modifikacija, lai nodroSinatu latvieSu
valodas ka dzimtas valodas apguvi gan izglitibas sisttma, gan mizizglitiba un veicinatu
zinatnisku un popularzinatnisku materialu veidoSanu un izplatiSanu par latvieSu valodu un
valodas politiku Latvija (Valsts valodas politikas pamatnostadnes 2005-2014, 2005).

Valoda nav tikai sazinas lidzeklis. Ta ir etniskas kultiiras tradiciju glabataja un etniskas
identitates pamats. “Ar valodas palidzibu varam, no vienas puses, apgit konkrétas tautas
kulttiru, no otras puses, valoda pati atklaj tautas kulttiru, tas attistibu dazados laikos. Valoda,
kas augusi Iidz ar kultiru, arT ir vislabaka §ts kultiiras izteicgja. Valoda jitama kultiras
smarza, ta glaba tautas apzinu”. (Beikers, 2002, 58)
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Dazi etniskas kultiiras apguves aspekti pedagogiskaja procesa

Lai arT etniskas kultliras mantojuma apguve ir ietverta visu pamatizglitibas programmas
jomu — valodas, matematika un tehnologijas, maksla, cilvéks un sabiedriba — macibu
priekSmetu satura (Pamatizglitibas standarts, 1998), tomér viena no svarigakajam izglitibas
jomam, kura ipasi varam palidzét skolénam saskatit valoda ietverto kultorologisko informaciju,
dazadu etnosu kopigas un atskirigas iezimes, apgiit verbalos un neverbalos attiecigas kultiiras
uzvedibas modelus un tos izmantot sazinas situacijas, ir valodu joma. Valodu jomas macibu
priekSmeta — latvieSu valodas — viens no macibu uzdevumiem ir skoléna sociokultiiras
kompetences attistiSana, jo svarigi ir apgiit valodu ka tautas kultiiras sastavdalu un izzinas
lidzekli, valodu ka personibas un etniskas identitates saglabasanas un attistiSanas lidzekli
(Valsts pamatizglitibas standarts. Latviesu valoda 1.-9. klasei, 2006).

Valoda visplasak uzkrajas un izpauzas etnosa kultiiridentitate un pieredze, tiek saglabata un
talak nodota etnosa genétiska atmina. Tekstu, teikumu, vardu latviesu valodas pedagogiskaja
procesa var apliikot ka gramatiska, ta kulturologiska aspekta. Tas individam Jauj labak iepazit
pasauli, kura vins$ dzivo, pilnveidot izpratni par to, ka ikvienam etnosam ir savs pasaules
skatfjums, savas parazas, tradicijas, kas atspogulojas valoda, ka dazadu etnosu kultura ir
kopigas un atskirigas iezimes, ka apzinati jaizkopj iecietiga attieksme pret citadibu (Macibu
process: latvieSu valoda, 2004).

Lai veicinatu $o unikalo tradiciju ilgtsp&ju, pedagogiskaja procesa nakas domat par dazu
macibu satura akcentu spécinasanu. Jo 1pasi Sai sakara akcent€jama vietgjo teiku, pasaku,
tautasdziesmu, nostastu izmantoSana, lai skoléni apgtitu konkrétas zinasanas par sava novada
vesturi, geografiju, ekonomisko situaciju u.tml., lai “ieaugtu” $aja kultira un latvietibu vai
piederibu Latvijai macitos saprast nevis Sauri ka saistibu ar So vietu, bet ar1ka visparcilvécisku,
unikalu vertibu, ar ko visi Latvija dzivojosie un katrs individuali var sevi pieteikt pasaulei,
jo daudzkultiiru sabiedriba visparcilvéciskas vertibas ir tas, kas mis vieno, bet etniskas
vertibas savukart ir tas, kas padara mus savdabigus, un tiesi ar to més kliistam interesanti
ar1 pasaulé.

Novadu kultiiras daudzveidibas pamata ir ar1 izlokspu ipatnibas, kas ir seviski saudzgjamas
tradiciju parmantoSanas sakara. Tradiciju daudzveidibas saglabasana nozime ir ari to
IstenoSanai piemerota kultiiras telpa. Tiesi novadu tradicijas veido attieciga novada individu
kultiiridentitates pamatu, un to vértiba ir aizsargata UNESCO Konvencija par nemateriala
kultiras mantojuma saglabasanu (2005).

Folkloras teksti (tautasdziesmas, pasakas, teikas, nostasti, sakamvardi, parunas, ierazu dialogi,
vietvardi u.c.) latvieSu valodas ka macibu priekSmeta satura atklaj kulttiras funkcionalo
raksturu, saistibu ar konkréta etnosa dzivi. Jebkur$ méginajums izprast folkloras tekstus ir
meéginajums analiz&t to semantisko un slépto jégu (3bikoBa, 2006). Skoléni var apgiit prasmi
izmantot folkloru ka nozimigu savas dzives sastavdalu (kopigi svinot gadskartu svétkus,
apgustot novada tradicionalo kultiiru, tas tradicijas, ierazas u.tml.).

Izpratne par etniskas kulttiras sinkrétismu veidojas aktivas izzinas un emocionalas mijiedarbibas
rezultata, ta pamata ir sajitas — uztvere — prieksstati — domasana. Praktiska, daudzveidiga
darbosanas lauj katram vairot savu pieredzi, paplasinat to un izmantot jaunas situacijas, gut
macibu procesa pozitivas emocijas, atklat pasauli meklejumdarbibas cela, uzkrat ta saucamas
fona zinaSanas par sava etnosa un citu etnosu materialo un garigo kultiiru, apgiit prasmes
tas izmantot un veidot pozitivu attiecksmi pret STm veértibam (Anspoka, Silina-Jasjukévica,
2000).

Sociokultiiras kompetence ir ar1 sp&ja izmantot valodu etniskas un pasaules kultiiras
1zzinasanai, tas attistiba notiek noteikta kulttrvésturiska vidé saskarsmé ar citiem cilvékiem
un dabu. Vispiemérotakais veids etniskas kultiiras satura un formas apguvei ir savstarpgji
bagatinoSa aktiva sadarbiba starp skoléniem < vecakiem « skolotaju.
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Bitisks jautajums ir skolotaja profesionalitates jautajums. No skolotaja profesionalitates
atkarigs, ka skoléns spés izprast, ka “latvju dainu dziedataja Iiksmo, ja var sadziedat ar trim
novadiem, un skumst, ja neviens preti nedzied. Vina dzied, stavédama uz akmens, dzied kalna
gala, dzied vakara, lai balstina pari skan, pari mezu galotném, par deviniem priezu siliem. Vina
grib, lai vinas dziesma klausitos mi]a Mara, mate gan $ai saul€, gan aizsaulg, lai to sadzirdétu
ne tikai bralis un tautu déls, bet visi ciema laudis, vina dzied, lai tric€tu visa tautu zeme un
dziesma aizskanétu lidz Vaczemeli, t.i., [idz arzemém.” (Maurina 1994, 205)

Skolénam jadod iesp€ja iegiit informaciju arT par tautasdziesmu, pasaku, ticgjumu, sakamvardu
u.c. izcelsmi, to radanas vietu un teicgju. Sada informacija rosina skoléna izzinas interesi
noskaidrot novada vietgjas kultiiras tradicijas, paplasina skoléna izpratni par folkloras, tradiciju
daudzveidibu un atskirtbam dazados novados.

Iepazistot etnisko kultliru personigi nozimiga darbiba, individs var ne tikai pilnveidot savu
valodas lietotaja pieredzi, izprast apkart€ja pasaulé notiekoSo, ieklauties kultiirvid€, veidot
atbildigu pilsonisko poziciju un pozitivu attieksmi pret kultiirvésturisko mantojumu, iemacities
analiz€t un ietekmét sabiedriba notiekoSos procesus, bet ar ieklauties daudzkulttiru sabiedriba
un nepazaud@t savu etnisko identitati ka veértibu mainigaja pasaulé.

Secinajumi

Daudzkulttiru izglitibas konteksta biitiska ir etniskas identitates ka individa kultiiridentiates
komponenta izpratne. Ta ka kulttiridentitate ir piederiba konkrétai kultiiras sist€émai, tad par
svarigaku daudzkultaru izglitibas mérki pedagogiskaja procesa kst nepiecieSamiba palidzét
individam apgiit prasmi identificét un sintezeét dazadu kulttru identitates un saglabat savas
etniskas kultiiras pamatu.

Etniskas kultiiras apguve ir process, kura parmantojamibas un radosas darbibas, emocionala
pardzivojuma rezultata notiek individa pasidentifikacija un citu individu iepaziSana,
visparcilvécisko un konkrétam etnosam specifisko vértibu apguve to savstarp&ja saistiba.

Etniskas kultiiras apguve ir katras valsts izglitibas un kultiirpolitikas pamata, jo katras
Eiropas Savienibas dalibvalsts pienakums ir ripéties par konkrétas valsts pamatnacijas un
mazakumtautibu etnisko kultiiru saglabasanu ne tikai sevis, bet ar1 kopiga kultiiras manto-
juma del.

Izglitibai ir butiska loma kultiiras izpausmju aizsardziba un saglabasana. Péc vairaku UNESCO
dokumentu — UNESCO Konvencija par nemateriala kultiiras mantojuma saglabasanu (2005),
UNESCO Vispargja deklaracija par kultiru daudzveidibu (2001), UNESCO Konvencija par
kultiiras izpausmju daudzveidibas aizsardzibu un veicinasanu (2005) — ratificéSanas Latvijai
ir pienakums veikt darbibas kulttiras un izglitibas joma, nodroSinot pamatiedzivotaju un
mazakumtautibu etnisko kultliru mantojuma identifikaciju, dokumentaciju, p&tniecibu,
saglabasanu, aizsardzibu, popularizé€Sanu, to vertibas nostiprinasanu, talaknodosanu ar
neformalas un formalas izglitibas starpniecibu.

Latvijas valdiba ir deklar&jusi gatavibu saglabat Latvijas novadu tradiciju daudzveidibu un
mazakumtautibu kultiiru tradicijas. Tas ir nozimigs solis laika, kad strauji izziid novadu
etniskas kultiiras tradiciju izpausmes formas un saturs, pieméram, suitu burdondaudzbalsiba,
Ziemellatgales tradicionalas dziedaSanas tradicija u.c.

Nemot véra miisdienu sabiedribas attistibas tendences, arvien aktualaka probléma kliist macibu
satura un ta apguvei planotu pedagogisko lidzeklu izvéle dazados macibu priekSmetos, lai
veicinatu individa kulttiridentitates apzinasanos un individualas kultiiras attistibu, nodrosinatu
savu etnisko vertibu saglabasanu un vienlaicigi palidz&tu izprast un apgiit citu etnosu vértibas.
Ar zinaSanam, prasmém un pozitivu attieksmi pret sava etnosa, konkrétas vides savdabibu
un tas kultiiru sakas arT pasaules kultiiru daudzveidibas iepaziSanas process.
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Nozimigu lomu individa kultiiridentitates attistiSana miisdienas ienem intereSu un vispariga
1zglitiba. Latvijas kulttiras un izglitibas politikas dokumentos uzsvérta nepiecieSamiba bagatinat
intereSu un visparizglitojoSo izglitibas programmu saturu pamatnacijas un mazakumtautibu
kultiiru aspekta.

Pamatizglitibas programma 1pasa vieta ir latvieSu valodai ka skoléna sociokulttiras kompetences
sp&jai, uz konkrétam zinaSanam balstoties, apliecinat savu etnisko identitati, socializ&ties
konkréta kultiirvide, pasattistities. LatvieSu valoda ir ne tikai sazinas lidzeklis, bet arT etnosa
tradiciju, to vesturiskas attistibas atklaj&jlidzelis, katra skoleéna ka personibas pasapliecinasanas
lidzeklis daudzkulttiru sabiedriba.

LatvieSu valodas macibu satura akcent€jama viet&ja novada teiku, pasaku, tautasdziesmu,
nostastu izmantoSana, lai skoléni apgiitu konkr€tas zinaSanas par sava novada vésturi,
geografiju, ekonomisko situaciju u.tml., “ieaugtu” $aja kulttira un latvietibu, piederibu Latvijai
macttos uztvert nevis ka parakumu par citiem, bet ka savdabigu, universalu kultiiru, ko
raksturo visparcilvéciskas vertibas un etniskas vertibas, kas atklajas dialoga ar citiem.
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Summary

The article marks the necessity of acquiring the values of ethnic culture, according to the
principles of multicultural education for the future. It is based on an analysis of legal provisions
on education in the European Union and Latvia. The authors base their research on the
UNESCO, European Union and Latvian documents, recomendations and publications about
education and ethnic culture. The research praves the necessity to acquire values of traditional
culture for tolerance and understanding of different nations and encouraging social solidarity,
which is important in a multicultural society. The article draws some problems and solutions
for maintaining individual identity in a multicultural environment.

Keywords: ethnic culture, cultural identity, multicultural education, teaching/learning process,
socio-cultural competence.
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SKOLOTAJU DARBIBA PUSAUDZU MACIBU DISCIPLINAS
VEICINASANA

TEACHERS’ ACTIVITIES FACILITATING TEENAGERS’
LEARNING DISCIPLINE

Linda Daniela, Daiga Kalnina
LU, Latvija

Anotacija
Raksta analizéts macibu disciplinas jédziens un nosacijumi, kuri veicina macibu disciplinas ieveérosanu.

Sie nosactjumi rada macibu disciplinas problémas. Salidzinats skolénu un skolotaju viedoklis par Siem
nosacijumiem, ka arT padzilinati analizéta skolotaju darbiba macibu disciplinas veicinasana.

Atslégvardi: macibu disciplina, pasreguléta macibu darbiba.

Tevads

Latvijas skolas jau ilgi ir aktualas skolénu macibu disciplinas problémas. Ar §Tm problémam
saskaras ikviens skolotajs un atkariba no pieredzes, psihologiska stavokla un gatavibas
darbam ar macibu disciplinu veido attiecibas ar skoléniem. Jedzienu “disciplina” lieto art
autori, kuri pétijusi skolénu uzvedibas problémas (Balsons, 1995; Kantere, 1993; Koloroso,
2002; Diksons, 2001; Dreikurs, 1973; Eisenberga, 1989; Geidzs, Berliners, 1999; Glasers,
1998), un $is termins tiek saistits ar dazadiem noteikumiem, kas jaievero, lai macibu process
varétu noritét veiksmigi. [zstradatas teorijas skaidro macibu disciplinas problému c€lonus un
iesp&jamos risinagjumus. Tomér Latvijas pedagogiskaja vidé kops neatkaribas atgtiSanas par
macibu disciplinu ilgstosi nerunaja, jo pastavéja uzskats, ka, veidojot demokratisku macibu
vidi, disciplinas problémas izzudis. Latvijas un citu bijuso padomju republiku situacija ir
pasa ar to, ka vide, arT pedagogiska vide, ir mainijusies no autoritaras uz demokratisku,
bet lielaka dala pedagogu savu izglitibu un pirmo darba pieredzi ir guvusi autoritaraja
sisttma un pedagogiskajam darbam ir sagatavoti atbilstosi talaika prasibam un skolas
pienemtajam attiecibu stilam. Tomer situacija ir mainijusies, un jaunas paaudzes skoléni, kas
nav piedzivojusi So autoritaro sistému, nepienem skolotaja vienpersoniski izvirzitas prasibas.
Skoléni vélas atbalstosu un saprotosu pedagogu, vélas, lai klas€ biitu radoSa macibu vide un
tiktu ieverotas vinu intereses, bet tai pasa laika nevélas uznemties atbildibu par savu ricibu
un macibu darbibu.

Macibu disciplinas jedziens
Dazadi autori atskirigi skaidro terminu “disciplina”.

* Disciplina ir maci$ana, izmantojot dazadu prasmju vingrinajumus, parrunas,
pamaciSanu, informé&Sanu. (Gordon, 1974)

» Disciplina ir saistita ar pasdisciplinu, un ta balstas uz brivibu un atbildibu. Skoléniem
jabiit gataviem uznemties atbildibu par izdarito izvéli. Tomer pasdisciplina nostiprinas
tikai tad, kad tiek akcepttas arT izv€les izraisitas sekas. (Balsons, 1995)

» Disciplinétiba — sp€ja apzinigi saskanot savus uzskatus un ricibu ar vecakiem,
vienaudziem, skolotajiem, valsts, sabiedrisko organizaciju prasibam un normam.
Disciplinétiba ka paradums, rakstura ipasiba veidojas personigi nozimiga darbiba.
(Spona, 2001)

» Disciplina ir lejasgals tai kaptuvei, pa kuru cilvéks, uz augsSu kapdams, nak pie
personigas un sabiedriskas kultiiras. (Berzins, 1936)
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» Disciplina — spg€ja atzit savu nepiepemamo uzvedibu un uzgemties atbildibu par to.
(Glasers, 1998)

* Disciplina — ieverot skolotaja izvirzitos noteikumus. (Canter, 2001)

* Disciplina ir process, kura izmanto maciSanu, modeleSanu un citas atbilstoSas metodes,
lai panaktu tadu uzvedibu, kas nodrosSina drosu, mierigu un produktivu macibu vidi,
mainot nepienemamu uzvedibu pret piepemamu uzvedibu. (Dixon, 2001)

Lai apzimétu darbibas nosacijumus, kas jaievéro macibu vide, turpmak lietots termins
“macibu disciplina”, kas sevi ietver gan dazadas paSorganizetas darbibas nosacijumus
(pieméram, laiciga ierasanas uz stundu), gan savstarp€jo attiecibu nosacijumus (pieklajiga
izturéSanas), gan ari savu tiesibu aizstavésanu. Nevajadz&tu macibu disciplinu saprast ka
skolotaja vienpersoniski izvirzitus noteikumus, bet gan ka skolotaja un skolénu sadarbibas
rezultata radusas pasorganizetas darbibas robezas, kas veicina skolénu sp&ju radosi izteikties,
veiksmigi macities un, ieverojot savas tiesibas uz brivibu, respektet citu skolénu un art skolotaju
tiesibas uz savu individualitati un apzinaties, ka briviba sevi ietver ar1 atbildibu. Tatad termins
“macibu disciplina” ir pasreguléta mactbu darbtba vide, kurd ir jaievéro zinamas socialas
konvencijas un likumi/normas. Terminu “socialas konvencijas”, aizstajot terminu “normas”,
saka lietot I. Maslo, ar to saprotot socialas vienoSanas, darbibas nosacijumus vid€, kur visas
puses ir vienlidz iesaistitas So vienoSanos pienemsana un vienlidz atbildigas par to izpildi.
(Maslo, 2006)

Termins “pasreguleta macibu darbiba” tiek saprasts ka mactbu process, kura skoléni ir
atbildigi par maciSanos un macisandas rezultatiem. (Zimmerman & Schunk, 2001)

Pétijuma izlase un tas veidoSanas logika

Pusaudzu macibu disciplinas pétijuma izlase veidota péc Klastera izlases principiem. Aptaujati
127 septito klasu skoléni (33% no izlases apjoma), 146 skolotaji, kas strada ar septito klasu
skoléniem (37,8% no izlases apjoma), un 112 septito klasu skolénu vecaki dazadas Rigas
skolas (29,1% no izlases apjoma), neizvéloties skolas p&c macibu valodas vai piedavatas
izglitibas programmas. P&tljuma aptaujas anketa izstradata, izmantojot izteikumus, kas
iegtiti fokusgrupu diskusijas par macibu disciplinu. Respondenti vargja ranzet savas atbildes
no 0 (vienmer) lidz 5 (nekad). Anketa bija anonima, visi respondenti vargja brivi izteikt
savu viedokli, un tas labveligi ietekmgja p&tijuma validitati. P&tfjuma rezultata apkopoti un
shematiska zim&juma attéloti dazadi nosacijumi, kas ietekmé& pusaudzu macibu disciplinu
(1. attels). Saja raksta analizéta skolotaju darbibas ietekme uz pusaudzu macibu disciplinu.

Nosacijumi skolotaju darbiba, kas veicina macibu disciplinu

H. Gudjons (Gudjon, 1998) ir teicis, ka skolotajiem darba ir divas funkcijas. Pirma funkcija —
macit nepiecieSamo macibu saturu, parliecinoties, ka ikviens skoléns visu apgiist, un sekmét
labveligas attiecksmes veidoSanos pret konkrétu macibu priekSmetu un macibu procesu kopuma.
Misdienu pedagogiskaja vidé skolotaja macisanas funkcija ir mainama pret darbibam, kas
veicina maciSanos. Tomér nedrikstétu aizmirst, ka pedagogs ir tas, kur§ vada maciSanas
procesu un organizg skolénu darbibu, jo nevar mehaniski pienemt, ka pedagogiska paradigma
ir mainijusies uz skolénu pasregulétu macibu darbibu, tapec skoléni zinas, kas jadara un kada
veida. Ja pedagogs pienem, ka b&rniem ir paSiem jamacas, un nevada Sos procesus, skoléni
ir apjukusi, tie nesaprot, ar ko biitu jasak, un tiem nav skaidrs gaidamais rezultats. Ipasi
pusaudziem raksturigi, ka tie neplano savu darbibu ilgi uz prieksu, lidz ar to p&c ménesa
paredzamais parbaudes darbs ir tala un neparredzama nakotné. Tas veicina tadas situacijas
veidosanos, kad pusaudziem skiet, ka visu pasp&s apgit neilgi pirms parbaudes darba, tap&c
macities katru dienu nav nepiecieSams. Tas nelabvéligi ietekmé macibu sasniegumus.
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L. attéls. PusaudZu macibu disciplinu ietekméjoSie nosacijumi

Otra funkcija — nodroSinat kartibu, balstoties uz skolas prasibam un noteikumiem, ka ar reagét
uz nepienemamu uzvedibu, tai skaita uz macibu disciplinas parkapumiem. Tom&r miisdienas
skolotaja autoritates pastavésanai ir nopietni ierobezojumi, pieméram, skolotajam ir jakontrole
bez kontrolésanas, jaapstadina bez bremzg&Sanas, jaaizsarga neatbalstot. Lai nodroSinatu
macibu disciplinu, skolotajam ir javeicina skolénu pasreguléta macibu darbiba, ievérojot
socialas konvencijas. Tomér lidzsingja realitate skolu pedagogiskaja vide ir veicinajusi to, ka
nereti skolotaji apjiik, baidoties parkapt robezu starp skolénu disciplinéSanu ar autoritativam
darba metodém, kas nav pienemamas demokratiska skola, un vélmes uzturet klasé zinamu
kartibu. Vinu darbiba vai bezdarbiba veicina macibu disciplinas problému rasanos un
macibu rezultatu pasliktinasanos. Savukart neveiksmes macibas rada negativu attieksmi pret
macibu priekSmetu un skolotaju, un §1 attieksme biezi vien izpauzas ka macibu disciplinas
neievérosana, kas savukart veicina macibu sasniegumu pazeminasanos (2. attels).

Macibu
disciplinas
parkapumi

Problémas
macibas

Negativa
attieksme pret
macibu
priekSmetu un
skolotaju

2. attéls. Attieksmes, macibu disciplinas un macibu sasniegumu mijsakaribas
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1. Zogla pétijuma (Zogla, 1994) noskaidrojusi, ka skolénu emocijas ir tiesi saistitas ar vinu
attiecksmi pret macibam. Jo augstaki ir skolénu macibu sasniegumi un pozitivaki vertgjumi,
jo pozitivaka ir vinu attieksme pret macibam, un konkréta situacija skoléna atbilde ir darbiba,
tada veida pauzot attiecksmi pret ar&jo pasauli. Tomer ir nepiecieSama skolotaja palidziba, lai
skoléna panakumi dominétu par neveiksmém. Jau E. Dinsbergis (1874) ir atzinis, ka bérnu
nezinasana biezi vien ir vainojams skolotajs, sakot: “Ka var bt luste macities, ja skolotajs
pats nurd un pukojas!” I. Zogla norada, ka skoléns labpratak risina aktualas situacijas radito
pretrunu tad, ja ta uztur galvenokart pozitivas emocijas, un to var panakt ar aizrautigu darbu,
kura nekludigi tiek atrisinatas arT uzmanibas un disciplinas problémas. Tomér skolotajam,
saskaroties ar macibu disciplinas problémam, biezi skiet, ka vainigi ir neaudzinatie skoléni,
nepareiza audzinasana gimeng vai citi skolas specialisti, kas nespg&j nodrosinat kartibu. Stradajot
klas€, skolotajs ir atbildigs par skolénu darbibu, tapéc skolotajam lidz ar nepiecieSamajam
izmainam pedagogiskaja vide ir jamaina arT sava darbiba. Tai jabut verstai uz macisanos kopa
ar skoléniem, vadot maciSanas procesu, nevis macisanu; uz pasregulétas macibu darbibas
veicinasanu, nevis ar&ju noradijumu sniegSanu macibu darbiba; uz macibu disciplinu, kas sevi
ietver savstarp&ju vienosanos rezultata panaktu socialo konvenciju ieveéroSanu, nevis skolotaja
vienpersoniski noteiktu disciplinu, kas pieprasa zinamu normu ievérosanu.

Stradajot ar skoléniem, nepiecieSams iedrosinat tos mactties un apgit tas iemanas, kas palidzes
tiem macities un uzvesties ka veiksmigiem skoléniem. Parejot no maciSanas uz macisanos, ir
svarigi veicinat skolénu pasregulétu macibu darbibu, kas veicinatu panakumus macibas.

Sakot pétijumu par pusaudzu macibu disciplinu, tika analizéta pedagogiska literatiira
par c€loniem, kas veicina pozitivu macibu disciplinu. P&c teorétiskas literatiiras analizes,
diskusijam ar skoléniem un skolotajiem un pilotpetijuma veiksSanas tika izvirziti 5 nosacijumi,
kapec macibu disciplina tiek ieverota:

» skolotajs/-a nepielauj, ka to neievero,

» skoléni ciena skolotaju,

e stunda ir interesanta,

» pargjie klases skoléni pieprasa to ievérot,

* ta ir nepiecieSama, lai skoléni varétu labak macities.
Par nozimigako nosacijumu, kapéc macibu disciplina tiek ieverota, skoléni atzinusi pirmo —
“skolotaja nepielauj, ka ta netiek ieverota”. Tomer skolotaji savu darbibu macibu disciplinas
nodroSinasana uzskata par nozimigaku neka skoléni (3. attéls), un tas liecina par nepiecieSamajam
izmainam skolotaja darbiba, lai veicinatu pasregulétu macibu darbibu un macibu disciplinu.
Skoléni atzist, ka interesanta stunda, skolotaja radoSa darbiba un skolénu iesaistiSana macibu
procesa organizacija rada pozitivu attieksmi pret skolotaju, macibu priekSmetu un lidz ar to
ar1 veicina pozitivu macibu disciplinu. Tai pasa laika skoléni atzist ar1 nepiecieSamibu ieverot
zinamus noteikumus klas€ un uzsver skolotaja lomu, lai nodrosinatu to ievéroSanu.
Par nenozimigako skoléni un skolotaji atzinusi ceturto nosacijumu — “pargjie klases skoléni
pieprasa to ievérot”, un tas norada uz Latvijas pedagogiskas vides atSkiribam no arvalstis
izstradatajam macibu disciplinas teorijam (Balsons, 1995; Kantere, 1993; Koloroso, 2002;
Diksons, 2001; Dreikurs, 1973; Eisenberga, 1989; Geidzs, Berliners, 1999; Glasers, 1998),
kur citu klases skolénu ietekme tiek augstu vértéta. Tas norada, ka skoléni pusaudzu vecuma
vélas, lai vinu viedokli uzklausitu, lai tie tiktu iesaistiti macibu procesa organizacija, vélas
paSorganiz&tu macibu darbibu, bet nevélas uzklausit klasesbiedru viedokli un ievérot skolotaja
vienpersoniski izvirzitus noteikumus, tomer uzskata, ka par macibu disciplinas problémam
klas€ atbildigs ir tikai skolotajs. Tas liecina par nepiecieSamibu macibu disciplinas nosacijumus
parrunat ar skoléniem un pienemt tos savstarp&ja sadarbiba, lai skoléni Sos nosacijumus
uzskatitu nevis par skolotaja vienpersoniski izvirzitiem noteikumiem, bet gan par socialajam
konvencijam, par kuru ievéroSanu ir atbildigs gan skolotajs, gan skoléni.
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3. attels

Skolotaju darbibas, kas var veicinat macibu disciplinas probléemu rasanos

Parak daudz véribas pagdatnes faktoriem

Analizgjot pusaudzu macibu disciplinas problémas un c€lonus, kas tas varétu bt veicinajusi,
vairaki autori (Balson,1995; Dreikurss, 2004; Gordon, 1974; Glaser, 1998) vérs skolotaju
uzmanibu tiem faktoriem, kurus var€tu mainit, neakcentgjot pagatnes ietekmi, ko nav
iesp&jams mainit. Tatad skolotajam, stradajot ar skoléniem, jacensas norobezoties no skoleénu
pagatnes klidam, skoléna gimené pielautajam audzinaSanas klidam un jastrada ar visiem
skoléniem vienadi.

Vecaku vainosana bérnu nepienemamaja uzvediba, nemekléjot sadarbibas iespéjas

Ja pedagogs apzinas, ka skolénu nevélamo uzvedibu, parkapjot macibu disciplinas nosactjumus,
varétu bt ietekmgjusi situacija gimeng, vinam jamekI¢ sadarbibas iespgjas ar vecakiem, lai
varétu mainit faktorus, kas ietekmé tagadni, bet nevainojot vecakus par pagatni. Tada veida
netiks raditas barjeras skolas un vecaku sadarbibai, kas sasaucas ar jau minéto autoru domu,
ka nav jaakcent@ pagatne, kura neko nevar mainit, bet gan jacensas panakt skolénu pozitivu
attieksmi pret macibam, mainot tagadni ietekmé&joSos faktorus. Tas paradas ar1 skolotaju
atbildgs par iemesliem, kap&c macibu disciplina tiek parkapta, — licla dala izvelgjas atbildi, ka
gimeng nav bijis noteikumu. Tomér skolotaju un skolénu atbildes butiski atskiras, un skoléni $o
iemeslu ir uzskatijusi par mazsvarigu. Var secinat, ka skolotaji macibu disciplinas nosactjumu
neievéroSanu liela méra saista ar noteikumu neesamibu gimeng, jo, ka liecina skolénu sniegtas
atbildes, noteikumi gimengés tiek izvirziti, un skoléni to neuzskata par iemeslu, lai neievérotu
macibu disciplinas nosacijumus. Viens no iemesliem varétu but tas, ka skoléni gimené
pienemtos noteikumus uzskata par svarigakiem neka skola izvirzitos uzvedibas noteikumus,
tai skaita macibu disciplinas nosacijumus.

Sadu uzskatu iemesls var biit:

» skoléniem ir pozitivaka attieksme pret gimeni neka pret skolu, tapéc ari gimeng
izvirzitie noteikumi tiem Skiet svarigaki;

 skolotaji nevelta pietiekami daudz pulu, veicinot macibu disciplinas ievérosanu,

» skolotaji nepietickami sadarbojas ar vecakiem, lai panaktu vinu atbalstu, skaidrojot
macibu disciplinas nepieciesamibu;

+ skolénu vecaki pietiekami neizprot macibu disciplinas nepiecieSamibu skola;

» gimeng izvirzitie noteikumi atbilst mazai grupai, bet ne lielai, kada parasti ir skola
un klase.
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Nepietiekami sagatavotas stundas

Dala skolotaju negatavojas katrai stundai, jo ir parliecinati, ka savu macibu priekSmetu zina
un tapéc 1pasa gatavosanas nav nepiecieSama. Ja ta gadas tikai daZas reizes, skoléni var arl
nepamanit, ka skolotajs nav sagatavojies, bet, ja tas notiek regulari, tad bérni nepienem Sadu
ricibu un izaicina skolotaju paradit savu nesagatavotibu, panakot, ka skolotajs zaude kontroli
par situaciju klasg, kas, savukart, var radit macibu disciplinas problémas. Labakais panémiens
pozitivas attieksmes veicinasana un Iidz ar to arT pozitivas macibu disciplinas nodroSinaSana
ir sava priekSmeta parzinaSana. Skolotajam, ierodoties uz stundu, ir jabiit sagatavotam gan
macit savu macibu priekSmetu, gan ar1 veicinat pozitivu macibu disciplinu. Jaapzinas, ka
neviens cilvéks nevar zinat visu un ar1 skolotajs nevar zinat visu, tapeéc L. Diksons (Dixon,
2001) iesaka skolotajiem laut skoléniem dazkart kladities, lai vini savukart pielautu, ka ar1
skolotajs nevar zinat visu. Situacijas, kad skolotajs pieprasa, lai skoléniem biitu perfektas
zinaSanas vina macibu priek$meta, arT skoléni ir kategoriski pret skolotaju un var izturéties
provocgjosi, lai pieraditu, ka skolotajs pats nav perfekts.

Neveicina skolenu interesi

Skolotajiem sava priekSmeta parzinaSana vél neko nedod pozitivas attieksmes un pasregulétas
macibu darbibas veicinaSana. Lai skoléni bitu ieintereséti ta apguve, nepiecieSams dazadot
macibu metodes, pieradot, ka jebkur§ macibu priekSmets var bt interesants. Noteikti jabut
godigiem pret skoléniem, jo tie atri pamana izlikSanos un teatri, bet tai pasa laika ir jaspgj
ar1 ievérot zinama distance. Tas nozimé, ka situacija, kad skolotajs vienmula balsi stasta par
svarigako sava macibu priekSmeta un apgalvo, ka tas ir nepiecieSams skolénu turpmakaja
dzive, skoléni taja nesaskatis neka interesanta un izpildis tikai obligatas prasibas, necensoties
iedzilinaties. Vini saks garlaikoties, kas var veicinat negativu attieksmi pret macibu priekSmetu
un lidz ar to ar macibu disciplinas problémas. So aspektu atzimé L. Diksons (Dixon, 2001).
Tas apstiprinas ar1 $aja petijuma, jo par macibu disciplinas problému c€loni gan skoléni,
gan skolotaji atzist garlaicigas stundas. Analizgjot petijuma ieglitos datus, var secinat, ka
gan skolotaji, gan skoléni, kaut ar1 atbildes nedaudz atskiras, garlaicibu stundas uzskata par
svarigu iemeslu macibu disciplinas nosacijumu parkapumiem.

Garlaicibas iemesli var but vairaki:

 skolotaji nevelas dazadot darba metodes, lai noverstu garlaicibu;

» skolotaji neparzina dazadas darba metodes, lai novérstu garlaicibu stundas;

+ skolotaji ir parslogoti un tapéc nesp€j katru stundu novadit ta, lai skoléniem biitu
interesanti;

» skolas ir nepietickama materiala baze, lai stundas varétu vadit, izmantojot dazadas
interaktivas metodes, bet tos macibu lidzeklus, kas ir skolotaja riciba, skoléni uzskata
par neinteresantiem.

Skolotaja gaidas
Skoléni vienmér uztver skolotaju attieksmi un gaidas, un tas notiek vairakos veidos.

*  Uzmanibas pievérsana noteiktiem skoleniem. Ir vieglak veltit uzmanibu gudrakajiem,
apkerigakajiem un motivétakajiem skoléniem. Skolotaji var biit tend&ti sadarboties ar
gudrakajiem skoléniem, uzdot tiem jautajumus, nepieveérSot uzmanibu skoléniem ar
problematisku uzvedibu vai mazak apkeérigajiem skoléniem. Tas parasti rada situacijas
saasinajumu, jo skoléni médz pieprasit uzmanibu destruktivos veidos (tadgjadi ir
redzama nepiecieSamiba strukturétai pieejai, lai palidzetu tiem apgiit pozitivas macibu
disciplinas prasmes).

» Skolotaja attieksme pret skolenu klidam. Ir vieglak pienemt gudrako skolénu kltidas
neka akceptet, ka kludities var arT skoléns ar problematisku uzvedibu vai Ipasam
vajadzibam.
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» Disciplinas problemu risinasanas veids. Uzblaujot skoléniem vai aizradot kadam
skolénam, neapzinata veida tiek radits, ka no konkréta skoléna tiek gaidita produktiva
uzvediba, bet no pargjiem skoléniem? Ari viniem nepiecieSams radit, ka to lidzdaliba
ir svariga.

Tatad skolotaja gaidas biezi vien ietekme to, ka skoléni uzvedisies, un vai tie ievéros macibu
disciplinu. Ja skolotajs cer, ka atseviski skoleéni uzvedisies noteikta veida, ta arT biezi vien
notiek.

Nepietiekama sagatavotiba darbam ar macibu disciplinas veicinasanu

Mazak pieredzgjusie skolotaji var ierasties uz stundu, biidami perfekti sagatavojusies palidzet
skoléniem macities, bet vini nav gatavi darbam ar macibu disciplinas problémam. Pieredzgjusie
skolotaji, kas pieradusi stradat ar autoritativam metodém, saskaroties ar pusaudzu pretestibu,
var uzsakt nebeidzamu cinu par varu, lai pieraditu skoléniem, ka galvenais noteicgjs klas€ ir
skolotajs. Sadu problemu izvirzijis T. Gordons. (Gordon, 1974)

Biezi vien skolénu neorganizétibu izraisa pasu skolotaju nedisciplinétiba, pedagogiskas &tikas
normu neievérosana. Dazi skolotaji aizmirst, ka skola nav pielaujama antipedagogiska riciba,
kas pazemo skoléna pascienu.

Svarigi ir nevis sniegt skoléniem pilnigu brivibu bez jebkadas kartibas, bet gan macit pienemt
léemumus, par kuru izpildi tie pasi ir atbildigi. Ka atzimé M. Balsons (Balson, 1995), ja skolotaji
pielauj brivibu bez jebkadas kartibas, vini zaudé cienu savu audzeknu acis. Sads skolotajs
pusaudziem Skiet nevarigs cilveks, kas nesp€j dot padomu un kam vini nevélas lidzinaties,
tadgjadi skolotajam nav ne mazako ceribu, ka skoléni ieveros skolotdja izvirzitos uzvedibas
noteikumus, tai skaita macibu disciplinu.

Skolotajs nedrikst klut par skolénu manipulaciju upuri. Dazkart skolotaji pielauj kladu
attieksme pret skoléniem, jo vini loti grib bt skolénu miléti skolotaji. Vispirms jacensas
iemantot skolénu cienu — ja vini skolotaju cients, tas bus labs pamats normalai darba atmosferai
klase. Skoléni nicina skolotajus, kuri it visa paklaujas tikai skoléniem. Vini nemil untumainus,
negodigus un neparliecinosus skolotajus. Sadus faktorus par svarigiem uzskata L. Diksons
(Dixon, 2001) un Dz. Larsons un R. Debruins. (Larson & Debruyn, 2002)

Nepiemérotu macibu metozu izmantoSana

Ne visi skoléni visu uztver vienadi. Dazi skoléni ir kinestetiki, dazi ir vizualisti. Ja skolotajs
liks tikai klaustties, tad tie, kas uztver citadi, saks garlaikoties, un tas novedis pie macibu
disciplinas parkapumiem, jo tiem skoléniem, kuri stundas neuztver izklastito macibu saturu
vai nevar lidzdarboties ta apgiiSana, netiek veicinata pozitivas atticksmes veidoSanas pret
macibam.

Vel vienu svarigu faktoru ka skolotaju nepiemérotas ricibas sekas min M. Balsons. (Balson,
1995) Vins atzist, ka skolotaji biezi vien ietekme bérnus ar savu prasmi, zinaSanam, sp&jam un
veiklibu. Var novérot daudz gadijumu, kad skolotaji, demonstrédami skoléniem savu izveicibu
un uzsveérdami vinu neizveicibu, veicina bérnos neuznémibas attisttbu. Neuznémibas d¢] var
veidoties negativa atticksme pret macibam un rasties macibu disciplinas problémas.

Nepiemérotu macibu disciplinas nodrosinasanas metozu izmantosana

1. Ja ir noticis macibu disciplinas parkapums, skolotajs nedrikst piemérot sodu visai
klasei, nenoskaidrojot vainigo. Saistiba ar bérniem, kuriem ir uzvedibas trauc&umi,
médz tikt piesauktas skolotaju cilvektiesibas netikt pazemotiem, tacu par to parasti
stidzas skolotaji, kuri neievero, ka vinu pasu attieksme pret problémb&rniem médz biit
pazemojosa. Skolotaji, kuri ciena jebkuru skolénu, arT ar dazadiem macibu disciplinas
parkapumiem parasti tiek gala, nepazemojot ne sevi, ne citus, atzimé D. B@rzina.
(Beérzina, 2003)
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2. L. Diksons (Dixon, 2001) norada, ka skolotajs nedrikst izmantot savu parakumu, lai
nodroSinatu kartibu klas€. Piem&ram, kad skolotajs centas noturét skolénus klase péc
zvana, iestajoties durvis, vinam tas neizdevas. Skoléni vinu pastiima mala un devas
prom. Tas liecina tikai par to, ka Sadas metodes nedarbojas.

3. Loti izplatits disciplinéSanas veids ir nepartraukta skolénu nodarbinasana, jo tiek
uzskatits, ja skoléni ir nodarbinati, tad viniem nav laika radit disciplinas problémas.
Nenemot véra §1s metodes pozitivas iezimes, $adas pieejas istenoSana ir ar1 dazas
problémas. [zmantojot $adu metodi, jarekinas, ka biis skoléni, kuri savu darbu izdarTs
atrak par pargjiem, un, ja vini biis pieradusi, ka nepartraukti kaut kas ir jadara, tad
bridi, kad darbs bis padarits, vini var sakt garlaikoties un radit macibu disciplinas
problémas, traucgjot tiem skoléniem, kuriem darba veik$ana nepadodas tik raiti. Sada
situacija savukart var izraisit citas problémas. Skoléniem, kuri traucgjoso skoleénu del
nebiis pasp€jusi pabeigt darbu klasg, var tikt uzdoti vairaki majasdarbi, kas savukart var
radit dusmas un naidu pret skolénu, kurs traucgjis. Ja traucgjosais skoléns ir populars
klasesbiedru vidii, dusmas var tikt verstas pret pedagogu un macibu priekSmetu, atzimé
L. Diksons. (Dixon, 2001)

Ja skolénu nodarbinasanu izmanto vairaki skolotaji, vajakie skoléni nepartraukti tiek nodarbinati
l1dz vinu sp&ju augstakajai robezai, tade] vini atrak nogurst, nespgj pilnvertigi izpildit uzdoto,
pavajinas vinu macibu sasniegumi, un veélak vini var ar izstaties no $is cinas. Skoléni pienem,
ka ir neveiksminieki, necensas situaciju mainit. Var biit gadijumi, ka bérni aiziet no skolas
vai mekl€ citu skolu, kura prasibas ir zemakas, nemaz nerunajot par to, ka uz sadu skolénu
psihi tiek atstata graujosa ietekme. Skoléni izveidojusSos attieksmi “es jau tapat neko nevaru”
var saglabat, arT macoties pie citiem skolotajiem, kuri nelieto $adu nodarbinatibas metodi.
Tadgjadi skolotaji, véleédamies nodrosinat pozitivu macibu disciplinu savas stundas, ilgtermina
var radit problémas, kuras vairs nespgj risinat saviem spekiem. Sadu problému aktualizé
L. Diksons. (Dixon, 2001)

Nav vienotas prasibas par velamo mdcibu disciplinu

Jaunako klaSu skoleni, ar kuriem veikts sistematisks darbs un kuri ir apguvusi kulturalas
uzvedibas normas, nonakusi 5.—6. klas€, peksni zaudé dalu no agrak apgtitam iemanam. To
izraisa dazadi c€loni. Viens no tiem — skoléni vairs neatrodas viena skolotaja redzesloka.
Skolotaji, kuri maca Sajas klasés, izvirza dazadas prasibas attieciba uz skolénu uzvedibu, tai
skaita uz macibu disciplinas nosacijumiem. Dala pedagogu ir autoritari, nepielauj nevienu
macibu disciplinas nosacljumu parkapumu, pastavigi raugas, lai skoléni precizi izpilditu
Sos nosacijumus. Citi var bt visatlaujosi un nepieprasa, lai tiktu ievéroti macibu disciplinas
nosactjumi, atzimé T. Gordons. (Gordon, 1974) Dala skolotaju neprasa skoléniem ievérot
jebkadus nosacijumus, uzskatot, ka tad€jadi bis skoleénu ieredz€ti un biis devusi ieguldijumu
brivas personibas veidoSana. M. Balsons (Balson, 1995) uzsver, ka skoléni neciena skolotajus,
kuri neizvirza nekadus noteikumus un nenodrosina radosSu un droSu macibu vidi.

Skoléenu iedalijums péc zinasanu limeniem

Dazi skolotaji uzskata, ka ir “griitas” klases un ir nepiecieSams klasu iedalijums péc Iimeniem.
Skoléni tiek iedaliti grupas, nenemot véra vinu individualos sasniegumus, un jau ieprieks ir
lemti neveiksmei. Skoléni §adu uztieptu attieksmi jiit un par atbildi veido negativu atmosferu
klasg, kas savukart noved pie macibu disciplinas nosacijumu parkapumiem. Skolotaji, kuri
jau ieprieks$ no konkrétas klases gaida konkrétu uzvedibu, to ari sanem. Tas sasaucas ar jau
mingto par skolotaja gaidam. Pieverst uzmanibu Sadam aspektam iesaka L. Kantere. (Canter,
1993) Ar1N. Geidzs un D. Berliners (Gage & Berliner, 1999) atzimé, kolidz bérns ir ierindots
noteikta kategorija, vinam var bt loti gruti no §1s kategorijas izklt.
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Ka skoléni uzzina par macibu disciplinu, kas jaievéro skola?

P&tjjuma gaita tika analiz&tas respondentu atbildes, lai noskaidrotu, ka skoléni uzzina par
macibu disciplinu, kas jaievéro skola. Vairuma gadijumu skolotaji uzskata, ka skoléni par
macibu disciplinu uzzina no viniem un no skolas iek$€jas kartibas noteikumiem, bet skolénu
viedokli bija atSkirigi atkariba no dzimuma. Vairums meitenu atbild, ka par macibu disciplinu
uzzina no skolotaja, savukart zéni — no vecakiem. Skolénu vecaki uzskata, ka par macibu
disciplinu uzzina no skolotajiem. Tas, ka z&ni vairak uzklausa vecakus, ir skaidrojams ar
skolotaju dzimumproporcijam Latvijas skolas, kur lielaka dala skolotaju ir sievietes. Pusaudzu
vecuma skoléniem ir svarigi identific€ties ar sava dzimuma veiksmigiem cilvékiem, tapéc
z&ni vairak ir gatavi uzklausit vecakus neka skolotajus.

Petfjuma iegiitie secinajumi liecina par nepiecieSamibu skolotajiem un skolénu vecakiem
savstarpéji sadarboties, lai vecaki apliecinatu saviem bérniem, ka tie izglitibu uzskata par
vertibu un ka ir gatavi atbalstit savus bérnus, saskaroties ar dazadam problémam, un lai
motivétu bérnus paSregulétai macibu darbibai, kas veicinatu macibu disciplinas problemu
mazinasanos. Skolotajiem, savukart, lai uzlabotu sadarbibu ar vecakiem, biitu japardoma §is
sadarbibas metodes. Vai tas joprojam ir tikai un vienigi vecaku sapulces, kur skolotajs nolasa
visparigu informaciju, vai tas ir individualas tikSanas, vai kadas citas sadarbibas formas?
Skolotaju sadarbiba ar skolénu vecakiem ir svariga, jo, kaut ar1 salidzinajuma ar agraku
vecumu pusaudzi daudz vairak laika pavada kopa ar vienaudziem, tomér ar1 komunikacija ar
vecakiem un citiem pieaugusajiem viniem joprojam ir nozimiga (Olbrich, 1999), un vecaku
atbalsts ir véra npemams resurss gan skoléniem, gan skolotajiem.

Kadi pedagogiska darba papémieni veicina macibu disciplinas ievéroSanu?
Skolotajs ir konsekvents savas prasibas.

Skoléni skolotaja darbibas uztver par godigam un taisnigam.

Skolotaji veido un uztur pozitivas attiecibas ar skoléniem.

Skolotaji iesaista skolénus dazadu problému risinasana.

Skoléniem ir skaidri macibu darbibas un rezultatu veérteésanas kriteriji.

Skoléniem ir iesp&jams savu vért§jumu uzlabot.

(oG AV R R I v

Skolotaji macibu disciplinas nosacijumus pienem sadarbiba ar skoléniem, un iesaistitas
puses ir vienlidz atbildigas par nosacijumu ievéroSanu.

Secinajumi

Mactbu disciplinas problemu celoni

Pedagogiskaja vidée

1. Skolotaji nav gatavi darbam ar macibu disciplinas nodro§inasanu, veicinot pasregulétu
macibu darbibu.

2. Skolotaji informé par macibu disciplinas nosacijumiem, bet tie netiek pienemti sadarbiba
ar skoléniem, tapec skoléni tos neuztver ka obligatus.

3. Skolotaji pietiekami nestrada, lai stundas noverstu garlaicibu (tas ir 1pasi problematiski
pedagogiem ar darba stazu 21 un vairak gadu un pedagogiem ar darba stazu lidz
10 gadiem). Tam var biit vairaki iemesli:

 skolotaji neparzina dazadas darba metodes, lai noverstu garlaicibu stundas;

» skolotaji ir parslogoti un tapéc nespé¢j katru stundu novadit ta, lai skoléniem nebiitu
garlaicigi;
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+ skolas ir nepietickama materiala baze, lai stundas varétu vadit izmantojot dazadas
interaktivas metodes, bet tos macibu lidzeklus, kas ir skolotaja riciba, skoléni uzskata
par garlaicigiem.

4. Skoléniem pusaudzu vecuma ir grutak sevi savaldit, tie neanalizé savas uzvedibas
izpausmes, savukart skolotaji to redz un izprot.

5. Skoléni skolotajus neuzskata par atdarinaSanas vertiem, tap&c vinu teikto neuzklausa.

6. Skolotaji pietickami nesadarbojas ar vecakiem, lai panaktu vinu atbalstu, skaidrojot macibu
disciplinas ievéroSanas nepiecieSamibu.

Gimené

1. Skoléniem ir pozitivaka atticksme pret gimeni neka pret skolu, tap&c ar1 gimeng izvirzitie

noteikumi tiem skiet svarigaki.
Skolénu vecaki pietiekami neizprot macibu disciplinas nepiecieSamibu skola, tapéc
neatbalsta skolotajus, kas vélas, lai macibu disciplina tiktu ievérota.

3. Gimeng izvirzitie noteikumi atbilst mazai grupai, bet neatbilst lielai grupai, kada parasti
ir skola un klasg.

Sabiedriba

1. Sabiedriba valdosa vertibu sistéma un atticksme pret pedagogisko darbu ir radijusi situaciju,

ka skoléni skolotaja teikto uzskata par nevajadzigu un lieku brivibas ierobezosanu.
Dzimumu proporcija skolas, jo no 146 aptaujatajiem skolotajiem tikai 3 ir viriesi, savukart
no 127 aptaujatajiem skoléniem 63 ir zéni un 64 — meitenes. Pusaudzu vecuma, kad tie
vélas lidzinaties kadam nozimigam pieauguSajam vinu dzive, ir izprotams, ka zeni nevélas
lidzinaties skolotajam, tapéc ari rodas macibu disciplinas problémas.
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Summary

In the article, the term “learning discipline” is analysed. The conditions that facilitate learning
discipline and conditions that facilitate problems with learning discipline are also analysed,
with a deeper look at teachers’ activity. Additionally, differences in teachers’ and students’
opinions about the conditions of learning discipline are examined.
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GLOBAL EDUCATION: THE INTERCULTURAL ASPECT
GLOBALA IZGLITIBA: STARPKULTURU ASPEKTS

Mara Dirba, Janis Mencis
University of Latvia

Abstract

In times of increasing globalization in the world, teachers need to prepare learners for global physical
and virtual mobility. Therefore, it is necessary to integrate global education in teacher education
programmes. The report shows how three teacher education programmes of the University of Latvia
reflect the intercultural aspect of global education. The goal of the paper is to investigate how teacher
trainees conceptualize interculturality. In order to achieve the goal, the authors have carried out a
case study at the University of Latvia. The results show that exploring interculturality has been a
challenging task for the teacher trainees.

Keywords: global education, intercultural competence, intercultural learning, language teachers’
education.

Introduction

Students and academics of the University of Latvia participate in exchange programmes
and international projects, making contacts with people all around the world. In the times
of increasing globalization, teachers need to prepare learners for global physical and virtual
mobility. Therefore, it is necessary to integrate global education in teacher education
programmes. Recently, many European countries have opened their borders to a free workflow
from Latvia; hence, it is essential that teachers prepare their students for work and life in
any of the multicultural European countries. The report shows how the intercultural aspect
of global education is reflected in three teacher education programmes of the University
of Latvia. The goal of the paper is to investigate how teacher trainees have conceptualized
interculturality. In order to achieve the goal, the authors have carried out a case study at the
University of Latvia.

On the one hand, people in contemporary world are united by the internet and increasing
physical mobility, on the other hand, they are separated by prejudice, indifference, hate and
misunderstanding. To improve the situation, it is essential to become aware of the processes
of otherization, to build bridges of understanding, to become closer to each other not only
geographically, but also emotionally.

The concept of global education

Globalization is an extremely complex process full of contradictions and can be viewed
from different perspectives. However, it has become evident that in order to save the planet,
nature and ourselves, it is necessary to unite the efforts of people all around the world and to
realize how interconnected we are. In Finland, the Finnish Ministry of Education launched
the education project Global Education 2010 Programme in spring 2007. Global education
is also incorporated in teacher education, including interdiciplinary study courses on global
issues and promoting collaboration among academics of different disciplines working on
global education-related themes. The project envisages including global education in the
core curricula of all forms and levels of education, especially in teacher education (Global
Education 2010, p. 14) and supporting multidisciplinary research on global education (ibid.,
p. 15). In Latvia, global education has not received enough attention yet.
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Global education starts with exploring the local environment, people, events, being responsible
for ones’ closest people and then acting on a global scale, exploring the wider world, to be
able to live together on our beautiful planet in a humane way, respecting each other, showing
kindness and compassion to each other, being reverent to all forms of life.

The concept of global education is defined in the Maastricht Global Education Declaration,
2002:

Global Education is education that opens people’s eyes and minds to the reality of
the world, and awakens them to bring about a world of greater justice, equity and
human rights for all. Global Education is understood to encompass Development
Education, Human Rights Education, Education for Sustainability, Education for Peace
and Conflict Prevention and Intercultural Education, being the global dimensions of
Education for Citizenship. (Maastricht Global Education Declaration, 2002)

All of those elements of global education overlap, for example, Education for Sustainability
implies interdisciplinarity, understanding complexity, interconnections, active participation
in solving problems in society.

Intercultural education and intercultural competence

The goal of intercultural education is developing intercultural competence. The concept
of the above competence is understood as ability to mobilize one's resources to achieve
communication goals in a particular situation. It includes intellectual, social and emotional
aspects of personality.

Scholars all around the world have proposed different definitions of intercultural competence
(further IC) since the 1970s. However, there has been no common understanding of the
concept.

The concept of intercultural competence has been defined in different ways, mentioning
what skills, attitudes, values and knowledge are its essential elements. Byram (Byram, 2003)
accentuates the humanistic perspective and stresses values as an essential component of
intercultural competence. Byram's (1997, pp. 57-64) model envisages three main components
of intercultural competence:

 attitudes (emotional aspect, postive attitude towards themselves and valuing others);

» knowledge (cognitive aspect, knowledge of self, of others, of interaction);

» skills (behavioural aspect, critically analyzing, interpreting, relating and discove-

ring).

Byram's model has been used as the basis for exploring interculturality by many researchers,
including one of the authors of this paper (Dervin, Dirba, 2006). Byrams" humanism, ethical
principles, value education, ability to shift perspectives is essential for global education.
He has suggested (Byram, 2000, p. 5) students’ self-reflection on their own intercultural
competence in a portfolio which seems to be one of the possible ways of self-assessment of IC,
for example, analyzing one's own discourse, contemplating on how own words and gestures
might be interpreted.

Deardorff (Deardortf, 2006, p. 244) has conceptualized intercultural competence as a pyramid.
She argues that it is posible to measure and indicate degrees of a person's intercultural
competence and speaks about lower and higher level components of IC. It remains debatable
whether it is ethical to measure somebody's IC and who might have the right to judge. Can
IC really be measured by indicating degrees? How might some expert assess the degree of
ones openness, when the individual might be open in one situation, but absolutely closed in
another? Openness at the given moment depends on one’s personal history, mood, state of
health, the relationship with the interlocutor etc.
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Dervin has been elaborating the concept of intercultural competence and recently (2006, p.
80; 2007, p. 8) has coined a new term proteophilic competences, stressing the importance
of recognizing representations and stereotypes in own and others’ discourse, being aware of
co-construction of identities. It is based on self-assessment or self-analyses and consists of
three components:

* Detecting identification (being aware that every individual is complex and can adapt
their discourse to contexts/interlocutors by presenting a group or national identity in
order to please, confirm a representation, being able to note and analyse evidence of
identification);

+ Paying attention to discourses;

* Controlling one's emotions/behaviours (reminding oneself that individuals are human
beings having emotions, bad/good moods, personal problems which influence their
reactions, trying not to draw quick conclusions which may harm relationships with
others).

Thus, Dervin invites to go beyond the static visions of selves and others. In his articles on
podcasting (Dervin, 2007b) and dissociation (Dervin, 2007a), Dervin mentions a number of
strategies and tools for promoting students’ proteophilic competence, for example, searching
in ones’ discourse for signs of solidification of self and others and signs of liquid strangeness
to oneself. He believes that using such tools can allow language students to develop strategies
to deal with liquidity, to become aware that participants of any interaction constantly co-
construct their identities together with their interlocutors. It is worth mentioning that Dervin
is constantly elaborating and developing his model.

His model is a rather radical shift away from the existing definitions, it seems to be reflecting
more precisely on people's needs in the 21st century, taking into account the increasing
mobility, variety and unpredictability of the environments where future generations might
have to live and work.

One of the authors of this paper, Mara Dirba has developed her understanding of IC in constant
dialogue with Dervin via e-mail, meetings in conferences and lectures in Latvia, Finland,
Norway and Sweden. The authors of the paper consider Dervin's model to be realistic and
suitable for self-reflection on one's own intercultural competence.

The authors of this paper hold that the image of hierarchy imposed by the pyramid model
(Deardorff, 2006, p. 244) does not reflect the essence of intercultural competence where
the components are overlapping and of equal importance. We prefer to depict intercultural/
proteophilic competence as overlapping circles (see Figure 1) of attitudes, knowledge and
skills, where each component influences other components:

» awareness (of the complexity of others and oneself; of the global interconnections; of
co-construction of meanings and identities in the discourse; of possible connotations
the words and other signs may have, of possible representations we may have about
each other);

« skills (ability to analyse own and others' discourse, contemplating possible interpretation
of own words and non-verbal communication signs, ability to shift perspectives, ability
to cooperate with others and negotiate) — mediation skills, active listening skills;

 attitudes (flexibility, trust, openness, i.e., being open to new ideas, opening up in
conversation, in relationships).
However, we admit that this list is not static. The authors are convinced that the essence

of intercultural competence is interpersonal competence and lots of misunderstanding and
conflicts arise due to the representations that we have about each other.
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Figure I. The circular model of intercultural/proteophilic competence

Deardorff (2006) states that, according to the intercultural experts involved in her study, the
best ways to assess intercultural competence are case studies, interviews, analysis of narrative
diaries, self-report instruments, observation and judgement by others. However, a question
arises: is it possible to assess intercultural competence holistically? Due to the complexity of
human beings, it might be next to impossible to assess what degree of intercultural competence
one has (high, medium and low) even at one given moment because at this moment only some
aspects of some components of IC will be displayed and we might have no clues about other
components. Thus, the assessment would be subjective and only the individual might self-
assess his/her intercultural competence realistically. We cannot predict how we would behave
and act in different situations, not speaking about predictions about others. Students should
self-reflect on their experience in the pedagogical process, writing journals or diaries, leaving
space for teachers’ comments or/and asking encouraging and motivating questions. It is possible
to audio/video record and then transcribe students’ discussions, dialogues, presentations and
analyze the recordings together. Alternative methods allow an in-depth assessment of the
attitude, understanding and awareness; provide a holistic view of the learner dynamics. The
teacher becomes a mediator or a consultant and organizes the class, but the students become
responsible for their own learning.

We can view the outcome of intercultural competence from the perspective of others in
accomplishing the communication goals, but actually, in some cases only we ourselves are
aware of what our communication goals are, what we actually want to achieve in the particular
situation. For example, a woman might have a goal to put a certain man at a distance, and might
be choosing the words and intonation, refuse his help etc to achieve this purpose. Somebody
observing the woman might possibly guess her communication goals; however, that would be
only a guess. In addition, sometimes, people might not be honest even to themselves, trying
to hide the real goals.

To sum up, the assessment of IC might be triangulation of different data-collection efforts
for validity (predominantly qualitative), for example, discourse analysis, video recording and
transcribing students’ discussions, drama activities and real-life situations. The teacher might
analyze and then discuss with the students the issue of multivocality — the incorporation of
other voices in the learners’ discourse.
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Learners might perform a discourse analysis of the transcribed dialogue, monologues from
films and magazines (narratives about identification, diversity in oneself), also listening to
others during groupwork and class discussions. Students might also observe and assess the
way individuals relate to each other in real-life communication.

Teachers can adapt the discourse analysis tools used by De Fina (2006) for assessing their
students’ IC (also for students’ self-assessment when listening to their recorded dialogues),
helping students to become aware of the processes and linguistic and paralinguistic means
involved in representing and negotiating group identity in narratives.

There are no ready-made or universal recipes in intercultural education. It is a sensitive issue,
but still we have realized that doing discourse analysis on a daily basis of own and others’
discourse might help to overcome the barriers between people, to avoid misunderstanding,
hurting somebody or ourselves.

Students can analyse how they adapt to the interlocutor, how they change, how they choose the
words depending on what version of self they are demonstrating, presenting at the particular
moment to the particular people, to analyse their words, sentences, how much they can hear
others’ voices in their discourse.

Barker (Barker, 2001, p. 37) speaks about identity as a personal project, as a constant creation
of narratives about one's identity, interconnecting our perception of ourselves in the past, in
the light of experience. He invites students to tell their life stories as they see themselves at
the given moment, to analyse what identities they seem to stress (e.g., being a professional, or
being a woman/man) comparing with the lifestories of others, looking for commonalities and
differences. It is especially interesting in an international classroom, setting a definite time
limit, for example, 5—7 minutes and asking to tell the lifestories in pairs or in groups.

Intercultural learning is not just learning about far-away countries and exotic places. It implies
exploration of us. We realize that intercultural communication is interpersonal communication
and building bridges between people. Knowing the basic historical facts about the interlocutors’
country might be useful not to hurt his/her feelings, but it is also essential to find out personal
histories to understand why the particular individual reacts in a certain way, is extrememly
sensitive to some specific issues that others around him/her might simply not care about. The
interlocutor might remember some special person, thus, evoke positive emotions, or on the
contrary, recall something unpleasant and thus evoke feelings of fear or nervousness.

The film shot by the director Inaritu “Babel” is an excellent teaching material for global
education. It is based on the metaphor of the Tower of Babel about God confusing languages,
and convinces that not only different languages impede communication, that sometimes
even people who do not speak the same language communicate better, show compassion and
empathy and help the ones who are in a crucial situation. Sometimes there is an invisible wall
even between people, who are supposed to be very close. People misunderstand each other; it
is possible to feel lonely even being among hundreds of people in the crowd, and even in the
family being with parents who seem to be loving and caring. Sometimes they do not manage
to show their affection to their children. The discourse analysis tools mentioned by De Fina
(2006) can be used when analyzing the episodes of crossing the borders between the USA
and Mexico and the dialogues reflecting otherization of Mexicans and Americans.

Teacher trainees’ conceptualization of interculturality

The authors have carried out a case study at the University of Latvia from September 2007
to January 2008. It is triangulation analyzing the teacher trainees’ diploma papers, essays
on Inaritu’s film “Babel” and microteaching. The target population of the research were 43
the English and Latvian language teacher trainees enrolled in the professional programme
“Teacher of Modern Languages”, “Teacher of Latvian and Literature at Secondary School”
and postgraduate students of the Master programme “English Philology”, the module
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“Methodology of Foreign Language Teaching”. In order to find out the possibilities of
interdisciplinary collaboration between language teachers and teachers of mathematics in terms
of global education, Janis Mencis asked the teacher trainees of the programme “Teacher of
Mathematics for Secondary School” how they might integrate intercultural learning in classes
of mathematics. The teacher trainees admitted they had not understood what intercultural
learning was. We can explain it by the fact that there are no study courses on intercultural
communication and intercultural learning in the study programme.

The research questions guiding the study were as follows:
* How do the teacher trainees conceptualize intercultural competence?

*  What ways of implementing intercultural learning in practice do the teacher trainees
suggest?

*  How do the teacher trainees interpret cases of miscommunication in Inaritu's film
(13 2
Babel”?

As one of the authors of the paper Mara Dirba has been expressing her views on intercultural
competence during the study course “Integrating intercultural learning in ELT”, it is not
surprising to trace her voice in the essays, diploma papers and microteaching. In addition,
she was the intended audience for the essays and microteaching and the students might have
wanted to please her.

During the study course and advising the students’ in the process of writing their diploma
papers, Mara Dirba has not tried to impose one definition of intercultural competence and
intercultural learning. The teacher trainees have been encouraged to choose their own way of
defining intercultural competence based on the existing definitions to explain and to support
arguments for their choice.

The students have been reading theoretical literature on interculturality (Byram 1997, 2000;
Holliday and Hyde, 2004; Fennes and Hapgood, 1997; Deardorff, 2006; Dervin, 2006) which
also has influenced their understanding of interculturality and intercultural learning.

An exchange student George (the names have been changed) told the students that before
coming to Latvia he had been instructed that students who are ethnic Latvians would be shy
during the seminars. Even if they knew the correct answer, they would keep silent, whereas
Russian-speaking students would speak loudly and confidently even if they did not know
the right answer. However, in reality, some of the Latvian-speaking students, especially Ilze,
had been actively responding to the questions, sharing her views and experience while the
majority of Russian speaking students had kept silent. George admitted that the instructions
he had received in the preparatory stage for ERASMUS exchange have actually created
false expectations instead of helping him to adjust to the study environment in Latvia and
communicate effectively with his peers. The authors would like to provoke the discussion
on how exchange students might be better prepared for exchange experiences. We consider
that a careful analysis of one’s own discourse and contemplation on how one's own words
and non-verbal language might be interpreted by the interlocutor might help to avoid
miscommunication. For example, if two Latvians were sitting in a restaurant among the
project participants from different European countries, it would be wise to avoid mentioning
nationalities in the conversation, because the Turks (in Latvian — turki) or the Hungarians
(in Latvian — ungari) might think that the Latvians are speaking something bad about them.
Thus, possibilities of further cooperation might be impeded.

Because of the analysis of the teacher trainees’ diploma papers, essays and microteaching, the
authors have classified their understanding of interculturality in three groups:

» focusing on cultural differences, language barriers and different standards of living;
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+ viewing intercultural communication as interpersonal communication, focusing on
relationships between husband and wife, children and parents, lack of understanding
and empathy;

+ analysing representations, otherization, the complexity of oneself and the other.

The words used most often in the essays were: human being, humankind, globalization,
communication and miscommunication.

Focusing on cultural differences, language barriers and different standards
of living

Some students’ written discourse might be characterized as contradictory. For example, one
student states: “People of a little Mexican village try to help an American woman. On the
contrary, Americans are indiffferent...,” but after some sentences she admits, “Of course,
there are different people, bad and good in every country; therefore, it is impossible to judge
all the citizens of the country by individuals.”

Some students have been focusing on different cultures as if cultures were human beings that
could be united, “The film deals with two totally different cultures — American and Moroccan.
A tragic occasion unites these two cultures.”

Many students have stressed the economic differences between the countries, “The contrast
among different standards of living is obvious, Tokyo is full of modern technologies and
Morocco and Mexico — of poor conditions; however, people are happier, enjoy life more in
Mexico than in Japan. Relationships between parents and children, between relatives are
closer, more human.”

Some students explicitly point out that all misunderstandings in the film are due to cultural
differences, “Babel is about how different races (?) misunderstand each other because of their
uniqueness.”

Some students do not speak about individuals, but about countries, as if countries could
have human traits, “In spite of the fact that these countries have different faith (Christianity,
Catholicism, Islam), they have general traits in common: charity (mercy) and sympathy with
aman.”

Viewing intercultural communication as interpersonal communication,
focusing on relationships between husband and wife, children and parents,

lack of understanding and empathy

Most students have showed that they view intercultural communication as interpersonal
communication focusing on human interpersonal relationships. They have mentioned

interconnectedness of all human beings in the world, who are cut off, isolated by lack of
mutual trust, indifference and loneliness.

“The main theme of the film is lack of communication in the 21* century, the film looks at the
relationships of husband/wife; parent/children; brother/sister, finding one another, loneliness,
rejection, emotional distance, lack of ability to express own feelings.”

“Throughout the story we witness small moments of light and love and kindness and
compassion.”

“They are not able to understand one another; people should listen to their heart, not cold
intellect.”

“It is really important to listen to other people, if you want to understand them.”



ATEE. SPRING UNIVERSITY, RIGA, 2008 Teacher of the 21st Century: Quality Education for Quality Teaching

“People have lost the ability to listen and talk to each other, and merely then if something
tragic takes place, they are able to find the way back home and to each other.”

“The film is about the difficulties of human communication, but language is not the principal
barrier.”

“In Tokyo, a deaf and dumb teeanage girl named Chieko batters against the wall of her isolation,
desperate for attention and contact, she tells (actually signs) to her father “You never listen
to me!”” She lives with her father in a glacial glass high-rise box in Tokyo: a symbol of icy
coldness of the lives that they live within.”

“I have to say that all events in this film show that humans lack such qualities as understanding,
forgiving, trust and knowledge about global issues; and what is the most deeply upsetting
moment —even about their close neighbour.”

Analysing representations, otherization,
the complexity of oneself and the other

Just a few students have analyzed the complexity of oneself and the other, representations,
otherization, for example, the Mexican perception of the Americans:

“The boys did not mean to hurt anyone, but this shot was interpreted as an attack of terrorists
and the news spread all over the world.”

“On their way back to the States the nanny's life completely changes practically due to the
stereotypes. The boarder-guards were too suspicious towards them.”

“The film is about cultural assumptions and biases which tend to obscure reality.”

“Prejudice against strangers and foreigners brings out fear, hatred, violent behaviour and
everyone (?) on the bus thinks they are attacked by the terrorists.”

“Something “Babel” does illustrate well are differences between theory and practice. For one,
many “traditional” aids for developing intercultural competence in dealing with people from a
particular “other” culture are highly theoretical. This is the case not least with the “other” they
present, an essentialized, typical diffferent culture. In reality, however, we are still individuals
(and actually, the own motivation and position tends to be too little considered) interacting
with other individuals. Therefore, the knowledge of an “other” can even be distracting.”

“In my opinion, a point that is more closely related with intercultural communication is
the husband’s interaction with the other tourists: They are from a similar background,
therefore communication is supposed to be unproblematic. However, it is actually even more
troublesome. They help less than the villagers do.

Teacher trainee Olga stressed that ethical issues should be taken into consideration because
intercultural learning implies dealing with very sensitive issues, change of attitude, feelings,
and it involves emotional aspects of personality.

Teacher trainee leva has chosen to base her lesson plans to develop students™ intercultural
competence, on the exploration of students’ opportunities to experience diversity of thinking
and speaking. During the defence of her diploma paper, she stressed focusing on what we
have in common as human beings.

Another student Maija asserts that intercultural competence can be developed effectively if
drama activities, designed according to the criteria of intercultural learning, are used in English
language teaching. She suggests avoiding ambiguous expressions, especially in international
context.
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Conclusions

The authors conclude that different voices can be traced in the essays, including the voice
of the director of the film. A deeper analysis on representations and otherization is almost
missing. Due to the complexity of the issue, the teacher trainees had difficulties in dealing with
intercultural/proteophilic competence, although all of them were given to read and analyse
most recent articles on the issue.

Most teacher trainees seem to lack research competence in terms of critical analysis, ability to
formulate research questions, to look at the theoretical literature from different perspectives
and to choose their own perspective. Still some of the teachers demonstrate flexible and
complex thinking, ability to make connections between ideas and theories, openness to
unusual ideas.
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Kopsavilkums

Pieaugosas globalizacijas apstaklos skolotajiem ir jasagatavo skoléni globalai fiziskai un
virtualai mobilitatei. Tadel ir nepiecieSams nemt véra globalizacijas kontekstu, veidojot
skolotaju izglitibas programmas. Raksta atspogulots, ka trijas skolotaju izglitibas programmas
Latvijas universitate ieklauti mijkultiiru un globalizacijas aspekti. Raksta mérkis — izpétit, ka
studenti izprot mijkulturalitati. Lai sasniegtu merki, autori pétija situaciju Lavijas universitate.
Pétijums paradija, ka kulttiru mijiedarbiba vienlaicigi ir ar1 izaicinajums studentiem.
Atslegvardi: globalais konteksts izglitiba, mijkultiru competence, mijkultiru macibas,
valodu skolotaju izglitiba.
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SKOLOTAJU PILSONISKA IZGLITIBA
ILGTSPEJIGAI ATTISTIBAI

CITIZENSHIP EDUCATION FOR TEACHERS
FOR SUSTAINABLE DEVELOPMENT

Inese Jurgena
Daugavpils Universitate

Anotacija

Skolotaja augstaka izglitiba nodroSina sabiedribas intelektualo potencialu, sagatavo tadus jaunos
specialistus, kuri attista pilsoniskas vértibas pedagogiskaja procesa.

Raksts ir veltits miisdienu Latvijas socialas dzives un kulttiras attistibas situacija aktualajai pilsoniskas
izglitibas pieredzei augstakaja izglitiba ilgstpgjibas aspekta.

Ka zinams, pilsoniskajai izglitibai ir liela nozime sabiedribas stabilitates un ilgstp&jigas attistibas
nodrosinasana. Ta sekmg jauno specialistu aktivu, sapratigu, atbildigu ricibu un Iidzdalibu demokratisko
vertibu istenoSana.

Skolotaju pilsoniska izglitiba ilgtsp€jigai attistibai ir biitiska augstakas izglitibas funkcija ar lielu
moralo un politiski tiesisko nozimi. Ta sekmé skolénu un skolotaju tiesibu, atbildibas un lidzdalibas
principu demokratiska sabiedriba.

Skolotaju pilsoniska izglitiba ilgtspgjigai attistibai ietver biitiskas pamatvertibas un izpratni par
visu sabiedribas dzives aspektu savstarp&jo atkaribu un mijiedarbibu. Tapé&c ta nodroSina arT jauno
skolotaju pilsonisko kompetencu veidosanos.

Raksta mérkis ir analiz&t un izvertet skolotaju pilsoniskas izglitibas nepiecieSamibu ilgtspg&jibas
konteksta. Galvena uzmaniba tiek pieversta vairakam skolotaju pilsoniskas izglitibas un ilgstp&jigas
attistibas kopigajam pamatvertibam.

Saikni starp skolotaju pilsonisko izglitibu un izglitibu ilgstp&jigai attistibai nodrosina kopigas vertibas,
kas tuvak raksturo gan pilsonibas, gan &tiskas ilgtsp&jibas jégu un nozimi.

Diskusijai tiek piedavats pienémums, ka skolotaju sagatavosSana pilsoniskajai izglitibai ilgtspgjibas
konteksta galvena nozime ir dazadam transversalam un starpdisciplinaram pieejam. So pieeju
konteksta vissekmigak attistas toposo skolotaju daudzmérogu domasana, ka ar1 prasme kritiski analizet
galvenas dilemmas, kuras rada socialas dzives, apkartgjas vides un ekonomiskas attistibas norises.

Atslegvardi: pilsoniska izglitiba, ilgtsp&jiga izglitiba, augstaka izglitiba.

Ievads

Pilsonu sagatavoSana dzivei sava valsti, Eiropas Savieniba un pasaulé ir svarigs izglitibas
sisttémas uzdevums.

Pilsoniska izglitiba ienem biitisku vietu Eiropas ekonomiskas un socialas attistibas konteksta,
un tai tiek atvéleta nozimiga vieta, apspriezot uz zinaSanam balstitas sabiedribas attistibu
Eiropa.

Pilsoniskas izglitibas nozimigums akcentéts Bolonas procesa (2000), kura tika noteiktas
vadlinijas augstakajai izglitibai. Ta ir ari Eiropas Miizizglitibas stratégijas un Eiropas
Jaunatnes politikas svariga sastavdala. Ipasi jaatzimé, ka Eiropas Komisijas dokuments Jauns
impulss Eiropas jaunatnei (1991) atzim&ja jaunas Eiropas parvaldes formas, kuras balstijas
uz jaunatnes autonomiju un aktivu pilsonisko lidzdalibu, savukart Balta gramata defingja
atvertibu, lidzdalibu, atbildibu, efektivitati un saskanotibu ka labas demokratiskas parvaldes
principus (Balta gramata, 1998).

Apvienoto Naciju Organizacijas (ANO) konference par apkartgjo vidi un attistibu (RiodeZaneiro,
1992. gada) ka savu svarigako, t.i., ka “pirmo principu”, izvirzija t€zi, ka “ripés par ilgtspejigu
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attistibu, uzmanibas centra ir cilveki. Viniem ir tiesibas uz veseligu un produktivu dzivi har-
monija ar dabu” (http://www.unesco.org/education/). Sis princips akcentgja to, ka vispirms
cilveki pasi ir atbildigi par apkartgjas vides saglabasanu, aizsardzibu un saudzéSanu. Tas
bija nopietns bridinajums, ka misdienu pasaule pati par sevi nav ilgtsp&jiga un miisdienu
sabiedriba ir par to atbildiga.

Savukart ANO Generalas asamblejas 59. sesija 2005. gada atkartoti apstiprinaja nepiecieSamibu
nodrosinat lidzsvaru starp ekonomisko un socialo attistibu un vides aizsardzibu ka savstarpéji
atkarigus un savstarp&ji pastiprinosus ilgtsp&jigas attistibas pilarus. P&c galotnu tikSanas
Johannesburga ANO Ekonomiska un sociala padome ieziméja izglitotaju lomu ka svarigu
faktoru ilgtsp&jigai attistibai (Johannesburg Word Summit on Sustainable Development,
2002).

Tatad pilsoniskas izglitibas aktualiz€Sana ir svariga augstakas izglitibas funkcija ar lielu
moralo un politiski tiesisko kapacitati, jo ta nodrosina toposo specialistu pilsoniskas identitates
un pilsoniskas kompetences veidoSanos ilgstpgjibas aspekta.

Latvija nepartraukta attistiba esosa skolotaju, it ipasi socialo zinibu skolotaju, izglitiba ir viena
no parmainu ievieSanas iesp&jam. Augstskolu potencials, resursi un iesp€jas izglitibas sistemas
reformu istenoSana (UNESCO, 2005) veicina ilgtsp€jigu attistibu veicinoSas institiicijas
izveidi. Nozimiga un izskiro$a loma taja ir pasniedzgjiem, kuri tiecas ieviest parmainas,
iesaistot $aja procesa ar1 studentus. Tadgjadi reformas tiek sekmétas tiesa veida, balstoties uz
dalibnieku pieredzi, aktivu darbibu, refleksiju un jaunu atskaites sisteému veidosanos.

Raksta mérkis ir analiz€t un izvertét socialo zinibu skolotaju pilsoniskas izglitibas galvenas
vadlinijas un nepiecieSamibu ilgtsp&jibas konteksta.

Pilsonibas un ilgtspéjigas attistibas kopigas vértibas

Kopuma pilsoniska izglitiba pamatojas uz tiesibu un pienakumu, atbildibas un lidzdalibas
principu nostiprinasanu demokratiska sabiedriba. To nosaka pilsonu ipasa loma un pilsoniskuma
specifiska nozime demokratiska sabiedriba. Pilsoniskums raksturo pilsona vélamas ricibas
norises attieciba uz demokratiju, ka ar1 vina pilsoniskos tikumus. Janem véra, ka miisdienas
pilsonisko tikumu saraksts ir loti plass. Lidz ar gatavibu aktivi lidzdarboties sabiedriskaja dzive
un aizsargat demokratiski tiesisko valsts iekartu, tas ietver sevi arl gatavibu apSaubit varas
ricibu, piedalities racionala svarigu problému apspriesana, ieklausities oponentu viedok]os,
pamatot savas atticksmes un respektét citu tiesibas (Kumlicka, 2002, 288). Tapéc japiekrit
autoriem, kuri akcent€ nepiecieSamibu noskirt pilsonibas jédziena formalo un daudzpusigo
saturisko jégu (Petrucijova, 2004, 246).

Pilsoniska izglitiba pilnveido studentu izpratni par demokratijas vérttbam un uzticibu
tam (Ross, 1999). Vienlaikus ar1 izglitiba ilgtsp&jigai attistibai ietver atbildibu, tiesibas un
pienakumus, demokratiskas prasmes un veértibas, ka arT izpratni par visu musu sabiedribas
aspektu savstarpé&jo atkaribu. Bez politiskas un &tiskas apzinas pilsoniska izglitiba uzskata par
vélamu arT ekologisko apzinu (Hernandesa, 2004). Tadgjadi pilsoniska izglitiba ilgtsp&jigai
attistibai (PITA) sekmé tadu kompetencu attistibu, kas veido pilsoniskas izglitibas biitisku
sastavdalu un ko var integrét dazadas izglitibas programmas.

Japiekrit atzinai, ka augstskola ir tada vide, kura iesp&jams izzinat, attistit un veicinat kritisku,
atbildigu un atsaucigu pilsoniskumu. Tas ir 1pasi jaakcentg, pat ja pilsoniska izglitiba ir loti
stridigs un komplekss jautajums, ko griiti definét un kas ir sarezgfjumu pilns. (Bauers u.c.,
2003).

R. Krofliks (2004) uzsver — lai sagatavotu personibu dzivei socialaja realitaté, pilsoniskajai
izglitibai vajadzétu koncentréties uz kopigajam lidzaspastavéSanas pamatvertibam.
Augstskola dazados studiju priekSmetos varétu attistit tadas tipiskas pamatvertibas ka ciena,
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godigums, pasciena, uzticiba, drosme un taisnigums. Sadu vértibu attisti§anai nepieciesama
radosa augtskolas vide, kas balstitos uz demokratisku lémumu pienemsanas procesu un
diskusijam.

Tadgjadi ir pamats atzinai, ka cieSu saikni starp pilsonisko izglitibu un izglitibu ilgtsp&jigai
attistibai nodroSina tas kopigas vértibas, kas veicina gan pilsonibu, gan &tisku ilgtsp&jibu,
gan vides ilgtspg&jibu, akcentgjot dazadu vertibu, cilveku dzives un apkartgjas vides cieso
saistibu. Izejot no ilgtsp€jigas attistibas perspektivas, ir nepiecieSams distancéties no utilitaras
un instrumentalas pieejas un virzities uz augstaka Itmena vertibam — cienu un solidaritati,
dabas un cilvéces vienotibu, kas atbalsta ekosistémas, taisnigu sabiedribu un dzivotsp&jigaku
pasauli.

1991. gada Pasaules vides aizsardzibas organizacija piedavaja iepriekSminéto vertibu
formulgjumus ka ilgtsp&jigas attistibas principus:
» Ciena pret visu dzivo un riipes par to:
- cilvéka dzives kvalitates uzlaboSana;
- Zemes vitalitates un daudzveidibas saglabasana;
- neatjaunojamo resursu izsikSanas mazinasana;
- zemeslodes dabiskas kapacitates neparsniegSana;
- attieksmes un prakses maina, dodot sabiedribai iesp&ju riipéties par savu apkartgjo
vidi;
- attistibas un saglabaSanas integréSana;
» globalas alianses izveidoSana. (Mulcahi, Tutiauks — Guillon, 2005, 6)
Siem principiem ir svariga loma un nozime saistiba ar pilsoniskas izglitibas ilgspgjigu attistibu.
Interesants ilgtsp€jigas attistibas kompleksa att€lojums tiek piedavats zinatniskaja literattira
(skat. 1. att.).

Sociala

Dizfwed
plemerota

Vide Ekonomika

DistvotspEfiza

1. attéls (Muleahi, Tutiaux-Guillon, 2005, 5)

Saja shéma uzskatami paradits, ka ilgtspéjiga attistiba ir ar butisks politiskas izvéles
jautajums, jo ta sevi kompleksi ieklauj socialos, ekonomiskos un kulttiras elementus. Ar1
dokumenta “Agenda-21" 10. princips nosaka, ka vides jautajumus vislabak ir risinat ar visu
ieinteres€to iedzivotaju lidzdalibu, t.i., pilsoniem ir tiesibas sanemt informaciju par apkartejas
vides jautajumiem un ir iesp&ja piedalities [émumu piepemsanas procesa.

“Agenda-21” dokumenta ir arT atsauces uz nabadzibas izskauSanu ka ilgtsp€jigas attistibas
nepiecieSamu priekSnoteikumu. Tas uzsver nepiecieSamibu panakt ilgtsp€jigu attistibu un
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augstaku dzives kvalitati, samazinot un izskauzot neilgtsp€jigus razoSanas un patérina veidus,
ka arT veicinot atbilstosSu demografisko politiku. Sadi apgalvojumi skaidri sasaista izglitibu
ilgtsp&jigai attistibai ar pilsonisko izglitibu.

Ka zinams, vertibu, cilvéku un vides saistiba atklajas procesa, ka cilvéki izmanto apkartgjo
vidi, ka to apsaimnieko, aizsarga, apbrino, godina, ciena. Hernandesa (2004) noradija uz
vertibam, kuras var attistit ar pilsonibas un vides studiju palidzibu zinatniska perspektiva.
Tadgjadi vina akcent€ja tas vertibas, kas saistitas ar informacijas mekléSanu, t.i., akcentgja
specifiskas vides izglitibas vertibas un personiskas vertibas.

Jauzsver, ka vél svarigak ir nodroSinat, lai principi, kas ir PIIA pamata, tiktu ieklauti visos
studiju priekSmetos un kliitu par neatpemamu augstakas izglitibas sastavdalu.

Arstudiju procesa realizetajai macibu metodikai vajadzetu veicinat pamatvertibu ieaudzinasanu,
radot telpu debatém, diskusijam, ideju apmainai, radosai problému risinasanai, grupu darbam,
attistot kritiskas domasanas prasmes, kas péc tam palidz&tu nakamajiem pilsoniem dzivot
reala vide€ arpus drosas augtskolas vides aizsardzibas. Ja $adu macisanos vél papildina kopigo
vertibu atziSana un respektésana, tad pilsonibas komplicgtie jautajumi isteno studiju procesa
socialo zinibu skolotaju pilsonisko izglitibu ilgtsp&jigai attistibai.

Dazi socialo zinibu skolotaju sagatavoSanas jautajumi Latvija pilsoniskas
izglitibas ilgtspéjigas attistibas aspekta

Ka jau iepriek§ minéts, Latvija 1paSa uzmaniba tiek pieversta socialo zinibu skolotaju
pilsoniskajai izglitibai ilgstp&jibas aspekta, vinu sagatavosanai, konstruktivai lidzdarbibai ka
vietgja, ta arT Eiropas konteksta. Pedagogiskaja aspekta pilsoniskajai izglitibai ir uzdevums
veidot aktivu, briva pilsoniska sabiedriba darboties sp&jigu cilveéku.

Pasreizg€jos apstaklos socialo zinibu skolotaju sagatavoSana Latvija otra Iimena profesionalas
augstakas izglitibas studiju programmas tiek veidotas saskana ar Izglitibas likuma, Augstskolu
likuma, Augstskolu Satversmes un citu normativo aktu prasibam, saskana ar Latvijas
Republikas Ministru kabineta noteikumiem Nr. 347 “Noteikumi par prasibam pedagogiem
nepiecieSamajai izglitibai un profesionalajai kvalifikacijai” un Nr. 481 “Noteikumi par otra
Iimena profesionalas augstakas izglitibas valsts standartu”(www.likumi.lv), ka ar1 saskana
ar 10.07.2002. LR IZM rikojumu Nr. 405 “Par profesiju standartu — Socialo zinibu skolotajs”
(Profesionalais standarts, 2002).

Studiju programmu meérkis ir radit iesp&ju iegilit profesionalo augstako izglitibu un socialo
zinibu skolotaju kvalifikaciju, sagatavot skolotajus darbam skolas socialo zinibu macisanai,
tadgjadi nodrosinot vinu realas konkurences iesp&jas darba tirgd. To var Tstenot, piedavajot
socialo zinibu — ekonomikas, &tikas, veselibas — un pilsoniskas izglitibas kursu teorétisko
apguvi, Tpasu veribu pieversot socialo zinibu macibu metodikai, ka ar tadu aktualu studiju
kursu apguvei, kas sekmétu studentu profesionalo pilnveidoSanos un pilsoniskas kompetences
paplasinasanos, attistot studentu prasmi kritiski domat, sekmé&t daudzveidigo vertibu izpratni
dzivei pilsoniskaja sabiedriba ar labu demokratiskas valsts iekartu. Ir janodrosina arT iegiito
teorétisko zinasanu, prasmju un profesionalo atticksmju izmantosana pedagogiskaja praksg,
iesaistot studgjosos praktisku uzdevumu risinasana (macibu stundu vadiSana, projekti, p&tijumi
u.c.). P&dgjos gados pilsoniskas izglitibas aspekta tiek akcent€ta nepiecieSamiba motivet
studentus miuizizglitibai, lai skolotaji pasi spétu zinaSanas socialajas zinatn€s papildinat,
izvertet jauno informaciju, tas atbilstibu miisdienu zinatnes prasibam un macibu procesa
vajadzibam aktiva Eiropas pilsoniskuma konteksta.

Salidzinot Latvijas augstskolu otra Itmena profesionalas augstakas izglitibas studiju programmas
Socialo zinibu skolotaja sagatavo$ana Latvijas Universitates (LU), Liepajas Pedagogijas
akadémijas (LPA), Rézeknes Augstskolas (RA), Daugavpils Universitates (DU), Augstakas
izglitibas kvalitates noveértésanas centra (AIKNC) akreditacijas materialu macibu priekSmetu
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aprakstus, ka ar1 studiju programmu akreditacijas komisiju zinojumus un pasveértgjuma
zinojumus (www.aiknc.lv), vispirms jaatzist, ka dazadu augstskolu programmas piedavatie
kursi pilsoniskas izglitibas aspekta ir atSkirigi un unikali. Sajas studiju programmas tiek
piedavata iespgja izzinat demokratiskas sabiedribas pamatelementus un noskaidrot, ko nozimé
biit aktivam pilsonim demokratiska vide.

Turklat janem véra, ka nav viena veida, ka integrét pilsoniskas izglitibas ilgtsp€jigai attistibai
saturu noteikta studiju kursa programma.

Kopuma varam secinat, ka socialo zinibu skolotaja programmas profesionalas izglitibas
teorétisko bazi veido Cetri svarigi pamatkursu bloki: pilsoniska izglitiba, ekonomiska izglitiba,
etiska izglitiba un veselibas izglitiba.

Studiju kursu programmas dazadas augstskolas nostiprina teorétiskas zinasanas ekonomikas,
politologijas, filozofijas, tiesibu, &tikas u.c. zinatnu pamatos, palidzot studentiem savienot
demokratijas izpratni ar demokratisku pieeju arT vides jautajumu risinasana.

Sada pieeja pilsoniskajai izglitibai ilgtspéjibas aspekta nodrofina arl tas transversala un
starpdisciplinara rakstura iezimes.

Ipasi jauzsver, ka svariga loma ir tie$i dazadu zinaSanu veidu sasaistei un zinasanu
daudzveidibai.

2. Iimena augstakas profesionalas izglitibas studiju programmas “Socialo zinibu skolotajs”
nozares teorétisko pamatkursu struktiira satura elementu mijsakaribas uzskatami parada
diagramma 2. attela.

Pilsoniski izglitiha Fkonomiska izghtiba

Adala

A dala

Ekonomikas pamati
(2KP)

Tiesibu pamati (2KP)

B. C dala B, C dala
Pagvaldibu tiesihas | Patérétiju elconomila

(1KP), (1KP),
Darba un socialas Bimess mijas ekonomiki
tiesibas (1KP) {1EP)

B. C dal B. C dala
Veselibas veicinis Pedagogiska étika (1KP),
skola (1KP), Politiski stila (LKP)

Pirmas palidzibas
sniegiana (1KP)

A dala
Etila (2KP)

Veselibas izghtiba (3KP)

Etiska izglittha
Vesehbas zghitiba

2. attéls. 2. lilmena augstakas profesionalas izglitibas studiju programmas
“Socialo zintbu skolotajs” nozares teorétisko pamatkursu struktiira
(RA akreditacijas materiali, www.aiknc.lv)

Autorei pieejamie akreditacijas materiali liecina, ka studiju procesa tiek izmantotas ne tikai

tradicionalas darba formas un macibu metodes (lekcija, seminars, praktiska nodarbiba u.c.),

bet arT cita rakstura metodes un panémieni, kas rosina studentus lidzdarboties — projekta

metode, diskusijas, problémsituaciju analize, dokumentu un p&tijumu analize. Studenti tiek

rosinati publiski uzstaties, prezent€jot patstavigos darbus, izteikt pa§vertejumu, izteikties par

savu identitati, paust kritisku attieksmi, skaidrot jédzienus. Vairakos kursos tiek praktizeti
49
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seminari, kuros tiek veicinata studentu demokratiskas sadarbibas prasmju attistiSana, piepemot
vai noskaidrojot dazadus viedoklus.

Daudzas no STm metodém atspogulo humanistisko tradiciju augstakaja izglitiba ar uzsvaru uz
individa attistibu pilsoniskas izglitibas, pilsoniskuma satura plasakas izpratnes aspekta.

Sada pieeja ir biitiska, jo studentiem ne tikai pasiem aktivi jadarbojas lidzi studijas, bet ari labi
jaapgiist metodika, kuru turpmak bis jalieto skolas socialo zintbu macibu stundas. TopoSajiem
skolotajiem gan ka pilsoniem, gan izglitotajiem — ir jaadapté un jaattista jaunas pieejas.
Tas viniem laus reflektivi un kritiski iesaistities sabiedriba notiekoSajas fundamentalajas
parmainas. Tade] pedagogiskajas prakses, kas notiek p&c socialo zinibu maciSanas metodikas
un ar socialo zinibu saturu saistito pamatkursu apguves,

+ tiek nostiprinatas prasmes planot, organizet, izvertét socialo zinibu macibu satura
un audzinasanas procesa integraciju, analizét skolas un skolotaja darba pieredzi un
problémas konkréetaja situacija;

» tiek padzilinats prieksstats par dazadu tipu skolu un socialo zinibu skolotaju darba
problémam un to risinasanas celiem;

+ tiek aprobétas socialo zinibu integrétas maciSanai un darbam skolotaju komanda
nepiecieSamas prasmes, iegiita izpratne par nepiecieSamajiem paspilnveides virzieniem,
to IstenoSanas iesp&jam.

Vertgjot kopuma pilsoniskas izglitibas apguvi Latvijas augstskolas, jaatzist, ka ta norit
vienlaicigi arT ar studentu motivéjosas attiecksmes veidosanu. Apgiistot programmas piedavato,
studenti iegiist teor&tiskas zinaSanas un profesionalas prasmes un realize savu pasnoteiksanos
atbilstosi socialo zinibu skolotaja profesionalajai kvalifikacijai.

Programmas dalibnieki ir tend€ti uz modernu macibu metozu apguvi un izmantoSanu, tacu
to apgritina nepietiekamais materiali tehniskais nodro$inajums. Tas nelauj programma
iesaistitajiem doc&tajiem un studentiem visa pilniba izmantot datortehnologijas, multimediju
un interneta iesp&jas, kas paaugstinatu studiju procesa satura apguvi un ta kvalitati.

Secinajumi

Pilsoniskajai izglitibai ir liela nozime sabiedribas stabilitates un ilgstp&jigas attistibas
nodroSinasana. Ta sekmé jauno specialistu aktivu, sapratigu, atbildigu ricibu un lidzdalibu
demokratisko vertibu 1stenosana.

Skolotaju augstaka izglitiba nodroSina sabiedribas intelektualo potencialu, sagatavo tadus
jaunos specialistus, kuri attista un nostiprina pilsoniskas vértibas pedagogiskaja procesa.
Skolotaju pilsoniska izglitiba ilgtsp€jigai attistibai ir nozimiga augstakas izglitibas funkcija
ar lielu moralo un politiski tiesisko sp&ju. Ta sekmé skolénu un skolotaju tiesibu, atbildibas
un lidzdalibas principu demokratiska sabiedriba.

Skolotaju pilsoniska izglitiba ilgtsp&jigai attistibai ietver butiskas pamatvértibas un izpratni
par visu sabiedribas dzives aspektu savstarp&jo atkaribu un mijiedarbibu. Tapéc ta nodrosina
ar1 jauno skolotaju pilsonisko kompetencu veidosanos.

Latvija pilsoniska izglitiba ir apgiistama ka interdisciplinara sistéma. Sis process tiek Tstenots
parmainu un veidoSanas, t.i., konstruktivisma, konteksta.

Vairaku Latvijas augstskolu programmu satura analize liecina, ka augstskolas vistieSak
tiek Tstenota jauno specialistu, it Tpasi socidlo zinibu pedagogu, pilsoniskas identitates
pilnveidosana, demokratiskas sabiedribas dzives pamatprincipu un Latvijas valsts pastavéSanas
fundamentalo vertibu apgitiSana un Iidz ar to arT kompetentu jauno pilsonu audzinasana.

Latvijas augstskolu pieredze liecina, ka pilsoniskas izglitibas mérki un uzdevumi ir orientéti
uz tada jauna specialista sagatavoSanu, kuru raksturo plasas profesionalas zinaSanas, attistita
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kritiska domasana, sp&ja musdienigi organizet un vadit profesionalo darbu, pilsonisko un
patriotisko vertibu izpratne, sp€ja lidzdarboties dazadas pilsoniskajas aktivitates.

Saikni starp skolotaju pilsonisko izglitibu un izglitibu ilgstp&jigai attistibai nodrosina kopigas
vertibas, kas tuvak raksturo gan pilsonibas, gan &tiskas ilgtsp&jibas jeégu un nozimi.

Diskusijai tiek piedavats pienémums, ka skolotaju sagatavoSana pilsoniskajai izglitibai
ilgtsp&jibas konteksta galvena nozime ir dazadam transversalam un starpdisciplinaram
pieejam. So pieeju konteksta vissekmigak attistas toposo skolotaju daudzmérogu domasana,
ka arT prasme kritiski analizet galvenas dilemmas, kuras rada socialas dzives, apkart&jas vides
un ekonomiskas attistibas norises.
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Summary

Higher education of teachers provides the basis for the intellectual potential of a society and
trains young specialists, who develop citizenship values in the educational process.

The article is devoted to Latvian experience of citizenship education in the system of higher
education within the context of sustainable development, which is a topical issue of social
and cultural development today.

Clearly, citizenship education plays an important role in ensuring social stability and
sustainable development. It promotes active, rational, and responsible actions of the young
specialists, and their participation in the implementation of democratic values.

Providing citizenship education for teachers for sustainable development is a significant
function of higher education with high moral, political, and legal capacity. Citizenship
education promotes the principles of students’ and teachers’ rights, responsibility, and
participation in a democratic society.

Citizenship education of teachers’ that fosters sustainable development includes core values and
understanding of the mutual interdependence and interactions of all the aspects of social life.
Therefore, it also ensures the development of citizenship competencies of young teachers.

The purpose of the article is to analyse and evaluate the need for teachers’ citizenship education
within the context of sustainability.

The article focuses on several core values common for teachers’ citizenship education and
sustainable development.

These values form the link between teachers’ citizenship education and sustainable
development.

The assumption that various transversal and interdisciplinary approaches play a key role in
teachers’ citizenship education for sustainable development is offered for discussion. These
approaches make it possible to develop a multi-scale thinking of future teachers and their ability
to analyse critically the main dilemmas created by the processes of social, environmental,
and economic development.

Keywords: citizenship education, sustainable development, higher education.
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TIEKLAUJOSAS IZGLITIBAS IZPRATNE LATVIJA
PERCEPTION OF INCLUSIVE EDUCATION IN LATVIA

Dita Nimante
Latvijas Universitate
Pedagogijas un psihologijas fakultate
Jurmalas gatve 74/76, Riga, LV-1083

Anotacija

Raksts analize iek]aujoSas izglitibas izpratni pasaul€ un Latvija cie$a veésturiska saistiba ar specialas
izglitibas izpratni, ka arT integracijas izpratni. Autore secina, ka ieklaujoSas izglitibas izpratne ir
atSkiriga no specialas un integracijas izpratnes, jo ieklaujosas izglitibas subjekts ir ikkatrs berns,
bet objekts — ikkatra izglitibas iestade. Ieklaujosa izglitiba nodroSina vienadas iesp€jas visiem
bérniem un jaunieSiem, neatkarigi no vinu vajadzibam un spéjam, mantiska, sociala stavokla,
rases, tautibas, dzimuma, religijas un politiskas parliecibas, veselibas stavokla, dzivesvietas
un nodarbo$anas pieejama, cienos$a un atbalstosa vide, pilniba piedaloties un lidzdarbojoties
izglitibas procesa un giistot sasniegumus. Ieklaujosas izglitibas izpratne Latvija saistas ar tris
pieejam: ieklaujosa izglitiba ka speciala izglitiba; ieklaujosa izglitiba ka integracija; icklaujosas
izglitibas pieeja, kur ieklaujosas izglitibas subjekts ir jebkurs bérns, ieklaujosas izglitibas objekts —
jebkura izglitibas iestade, ieklaujoSas izglitibas raditaji: pieejamiba, izglitibas atbilstiba katra bérna
individualajam vajadzibam un iesaistiSanas. leklaujosa izglitiba ietver tiesibas uz izveli. Lidzekli:
programmas un metodes. IeklaujoSas izglitibas meérkis — bérns kliist par pilnvértigu sabiedribas
locekli.

Tadgjadi ieklaujosas izglitibas izpratne Latvija liela mera parstav vesturiskas izpratnes attistibu
attieciba pret b&rniem vispar un b&rniem ar specialam vajadzibam, ka ar1 visparizglitojoso un
normativo skolu ka individualo vajadzibu nodrosinataju.

Atslegvardi: icklaujosa izglitiba, izpratne, ieklaujosa izglitibas sist€éma, ieklaujosa skola.

Ievads

Jedziens “ieklaujosa izglitiba” Latvija pirmo reizi ienaca 1997. gada (Nimante, 1998). Tacu
tikai pedgjos piecos gados par to Latvija ir izversusas tik plasas diskusijas. Ieklaujosa izglitiba
pasaulé un ar1 Latvija tiek skatita no trim aspektiem.

1. IeklaujoSa izglitiba ir kluvusi par globalu politisku jautajumu, par kuru spriez pasaules
starptautisku organizaciju (pieméram, UNESCO, ANO ) rikotajos forumos un konferences.
Ieklaujosa izglitiba ir viens no pasaules “darba kartibas” jautajumiem. Jautajums ir
politisks, tas arT tiek politizéts. Ta ir dala no cilvéktiesibu atziSanas un nostiprinasanas
kustibas, kas aizsakas 20. gadsimta Cetrdesmitajos gados, humanisma un demokratijas
nostiprinasanas jautajumiem.

2. leklaujosa izglitiba kops devindesmito gadu sakuma ir viens no aktualakajiem zinatnieku
diskusijas objektiem. Tiek diskutéts gan par ieklaujosas izglitibas subjektu, objektu, gan
ar1 par ieklaujosas izglitibas realizacijas Iidzekliem un metodologiju.

3. Ieklaujosa izglitiba ir kluvusi par empiriskas darbibas objektu — praktiki eksperimentg
un “dara”, pirms ir radita teorctiska baze tam, ka darit.

Latvijas izpratne par ieklaujosu izglitibu lidz Sim nav tikusi precizi definéta, ta ir izpliidusi

un atverta interpretacijam. Tadgjadi ieklaujosas izglitibas izpratnes noskaidroSana ir svariga

ne vien izglitibas politiska, bet arT zinatne, un Sis jautajums interesé€ ar praktikus.
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Ieklaujosas izglitibas jedziena izpratnes attistiba

Visagrinakas ieklaujosas izglitibas definicijas paradijas astondesmito gadu beigas Kanada.
Vieni no pirmajiem autoriem, kas sniedza plasaku skaidrojumu, bija Foreste un O’Braiens
(Forest, O’Brien, 1989). Lielbritanija jeédziens “ieklaujosa izglitiba” pirmo reizi izskangja
gadskartgja ieklaujosas izglitibas konferencé 1991. gada (Florian, 1998), Latvija pirmo reizi —
1997. gada (Nimante, 1998). Tacu ka ar jebkuru jédzienu, kas vienlaikus ir aktualizgjies
vairakas pasaules valstis, ir griiti noteikt, kura ir bijusi pirma valsts un kurs ir uzsacis $o
jédzienu plasi lietot.

Lai gan jedziens “ieklaujosa izglitiba” savu plasaku skangjumu ieguva 20. gadsimta
devindesmitajos gados, ka atzist Tomass, Valkers un Veba, “leklaujosa izglitiba nav jauna
ideja” (Thomas, Walker, Webb, 1998, p.1). Ieklaujosas izglitibas idejas ir dzivojuSas dazados
laikos. Iek]aujosas izglitibas veéstures aizsakumi ir mekl&jami specialas izglitibas vesturiskajos
aizsakumos. Miisdienu izpratnei par ieklaujoSu izglitibu tuvas idejas tika paustas jau renesanses
filozofu darbos. Pirmo ieklaujosas izglitibas idejas pamatprincipu pirms vairakiem simtiem
gadu pamatojis Komenskis. TieSi Komenska darbos varam rast visu bérnu vienlidziguma un
sociala taisniguma ideju. Vins raksta: “Izglitiba nepiecieSama visiem.” (Komenskis,1992,
60. Ipp.) Tacu veésturiski §1s humanisma un socialas, dalitas atbildibas idejas attistiba nebija
tik vienkarsa. To var uzliikot gan ka ideju un filozofijas pretstatu cinu. ST jautajuma pozitivu
virzibu ierobezoja, pirmkart, atsevisku teoriju attistiba, kas guva virsroku publiskaja telpa,
ka arT ]oti pakapeniska sabiedribas izpratnes attistiba par to, kas ir citadiba, kas ir bérni ar
specialam vajadzibam, izpratnes attistiba par dazado trauc€jumu iemesliem un interpretacijam,
ka ari par sabiedribas atbildibu visu savu loceklu priek3a. Sai sabiedribas izpratnei un tas
attistibai ir dzilas saknes daudzveidigos aspektos, kas ietver religiskos, &tiskos, mediciniskos,
politiskos, ekonomiskos un citus aspektus, ka ar1 sabiedribas socialo attieksmi pret to, kas
ir norma.

No otras puses, $0 attistibu virzija mekI&jumi atrisinat vienu no pedagogiskajam dilemmam —
pretrunu starp individualajam katra bérna izglitoSanas vajadzibam un kopigo vispargjo
izglitibas piedavajumu. Ka raksta I. Maslo, centieni atklat “arT miisdienam raksturigo pretrunu
starp masveida apmacibu un zinaSanu individualo apguvi” (Maslo, 1995, 60. lpp). Te savu
ieguldijumu deva daudzveidigi alternativi macibu procesa indidividualizacijas mekl&jumi.
Tacu no idejam, kas pauda ieklaujosas izglitibas principus, lidz praktiskai pedagogiskai
realizacijai bija ejams gar$ celS. Latvijas pedagogi pirmas brivvalsts laika pauda intuitivu
parliecibu, ka bérna individualas vajadzibas nevar apmierinat “parasta” skola (Rudzitis, 1933,
Stiritis, 1932, Stals, 1936, Viksnins, 1937). Tacu ta bija tikai diskusija, kas v€l gaidija savu
praktisko risinajumu.
Visparizglitojosas, normativas skolas nesp€ja piedavat izglitibu, kas apmierina katra bérna
izglitoSanas vajadzibas, un tika radita alternativu — speciala izglitiba, kur risinajumi b&rnu
individualajam atSkiribam tika mekl&ti specializéti, speciala izglitiba pamatoti. Ta varétu
rasties jautajums — vai ieklaujosa izglitiba ir specialas izglitibas nakoSais attistibas posms, vai
tas ir atsevisks pedagogisks virziens, ideja, kurai ir sava vésture, konceptuala baze, teorétiskais
pamatojums un metodologija?
Ieklaujosu izglitibu nereti skaidro ka pretéju segregacijai (atdaliSanai vai nodaliSanai péc
zinamiem principiem), kas realiz&jas ka speciala izglitiba. Tacu vislielakas diskusijas ir
raisfjusas par to, vai ir un kada ir atSkiriba starp integraciju un ieklaujosu izglitibu.
Nosaciti varétu teikt, ka integracija kluva par ieklaujosas izglitibas priekSvestnesi. Integracijas
procesus izglitiba dazadas valstis sauca dazadi — “mainstreaming” (ASV, Kanada) vai
“integracija” (Lielbritanija, Australija).
Integracijas procesa atseviSkas sociuma dalas apvienojas, savstarpgji papildinoties. Tas
izpauzas gan ka iesp€ja bt kopa, tacu nepazaudgjot savu 1patn&jo un atskirigo. Ta bija gan
e Vi —
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atraSanas viena skola ar visiem bérniem (ja ta ir speciala klase), tadgjadi sociali integrgjoties,
vai pat viena integréta klas€. TaCu integracijas subjekts bija bérns ar specialajam vajadzibam,
bet objekts — visparizglitojosa skola. Savukart ieklaujosas izglitibas pieejas konceptuali
mainija So pieeju.

Ka rakstija Farels: “Iek]aujosa izglitiba mudina skolas pardomat savu struktiiru, maciSanas
pieejas, skolénu grup@Sanu un atbalsta lietoSanu, lai tas viss nodroSinatu katra_un visu
skolénu izglitoSanas vajadzibas.” (Farrell 2005, p. 91) Vai arT: “IeklauSanas nozimé b&rnu ar
dazadam sp&jam (gan tos, kas ir apdavinati, gan tos, kam traucg€jumi) pilna ieklauSana visos
skolas dzives aspektos, kuros iesaistas un kuri ir pieejami citiem skolas bérniem.” (Loreman,
Deppeler, 2001, 3(6), p. 5-8)

Tam piekrit arT citi autori, kas vél kategoriskak norada, ka ieklaujoSa izglitiba ir attiecinama
uz visiem skoléniem, neizdalot kadu grupu atseviski (Rouse, Florian, 1996; Sebba, Sachdev,
1997; McLeskey, 2000; Corbett, 2001; Gibson, Blandford 2005; Ainscow, 2002).

Tadgjadi ieklaujoSas izglitibas subjekts ir ikkatrs bérns, bet ieklaujosas izglitibas objekts —
jebkura izglitibas iestade.

Lidz ar to integracija nav tas pats, kas ieklaujosa izglitiba (Corbett, 2001).

Vienlaikus zinatniska diskusijas par to, kas ir ieklaujoSa izglitibas iestade, ieklaujosa
klase, ka praktiski to izveidot, turpinas. Kas klasé un skola mainams, lai nodrosSinatu katra
skoléna izglitoSanas un attistibas vajadzibas? Kas tad ir tas vislabakais veids, ka nodroSinat
izglitibu ikkatram un visiem kopa? Ka atzist Florians, ieklaujosa izglitiba ir individualo
vajadzibu akomodacija (Florian, 2007).

Ieklaujosa izglitiba, no vienas puses, b&rnam ir janodrosina izglitibas pieejamibas princips
(Loreman, Deppeler, 2001), no otras puses — citadibas pienemsana (Swain, Cook, 2005),
ikvienam bérnam janodrosina Iidzdaliba visos skolas dzives aspektos (Ainscow, 1999; Florian,
Rose, Tilstone, 2003), ka arT sasniegumi un panakumi (Rouse and Florian, 2002). Savukart to
visu var nodros$inat, mainot skolas notiekoso, tatad pasas skolas darbibu. Ka apgalvo gramatas
“Indekss ieklaujosai izglitibai” autori T. Buts un M. Ainskovs, skola janodrosina parmainas
tris dimensijas. Tas ir: ieklaujoSa kultiira un tas attistiba, ieklaujosa politika un tas izveide,
ieklaujosa darbiba un tas pilnveide (Booth, Ainscow, 2002).

Tadejadi ieklaujosa izglitiba nodroSina vienadas iespéjas visiem bérniem un jaunieSiem
neatkarigi no vinu izglitoSanas un attistibas vajadzibam un spéjam, mantiska, sociala
stavokla, rases, tautibas, dzimuma, religijas un politiskas parliecibas, veselibas stavokla,
dzivesvietas un nodarboSanas pieejama, cieno$a un atbalstosa vide, pilniba piedaloties
un lidzdarbojoties izglitibas procesa un giistot sasniegumus.

So izpratni var attglot sheéma, kas piedavata turpmak. Shéma ir attélota gan izpratne par to, kas
ir ieklaujosa izglitiba, gan tas, ar kadiem lidzekliem ieklaujosu izglitibu skola var sasniegt, ja
vadas péc “Indeksa ieklaujosajai izglitibai” (Booth, Ainscow, 2002), kur noradits, ka ieklauSana
un ieklaujosa izglitiba var realiz@ties tad, ja skola mainas, ja skola mainas tris bitiskas
dimensijas, kas raksturo skolu: skolas kultiira, politika un prakse. Lai skola kliitu ieklaujosaka,
tai jastrada Sajas tris dimensijas. A dimensija: leklaujosa kultira un tas attistiba paredz, ka
skola stradas pie divam apakssadalam: skolas iek$€ja sabiedriba un tas izveide, ieklaujosas
vertibas un to radiSana. B dimensija lek/aujosa politika un tds izveide paredz stradat pie divam
sadalam: skola visiem un tas izveide, atbalsts dazadibai un ta organizé€Sanai; C dimensija
leklaujosa darbiba un tds pilnveide art paredz stradat pie divam sadalam; maciSanas process
un ta mérktieciga organizésana; resursi un to mobilizéSana.

P&c autoru viedokla, tikai ta var nodrosinat, ka skolas klist ieklaujosakas.

Apvienojot izpratni par to, kas ir ieklaujosa izglitiba, ka arT to, kas ir ieklaujosa skola, var
izveidot shematisku attelu.
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Ieklaujosa izglitiba skola

Ieklaujosas izglitibas izpratne Latvija

Petijums par ieklaujosas izglitibas izpratni Latvija tika veikts ES ESF un Latvijas Valsts un
Britu Padomes atbalstita un Izglitibas atbalsta centra (IAC) realiz&ta projekta “Vienadas
iesp€jas visiem jeb ka mazinat socialo izstumtibu jaunieSu vidi” (www.iac.edu.lv). P&tijjuma
rezultati tika prezent&ti un apspriesti konferencé “Skola visiem 3” un Latvijas Universitates
zinatniskaja konference 2007. gada.

Petijuma merkis. Noskaidrot projekta iesaistito pedagogu izpratni par ieklaujosu izglitibu.
Petijuma sniegta Latvijas ieklaujoSas izglitibas izpratnes primara analize, analiz&jot 35 Latvijas
pedagogu izpratni par iek]aujoSu izglitibu. Lai gan p&tijums nepretend@ uz reprezentativitati
visas Latvijas méroga, tas norada uz dazadam tendencém.

Pétijuma laiks: 2006. gads
Petijuma saturiskais izklasts
Petfjuma tika ieverotas tris sadalas
1. Petfjuma sagatavoSana
2. Petfjuma veikSana
3. Peétfjuma rezultatu apkopoSana, interpret€Sana un visparinasana.

1. Petijuma sagatavoSana.

Petijumam ir izveleta kvalitativa pieeja; datu vaksana — strukturéta intervija, datu analizé —
teoriju vadita analize (Kroplijs, Rascevska, 2004).

Petijuma piedalijas 35 pedagogi, kas konkursa karta tika atlasiti piedalities projekta “Vienadas
iesp&jas visiem jeb ka mazinat socialo izstumtibu jauniesu vidd”. Tie bija visparizglitojoso
skolu skolotaji, specialo skolu skolotaji, skolu administraciju parstavji, direktori, specialie
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pedagogi, socialie pedagogi, izglitibas parvalzu darbinieki, augstskolu pasniedzgji, kas parstav
dazadu izglitibas posmu skolas, ka arT nak no dazadiem Latvijas regioniem.

Kvalitativa pétijuma posmi tika realizeti projekta.

Pétjjuma sagatavoSanas posma tika sagatavota strukturéta intervija, kura bija ietverti tadi
jautajumi ka: “Cik aktuala ir téma par ieklaujosu izglitiba Latvijas konteksta?”, “Vai Jis varétu
definét, kas ir integracija?”, “Vai Jus varetu definét, kas ir ieklaujosa izglitiba?”, “Vai Latvija
ir kadi Skersli ieklaujoSas izglitibas realizacijai?”, “Vai Latvija biitu realiz€jama ieklaujosa
izglitiba?”. Lai gan jautajumi bija vairaki, par pétfjuma priekSmetu tika izvelets tikai jautajums
“Vai Jus varat definét, kas ir ieklaujosa izglitiba?”.

2. PétTjuma veikSana.

Petijuma veikSana datu vakSana tika izmantota strukturéta intervija.

Intervetajs uzdeva vairakus jautajumus, tacu pamatinterese bija par vienu jautajumu: “Ka Jis
definétu, kas ir ieklaujosa izglitiba?”

Dalibniekiem ir liigts ne vien intervija atbildét uz jautajumiem, bet ar1 rakstiski vélreiz
pierakstit savu izpratni. ST pieeja maksimali novérs no intervétaja subjektivam respondenta
atbilzu interpretacijam, bet palidz pilniba saglabat respondenta izteikuma autentiskumu.
Tadgjadi tika iegiti rakstiski izpratnes apraksti, kas tika izmantoti turpmak. Nakosaja posma
subjektivie izteikumi tika ierakstiti elektroniska formata (sk. 5. pielikumu).

Pétijuma shéma

Strukturéta intervija
Subjektivie izteikumi: Kas ir ieklaujosa izglitiba?

Izteikumi tiek ierakstiti elektroniska formata

Izteikumi tiek ranZzgti atbilstosi izpratnei par
ieklaujosu izglitibu, salidzinati ar teor&tiskam
pieejam, izmantojot teorija vaditu analizi

Secindjumi un interpretacija

3. Pétljuma rezultatu apkopoSana, interpretéSana un visparinasana.

Visi tabula apkopotie izteikumi sadaliti trs lielas grupas. Izteikumi tika analiz€ti, grupgjot
tos attieciba uz teoriju, uz teorétiskam pieejam — balstita izpratng, kas ir ieklaujosa izglitiba,
integracija un speciala vai segregativa izglitiba.

Pirma izteikumu grupa — izteikumi, kas tiesi ir attiecinami uz izpratni, ka ieklaujosa izglitiba
ir tas pats, kas speciala izglitiba.

Lai noteiktu izteikumu piederibu pie izpratnes, ka ieklaujosa izglitiba ir speciala izglitiba,
tika izmantoti atslegvardi speciala izglitiba, atdalita izglitiba, atseviski no citiem bérniem.

Otraja grupa tika sagrupé€ti izteicieni, kas liecina, ka ieklaujoSas izglitibas izpratne
saistas ar interpretaciju, ka ieklaujosSa izglitiba ir integracija. Par to liecina izpratne, ka
integracijas pamata ir uzskats, ka bérniem ar specialam vajadzibam ir tiestbas macities
visparizglitojosa skola, tatad izvirzot par subjektu bérnu ar specialam vajadzibam, bet par
objektu — visparizglitojoSo skolu. Integracijas mérkis ir “ievietot” visparizglitojosa izglitibas
sistéma tos bérnus ar specialajam vajadzibam, kas ieprieks kaut kadu iemeslu dél tika izoleti
un segregéti no visparizglitojoSas izglitibas iestades. Tatad merkis ir it ka apvienot divas
atseviSkas dalas — bérnus ar specialam vajadzibam un “normalos” bérnus. Ta tika ceréts, ka
integracijas rezultata notiks “normalizacija”.
. 43 =
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Lai noteiktu izteikumu piederibu pie §is teorétiskas izpratnes, tika izmantoti atslégvardi
integracija, bérni ar specialam vajadzibam, bérni ar ipasam vajadzibam, tika ieklauti, iespéja
madcities, dod iespéju, tiek nodrosinata, problembérni, macisanas traucéjumi.

Sie vardi pauz izpratni par integraciju. Raksturigi, ka Sie darbibas vardi tiek lietoti cieSama
karta, kas arl zinama méra nosaka, ka ar subjektu — bérnu ar specialajam vai 1pasam
vajadzibam — kads cits darbojas, vins nav aktivais §1 procesa dalibnieks. Kads cits nodrosina
STs tiesibas.

Respondenti vai nu tiesi ir noradijusi uz to, ka ieklaujoSa izglitiba ir integracija (pieméram,
“Planveidiga, merktieciga integracija”), vai ar1 jau atsegusi integracijas realizacijas formas:
ka bérns ar specialam vai Ipasam vajadzibam tiek ievietots visparizglitojosa skola. Nedaudz
mulsinosas ir to respondentu definicijas, kas termina “bérns ar specialam vajadzibam” vieta
lieto terminu “bérns ar Ipasam vajadzibam”. P&c biitibas definicija nemainas, jo bérns ar
ipasam vajadzibam joprojam “tiek ievietots” visparizglitojosa skola (pieméram, “Beérns ar
1pasSam vajadzibam tiek ieklauts skola”).

Lai gan terminologija ir uzlabota un ar humanaku raksturu, péc btibas ta nav cita. Lai gan dazi
respondenti apgalvo, ka, ieklaujot $adu bérnu ar ipasam vajadzibam, ar1 pasai skolai jamainas
(piem@ram, bérns ar Ipasam vajadzibam tiek ieklauts skola, mainot skolas darba sist€mu no
tradicionalas uz ieklaujosas skolas principiem balstitu sist€ému). Tacu te biitu svarigi plasak
pétit, kadas parmainas Seit domatas, kas “slépjas” zem Siem terminiem.

Pie tresas grupas tika pieskaitti tie izteikumi, kas raksturoja icklaujosu izglitibu. Ieklaujosas
izglitibas teorétisko izpratni raksturo definicija: “IeklaujoSa izglitiba nodroSina vienadas
iespéjas visiem bérniem un jaunieSiem neatkarigi no vinu vajadzibam un spéjam,
mantiska, sociala stavokla, rases, tautibas, dzimuma, religijas un politiskas parliecibas,
veselibas stavokla, dzivesvietas un nodarbosanas pieejama, cieno$a un atbalstosa vide,
pilniba piedaloties un lidzdarbojoties izglitibas procesa un giistot sasniegumus.”

Lai noteiktu izteikumu piederibu pie §is teorétiskas izpratnes, tika izmantoti atslégvardi
izglitibas iestade, ikviens, atbilstosi savam attistibas, izglitibas [imenim un veselibas stavoklim,
savam vajadzibam, bernam, vecaks izveélas, izglitiba pieejama visiem, pielagota bérnu
vajadzibam, visiem bérniem, bernu vajadzibam un psihologiskam ipatnibam, piemérojama
Jjebkuram, pilnveértigu sabiedribas locekli, lietot dzive.

Respondentu atbildes ir plasas, daudzveidigos vardos iet€rptas. Ka jau tika minéts ieprieks,
ieklaujosas izglitibas izpratné ir svarigi tris jautajumi: kas?, kur? un ka?

Visus respondentus vieno izpratne par ieklaujosas izglitibas subjektu. Respondenti atbild,
ka tas ir jebkurs§ bérns, ikviens bérns, tai skaita bus arT tie, kam bus nepiecieSama kada
palidziba.

Uz jautajumu “Kur?” respondenti atbild, ka ta ir izglitibas iestade, tatad jebkura izglitibas
iestade. Atbildot uz jautajumu: “Ka?” respondentiem ir dazadi uzskati. Dazi respondenti
1pasi ir uzsverusi pieejamibu. Citi — ieklaujosu izglitibu ka izglitibu atbilstoSi katra bérna
izglitoSanas vajadzibam. Viena no atbildém ir — to var nodroSinat iesaistoties. Tatad par
lidzekliem respondenti nosauc programmu un metoZu kopumu.

Ieklaujosas izglitibas izpratng ir ieklauts arT tiesiskais aspekts (pieméram, “Katrs vecaks
izvélas izglitibas iestadi saviem bérniem, un izglitibas iestadei un sabiedribai jabut gatavai
palidz&t be&rnam, veidot vinam piemérotu programmu, apstaklus”).

Dazi respondenti ir arT defingjusi ieklaujosas izglitibas mérki: klut par pilnvertigu sabiedribas
locekli.
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Nobeigums

Saja kvalitativaja pétijuma ir griiti izvertst, cik parstavnieciski ir pétijuma uzskati — cik
liela méra pedagogi Siem uzskatiem piekrit vai ne. Var spekulét un apgalvot, ka vismazak
apgalvojumu (tikai viens apgalvojums) ir bijis, ka ieklaujosa izglitiba ir jaizprot ka speciala
izglitiba. Lidz ar to var uzskatit, ka Sads apgalvojums nav populars. Savukart, ta ka
apgalvojumu par ieklaujosu izglitibu ka integraciju ir bijis visvairak, tad apgalvot, ka lielaka
dala uzskata, ka ieklaujosa izglitiba saistama ar So izpratni. TaCu salidzinoSi mazaka dala
ieklaujosu izglitibu ir izpratusi ka ieklaujosu izglitibu.

Lai patiesi noskaidrotu §is proporcijas, biitu svarigi nakotné veikt kvantitativu petijjumu,
kura atbildétajiem jau piedava gatavas izstradatas anketas, pamatojoties uz $aja kvalitativaja
petijuma konstateto. Tad var€tu spriest jau par vispargjo un procentualo sadalijumu starp
tiem, kas atbalsta katru atsevisko pieeju.

Tomer vienlaikus ir svarigi uzsvert, ka ari tas nelielais respondentu daudzums, kas pauda savu
izpratni par ieklaujoSu izglitibu ka ieklaujosu izglitibu, identific§ja gan ieklaujosas izglitibas
subjektu, gan objektu, ka arT atseviskus kriterijus un lidzeklus, ka ari pauda ieklaujosas
izglitibas mérki un izpratni par icklaujosu izglitibu ka tiesibas izvéleties. Nakosais logiskais
solis biitu izpétit, cik liela meéra veidojas mijsakaribas starp pedagogu pausto izpratni un
pedagogisko darbibu skolas. Cik liela méra veidojas mijsakaribas, vai izpratne veicina
pedagogisko darbibu un parmainu procesu skolas, nodrosinot katra bérna individualo izglitibas
vajadzibu piemé&roSanu.

Secinajumi

Ieklaujosas izglitibas izpratne vesturiski saistas gan ar specialas izglitibas izpratni, gan ar1
ar integracijas izpratni.

Tacu ieklaujoSas izglitibas izpratne ir atSkiriga. IeklaujoSa izglitiba nodroSina vienadas
iespéjas visiem bérniem un jaunieSiem neatkarigi no vinpu vajadzibam un spéjam,
mantiska, sociala stavokla, rases, tautibas, dzimuma, religijas un politiskas parliecibas,
veselibas stavokla, dzivesvietas un nodarbosanas pieejama, cieno$a un atbalstosa vide,
pilniba piedaloties un lidzdarbojoties izglitibas procesa un gustot sasniegumus.
Ieklaujosas izglitibas subjekts ir ikkatrs bérns, bet objekts — ikkatra izglitibas iestade.
Ieklaujosas izglitibas izpratne Latvija saistas ar trs pieejam:

1) ieklaujosa izglitiba ka speciala izglitiba;

2) ieklaujosa izglitiba ka integracija;

3) ieklaujosas izglitibas pieeja, kur ieklaujosas izglitibas subjekts ir jebkurS bérns,
ieklaujosas izglitibas objekts — jebkura izglitibas iestade, ieklaujoSas izglitibas
raditaji: pieejamiba, izglitibas atbilstiba katra b&rna individualam vajadzibam un
iesaistiSanas.

Ieklaujosa izglitiba ietver tiesibas uz izveli. Lidzekli: programmas un metodes. Ieklaujosas
izglitibas meérkis — bérns klist par pilnvertigu sabiedribas locekli.

Tadgjadi ieklaujosas izglitibas izpratne Latvija liela méra parstav visas pasaules veésturisko
izpratnes attistibu attieciba uz b&rniem vispar un berniem ar specialam vajadzibam, ka ar1
uz visparizglitojoso un normativo skolu ka individualo vajadzibu akomodétaju.
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Summary

The article analyzes current perception of inclusive education in Latvia in connection with
perception of special education and integration.

The author comes to the conclusion that perception of inclusive education is based on the
conception that the subject of the inclusive education is every child, but the object — every
school. Inclusive education offers equal opportunities for all children despite their needs,
abilities, social or material status, raise, gender, nationality, religion, political conviction,
health conditions in accessible, respectful and supportive settings, by full participation and
succeeding.

In Latvia, perception of inclusive education is based on three conceptions: Inclusive education
as special education, inclusive education as integration, inclusive education as inclusive
education. The indicators of inclusive education are: accessibility, the consistency of the
schools’ pedagogical process to every child’s educational needs, and participation. Inclusive
education would also enable the right to free choice. For that, school has to change — the
curriculum, programmes, and methods. The main goal of the inclusive education is that the
child becomes an integral part of society.

Thus, author concludes that the perception of inclusive education in Latvia represents the
historical development of inclusive ideas and perception of children and children with special
needs, and the comprehensive school and normative school as the place where every child’s
individual educational needs should be accommodated.
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THE NEW GENERATION OF BASIC SCHOOL LEARNERS:
ACHIEVEMENTS IN LEARNING AS REGULARITIES OF
QUALITY LEARNING

Liesma Ose, Svetlana Surikova, Andra Fernate,
Linda Daniela, Daiga Kalnina, Irina Maslo
Latvijas Universitate
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Anotacija

Raksta apkopoti un analizéti LU PPF Pedagogijas zinatniska institata 2007. gada pavasari iesakta
pétniecibas projekta “Jaunas paaudzes maciSanas kvalitates veicinasanas izp&tes metodologija”
rezultati par skolénu macisanas panakumu izpratni. Kvantitativi kvalitativais petijums, kura rezultati
tiek piedavati Saja raksta, tika veikts ar merki rast atbildes uz jautajumu, vai joprojam pastav plaisa
starp maciSanas izpratni jaunakajas teorijas un skolas prakse. Petijuma rezultati prezenteti apala galda
diskusija — seminara “Ko iemacTija skola?” 2007. gada 14. decembr, ko rikoja [zglitibas un zinatnes
ministrijas Konsultativa padome mazakumtautibu izglitibas jautajumos, ka art Latvijas Universitates
66. konferences PPF plenarséde 2008. gada 8. februart.

Atslegvardi: maciSanas panakumi, maciSanas motivacija, personiska izaugsme, zinaSanu ltmenis,
skolas izglitibas programmas.

Tevads

Miisdienu pasaulé pieaug dzives nedrosiba. Lai lidzsvarotu pareju no nedroSibas izjitas
uz dro$ibas izjitu, nepiecieSams atbalstit skolénu vajadzibu péc pozitiva pardzivojuma un
centienus p&c panakumiem macibu uzdevumu risinasana (Hubers, 2004).

Aplukojot dazadas maciSanas teorijas, J. Helds raksta, ka jaunaka pieeja uzsver maciSanas
pasnoteikSanos: tadiem jedzieniem ka “pasnoteicosa mdciSands” vai “paSreguléjosa’,
“pasvirzita” mdacisanas miisdiends vairs netiek uzlikts tabu, un ari konstruktivs vai sistematisks
jédziens vairs netiek noraidits (sal.: Arnold, 1995; Helds, 2006).

Starptautiskas diskusijas esam nonakusi pie izpratnes, ka maciSanas jeédziens, ar kuru
saskaramies ikdiena, ir skola radits un no skolas laikiem visparinajies prieksstats. Macisanas
tiek uztverta ka administrativi ieplanots pasakums, kura skolotajs skoléniem noteikta kartiba
kaut ko iemaca. Meérkus, metodes un realizacijas kartibu jau ieprieks izstrada institiicijas un
to agenti — skolotaji. MaciSanas tiek uzskatita par maciSanas tieSu iznakumu, un skolotajs
ir primari atbildigs par to, ka skoléni macas. Klauss Holckamps $o macisanas un macisanas
lidzas nostatiSanu nosaucis par “maciSanas—macisanas issavienojumu’ (Holzkamp, 1993, 39;
Helds, 2006). Tas ir pretruna ar subjektivzinatnisko macisanas jédzienu.

1. Pétijuma teoretiskas pamatnostadnes

Petijuma teorétisko pamatu veido J. Helda, K. Holckampa atzinas pamatota subjekta macisanas
izpratne. MaciSanas vienmér noris pirmaja persona. Centra atrodas persona, kas pamatoti un
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ar noltiku macas. No §1s personas viedokla tiek analizeta maciSanas darbiba. Subjektivi jauna
atklagana (Zogla, 2001, 223) — tads ir Klausa Holckampa subjektivzinatniskas maci$anas
teorijas izejas punkts. Ar1 skolotdjs un skola tiek apliikoti no skoléna viedokla. MaciSanos
nevar uzskatit par kaut ko, kas man1 funkcioné ka mehanisms, ta ir konceptualizéjama ka
subjektaktivitate, tatad ka intencionala riciba. Tiek istenotas iesp&jas darboties sabiedriba
paplasinata personiska daritsp&ja (Hofmeister, 1998, 96; Helds, 2006). Klauss Holckamps par
to rakstijis: “Macisanas ir — un kur$ gan to apstridés — cilvéces un dzives attistibas nozimigs
dzingjs. Skiet, ir acimredzams, ka maci$anas ka atsléga uz subjektivu dzives kvalitati ir arT
individa interese par dzivi.” (Holzkamp, 1995; Helds, 2006) MaciSanas vienmer notiek pirmaja
persona, t. 1., €s macos, un man ir savi iemesli macities. Pat ja es tieku piespiests macities, ar1
tad man ir kadi iemesli to darit vai arT kaut kada veida no ta izvairities.

ArT citi psihologi un pedagogi 20. gs. 90. gados saka runat par konstruktivu macisanos,
ar to domajot darbibu, kas akcent€ cilvéka aktivo lomu informacijas apstradé un zinasanu
skaidrojuma (Salbergs, 2003a). Konstruktiva maciSanas vienmer ir situativa (Lamberigts,
Dipenbroks, 2004), skoléni macas savas interes€s, paplasinot savas ricibas iesp&jas un lidz
ar to ar1 dzives kvalitati (sal. Helds, 2004; Tilla, 2003). Katram skolénam “ir jarada iespgja
personiskas dzives kvalitates uzlabosanai.., janodroSina iesp&ja uztvert, piedzivot to, ka
mainas vina dzives kvalitate, pamatojoties uz macisanas individualo sp&ju un socialo iesp&ju
paplasinasanos, kas savukart nodrosina drosu dzivesdarbibu” (Tilla, 2005, 68).

Macisanas ir ciesi saistita ar cilveéka socialkultiiras vidi. Leva Vigotska darbos (Vigotskis, 1978)
pamatota vides noteicosa loma, tacu socialaja konstruktivisma individuala izzina nesaraujami
saistita ar socialo pieredzi (Kiralijs, 2004; /[orcepoorcen, 2003). Socialais konstruktivisms
ir veroSanas un savas pasaules mekleSanas teorija, péc kuras realitate ir sociali konstrugta
un sociali apgiistama (Maslo, 2003). Vacu zinatnieks Donalds Kiralijs, analizgjot sociala
konstruktivisma pieeju, ir mingjis Sadas biitiskas konstruktivisma macibu situacijas galvenas
pazimes: sadarbiba, daudzas perspektivas, macibu uzdevumu autentiskums (Kiralijs, 2004).
Ausma Spona raksturo sadarbibu ka divu vai vairaku cilveku darbu ar kopigu mérki,
saskanotiem mérka sasniegSanas lidzekliem, tuvinatu novert§jumam un pasnovert€jumam
par sasniegtajiem rezultatiem (Spona, 2001, 108). Daudzas perspektivas nodrogina dazadu
cilvéku daudzveidigu viedoklu saklausiSanas un respektéSanas iesp&jas; macibu uzdevumu
autentiskumu nodroSina saiknes ar realo pasauli, esoSo kontekstu iesp€jas, skoléni macas reala
vide, vini sadarbojas, lai definétu problémas un atrastu to risinajumus ar skolotaju atbalstu
un lidzdalibu (Kiralijs, 2004).

Savukart Belgijas zinatnieks Eriks de Korte (Eric de Corte, 1993) uzskata, ka labu macisanos
raksturo $adas pazimes: maciSanas ir konstruktiva, pasregul&josa, orientéta uz mérki; ta ir
individa subjektivi veidots personigais viedoklis; maciSanas ir sadarbiba; to nosaka konteksts
un situacija (Salbergs, 2003b). Lidz ar to pamatots ir p&tijuma jautajums: kas saprotams ar
macisanas panakumiem skola?

2. Pétijuma izlase un tas veidoSanas logika

Petfjuma izlase tika veidota p&c nejausas parstavniecibas principa, aptverot Latvijas skolu
skolénus, vinu vecakus un skolotajus. Respondenti parstav latvieSu un mazakumtautibu
skolas, pils€tu un lauku skolas, pamatskolas un vidusskolas, aptaujatie skoléni macas dazadas
izglitibas programmas. Atskiras ar1 pétijuma dalibnieku izmantotas macibu valodas: macibas
notiek vai nu dzimtaja valoda, vai otraja valoda, vai arT dala macibu priekSmetu notiek skolénu
otraja valoda (sk. 1. tabulu).

Saskana ar petjjuma merki bija svarigi salidzinat maciSanas izpratni latvieSu un mazakumtautibu
skolas, lai noteiktu kopigo un atSkirigo skolénu maciSanas panakumu izpratn€, nemot véra
macibu valodu dazadibu. P&tjjuma tika aptvertas ari valsts un pasvaldibu gimnazijas gan
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Vidzemé, gan Kurzemé, gan Latgal€, gan Riga un Rigas rajona. Petijuma aptvertajas skolas tiek
istenotas gan pamatizglitibas, gan mazakumtautibu pamatizglitibas programmas. Ka minéts
raksta nosaukuma, skoléni, kas piedalijas petijuma, parstaveja pamatskolu 8. un 9. klasi.

1. tabula
Petijuma izlases raksturojums
Respondenti Regioni
Skoléni — 109 Latgale — 27
Vecaki — 52 Vidzeme — 47
Skolotaji — 69 Kurzeme — 9
Zemgale — 25
Riga, Rigas rajons — 120

3. Pétijuma metodologija

Ir veikts secigi atklajoss p&tjums, kura kvantitativie dati tiek padzilinati kvalitattvi analiz&ti,
izmantojot gan kvalitativo datu apstrades metodes, gan ari statistiskas neparametriskas
metodes (sk. 1. att.). Datu ieguvei tika izmantota aptauja, kura respondentiem bija jaatbild
uz jautajumiem par maciSanas panakumu izpratni. P&tfjuma vajadzibam tika izmantota
LU starptautiska sadarbibas projekta “Spanijas sadarbibas un starptautisko macibspeku
sagatavoSanas programmu novert&jums: modelis nakotnes projektu attistiba Eiropas vienotaja
augstakas izglitibas telpa” pétijuma standartiz&ta anketa.

Respondentiem tika piedavats aizpildit anketu, kura pirmais jautdjums bija pusslégtais
daudzpolarais ar trim iesp&jamam atbildém, kas liecina par maciSanas panakumu izpratni,
bet ceturto atbildi pilniba formulg€ja pats respondents. Jautats tika nevis tiesi, bet lidzot
pamatot, kada gadijuma tiek veicinati skolénu maciSanas panakumi ar iesp&ju novertet savu
1zveli 6 punktu skala no “loti nepiecieSams” Iidz “nav 1pasi nepiecieSams”. Pargjie pieci bija
atklatie jautajumi, kuros atbildes pilniba formulgja pasi respondenti.

Péttjuma gaita par apstradei derigam tika uzskatitas tikai tas anketas, kuras bija sniegta atbilde
uz pirmo jautajumu.

Kvantitativs Kvali_tatl‘vs
petijums - petjums

K titativ
Yoaata o | | kvantitativo | | Kvalitativo Visu
) dat valitativo dat datu k
ieguve atu atu ieguve atu atu kopuma
analize analize interpretacija

1. att. Petijuma struktira (G. L. Hubers, 2007. gada LU PDSP starptautiska seminara
materiali péc Tashakkori, Teddlie, 2003)

Petijuma tika aptaujatas 5 neatkarigas grupas. Grupu skaitu noteica atbilzu vienadiba. Sakot
ar 4. grupu alternativas atbildes saka atkartoties, tapec nebija nepiecieSams aptaujat vairak
respondentu.
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4. Pétijuma rezultatu analize un interpretacija

MaciSanas panakumu izpratne skola

Respondentu atbilzu kvantitativas datu apstrades rezultati rada, ka ar maciSanas panakumiem
skola, pirmkart, tiek saprasti panakumi izvélétas programmas apguve ka skoléna macisanas
uzdevumu realizacija (r,= 0,82, p < 0,01), otrkart — zinaSanu limena celSanas, kas veicina
skolénu personisko izaugsmi un uzlabo macibu darbibu un interesi par to (r,= 0,79, p < 0,01),
treskart — macisanas panakumi ir skolénu motivacijas avots, tie ierosina jaunus uzdevumus
un rada v€lmi iesaistities to veikSana (r = 0,77, p < 0,01) (sk. 2. tab.).

2. tabula
Korelativas sakaribas starp pusaudZu maciSanas panakumu komponentiem
Raditaji Aktivitates sekmé Atbilst skolas Cel zinasanu limeni, veicina
skolénu panakumus profilam un manu personisko izaugsmi
macibas maniem maciSanas | un uzlabo macibu darbibu
uzdevumiem un interesi par to

Atbilst manas skolas
profilam un maniem ,815(*%%)
macisanas uzdevumiem

Cel manu zinasanu
ITmeni, veicina manu
personisko izaugsmi un ,793(%%) ,528(**) ,614(%%)
uzlabo macibu darbibu
un interesi par to

Motivé skolénus, ierosina
Jjaunus uzdevumus un s ook
rada vélmi iesaistities to T69(*%) S01(*%)
veikSana

** p <0,01; divpusigs nozimiguma limenis

% skolénu uzskata, ka maciSanas panakumi ir saistiti ar skolas profilam atbilstoSas izglitibas
programmas apguvi ka vinu maciSanas uzdevumu.

Lielaks skolénu skaits (81,7%) maciSanas panakumus saskata taja, ka paaugstinas zinasanu
Iimenis, notiek personiska izaugsme un pakapeniski uzlabojas macisanas darbibas, kas kopuma
liecina par to, ka maciSanas panakumi saskan ar skolénu personibas attistibas virzibu un no
vinu viedokla ir jegpilni.

% skolenu maciSanas aktivitates sasaista ar motivgjosu un interesi izraisoSu darbibu — tas ir
pasrealizacijas motivs.

Lidz ar to tikai %4 skolénu neuzskata macibas par pienakumu un pragmatisku uzdevumu.

4.2. Kopigais un atskirigais skolenu, vinu vecaku un skolotaju
maciSanas panakumu izpratné

98% skolotaju uzskata, ka maciSanas panakumi saistiti ar izglitibas programmas sekmigu
apguvi, kas ir maciSanas galvenais mérkis. Nedaudz mazak skolotaju (90%), bet tomér lielaka
dala, uzskata, ka maciSanas panakumi saistiti ar skoléna zinaSanu ltmeni, vinu personisko
izaugsmi, kas uzlabo macibu darbu, tapat 95% skolotaju saskata maciSanas panakumos
motivéSanas un intereses izraisiSanas potencialu (sk. 3. tab.)

Salidzinot skolénu un skolotaju viedoklus, izcelas tendence, ka skolotaji tiecas akcentet
tikai maciSanas atbilstibu skolénu vecumposmam. Skolénu atbildes raksturo izvért&jums no
personigas pieredzes viedokl]a.
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3. tabula
Kopigais un atskirigais skolénu, vinu vecaku un skolotaju maciSanas panakumu izpratné
Skoléni Skolotaji Vecaki
- macibas ir interesantas, piesaistosas |- macibas atbilst beérna - ir labs kontakts vecakiem un
un izcel cilvéka personibu; vecumposma Ipatnibam; bérniem;
- attista logiku; - tiek ievérotas vecumposma - notiek skolas prakse dazadas
- palidz labi apgiit macibu vielu; ipatnibas; iestades.
- lauj satikties ar draugiem; - atbilst.bérna attistibas
Iimenim;

- apvieno skolénus interesu _ . C
komandas: - panakumi giistami, ja tajas
b

_ _ iedalas arT skolotaji.
- verstas uz skolenu, piedalas arf skolota

- piesaista interesantus faktus;

- lauj man iegiit vairak informacijas.

Skolotaju, skolénu un vigu vecaku atbildés nav konstatetas statistiski nozimigas biitiskas
atSkiribas. Toties datu kvalitativa analize rada, ka pastav butiskas atSkiribas skolotaju, vinu
vecaku un skolénu maciSanas panakumu izpratné.

Skoléni uzskata, ka maciSanas ir sekmiga, ja vini
apgiist macibu vielu;
* izjlt savu personisku izaugsmi;
* ir uzzinajusi interesantus faktus;
+ ir ieguvusi vairak informacijas;
* ir attistijusi logiku.
Tatad skoléniem maciSanas panakumi ir saistiti ar zinasanu Iimena celSanos saistiba ar
personisko izaugsmi, macibu darbibas uzlaboSanos un interesi par to.

Savukart vecaki par macisanas panakumiem doma ka par vecaku un bérnu kontakta uzlabosanas
faktoru, saista maciSanas panakumus ar lidzdalibu olimpiades, tatad ar sasniegumiem, kas
klust par motivacijas avotu savstarpéjo attiecibu uzlaboSanai, ierosinajumu un jaunu
uzdevumu uzsakSanai.

Skolotaji macisanas panakumus saista ar savu Iidzdalibu, vecumposma Ipatnibu ievéroSanu
macibas un macibu atbilstibu bérna attistibas limenim, ar panakumiem macisanas uzdevumu
realizacija izveletas skolas programmas apguve skolotaju maciSanas rezultata.

4.3. MaciSanas panakumu izpratne mazakumtautibu pamatizglitibas
programma salidzinajuma ar pamatizglitibas programmu valsts valoda

Petijumu rezultati rada, ka nepastav statiski nozimigas atSkiribas pusaudzu uzskatos par to, kas
ir skolénu macisanas panakumi, bet skoléni no mazakumtautibu pamatizglitibas programmam
uzskata, ka biitiskaki ir $adi nosacijumi:

* pamatizglitibas programma (n = 36) vid€ja rangs ir 21,78, ja p < 0,05; pamatizglitibas
mazakumtautibu izglitibas programma (n = 14) vidgja rangs — 35,07, ja p < 0,05);

* atbilstiba manas skolas profilam un maniem maciSanas uzdevumiem (pamatizglitibas
programma (n = 35) vidgja rangs ir 22,54, ja p < 0,05; pamatizglitibas mazakumtautibu
izglitibas programma (n = 14) vidgja rangs — 31,14, ja p < 0,05);

* zinaSanu Itmena celSanos, mana personiska izaugsme un macibu darbibas uzlaboSanas
un interese par to (pamatizglitibas programma (n = 36) vid€ja rangs ir 21,88, ja p < 0,05;
pamatizglitibas mazakumtautibu izglitibas programma (n = 14) vid€ja rangs — 34,82,
jap <0,05);
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motivé mani un citus, ierosina jaunus uzdevumus un rada v€lmi iesaistities to veikSana
(pamatizglitibas programma (n = 36) vidgja rangs ir 23,07, ja p < 0,05; pamatizglitibas
mazakumtautibu izglitibas programma (n = 14) vidgja rangs — 31,75, ja p < 0,05).

Toties datu kvalitativa analize rada, ka mazakumtautibu skolas vairak akcenté zinasanu
Iimena celSanos, personisko izaugsmi un macibu darbibas uzlaboSanos un interesi par to.
Mazakumtautibu programmas skoléni, vigu vecaki un skolotdji uzskata, ka maciSanas
panakumi motive, ierosina jaunus uzdevumus un rada vélmi tos istenot. Savukart valsts
valodas pamatizglitibas programma vairak tiek uzsveérta sekmiga programmas apguve.

Secinajumi
[zvertejot visus respondentu viedoklus, kopuma jasecina, ka skolas prakse visi respondenti —
skoléni, vinu vecaki un skolotaji — macisanas panakumus izprot ka

* panakumus maciSanas uzdevumu realizacija izveletas skolas programmas apguve;

* zinasanu ltmena celSanos saistiba ar personisko izaugsmi, macibu darbibas uzlabosanos
un interesi par to;

* motivacijas avotu citiem, ierosinataju jaunu uzdevumu veik$anai un vélmi iesaistities
to veikSana (sk. 2. att.).

Motivacijas avots

2. att. Macisanas panakumu veicinasanas kvalitates galvenie nosacijumi

Valsts valodas pamatizglitibas programmas skoléni, vecaki un skolotaji ir vairak versti uz
rezultatu, tatu mazakumtautibu programmas skoléni, vecaki un skolotaji vairak uzsver
macisanas procesu un panakumus ka progresu.

Skolénu viedoklos skaidri atainojas subjekta maciSanas izpratne, tiek uzsvérta maciSanas
“pirmaja persona”, centra atrodas persona, kas pamatoti un ar noliku macas, un no §is
personas viedok]a tiek analizéta maciSanas darbiba. Ar1 skolotajs un skola tiek aplikoti no
skoléna viedokl]a. Skoléniem “maciSanas ir.. dzives attistibas nozimigs dzingjs, ..macisanas
ka atsléga uz subjektivu dzives kvalitati, arT individa interese par dzivi” (Holzkamp, 1995;
Helds, 2006).
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Vecaku un skolotaju viedoklos atspogulojas plaisa starp jaunas paaudzes maciSanas
subjektnozimes izpratni teorija un skolas praks€. Skolas praks€ maciSanas joprojam tiek
uzskatita par maciSanas tieSu rezultatu, skaidri redzams “maciSanas—macisanas issavienojums’
(Holzkamp, 1993, 39; Helds, 2006), kas ir pretruna ar subjektivu zinatnisku maciSanas jédziena
izpratni.

Lidz ar to visparinot var secinat, ka darbojas vairakas sakaribas (sk. 3. att.).

p———i

MaciSanas darbibas Panakumi Jauna motivacija

uzlabo¥anis un interese pamatizglitibas giit maciSanas
programmas apguve

\ 4

par to panakumus
GarlaikoSanas, Nav panakumu NevéleSanas
maciSanas darbiba p| Ppamatizglitibas macities

neefektiva programmas apguveé

3. att. Macisanas panakumi ka kvalitativas pamatizglitibas likumsakaribas

Skolas &toss ietekmé un nosaka vai nu skolénu panakumus, vai neveiksmes. Lidz ar to
nepiecieSams pétit pozitivo skolas pieredzi, kas nodrosina visu skolénu maciSanas panakumus.
Jautajums par visu skoleénu ieklauSanos pamatizglitiba ir acimredzams Latvijas jaunas
paaudzes maciSanas konteksta un pamato longitudinalus skolas pedagogiska procesa kvalitates
petijumus.
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Summary

The article presents an analysis of the research conducted in spring 2007 by the Institute of
Pedagogical Science of the Faculty of Education and Psychology, the University of Latvia.
The research is a beginning stage of a project “Methodology of the Research on Facilitating
New Generation Learning Quality”. Qualitative and quantitative case study introduces a
discussion with the aim of investigating learners’ views on learning — is there still an evident
discrepancy between the understanding of learning in the modern theories and in practice?
The first results of this research have been presented at the Ministry of Education and Science
on December 14, 2007 at a discussion on the minorities’ education, as well as at the University
of Latvia on February 8, 2008 at the 66 Academic Conference of the University of Latvia,
the plenary session of the Department of Pedagogy.

Keywords: learning achievements, learning motivation, personal development, quality of
knowledge, educational programmes of schools.
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JAUNAS PAAUDZES MACISANAS VEICINASANAS
KVALITATE PAMATSKOLA

QUALITY OF FACILITATING NEW GENERATION LEARNERS’
LEARNING AT BASIC SCHOOL

Daiga Kalnina, Anita Eiholca, Ilze Bri§ka,
Sanita Baranova, Liga Aboltina, Iréna Zogla
Latvijas Universitate
Pedagogijas un psihologijas fakultate
Pedagogijas zinatniskais institats
Jarmalas gatve 74/76, Riga, LV-1083

Anotacija

Raksta ir apkopoti un analizéti LU PPF Pedagogijas zinatniska institata 2007. gada pavasarT iesakta
pétniecibas projekta “Jaunas paaudzes maciSanas kvalitates veicinaSanas izpétes metodologija”
sakotngjie rezultati. Raksta tiek apliikoti p&tijuma rezultati, kas apkopo pamatskolas pozitivo pieredzi
macis$anas veicinasana. Kvalitattvi kvantitativais gadijuma pétijums tika veikts ar mérki rast atbildes
uz jautajumiem, kas veicina pusaudzu macisanas panakumus pamatizglitibas un mazakumtautibu
pamatizglitibas programmas Latvija, ipasu véribu pieversot 8.—9. kl. skoléniem. P&ttfjuma gaita iegiitie
rezultati prezent&ti 2007. gada 14. decembr1 Izglitibas un zinatnes ministrijas Konsultativas padomes
mazakumtautibu izglitibas jautajumos rikotas apala galda diskusijas—seminara “Ko iemacija skola?”
laika, ka arT Latvijas Universitates 66. konferences PPF plenarséde 2008. gada 8. februari.
Atslegvardi: maciSanas panakumi, panakumu veicinasana, skolas aktivitates, skolotaja aktivitates,
skolénu aktivitates.

Ievads

Latvija ir veikti v€rienigi salidzinosas izglitibas pétijumi par pusaudzu maciSanas pana-
kumiem — matematikas un dabaszinatnu izglitibas attistibas tendencu starptautiskais petijums
TIMSS (Trends in International Mathematics and Science Study) (Geske, 2000), ekonomiskas
attistibas un sadarbibas organizaciju (OECD) pétijumu cikls (Kangro, Geske, 2001), pilsoniskas
izglitibas pétijumi (CivEd un CivEd Old) un lasitprasmes pétijumi (PIRLS (Johansone,
2003) u.c.). To dati tiek izmantoti izglitibas indikatoru veidoSana, izglitibas kvalitates un
politikas novértésana un planoSana. Ir iegiita nozimiga informacija par pusaudZzu vecuma
skolénu macibu panakumiem pedagogiskas darbibas rezultata, bet nav pétits pedagogiskais
process klasés un skola: vai pedagogiskais process veicina skolénu panakumus macibas,
kadi uzlabojumi biitu nepiecieSami? Lai rastu atbildi uz $o jautajumu, ir nepiecieSsams jauns
instrumentarijs pedagogiska procesa kvalitates izpétei. Sadi jauni instrumenti pedagogiskas
darbibas kvalitates noteikSanai tika izstradati ES 6. Ietvara programma zinatnes un
tehnologiju attistibai l[idz 2006. gadam. Lai sagatavotu p&tnieku grupas patstavigajiem
nacionalajiem pétjjumiem, 2006.—2007. gada tie tika aprobeti LU PPF sadarbibas projekta
dalibvalstu izglitibas socialkultiiras kontekstu pé&tijumos (Spanijas Izglitibas un zinatnes
ministrijas MoES atbalsts), un ar1 Latvijas p&tijumos.

Tadgjadi bija nepieciesams padzilinati izp&tit metodologiska pedagogiska procesa kvalitati.
LU profesores Irinas Maslo vadiba tika izstradats pétniecibas projekts “Jaunas paaudzes
macisanas kvalitates veicinasanas izp&tes metodologija”. To paredzéts istenot laika posma
no 01.08.2007. Iidz 31.12.2009. ar mérki izveidot jaunas paaudzes pusaudzu maciSanas
veicinasanas kvalitates un pedagogiska procesa efektivitates mijsakaribu noteikSanas
metodologisko bazi turpmakajiem pardisciplinarajiem p&tjjumiem.
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Sis raksts tapis mingta projekta ietvaros ar noliiku apkopot un analizét pétijuma “Kas veicina
pusaudzu maciSanas panakumus?” rezultatus, uz secinajumu pamata izstradat ieteikumus
skolénu maciSanas panakumu veicinasanai klases, skolas un valsts ITmen, rosinat diskusiju
zinatniskaja aprité par pedagogiska procesa kvalitati un tas uzlabosanas iesp&jam

1. Pétijuma teoretiskas pamatnostadnes

Tradicionali ir pienemts, ka “skolénu kopigas izzinas darbibas organizacijas pamata ir
skolotaja ar noliiku radita situacija, kur skoléniem ir jasadarbojas, jaapmainas ar zinaSanam un
japalidz biedram” (Cehlova, 2002, 114), ka “macibu izzina ir speciali, mérktiecigi organizéts,
intensivs izzinas veids, kas notiek ar skolotaja un mérktiecigi sagatavotu macibu lidzek]u
palidzibu — subjektivi jauna atklagana” (Zogla, 2001, 223). Tomér misdienu pasaulé picaug
dzives nedro$iba, tad€] nav velams turpinat izmantot tikai tradicionalas loti strukturétas
macibu formas. Visi skoléni jaievada darba nenoteiktas situacijas, macibu procesa izraugoties
skolénu pasnoteiktu un ar skolotaja palidzibu strukturétu atvértu situaciju kombinacijas, lai
lidzsvarotu uz nedro$ibas un drosibas izjiitu orient&to skolénu individuali atSkirigas pieejas, lai
atbalstitu vinu vajadzibu péc pozitiva pardzivojuma un centienus péc sasniegumiem macibu
uzdevumu risinasana (Hubers, 2004).

20. gs. 90. gados psihologi un pedagogi saka runat par konstruktivu macisanos, ar to domajot
darbibu, kas akcenté cilvéka aktivo lomu informacijas apstradé un zinasanu skaidrojuma
(Salbergs, 2003a). Konstruktiva maciSanas vienmér ir situativa (Lamberigts, Dipenbroks,
2004), skoleni macas savas interesé€s, paplasinot savas ricibas iesp&jas un lidz ar to ar1 dzives
kvalitati (Helds, 2004; Tilla, 2005). Katram skolénam “ir jarada iesp&ja personiskas dzives
kvalitates uzlaboSanai .., janodroSina iesp&ja uztvert, piedzivot to, ka mainas vina dzives
kvalitate, pamatojoties uz macisanas individualo sp&ju un socialo iesp&ju paplasinasanos, kas
savukart nodroSina drosu dzivesdarbibu” (Tilla, 2005, 68).

MaciSanas ir ciesi saistita ar cilvéka socialkultiiras vidi. Ja Leva Vigotska darbos (Vigotskis,
1978) ir pamatota vides noteicos$a loma, tad socialaja konstruktivisma individuala izzina
nesaraujami saistita ar socialo pieredzi (Kiralijs, 2004; Jowcepoorcen, 2003). Socialais
konstruktivisms ir véroSanas un savas pasaules mekléSanas teorija, saskana ar kuru realitate
ir sociali konstruéta un sociali apgiistama (Maslo, 2003). Vacu zinatnieks Donalds Kiralijs,
analizgjot sociala konstruktivisma pieeju, ir mingjis $adas biitiskas konstruktivisma macibu
situacijas galvenas pazimes: sadarbiba, daudzas perspektivas, macibu uzdevumu autentiskums
(Kiralijs, 2004). Ausma Spona raksturo sadarbibu ka divu vai vairaku cilveku darbu, kas vérsts
uz kopigu mérki, ka darbu, kas lauj saskanot mérka sasniegSanas Iidzeklus, giit noveértgjumu
un pa$novertejumu par sasniegtajiem rezultatiem (Spona, 2001, 108). Daudzas perspektivas
nodroSina sp€ju saklausit un respektét dazadu cilveku daudzveidigus viedoklus; macibu
uzdevumu autentiskumu nodroSina saikne ar realo pasauli, esoSo kontekstu iesp€jas. Skoléni
macas reala vide, vini sadarbojas, lai ar skolotaju atbalstu un Iidzdalibu definétu problémas un
atrastu to risinagjumus (Kiralijs, 2004). Belgijas zinatnieks Eriks de Korte (Eric de Corte, 1993)
uzskata, ka labu macisanos raksturo $adas pazimes: macisanas ir konstruktiva, pasregul&josa,
orient€ta uz meérki; ta ir individa subjektivi veidots personigais viedoklis; maciSanas ir
sadarbiba; to nosaka konteksts un situacija (Salbergs, 2003a).

Saskana ar maciSanas konstruéSanas pieeju skolotaja nozimigaka loma ir radit macibu
vidi, kura katram skolénam ir nodroSinatas savas ieprieksgjas pieredzes izp&tes un jaunas
pieredzes konstrug€Sanas iesp&jas reala un nozimigaka konteksta (Salbergs, 2003a, 2003b)
un kura iesp&jama kultiiru dialoga maciSanas, sadarbiba un sazinas procesa un rezultata
pasnovertejums (Tilla, 2003, 2005). Skoléniem ir jarada daudzveidigas iesp€jas biit aktiviem,
atbilstosi savam interes€m praktiski darboties; meklét alternativus problému risinajumus;
macities, sadarboties un sazinaties kultiiru dialoga; izvertét macisanas, sadarbibas un sazinas
procesus un rezultatu izmainas. Skola tad€jadi kliist par dzivestelpu, kura ir atvérta dazadiem
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sadarbibas veidiem un lauj giit sadarbibas pieredzi, palidz savstarpgji bagatinaties (Tilla,
2003). Balstoties uz vairakam teorijam (Spencer Brown, 1969; Luhmann, 1990; Bruner, 1990;
Koch, 1998; Arnold, 1998 u.c.), Inta Tilla ir pamatojusi maciSanas sist€miski konstruktivistisko
izpratni:

* macisSanas ir aktivs konstruéSanas process, kura veca pieredze tiek dekonstruéta ar
jauno;

* maciSanas ir atkariga no konteksta, kas rosina skolénus savstarp€ji sazinaties un
sadarboties, risinat problémas;

 katram skolénam ir sava personiska pieredze un socialkultiiras fons, dazadas perspektivas
veicina kultiiru dialoga maciSanas, sadarbibas un sazinas dazadas dimensijas;

* maciSanas ir komunikacija, kuras laika tas dalibnieki macas, savstarp&ji sazinas,
sadarbojas (Tilla, 2005, 90-91).

Vairakas teorijas — socialas macisanas teorija (Bandura, 1977), sociokulturalas attistibas teorija
(Vygotsky, 1978), cilvéka attistibas ekologijas teorija (Bronfenbrenner, 1979; Bronfenbrenner,
Morris, 1998) u.c. — ir pausta atzina, ka cilvéka attistibu ietekm& mijiedarbiba ar citiem un
ar apkartgjo vidi. Tas Jauj secinat, ka pieaugusie veicina skolénu maciSanas izaugsmi tikai
tad, ja piedava viniem dazadas ar apkart€jo realitati saistitas, konkurétspejigas, skoléniem
pievilcigas maciSanas iesp&jas, kur pieauguso un skolénu kultiiras dialogam ir noteicosa loma
(Maslo u.c., 2006).

2. Pétijuma dimensijas

Pétijuma dimensijas izriet no pamatojuma, ka macibu process ir ilgsto$s daudzlimenu process,
kas no skolotajs—priekSmets—skoléns mijiedarbibas viedokla ir maciSanas un maciSanas
process, bet no subjektu mijiedarbibas viedokla — socials process (Maslo, 1995, 15).

Balstoties uz Uri Bronfenbrennera ekologiskas sistémas teoriju, tika noteiktas p&tjjuma
dimensijas: mikrosisttma — skolénu, vecaku, skolotaju, administracijas uzskati, kas veicina
un kave skolénu macisanos 9. klasg; mezosisteéma — mikrosistému mijiedarbiba makrosist€émas
konteksta. U. Bronfenbrenners (Bronfenbrenner U., 1979) cilvéka esamibu apliiko ka dinamiski
pieaugosu lielumu, kuru ietekmé apkart&ja vide. Vins atspogulo fenomenologisku skatfjumu
uz cilvéka attistibu: uzskata, ka subjektiva pieredze un iespaidi ir butiskaki par objektivo
pasauli. Vides ietekme nav tikai tuvakas darbibas vietas ietekme. Taja ietilpst savstarpgja
saistiba starp §Tm vidém, un ar€ja ietekme nak ari no plasakas telpas. U. Bronfenbrennera
ekologiskaja perspektiva attistiba notiek caur cilvéka un vina apkartgjas vides mijiedarbibu.
Tas nozimé, ka uzvediba ir ka funkcija mijiedarbibai starp cilvéku un vidi. Vide ir att€lota ka
Cetras atSkirigas struktiiras, kas tiesi vai netiesi ietekmé cilvéku: mikrosistéma (piemeram,
gimene un klase), mezosistéma (divas mikrosistémas mijiedarbiba), eksosistéma (nozimigas
attistibu ietekmgjosas institlicijas, piem&ram, vecaku darbavieta) un makrosisteéma (plasaks
sociokulturals konteksts, pieméram, politika). Plasakam vides kontekstam ir tieSa vai netieSa
ietekme uz mikrosisteému, kura cilveéks ir ieklauts. P&tfjuma dimensijas vieno pétijuma
jautajumu, kas veicina 9. klasu skolénu macisanos.

3. Pétijuma robezas

P&ttjuma robezas noteiktas, balstoties uz Pjéra Burdje socialo teoriju. P. Burd;j€ socialas teorijas
stirakmens ir lauks. Lauks P. Burdje teorija ir hierarhiski organizéta darbibas vide (Burdjg,
2004, 396). Tas paredzets socialo institiciju analizei, lai vartu tas izprast nevis ka savrupas
teorijas biitibas, bet gan ka attiecibas, kas pastav starp individualajiem un kolektivajiem
darbibas veicgjiem. Lauks ir saprotams ka socialo attiecibu konfiguracija, piemé&ram, literarais
lauks, akadémiskais lauks, izglitibas lauks utt. Ikviens no laukiem ir nosaciti autonoms, jo
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iezimé kadas darbibas robezas, bet tas paredz attiecibas starp laukiem vai lauku parklasanos.
Lauku autonomizacija veidojas ilgstosa, pakapeniska véstures procesa, veidojot stratégisko
attiecibu tiklojumu. P. Burdjé uzskata, ka tiesi socializacija iedves atbilstibas sajiitu starp
fizisko un socialo telpu (Burdje, 2004, 97).

Pétijuma ietvaros galvena uzmaniba tika pievérsta 9. klasu skolénu izglitibas laukam.

4. Pétijuma izlase un tas veidosanas logika

Petfjuma izlase tika veidota p&c nejausas parstavniecibas principa, aptverot Latvijas skolu
skolénus, vinu vecakus, skolotajus, administracijas parstavjus.

Respondenti parstav latvieSu un mazakumtautibu skolas, pilsétu un lauku skolas, pamatskolas
un vidusskolas. Aptaujatie skoléni macas dazadas izglitibas programmas. Atskiras ar1 pétijuma
dalibnieku izmantotas macibu valodas: macibas notiek vai nu dzimtaja valoda, vai otraja
valoda, vai ar1 dala macibu priekSmetu notiek skolénu otraja valoda. Pétijjuma piedalijas
109 skoléni, 52 vecaki, 69 skolotaji. Respondenti parstaveja visus Latvijas novadus: Latgali
(27), Vidzemi (47), Kurzemi (9), Zemgali (25), ka ar1 Rigu, Rigas rajonu (120).

Saskana ar pétfjuma mérki bija svarigi salidzinat pedagogiskos procesus latvieSu un
mazakumtautibu skolas, lai noteiktu kopigo un atskirigo skolénu macisanas panakumu un
pedagogiska procesa mijsakaribas, nemot véra macibu valodu dazadibu. Pétijuma tika aptvertas
arT valsts un pasvaldibu gimnazijas gan Vidzemég, Kurzemé, Latgal€, gan Riga un Rigas
rajona. Petjjuma aptvertajas skolas tiek istenotas gan pamatizglitibas, gan mazakumtautibu
pamatizglitibas programmas.

5. Pétijuma metodologija

Ta ka petijums pamatots izteikumu kvalitativaja analizg, lai nodroSinatu iegiito datu ticamibu,
tika veikts secigs kvalitativi kvantitativs pétijums (1. att.).

Pétijuma koncepcijas
Pétijuma koncepcijas izstrades faze
izstrades faze

. '

Praktiskas realitates Praktiskas realitates
Ly 2 . _ . _ <
izpétes faze izpétes faze
(metodologiska faze) (metodologiska faze)

! '

Praktiskas realitates
izpétes faze

Praktiskas realitates
izpétes faze (analitiska

(analitiska faze) faze)
"""" Secinajumu izstrades Secinajumu izstrades °®
faze faze
Visparinatie
secinajumi
(metasecinajumi)
L attéls
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Petijuma tika izmantota strukturéta intervija, kura respondenti tika lugti atbildét uz 7
jautajumiem par aktivitatém, kas sekm& maciSanos, un risinamajam probléma, kas kave
macisanos. Pilotpétijuma tika intervétas 5 neatkarigas grupas. Datu apstradei par derigiem
tika atzits 6181 izteikums.

Visas grupas atbildes bija vienadas, tapeéc nebija nepiecieSams intervet vairak respondentu.
Atbildes paradijas atzinas, kas nebija paustas 1992. gada teorija, tapéc tika papildinata
kategoriju sistéma, kas veido skolas pedagogisko procesu, ka arf tika papildinata kategoriju/
kodu sist€ma, pec kuras analiz&jam intervijas ieglitos datus. Kvalitativie dati tika parversti
kvantitativajos un matematiski apstradati SPSS vidg, lai atbildétu uz jautajumu, vai skola
veicina pusaudzu macisanas panakumus. Savukart, lai atbildétu uz jautajumu, kas tiesi veicina
pusaudzu maciSanas panakumus, tika veikta padzilinata kvalitativa analize AQADG6 vide.
Secinajumi ir izdarfiti, nosakot mijsakaribas SPSS vidg.

6. Petijjuma rezultatu analize un interpretacija

Kvantitativo datu analize

Petfjuma rezultati liecina, ka pastav vidgji cieSa saistiba starp skolas aktivitatém un skolotaju
aktivitatem (r,= 0,40, p < 0,01), kas motivé skolénus, ierosina jaunus uzdevumus un rada
velmi iesaistities to veikSana (r,= 0,41, p <0,01). Savukart starp skolotaja, skolénu aktivitatém
un komponentiem, kas veicina pusaudzu macisanos, korelacija ir vaja, jo Spirmena rangu
korelacijas koeficients ir no 0,18 Iidz 0,39 (sk. 1. tab.).

1. tabula
Savstarpéjas sakaribas starp skolas, skolotaja, skolenu aktivitatéem
un komponentiem, kas veicina pusaudZu maciSanas panakumus

Raditaji Macibu aktivitates | Atbilst manas Cel skolénu zinasanu | Motivé skolénus,
sekmé skolenu skolas profilam |limeni, veicina manu |ierosina jaunus
panakumus un maniem personisko izaugsmi |uzdevumus
macibas macisanas un uzlabo macibu un rada velmi

uzdevumiem darbibu un interesi iesaistities to
par to veikSana

Skolas aktivitates,

kas sekme o * * ok

skolenu macibu 0,404(**) 0,351(**) 0,277(**) 0,406(**)

panakumus

Skolotaja

aktivitates,

kas sekme 0,342(**) 0,333(**) 0,211(*) 0,388(**)

skolénu macibu

panakumus

Skolénu

aktivitates,

kas veicina 0,245(**) 0,175(*) 0,303(**)

vinu macibu

panakumus

**p<0,01; * p<0,05 divpusigs nozimiguma I[imenis.
Statistiski nozimigas atskiribas mazakumtautibu un latviesu macibvalodas skolas netika konstatetas.

Kvalitativo datu analize

Kvalitativo datu analize lava noskaidrot, ka respondenti akcenté pedagogiska procesa
individualizaciju ka nepiecieSamu prieksnoteikumu maciSanas panakumiem (sk. 2. tab.). To
pasi labi apzinas pétijuma dalibnieki skolotaji: individualizacija ir gan ka profesionalitates
izpausme, gan ka neistenota iesp€ja.
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2. tabula
Respondentu izteikumi par skolénu maciSanas motivacijas
rosinasanu un interesantu macibu satura izklastu

Kas rosina skolénu maciSanas motivaciju Kas nosaka interesantu macibu satura izklastu
Skoléni: iesaiste macibu procesa, pienakums Skoléni: interesants un atraktivs pasniegSanas
macit, sniegt skoléniem zinasanas. veids, interesants macibu saturs, maksla pasniegt

interesanti, intereses radisana par macibam,
skaidrosana, lai skoléni saprastu vielu, interesanta,
saistosa informacija par noteiktas stundas vielu.

Skolotaji: nodarbibas novadisana, radosa pieeja
macibu stundas, motivéSana macibu darbam.

Vecaki: veélme stradat ar skolénu, motivacijas
veicinasanas pasakumi, stundu interesanta
vadiSana, ieinteresétiba macibam.

Skolotaji: bérnu ieinteresésana, macibu vielas
interesanta, aizraujoSa pasniegsana, jautru brizu
organizesana.

Vecaki: sp€ja paskaidrot nesaprotamo macibu
priekSmeta, nodarbibu sagatavosana, interesantas
stundas, ieinteresétiba, interesanti pasniegta stunda.

Akcentéta arT dazadu informacijas avotu izmantoSanas veicinasana, respondenti atzist interneta
ka macibu resursa nozimibu. Par to liecina gan skolénu, gan skolotaju viedokli (sk. 3. tab.).

3. tabula
Respondentu izteikumi par miusdienigas informacijas izmantoSanu
macibu procesa un skolénu iesaistiSanu taja

Ko nozimeé miisdienigas informacijas Kas nodroSina skolénu iesaistiSanu
izmantoSana macibu procesa macibu procesa
Skoléni: filmu radisana, tehniskais aprikojums, Skoléni: debasu organiz€sana, izdales materialu
datoru izmantoSana stundas, jaunakais, kas ir izmantoSana, iesaistiSana macibu procesa,
priek$meta. praktisko darbu piedavasana.
Skolotaji: jaunako pedagogijas tehnologiju Skolotaji: iesaistiSana macibu procesa, skolenu
izmanto$ana, jaunakas metodes, tehnologijas. iesaistiSana radosa darba, prickSmeta kabineta
. . . gaisotnes veidoSana.
Vecaki: kontakts ar berniem caur internetu,
informacijas tehnologiju zinasanu lieto§ana praksg, | Vecaki: iesaistiSana macibu procesa.
interneta, moderno tehnologiju izmantoSana.

Motivacija macities ir nozimiga no skolénu un arT no skolotaju viedokla. Skolotaju, ar1 vecaku
viedoklos rodam apliecinajumu tam, ka sadarbiba ar vecakiem butiski pozitivi ietekmé skolénu
maciSanas panakumus (sk. 2. un 4. tab.).

Miisdienigi skolotaji, kas prot atrast skolénu vecumam raksturigu saskarsmes veidu un saprot
pusaudzu intereses, ir biitisks nosacijums macisanas panakumiem, tas ir saistits ar skolénu
motivaciju macities. Saja gadfjuma skolotajs giist divu veidu autoritati: ka formalas varas
nes€js — izglitotajs skolas kulttira un ka domubiedrs vai padomdevéjs neformalaja aspekta.
Saja gadijuma formala un neformala autoritate viena otru nevis izsledz, bet papildina un veido
labvéligu psihologisku fonu skoléna macisanas panakumiem.

Visu grupu respondenti akcenté macibu darba organizacijas formu ietekmi uz maciSanas
panakumiem — tam jabiit atbilstoSam skolénu individualajiem macisanas stiliem. Biitiski, ka
$aja jautajuma kopiga izpratne ir gan skoléniem, gan skolotajiem. Dazi respondenti akcentg ar1
inovativu vidi, kas rada parsteigumu un izaicinajumu skolénos, tadgjadi sekmejot macisanas
panakumus.

Ar maciSanas panakumu veicinasanu saistita ar1 skolénu lidzdaliba arpusstundu aktivitates
(sk. 4. tab.), projektu ned€las un macibu priekSmetu olimpiades.
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4. tabula
Respondentu izteikumi par skolas aktivitatem,
kas veicina motivaciju macities un par piedaliSanos arpusstundu aktivitatés

Kadas skolas aktivitates veicina motivaciju Kas rosina iesaistities arpusstundu aktivitates

macities
- adekvata zinasanu verteéSanas sistéma; - konsultacijas;
- dazadu macibu metozu izmantoSana; - ekskursijas, kulttirggjieni (ekskursijas),
- labako apbalvosana; pargajieni;
- komandas darbs; - sporta pasakumi, sporta diena, futbola
sacensibas;

- reitingu sist€ma;

- apmacibas programmas izstrade atbilstosi - arpusstundu aktivitates;

skolénu interesém; - valsts svétki;
- datorprasmes; - fiziskas aktivitates, sp¢les, rotalas, dejosana;
- teorijas saistiba ar novérojumiem, praksi. - koris;

- kopigi izbraucieni;

- dazadu pulcinu izveide, pulcini skola;
- savstarpéja skolu sadarbiba;

- privatstundas.

Pirmais nosacijums netiesi veido pozitivu psihologisko fonu klatbitnei skola, otrais — tiesi dod
skoléniem iesp€ju pasSapliecinaties, izmantojot zinasanas, pieredzi un resursus, kas ikdiena
skolas dzivé nav ieklauti. Pusaudza vecumposma beigas maciSanas panakumi saistas ar
personigas jégas meklgjumiem (salidz. Eriksons, 1998, Adlers, 2001): ja skoléns redz jegu
un jut panakumus noteiktas maciSanas aktivitates (veiksmigs un publicitati guvis projekts,
uzvara macibu priekSmeta olimpiadg), tas sekmé izaugsmi un jégpilnu macisanos nakotné
(sk. 5. tab.).

5. tabula
Skolénu izteikumi par aktivu lidzdalibu macibu procesa
un pasrealizacijas iespéju izmantoSanu

Kas rosina aktivu lidzdalibu macibu procesa

Kas nosaka paSrealizacijas iesp&ju izmantoSanu

- aktiva piedalisanas diskusija macibu procesa;

- uzmaniga klausiSanas;

- teorijas izmantosana praksg;

- stundu aktiva apmeklé$ana, majasdarbu
pildisana;

- rado$s macibu darbs;

- majasdarbu pildisana;

- sekosana uzdotajam macibu saturam;

- uzmanibas pievérsana griiti apgiistamajiem
priekSmetiem;

- spé&ja koncentréties vajadzigaja bridr;

- skolénu parlaments;

- papildizglitiba;

- centiga maciSanas;

- attieksme;

- katra skoléna individuala viedokla
noskaidroSana;

- interese par prickSmetu;

- regulara skolas apmekl&Sana;

- $pikeru rakstiSana;

- papildstundu iesp&ju izmantosana.

- konsultacijas;

- radosSs darbs;

- kori; bérnu muzikas skolas, orkestri;

- deju kolektivi

- sporta skolas;

- lasiSana;

- nodarbibas arpus skolas;

- pulcini; foto pulcini; teatra pulcini; jauno
tehniku stacijas; makslas studijas;

- piedaliSsanas olimpiades;

- pasparvalde; skolénu parlaments;

- iesaistiSanas dazados pasakumos; piedaliSanas
pasakumu organizgSana;

- fakultativu apmekl&Sana;

- dzives mérkis (vE€lme tos sasniegt);

- piedalisanas konkursos u.c.
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Ka macibu sasniegumu potencialus veicinatajus respondenti mingjusi ar1 intereSu izglitibas
veicinasanu un skolénu apmainas un skolotaju apmainas projektus. Abos gadijumos ir biitisks
pieredzes faktors: paplaSinata pieredze, atgriezoties ierastaja macibu situacija, palidz gt
jauna veida panakumus.

Secinajumi: petijuma noteiktas likumsakaribas

1. Skolas aktivitates, kas sekmé skolenu maciSanas panakumus

Skolas aktivitates sekm& maciSanas panakumus, ja skola notiek olimpiades un macibu
priekSmetu nedelas — So viedokli pauz respondentu vairakums (r,= 0,49, p < 0,05). Lidzigs
viedoklis ir par arpusstundu aktivitatém (r,= 0,67, p < 0,01). Loti btisks novérojums — macibu
procesa nepiecieSams integrét daudzveidigas pieredzes, mainit ierasto macibu vidi un laut
neformalas izglitibas aspektiem integréties skolas pedagogiskaja procesa. Respondenti doma,
ka macisanos sekmé tadas arpusstundu aktivitates ka ekskursijas, pargajieni, sporta dienas,
sporta pasakumi, dejoSana, dazadi pulcini un savstarpgja skolu sadarbiba. Tam seko skoléniem
draudzigas vides nodroSinaSana, motivacijas macities veicinasana (r,= 0,70, p < 0,01), fiziskas
aktivitates — viss, kas nodrosina prieku par macibam un ka joprojam pietrukst skolu ikdiena.
To konkretiz€ biezi nosauktas daudzveidigas macibu darba organizacijas formas, interesu
izglitibas veicinaSana, sadarbiba ar vecakiem. Respondenti uzskata, ka motivaciju macities
veicina adekvata zinasanu vértéSanas sistema, dazadu macibu metoZzu izmantosana, labako
apbalvosana, komandas darbs, reitingu sist€ma, macibu programmas izstrade atbilstosi skolénu
interesém, datorprasmes un teorijas saistijjums ar novérojumiem un praksi.

Skolas aktivitates sekmé skolénu maciSanas panakumus, ja tiek organizeti skolotaju apmainas
un skolénu apmainas projekti, veicinata skolotaju kvalifikacijas celSana, ja tiek piedavatas
diferencetas un individualas programmas un ir adekvats tehniskais nodrosinajums (r = 0,81,
p <0,01), t.i., ieviestas musdienigas tehnologijas. Runajot par skolotaju apmainas un skolénu
apmainas projektiem, respondenti uzskata, ka skolas pedagogiskaja procesa ir nepiecieSams
piesaistit vieslektorus un organizet skolénu, skolotaju apmainas interesu grupas.

Lidz ar to prioritates ir skaidras: atvérta un uz sadarbibu orientéta skolas kulttira, kura
sadarbiba norit starp skolotajiem, skoléniem un vecakiem, kura vecaki ir gaiditi viesi un
interesu izglitiba, neformalas aktivitates dabiski tiek integrétas macibu procesa, sekmé skolenu
prieku un motivaciju macities un giit panakumus.

2. Skolotdja aktivitates, kas sekme skolenu maciSanas panakumus

Skolotaja aktivitates sekme skolénu maciSanas panakumus, ja tas motivé skolénus, ierosina
jaunus uzdevumus un rada velmi iesaistities to veikSana (r, = 0,31, p < 0,05). Skoleni doma,
ka vinus motive, ja skolotajs iesaista skolénu macibu procesa, ja skolotdjs veicina skolénu
zinasanu veidoSanos. Skolotaji uzskata, ka skolénus motivé nodarbibu novadiSana, realizgjot
radoSu pieeju macibu stundas un motivgjot macibu darbam. Savukart vecaki uzskata, ka
skolénu motive skolotaja vélme stradat ar skolénu, ja skolot3js interesanti vada stundas un
ieinteres€ macibas.

Macibu satura interesants izklasts (r,= 0,58, p < 0,05) ir viena no butiskakajam skolotaja
aktivitatém, kas sekmé skoléna macisanos. Skoléni, runijot par interesantu macibu satura
izklastu, saista to ar interesantu un atraktivu pasniegSanas veidu, saistoSu macibu saturu,
pedagoga makslu pasniegt interesanti, intereses radiSanu par macibam, skaidrosanu, lai skoléni
saprastu vielu, un interesantu, saistoSu informaciju par noteiktas stundas vielu. Skolotaji
doma, ka macibu satura interesantam izklastam raksturiga bérnu ieintereséSana, macibu
vielas interesanta, aizraujosa pasniegSana un jautru brizu organizéSana. Péc vecaku domam,
macibu satura interesants izklasts ir saistits ar skolotaja ieinteres€tibu un prasmi paskaidrot
priekSmetu, sagatavot un novadit interesantas nodarbibas.
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Respondenti doma, ka maciSanos sekmés skolénu neparslogoSana ar majasdarbiem (r = 0,73,
p <0,05). Vecaki uzskata, ka skolotajam velams uzdot radoSus majasdarbus, nevis parslogot
skolenus.

Visas respondentu grupas ka loti svarigu skolotaja aktivitati, kas sekme skolénu macisanos,
min musdienigas informacijas izmantoSanu macibu procesa (r,= 0,97, p < 0,05). Skoléniem
ar misdienigas informacijas izmantoSanu macibu procesa saistas filmu radisana, tehniska
aprikojuma (pieméram, datoru) izmantosana stundas un jaunakas ar macibu priekSmetu
saistitas informacijas sniegsana. Skolotaji min jaunako pedagogijas tehnologiju izmantosanu,
jaunako metozu un tehnologiju lietoSanu. Savukart vecaki uzskata, ka miisdienigas informacijas
izmantoSanu macibu procesa nodroSina kontakts ar berniem caur internetu, informacijas
tehnologiju zinasanu lieto$ana praksg, interneta un moderno tehnologiju izmantoSana macibu
procesa.

Vairums respondentu mingjusi dazadu macibu metozu lietojumu, kas implikativi norada uz
pedagogiska procesa individualizacijas elementiem un to, cik tas biitu nepiecieSamas, lai
lidzas zinasanam skoléni iegiitu arT socialo pieredzi. Tam seko skolotdja un skoléna dialoga
uzsveérums, ko par butisku uzskata apméram puse respondentu. Liela nozime ir ar1 skolotaju
nepartrauktai talakizglitibai (r, = 0,60, p < 0,05) un tas rezultatam — saistoSam macibu
procesam, kura skolotajs ieintereséti, ar personigu attieksmi izklasta macibu priekSmeta
saturu. Bitiski, ka skolotajs, organizgjot macibu procesu, veicina skolénu motivaciju.

Mijiedarbiba, dialogs, skolénu intereses veicinasSana, macibu procesa individualizacija ir
galvenie nosacijumi, kas raksturo skolotaja darbibu, kuras rezultata skoléni giist maciSanas
panakumus.

3. Skolenu aktivitates, kas veicina pasu maciSandas panakumus

Respondenti uzskata, ka skolénu aktivitates, kas veicina vinu maciSanas panakumus, ir
regulara skolas apmekleSana (r, = 0,89, p < 0,05), briva laika racionala izmantoSana (piem.,
veselibas uzlaboSanas nolikos) (r, = 0,76, p < 0,05), citu skolénu atbalstiSana, savstarpgja
palidzesana (r,= 0,65, p < 0,01) un arT IKT izmantoSana macibu procesa (datora izmantoSana
u.tml) (r,= 0,64, p < 0,01). Respondenti doma, ka skolénu humora izjita (r,.= 0,99 p < 0,01)
veicina skolénu maciSanas panakumus.

Skolénu motivaciju macities un apmeklet skolu ietekme ikdienas aktiva mijiedarbiba ar skolas
socialo vidi. Daudzpusgja atvérta interaktiva komunikacija sniedz skolénam nepiecieSamo
informaciju, pieredzi. Ipasi aktuala ir lidzcilveku pozitiva atticksme pret dzivi un citiem
cilvekiem, savstarpgja palidziba, atbalsts un tiekSanas p&c idealiem.

Citu skolénu atbalstiSana un savstarpéja palidzésana ir viens no butiskakajiem faktoriem,
kas veicina maciSanas panakumus. Skoléni, rungjot par citu skolénu atbalstiSanu un savstarpgju
palidzésanu, min komunikacijas veicinasanu starp skoléniem, uzsverot grupu un komandas
darba nozimi. Skolotaji §1 faktora izpausmi saskata pozitiva saskarsmé ar vienaudziem, paru
un grupu darba, ko veicina komunikativo sp&ju attistiSana, prasme sadarboties un draudziga
vide. Ar1l administracijas parstavji uzskata, ka citu skolénu atbalstiSana un savstarpgja
palidzesana izpauzas komandas darba draudziga, sirsniga vid€ skolénu starpa, to sekmé ciena
pret skolotaju, skoléniem un noteiktas socialas uzvedibas iemanas.

Par butisku aspektu respondenti uzskata skolénu aktivu lidzdalibu macibu procesa (r = 0,68,
p < 0,01). Tas nav iespgjams tradicionala zinaSanu translacijas modeli, bet gan vienigi
izmantojot interaktivu jeb mijiedarbigu macisanos, sadarbibu un interpersonalu saskarsmi
macibu procesa. Skoléniem ar aktivu lidzdalibu macibu procesa saistas aktiva piedaliSanas
diskusijas, sarunas un debates ar citiem. Tapat nozimiga ir viedoklu apmaina, dialogi, teorijas
izmantoSana praksg, aktivs, radoSs macibu darbs, regulara skolas apmekléSana un majasdarbu
pildiSana, centiga maciSanas, Spikeru rakstiSana, papilddarbs macibu priekSmetos, darbiba
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skolas parlamenta, iesaistiSanas citas skolas aktivitateés un attieksme. Skoléns nebaidas no
skolotaja un noverte labas attiecibas ar skolotajiem.

Skolotaju atbildes par aktivu lidzdalibu macibu procesa ka macisanos veicinosSu faktoru
vairak ir saistitas ar maciSanas metodiku. Skolotaji doma, ka par skolénu aktivu lidzdalibu
macibu procesa liecina lidzdaliba macibu mérku izstradg, ieinteresétiba macibu darba, dabiska
izzinas interese, skoléna un skolotaja dialoga veidoSana, sadarbiba ar skolotaju, skolot3ja teikta
pierakstiSana, klausiSanas stundas, regulara majasdarbu izpildiSana, patstavigs un sistematisks
darbs, macibu pétnieciska darbiba, savas macisanas straté€gijas analize un lietojums, skolénu
pasparvalde.

Vecaki uzskata, ka skolénu aktiva lidzdaliba macibu procesa izpauzas ka brivpratiga
piedali$anas dazadas nodarbibas. Savukart skolas administracijas parstavji doma, ka ta bis
aktiva interese par macibu priekSmetiem, iesaistiSanas klases darba, diskusijas, problemu
risinaSana, attieksme pret macibam, regulari pilditi majasdarbi, iniciativas izradiSana, cieSs
kontakts starp skolénu un skolotaju, neskaidro jautajumu neatlikSana uz vélaku laiku, bet gan
tuliteja risinasana. Nozimiga butu iejusanas pasniedz&ja loma, laba attieksme pret skolotajiem
un sadarbiba ar socialajiem pedagogiem.

Svarigi, lai skoléni izmantotu paSrealizacijas iesp€jas (r,= 0,62, p < 0,01), ko piedava gan macibu
saturs, gan skolot3ja iniciativa: arT $is viedoklis ir plasi parstavets. Skoléni pasrealizacijas
iespgjas skola redz radosa macibu darba, daliba olimpiad€s, konkursos, konsultacijas,
pasparvaldg, skolénu parlamenta, piedaloties pasakumu organizéSana. Ar1 skolotaji uzskata,
ka iesp&jas pasrealizacijai ir daliba olimpiad€s, uzstasanas, zim&Sana, veidosana, konkursi
starp klasém, skolam un iesaistiSanas skolénu pasparvaldé. Vecaki doma, ka skolénam
iesp&jas pasrealizeties ir tikai dazados konkursos. Ar skolas administracijas parstavji akcenté
konkursus, iesaistiSanos projektos, aktivu uzvedibu stundas laika, iesaistisanos klases darba,
iesp€ju piedalities dazadas olimpiad€s un skolas pasparvalde ka pasrealizacijas formu. Tas biis
iesp€jams, ja bis interese par macibam. Un interesi vairojoss nosacijums ir skolénu Iidzdaliba
skolas un arpusklases pasakumos (sporta pasakumos, deju, dziesmu, zim&Sanas konkursos un
dazados pulcinos) (r, = 0,58, p < 0,01): Sajos respondentu minétajos veidos izpauzas skolénu
pasrealizacija, ka arT notiek informacijas ieguve papildus macibam.

Visi skolénu minétie faktori veido veselumu — telpu skolénu paSizpausmei — un liecina, ka
tiesi skolénu aktivitate, interese un motivacija ir panakumu atsléga, nevis pasiva lidzdaliba
skolotaja vadita procesa.

4. MaciSanas panakumus veicinoSu aktivitasu noveértéjums:
skolotaju un skolenu viedoklu atSkirtbas

Skoléni kopuma pozitivi verté skolas, skolotaja un pasu aktivitates — apméram ¥ skoleénu
uzskata, ka tas sekmé vinu panakumus. Tikpat liels skolénu skaits uzskata, ka skolas aktivitates
atbilst skolas profilam un vinu macisanas uzdevumiem. Lielaks skolénu skaits (81,7%) macibu
aktivitat€s saskata zinaSanu limena paaugstinaSanu, personiskas izaugsmes veicinaSanu un
macibu darbibas pakapenisku uzlaboSanos, kas kopuma liecina par to, ka skolas Tstenotas
aktivitates saskan ar skolénu personibas attistibas virzibu un no vinu viedokla ir jégpilnas.
Iesp&jams, ka par problému liecina tas, ka ¥4 skolénu macibu aktivitates vérté ka motivejosas
un interesi izraisoSas — [idz ar to pasrealizacijas motivs skolénu izpratné atkapjas macibu ka
pienakuma un pragmatiska uzdevuma prieksa.

Skolotaji (100%) ir parliecinati, ka vinu skola Tstenotas macibu aktivitates sekmé skolénu
maciSanas panakumus, 98% uzskata, ka tas atbilst skolas profilam un skolotaja pilnveides
uzdevumiem. Nedaudz mazaks skaits skolotaju (90%), tomér lielaka dala, uzskata, ka
istenotas macibu aktivitates pozitivi ietekmeé gan skolotaja, gan skoléna zinasanu limeni,
sekm@ personisko izaugsmi un uzlabo macibu darbu. Tapat 95% skolotaju skola Tstenotajas
aktivitat€s saskata motiveéSanas un intereses izraisiSanas potencialu.
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Summary

The article presents an analysis of the research conducted in spring 2007 by the Institute of
Pedagogical Science of the Faculty of Education and Psychology, the University of Latvia.
The research is a beginning stage of a project “Methodology of the Research on Facilitating
New Generation Learning Quality”. The article deals with the positive experience of basic
schools in facilitating learning. Qualitative and quantitative case study introduces a discussion
with the aim of investigating the means that facilitate learning in minority schools in Latvia.
Special attention has been paid to the learners of grades 8—9. The first results of this research
were presented at the Ministry of Education and Science on December 14, 2007 at a discussion
on the minorities’” education, as well as at the University of Latvia on February 8, 2008 at the
66" Academic Conference of the University of Latvia, the plenary session of the Department
of Pedagogy.

Keywords: learning achievements, facilitating learning, school activities, teachers’ activities,
learners’ activities.



ATEE. SPRING UNIVERSITY, RIGA, 2008 Teacher of the 21st Century: Quality Education for Quality Teaching

JAUNAS PAAUDZES MACISANAS: KAS KAVE PUSAUDZU
MACISANAS PANAKUMUS SKOLA?

LEARNING OF THE NEW GENERATION: WHAT ARE THE
OBSTACLES TO GOOD LEARNING AT SCHOOL?

Linda Daniela, Svetlana Surikova, Andra Fernate, Vésma Priedite,
Karine Oganisjana, Rudite Andersone
Latvijas Universitate
Pedagogijas un psihologijas fakultate
Pedagogijas zinatniskais institats
Jarmalas gatve 74/76, Riga, LV-1083

Anotacija

Raksta ir apkopoti un analizéti LU PPF Pedagogijas zinatniska institita 2007. gada pavasari veikta
pétniecibas projekta “Jaunas paaudzes maciSanas kvalitates veicinasanas izpétes metodologija”
1. posma rezultati. Kvalitativi kvantitativais gadijuma pé&tijums tika veikts ar mérki rast atbildes
uz jautajumu, kas kavé pusaudzu maciSanas panakumus pamatizglitibas un mazakumtautibu
pamatizglitibas programmas Latvija, ipasu véribu pieversot 8.—9. kl. skoléniem. P&tTjuma gaita iegiitie
rezultati prezenteti 2007. gada 14. decembrT [zglitibas un zinatnes ministrijas Konsultativas padomes
mazakumtautibu izglitibas jautajumos rikotas apala galda diskusijas—seminara “Ko iemacija skola?”
laika, ka arT Latvijas Universitates 66. konferences PPF plenarséde 2008. gada 8. februari.

Atslegvardi: maciSanas panakumi, panakumu kavéSana, skolas problémas, skolotaja problémas
skolénu problémas.

Ievads

Latvijas skolas jau ilgu laiku aktualas ir skolénu macibu disciplinas problémas. Ar STm
problémam saskaras ikviens skolotajs, un atkariba no vina pieredzes, psihologiska stavokla
un gatavibas darbam ar macibu disciplinu, ar1 veido savas attiecibas ar skoléniem. Latvijas
un arT citu bijuso Padomju republiku situacija ir tpasa ar to, ka vide (tai skaita arT pedagogiska
vide) ir mainijusies no autoritaras uz demokratisku, bet lielaka dala pedagogu savu izglitibu
un pirmo darba pieredzi ir guvusi iepriek§€ja autoritaraja sistéma un ir sagatavoti darbam,
nodrosinot disciplinu atbilstosi ta laika prasibam un pienemtajam attiecibu stilam skolas. Tomér
situdcija ir mainijusies, un bérni, kas nav piedzivojusi autoritaro sistému, nepienem skolotaja
vienpersonigi uzstaditas prasibas. Sie jaunas paaudzes skoléni vélas atbalsto§u un saproto$u
pedagogu, vélas, lai klas€ buitu radosa macibu vide, vélas, lai tiktu ievérotas vinu intereses,
bet tai pat laika nev€las uznemties atbildibu par savu ricibu un par savu macibu darbibu.
Lai veicinatu individa veidoSanos par atbildigu cilvéku un lai veicinatu skolénu maciSanas
panakumus, izglitiba no jauna jaatklaj tadi fundamentali termini ka “saprats”, “atbildiba”
un “pasdisciplina”. Ir dazadi viedokli, vai, runajot par skoléniem, var tikt lietots termins —
macibu disciplina. Ir cilveki, kas uzskata — visas problémas gan skola, gan ikdienas dzivé
celas tikai no ta, ka netiek pieprasita bezierunu disciplina, neanaliz€jot to, ka, lai audzinatu
brivu, radoSu personibu, nevar pieprasit bezierunu paklausibu. Tomér ar brivai un radosai
personibai ir jaievéro dazadi nosactjumi, kas veicina savstarp€jo sadarbibu, veicina radosas
vides pieejamibu un iesp€ju taja darboties ikvienam, un tadgjadi tie arT veicina maciSanas
panakumus.
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1. Pétijuma teoretiskas pamatnostadnes

Petijuma teoretisko pamatu veido skolénu uzvedibas problémas skaidrojosas atzinas
(M. Balsons, 1995; L. Kantere, 1993; B. Koloroso, 2002; L. Diksons, 2001; R. Dreikurs,
1973; N. Eisenberga, 1989; N. L. Geidzs, D. C. Berliners, 1999; V. Glasers, 1998; u.c.). Skolénu
maciSanas panakumus kav€josie aspekti tiek saistiti ar dazadiem nosacijumiem macibu
vidg, kas jaievero, lai macibu process varetu noritét veiksmigi, — skaidras robezas, prasibas.
Pedagogiskais termins “socialas konvencijas” aizstaj terminu “normas”, ar to saprot socialas
vienoSanas, darbibas nosactjumus vid€, kur visas puses ir vienlidz iesaistitas So vieno$anos
pienemsana un vienlidz atbildigas par to izpildi. (Maslo, 2006). Termins “pasreguléta macibu
darbiba” tiek saprasts ka macibu process, kura skoleni ir atbildigi par macisanos un macisanas
rezultatiem. (Zimmerman & Schunk, 2001)

Pétijuma dimensijas izriet no pamatojuma, ka macibu process ir ilgsto$s daudzlimenu process,
kas no skolotajs—priekSmets—skoleéns mijiedarbibas viedokla ir process, kas veicina macisanos,
bet no subjektu mijiedarbibas viedokla — socials process (salidz. Maslo, 1995, 15). Pétijjuma
dimensijas ir $adas: individuala dimensija — skolénu, vecaku, skolotaju, administracijas
uzskati, kas veicina un kave skolénu maciSanos 9. klas€; mikrosisteémas dimensija — individu
mijiedarbiba klases macibu aktivitaSu konteksta; mezosistemas dimensija — skolas aktivitates
un makrosistéma ka socialais un kultiiras konteksts (Bronfenbrenners 1979, 1998, Burdjg,
2004), kam ir tieSa vai netieSa ietekme uz mikrosisteému, kura cilvéks ir ieklauts.

Pétijuma dimensijas vieno pétijuma jautajums — kas kaveé 9. klasu skolénu macisanos?
Petijuma problema

Skoléni vélas atbalstoSu un saprotosu attieksmi no skolotaju puses, jo miisdienu beérni nepienem
autoritattvu izturéSanos. Dala skolotaju nav gatavi pienemt §1s jauna laikmeta prasibas un
turpina iztur€ties autoritativi. Savukart cita dala skolotaju, apzinas, ka jauna laikmeta prasiba
ir pariet no macisanas uz macisanos, tomer nav pietickami sagatavoti darbam ar skoléniem, lai
veicinatu pasregulétu macisanos. Sie skolotaji uzskata, ka vinu pienakums ir tikai macit savu
macibu prickSmetu, neanaliz&jot savas pedagogiskas darbibas kvalitates un skolénu macisanas
panakumu mijsakaribas. Turpreti skoléni vélas, lai skolotaji ir godigi, taisnigi, atbalstosi
un saprotos$i, un ir gatavi kritiski vertét ikvienu skolotaja darbibu, pauzot savu atticksmi
ne vienmeér pienemama veida. Vini nav gatavi vertét savu darbibu, uznemties atbildibu par
saviem macibu sasniegumiem un macibu disciplinu. Tas apliecina macibu disciplinas problému
pastavésanu un to apzinasanas un iesp&jamo risinagjumu meklesanas nepiecieSamibu. Jaunas
paaudzes maciSanas veicinasana nevar bt veiksmiga, ja skoléni nesp€j pasreguléti darboties un
ieverot socialas konvencijas. Arvalstis izstradatas macibu disciplinas teorijas Latvija tiesa veida
nav izmantojamas, nemot véra so iepriek$gja, autoritara laika pieredzi, tapec ir nepiecieSams
izpétit situaciju Latvija, izpétit, kas kaveé skolénu pasregulétu maciSanos, un, balstoties uz
pétijumu rezultatiem, meklét Latvijas pedagogiskajai videi atbilstoSus risinajumus.

P&tijuma par jaunas paaudzes macisanos kavejosSiem aspektiem (2007, PZI) analiz&tas skolas,
skolotaju un skolénu aktivitates, méginats noskaidrot, kas kavé macisanas panakumus un kas
norada uz skolotaja darbibas ietekmi uz maciSanas panakumiem?

2. Pétijuma metodologija

Petijuma izlase un tas veidoSanas logika

Saskana ar p&tijuma mérki bija svarigi analizét maciSanos kav&joSus aspektus saistiba ar
macisanas panakumiem. Pétijuma tika intervéti 232 cilveki, no tiem 109 skoléni, 69 skolotaji,
52 vecaki. Izteikumi tika kod&ti, izmantojot pedagogiska procesa struktiirkomponentu
kategorijas (Maslo, 1992) un novértéti no 6 (loti svarigi) Iidz 1 (nav svarigi).
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Petijuma tika izmantota strukturéta intervija, kura respondentus liidz atbildét uz 7 jautajumiem
par aktivitatém, kas sekmé macisanos, un risinamajam problémam, kas kavé macisSanos.
Pilotpétijuma tika intervetas 5 neatkarigas grupas.

Visas grupas atbildes bija vienadas, tap&c nebija nepiecieSams intervet vairak respondentu.
Atbild€s paradijas atzinas, kas nebija min€tas 1992. gada izvirzitaja teorija, tapec tika
papildinata kategoriju sistéma, kas veido skolas pedagogisko procesu, ka arT papildinajam
kategoriju/kodu sistemu, péc kuras analiz&jam intervijas iegiitos datus.

Lai atbildetu uz pétijuma jautajumu, tika veikts secigs izskaidrojosais petijums (G. L. Hubers,
2007. gada LU PDSP starptautiska seminara materiali peéc Tashakkori A., Tedli Ch., 2003.). Lai
izprastu, kas skolas pedagogiskaja procesa traucé giit macisanas panakumus, pétijuma
par aspektiem, kas kavé jaunas paaudzes maciSanos, tika iegiiti dati par probléemam,
kas jarisina skolai, skolotajiem un skoleniem.

3. Pétijuma rezultatu analize un interpretacija

Skolai risinamas problemas, kas kavé skolenu panakumus macibas

Skolai risinamas problémas, kas kavé skolénu panakumus macibas, ir saistitas ar IKT
izmantoSanu (r,= 0,9, p < 0,01), ar vérteSanu (r,= 0,88, p < 0,05), ar macibu organizacijas
formam (individualais darbs, stundas, projektu nedelas) (r,= 0,87, p < 0,01), ar dabas vidi
(r,= 0,85, p < 0,01), ar socialo vidi (mijiedarbiba) (r,= 0,78, p < 0,01) un ar planoSanu un
uzdevumiem (r,= 0,76, p < 0,01). Nozimigas ir arT skolai risinamas problemas, kas skar
nodarbibu kav&jumus (r, = 0,95, p < 0,05), skoléna personibu (r,= 0,92, p < 0,05), inovaciju
ievieSanu (r,= 0,73, p < 0,05), mérkus un motivaciju (r,= 0,61, p < 0,05) un ar fizisko vidi
saistitas problémas (r,= 0,42, p < 0,05).

Runajot par IKT izmantos$anu, visas respondentu grupas uzsver sliktu macibu lidzeklu tehnisko
nodro$ingjumu — skola nav pietickama skaita datortehnikas, nav pieejas internetam, nav
iesp&jas nodrosinat skolotaju ar datortehniku, nav pieejas datoram majas un nav ar1 iesp&jama
interneta izmantoSana macibu procesa majas.

Skolénu macisanas sasniegumus kave ar veérté€Sanu saistitas problémas. Skoléni, skolotaji un
skolas administracijas parstavji akcentg to, ka biezi triikst objektiva novertéjuma, kas veicinatu
maciSanas panakumus, jo trukst skaidru vértéSanas kriteriju vai tie ir parak stingri. Skolotaji
nenem vera to, ka skoléniem klasés ir dazads limenis, raksturiga kada skoléna izcelSana, bet
citiem — atzimes pazeminasana. Skolotaji doma, ka skoléniem un skolotajiem biitu nepiecieSams
sanemt apbalvojumu par labu darbu, tas sekmétu skolénu maciSanas panakumus.

Neparprotami par lielako skolas neatrisinato problému respondentu vairakums uzskata ar
macibu vidi saistitas problémas. Pirmkart, nepilnibas skolas dabas, fiziskaja un socialaja vide.
Skolas dabas vides problémas skar telpu apgaismojumu un siltumu, €diena izveli, kvalitati
un laika trikumu &8anai. Fiziskaja vidé — atbilstosu telpu, aprikojuma, macibu tehnologiju
un lidzek]u trikumu.

Socialaja videé skolénu skatijuma problémas rada neinteresantie, kaskigie un neapmierinatie
skolotaji, loti liels skolénu skaits klas€, skolénu SkiroSana, finansiala nevienlidziba skolénu
vidi, skolénu savstarpgjie konflikti un vienaldziba, narkomani, toksikomani, nepietickama
sadarbiba ar vecakiem, disciplinas trikums, pasakumu tritkums skola.

Ar1 skolotaji doma, ka problémas skolas socialaja vidé izraisa neadekvata skolénu un
skolotaju komunikacija, parak liela demokratija un visatlautiba skola, protams, ar1 parak liels
bérnu skaits klas€, nespgja palidzet skoleniem, kam griti macities, ka arT negativo pieméru
parraidisana masu sazinu lidzeklos un socialas problémas.

Skolas administracijas parstavji uzskata, ka problémas skolas socialaja vidé rada profesionalu
pedagogu trikums. Tad seko problémas, kas saistitas ar planoSanu un uzdevumu definéSanu —
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administrativa rakstura problémas, kas liecina par skolu strat€giskas attistibas planosanas
nepilnibam un signalize par nepiecieSamibu to uzlabot.

Skoléni doma, ka netiek analizeta situacija skola, jo nav radosi sakartots macibu stundu plans,
par to liecina pedagogu un skolénu parslodze, ko izraisa 1si partraukumi starp stundam,
nepietickami gari pusdienam atveletie starpbrizi. Par planosanas problémam liecina arT tas,
ka skolu programma sakartota vienveidigi, ir liels kontroldarbu skaits viena diena, ka biezi
sakrit lielu darbu iesniegSanas termins, nav pieejamas konsultacijas un tiek uzdots daudz
majasdarbu.

Skolotaji uzskata, ka parslodzi rada ilgas macibu stundas skola un kopuma liela slodze macibu
nedéla un ka tas samazinaSanai gan skoléniem, gan ar skolotajiem ir nepiecieSams lielaks
sporta nodarbibu spektrs. Skolotaji doma, ka parak lielais skolénu skaits klase ietekmé& macibu
procesa individualizaciju un diferenciaciju. Nav laika individualam darbam, nav art klases,
kuras macitos 1énak domajosie bérni, tadel] ir nepiecieSama atbilstosa programma un macibu
planojuma izstrade. Art vecaki uzskata, ka skolotajam pietrukst laika individualam darbam.
Turklat problémas plano$ana un uzdevumu definéSana rada daudzas mainigas instrukcijas
“no augSas”. Administracijas parstavji ar akcent€ to, ka problémas planosana un uzdevumu
1zvirziSana ir saistitas ar visiem iepriekSminétajiem faktoriem, t.i., lielo skolénu skaitu klasg,
otro mainu, skolénu un skolotaju parslodzi. Ka risindjumu §1m problémam vini redz adekvatu
stundu planojumu, labu stundu organizéSanu, vieslektoru uzaicinasanu, fizisko aktivitasu
Iimena paaugstinaSanu skola un sponsoru piesaisti skolas renovacijai.

Skolai risinamas problémas, kas kavé skolénu panakumus macibas, skar ar skoléna personibu.
Visas respondentu grupas galvenokart akcente skoléna negativo attiecksmi pret macibam un
apkartgjiem.

Respondenti akcent&jusi arT nepietickamu IKT un mediju lietojumu macibu procesa,
nepiecieSamibu noverst ar to saistitas problémas. Minétas ar1 skolas socialas vides problémas —
ietekmes, kas izraisa stresu un nesekmé& sadarbibu — un ar skolotdja statusu saistitas
problémas — skolotajs ir nenovertets sabiedriba, joprojam ir zems profesijas prestizs, un tas
izraisa frustraciju un komunikacijas problémas ar skoléniem.

Skoleniem risinamas problemas, kas kaveé vinu macibu panakumus

Skoléniem risinamas problémas, kas kavé vinu macibu panakumus aptver plaSu spektru:
pedagogiska procesa struktiiru — macibu saturu (r, = 0,88, p < 0,01), macibu organizacijas
formas (r .= 1, p <0,01), macibu metozu izveli (r = 1, p < 0,01), planoSanu un uzdevumu izveli
(r,= 0,46, p < 0,05); skolotaja personibu (r,= 0,75, p < 0,05); skoléna personibu (r, = 0,64,
p <0,01), piemeram, atkaribas (r,= 0,99, p < 0,01) un disciplinas (macibu) problémas (r = 0,93,
p < 0,01). Skolénu macibu panakumus kave arT ar dabas vidi saistitas problémas (r = 0,93,
p < 0,01) un ar gimeni saistitas problémas (r,= 0,68, p < 0,01).

Skoleéni savas atbildés akcenté macibas trauc€joSus faktorus — ar macibu vidi saistitas
problémas (minéts 277 reizes), ar gimeni saistitas problémas (minéts 270 reizes) un ar skoléna
personibu saistitas problémas (minéts 269 reizes). Savukart skolotaji uzskata, ka butiskakais
macibas traucgjosais faktors ir ar gimeni saistitas problémas (miné&ts 133 reizes), un tad tikai
seko ar macibu vidi saistitas problémas (miné&ts 124 reizes) un ar skoléna personibu saistitas
problémas (min&ts 116 reizes). Raksturigi, ka vecaki un bérni saskata lidzigus faktorus, kas
kaveé skolénu maciSanas panakumus: ar macibu vidi saistitas problémas (minéts 142 reizes),
ar gimeni saistitas problémas (minéts 134 reizes), ar skoléna personibu saistitas problémas
(minéts 126 reizes). Aptaujato skolu administracijas parstavju viedoklis ir lidzigs, jo par
butiskakajiem faktoriem tiek uzskatitas ar skoléna personibu un ar gimeni saistitas problémas,
ka arT ar macibu vidi saistitas problémas.

Tatad liela vienpratiba pausta attieciba uz pamatproblemu — socialo mijiedarbibu — (r = 0,86,
p < 0,01) gan skolotaju—skolénu, gan skolénu starpa. Macibu vide, kura ir grutibas runat un
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biit saprastam, ir iz8kiro$s nosacijums, kas traucé skoléniem giit panakumus macibas. Skoléni
atzist, ka problémas saistas arT ar mérku — j€gpilnu macisanos — noteikSanu (r,= 0,54, p <0,01)
un ar motivacijas izkopSanu. lesp&ams, te vainojams sadarbibas trilkums starp skoléniem
un skolotdjiem, vecakiem. Ar maciSanas mérkiem un motivaciju saistitas problémas, péc
skoleénu domam, visbiezak izpauZzas ka negativa atticksme pret macibam, neveléSanas macities,
gatavoties stundam. ArT slinkums, kura iemesls ir skolénu neizpratne par savu nakotnes
profesiju, un tadel atri ziid interese. Probléma ir arT neinteresanti pasniegts priekSmets,
stundu kav&jumi, griitibas koncentréties stundas, jo ir disciplinas problémas un parslodze,
kuru izraisa arpusskolas nodarbibas un citas intereses. Ar1 skolotaji ka vienu no butiskakajam
ar maciSanas merkiem un motivaciju saistitajam problémam akcenté nevéléSanos macities.
At8kiriba no skoléniem skolotaji min ar1 datoratkaribu, azartspéles un gimenes problémas —
sliktu un loti sliktu materialo stavokli, vecaku neieinteres€tibu, ar1 attiecibas starp skoléniem,
skolotajiem un vecakiem. Vecakiem $aja jautajuma ir Iidzigi uzskati ar pargjam respondentu
grupam, tomeér vini saskata arT problémas, kas saistitas ar apzinigu majas darbus veikSanu
un regularu macisanos, ka arT min konfliktus ar pasniedzgjiem vai gimenes locekliem, kas
varétu bt skolénu maciSanas meérku un motivacijas problemu céloni.

ArT skolas fiziskas vides nesakartotiba skoléniem ir probléma (r, = 0,99, p < 0,01), bet ta
nav pirmaja vieta atskiriba no skolotaju vértéjuma. Skoléniem traucg arT ar gimeni saistitas
problémas. Tas liecina par pastavigu skolénu frustraciju un pilnveértigu risinajumu tritkumu
no skolas psihologu, socialo pedagogu puses. Viena no p&dgjam vietam min&tas skolotaju
talakizglitibas problémas, kas liecina, ka skoléniem lielakas problémas sagada nevis skolotaju
zinasanu un prasmju tritkkums, bet gan attiecksme un socialas prasmes. Ar skolotaja personibu
saistitas problémas — nespé€ja saprasties vai iesp€jama profesionala neatbilstiba pedagoga
darbam — min&ta ka mazak nozimiga.

Skolotajam risinamas problemas, kas kave skolenu macisanas panakumus

Skolotajam risinamas problémas ietekmé skolénu motivaciju, mazina ierosmi jauniem
uzdevumiem un velmi iesaistities to veikSana (r = 0,42, p < 0,01). Visraksturigakas skolotajam
risinamas problémas skar macibu organizacijas formas: individualais darbs, stundas, projektu
nedelas (r,= 0,88, p < 0,01); macibu saturs (r,= 0,86, p < 0,01), macibu metodes izvéle (r,= 0,84,
p < 0,01); mediji — macibu materiali, informacijas tehnologijas (r = 0,8, p < 0,01); plano$ana,
uzdevumi (r,= 0,74, p < 0,01); maciSanas merki un motivacija (rf 0,58, p <0,01). Skolotajam
risinamo problému loka ir arT ar skoléna (r,= 0,88, p < 0,01), skolotaja personibu (r,= 0,79,
p < 0,01) un skolotaju talakizglitibu saistitas probleémas (r,= 0,87, p < 0,01). Lai uzlabotu
macisanas panakumus, skolotajam ir jatick gala un jaatrisina sarezgitas situacijas socialaja
vid€ (mijiedarbiba) (r = 0,79, p < 0,01).

Z1migi, ka butiskakas skolotajam risinamas problémas, kas kave skolénu macisanos, ir saistitas
ar pedagoga profesionalo kompetenci. Skoléni doma, ka skolotajam risinamas problémas, kas
skar macibu organizacijas formas, ir saistitas ar macibu programmu un metodikas pilnveidi,
lai ieinteresetu skolénu, ka ar saistitas ar griittbam uzturét stunda disciplinu un personisko
problému risinasanu macibu stundu laika, ar nepietickamu datoru skaitu un tehniska atbalsta
trikumu. Biitu vélams mainit macibu telpas, pieméram, vasara organizet stundas ara. Skolotaji
uzsver, ka griitibas adekvatu macibu organizacijas formu izveleé rada veselibas problémas,
kuras izraisa parslodze un nogurums. Ka trikumu vini uzskata frontalo darbu stunda. Vecaki
uzskata, ka macibu organizacijas formam ir jasekmé skoléna un skolotaja saskarsmes kultiira,
un ka §1s problémas risinajums ir skolotaju talakizglitiba. Ar1 skolas administracijas parstavji
ka skolénu maciSanas panakumus sekmgjosu faktoru akcente sadarbibas veicinasanu ar
skolotaju.

Runajot par skolotajam risinamajam problémam, kas saistitas ar macibu saturu, skoléni min
parslogotibu, ka viniem nav skaidra zinasanu nepiecieSamiba, ir griiti uztveramas macibu
gramatas un nepietickams metodisko, uzskates materialu nodroSinajums un ne vienmeér
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ir labs stundas té€mas izklasts, jo netiek paskaidrots sikak. Skolotaji saka, ka skoléniem ir
grutibas saprast priekSmetu, jo ir macibu materialu nepilnibas, kas skolotajiem un skoléniem
rada parslodzi. Skolas administracijas parstavji piekrit, ka macibu saturs izraisa skoléniem
parslodzi un skolotajiem biitu nepiecieSama savu macibu lidzeklu sagatavosana.

Apskatot skolotajam risinamas problémas, kas raksturo macibu metozu izvéli, skoléni doma, ka
skolotajiem jaiemacas interesantak pasniegt macibu stundas, ir nepietickams skolénu atbalsts,
ka skolotajs neuzklausa bérnus un nepaskaidro tematu, jaraksta tikai kontroldarbi. Skolotaji
uzskata, ka macibu metozu izvele problémas rada skolotaja nepietiekama kvalifikacija, kas
izpauzas skolotaja nekompetence izveleties skolénu macibu stilam atbilstosas metodes. Vecaki
doma, ka macibu metodém jasekmé savstarpgjo attiecibu pilnveidosana ar klases biedriem,
skolotajiem un jarada labvéliga atmosféra klasg, jo ir skoléni, kas nesp€j ieklauties kolektiva,
biezi ir vérojamas arT sliktas attiecibas ar klasesbiedriem.

Doming ar macibu vidi saistitas problémas — gan fiziskas vides nepilnibas, gan saskarsmes
problémas. Tad seko ar gimeni saistitas problémas — darba un gimenes dzives nesaskanotiba
trauc€ abas svarigajas dzives jomas. V&l respondenti mingjusi ar skolénu personibu saistitas
problémas — nesp&ju rast kopigu valodu ar skoléniem. Iesp&jams, tas liecina par neprofesionalitati
vai paaudzu konfliktu (Iidzigu viedokli paudusi ar1 skoléni). Skolotaji atzistas, ka nespgj
atrisinat ar macibu mérkiem un motivaciju saistitas problémas, tatad daudziem ir griiti radit
situaciju, kura skoléni rod jégu un prieku macities. Ka nakamas minétas skolotaja personibas
problémas — apzinata nepiecieSamiba stradat ar sevi ir pirmais solis uz personisku un
profesionalu izaugsmi un pietickams pamats planot skolotaju superviziju — atbalsta grupu vai
individualu konsultaciju ievieSanu.

Secinajumi

Neparprotami par lielako skolas neatrisinato jautajumu (skat. 1. tabulu) respondentu vairakums
uzskata problémas, kas saistitas ar planosanu un uzdevumu defin€Sanu. Tas ir administrativa
rakstura problémas, kas liecina par skolu stratégiskas attistibas planoSanas nepilnibam un
signaliz€ par nepiecieSamibu to uzlabot. Talak seko ar macibu vidi saistitds problémas.
Galvenokart nepilnibas skolas fiziskaja vidé — atbilstosu telpu, aprikojuma, macibu tehnologiju
un Iidzeklu trikumu. Respondenti akcentgjusi arT nepietickamu IKT un mediju lietojumu
macibu procesa, nepiecieSamibu noverst ar to saistitas problémas. Minétas arT skolas socialas
vides problémas — ietekmes, kas izraisa stresu un nesekmé sadarbibu, —un ar skolotaja statusu
saistitas problémas — skolotajs ir nenovértets sabiedriba, joprojam zemais profesijas prestizs
izraisa frustraciju un komunikacijas problémas ar skoléniem. Tomér ne visas §is problémas
ir iesp&jams risinat ar skolas spékiem. Skolu finansialie Iidzekli ir nepietiekami, lai iegadatos
jaunakas IKT tehnologijas, nepietickami, lai nodroSinatu, ka skolu pedagogiskais sastavs
péc vecuma un dzimuma proporcijam butu lidzsvarots. Gadu gadiem stradajot vidg€, kur $is
problémas netiek risinatas pietickama apjoma, kur netiek piesaistiti jaunie specialisti, skolotaji
izdeg un tiem ir griiti radosi atrisinat macibu lidzeklu trikuma raditas problémas un zema
skolotaju prestiza raditas problémas.

Par nozimigako skolotdjiem risinamo problému (skat. 2. tabulu) respondenti ir atzinusi ar
mérkiem un motivaciju saistitas problémas, tam seko problémas skolu socialaja vide, problémas,
kas saistitas ar skolotaju talakizglitibu un ar skolotaju personibu. Skolai risinamas problémas
ir saistitas ar probléemam, kas jarisina skolotajiem. Tas, daudzu gadu garuma nerisinatas, ir
veicinajusas situaciju, ka skolotaji nevélas apgit un sava ikdienas darba izmantot jaunakas
pedagogiskas atzinas. Lidz ar to netiek veicinati maciSanas panakumi un netiek novérsta liela
dala disciplinas problému. Ilemesli tam ir vairaki.

Dala skolotaju neredz nepiecieSamibu mainit savas darba metodes, talak izglitoties, lai
veicinatu jaunas paaudzes maciSanas panakumus. Siem skolot3jiem gadu gaita ir radusies
parlieciba, ka nekas jau nemainisies, un vinu vieta citu pedagogu vienkarsi nebiis.
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1. tabula
Skolai risinamas problemas
Vidgjais Mediana Standart- |Dispersija |Asimetrija | Asimetrijas
novirze standart-
kluda

Ar planosanu un
uzdevumiem saistitas 5,1585 6,0000 1,19122 1,419 -1,617 0,266
problémas
Ar medijiem saistitas
problemas (macibu 52245 | 50000 | 100551 1,011 1,885 0,340
materiali, informacijas
tehnologijas)
Fiziska vide 5,1447 5,0000 1,05456 1,112 -1,558 0,276
Sociala vide 5,0000 5,0000 1,14980 1,322 ~1,038 0,309
(mijiedarbiba)
Ar skolotdja statusu
saisttas problémas 5,1633 5,0000 1,10580 1,223 -1,782 0,340
(atalgojums u.c.)

Dala skolotaju pedagogisko kadru tritkuma un nepietickama atalgojuma dgl ir parslogoti, un
tapec viniem nav laika un spéka apgiit jaunakas pedagogiskas atzinas, lai izmantotu tas sava
darba.

Dala skolotaju ir nogurusi no nepartrauktajam izmainam izglitibas politika un vairs neuztver
jaunako informaciju, jo ir parliecinati, ka tuvakaja laika noteikti atkal biis citas izmainas.

Neliela dala skolotaju ir gatavi skolénu pasregulétas macibu darbibas veicinasanai un lidz
ar to macibu disciplinas problému novérsanai, kas btu atbilstosa musdienu pedagogiskajai
koncepcijai.

2. tabula
Skolotajiem risinamas problemas
Videjais Mediana | Standart- | Dispersija | Asimetrija | Asimetrijas
novirze standart-
kluda
Ar mérkiem un
motivaciju saistitas 5,1667 6,0000 1,04422 1,090 -0,992 0,309
problémas
Ar planosanu un
uzdevumiem saistitas 4,9322 5,0000 1,31128 1,719 -1,391 0,311
problémas
Ar skolotaja personibu 5,0588 5,0000 1,17871 1,389 1,278 0,261
saistitas problémas
Sociala vide
(mijiedarbiba) 5,0875 5,0000 1,17132 1,372 ~1,531 0,269
Ar skolotaju
talakizglitibu saistitas 5,0698 5,0000 0,93593 0,876 -1,423 0,361
problémas

Skoléniem risinamas problémas (skat. 3. tabulu) ir saistitas ar problémam, kas jarisina skolai
un skolotajiem. Respondenti par nozimigakajam atzist ar macibu mérkiem un motivaciju
saistitas problémas, ar macibu planosanu un uzdevumiem saistitas problémas. Paradas ar
gimeni saistitas problémas, kas apliecina, ka respondenti novérté gimenes lomas nozimibu
izglitibas procesa. Ka nakamas svarigakas minétas ar skoléna personibu saistitas problémas,
un tas liecina, ka respondenti problémas macisanas procesa saista ar skoleénu, kas neievéro
macibu disciplinu, kaveé stundas un kam rodas problémas ar pienakumu ievérosanu.
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3. tabula
Skoléniem risinamas problemas
Videjais | Mediana | Standart- | Dispersija | Asimetrija | Asimetrijas
novirze standartkluda
Ar macibu mérkiem
un motivaciju saistitas| 5,2564 6,0000 1,01208 1,024 —-1,697 0,272
problémas
Ar macibu planosanu
un uzdevumiem 5,2364 6,0000 0,99933 0,999 -1,193 0,322
saistTtas problémas
Ar skolena persontbu |5 1304 | 50000 | 1,14934 1,321 0,442 0,289
saistitas problémas
Sociala vide 49571 | 50000 | 134526 1,810 1317 0,287
(mijiedarbiba)
Ar briva laika
planosanu saistitas 5,0377 5,0000 0,85400 0,729 —0,459 0,327
problémas
Disciplina (macibu) 4,9762 5,0000 1,17884 1,390 —-1,265 0,365
Skolenu tiestbas un |4 6479 | 50000 | 1733631 1,786 0,583 0,597
pienakumi
Klatbiitne stundas 5,0968 5,0000 1,07563 1,157 2,093 0,421
Ar gimeni saistitas 50000 | 6,0000 1,22039 1,489 ~0,953 0,343
problémas

Korelativa sakariba apliikojot skoléniem risinamas problémas, kas tiesa veida saistitas ar
macibu disciplinas problémam, redzams, ka “disciplina” nozimigi korel€ ar “skolénu tiestbam
un pienakumiem” — 0,970. Tas norada, ka respondenti §is divas problémas uztver gandriz
par identiskam un uzskata, ka nozimigs iemesls, kapéc rodas skolénu macibu disciplinas
problémas, ir nelidzsvarotiba skolénu pienakumu un tiesibu ieveéroSana. “Klatbiitne stundas”
korel€ (1,000) ar “gimeni saistitam problémam”. Tas norada uz respondentu uzskatu, ka stundu
kavéjumu iemesls ir mekléjams gimené un tas attiecksmé pret skolénu stundu kavéjumiem.
Ikdienas pieredze skolas un intervijas ar skolotajiem liecina, ka tas ir pamatoti un ka vecaki
loti biezi attaisno savu bérnu kavéjumus, kuru iemesls nav slimiba, jo

» vélas saglabat labas attiecibas ar saviem b&rniem;

* beérns majas veic pienakumus, kas traucé apmeklét skolu (slimu tuvinieku kopSana,
mazaku bérnu pieskatiSana utt.);

* Dbérnam ir atkaribas problémas, kas traucé apmeklét skolu, bet vecaki So probléemu

sleépj;

* bérnam ir psihologiska vai mediciniska rakstura problémas, kas traucé apmeklét skolu,
bet vecaki nemekl€ risinajumu un tikai attaisno savu bérnu kavéjumus;

* Dberns strada, lai palidz&tu gimenei vai lai rastu pozitivu pasapliecinajumu.

4. tabula
Korelacija — skoleniem risinamas problémas
Spirmena rangu tabula Disciplina Skolénu tiesibas | Klatbiitne |Ar gimeni saistitas
(macibu) un pienakumi stundas problémas
Disciplina (macibu) 1,000 0,970(**) 0,356 0,853(*)
Skolénu tiesibas un pienakumi 0,970(**) 1,000 0,577 -0,236
Klatbiitne stundas 0,356 0,577 1,000 1,000(**)
Ar gimeni saistitas problémas 0,853(*) -0,236 1,000(**) 1,000

**p<0,01; * p<0,05, divpusigs nozimiguma limenis
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Liela vienpratiba pausta attieciba uz pamatproblému — socialo mijiedarbibu — gan skolotaju—
skolenu, gan skolénu starpa. Macibu vide, kura ir grutibas runat un biit saprastam, ir iz8kiross
nosacijums, kas traucé skoléniem giit panakumus macibas. Valsirdigi skoléni atzist, ka
problémas saistitas arT ar mérku noteikSanu — jegpilnu macisanos — un motivacijas izkopSanu.
Iespgjams, te vainojams sadarbibas tritkums starp skoléniem un skolotajiem, vecakiem. Ar1
fiziskas vides nesakartotiba skola skoléniem ir probléma, bet ta nav pirmaja vieta atskiriba
no skolotaju vertgjuma. Skoléniem traucg arT ar gimeni saistitas problémas. Tas liecina par
pastavigu skolénu frustraciju un pilnveértigu risinajumu trikumu no skolas psihologu, socialo
pedagogu puses. Viena no pédgjam vietam minétas skolotaju talakizglitibas problémas, un tas
liecina, ka skoléniem lielakas problémas sagada nevis skolotaju zinasanu un prasmju trikums,
bet gan atticksme un socialas prasmes. Ar skolotaja personibu saistitas problémas — nesp&ja
saprasties vai varbiit cilvéka profesionala neatbilstiba pedagoga darbam — minéta ka mazak
nozimiga.

Doming ar macibu vidi saistitas problémas — gan fiziskas vides nepilnibas, gan saskarsmes
problémas. Tad seko ar gimeni saistitas problémas — darba un gimenes dzives nesaskanotiba
trauc€ abas svarigajas dzives jomas. Ka nakamo respondenti mingjusi ar skolénu personibu
saistitas problémas — skolotaju nespé&ju rast kopigu valodu ar skoléniem. Iesp&jams, tas liecina
par neprofesionalitati vai paaudzu konfliktu (Iidzigu viedokli paudusi ar1 skoléni). Skolotaji
atzistas, ka nesp€j atrisinat ar macibu mérkiem un motivaciju saistitas problémas, tatad
daudziem ir gruti radit situaciju, kura skoléni rod jeégu un prieku macities. Ka nakamas minétas
skolotaja personibas problémas — apzinata nepiecieSamiba stradat ar sevi ir pirmais solis uz
personisku un profesionalu izaugsmi un ir pietickams pamats planot skolotaju superviziju—
atbalsta grupu vai individualu konsultaciju ieviesanu.

Rezumgjot Skerslus, kas kave skolénus giit panakumus macibas, jasecina, ka mazakumtautibu
skolas skolénu macibu panakumus kavé vispirms skolotajiem risinamas problémas, kuru
rezultata skoléniem pietritkst merktiecigas skolotdja uzmanibas un individualizetas pieejas.
Lidz ar to skolotaju problémas izraisa problémas, kas jarisina skoléniem, un kaveé tos giit
panakumus. Skolai risinamas problémas tiek vertétas ka sekundaras, skoléeni mazakumtautibu
skolas tas izjit mazak neka latviesu skolas. Tas liecina, ka kopuma skolas €toss un organizacijas
kultiirvide kopuma ir labvéligaks mazakumtautibu skolas.
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Summary

The article presents analysis of the research conducted in spring of 2007 at the Institute of
Educational Research of the Faculty of Education and Psychology, the University of Latvia.
It is a beginning stage of the project “Methodology of the research on facilitating the learning
quality of the new generation™. A qualitative and quantitative case study introduces a discussion
with the aim of investigating the reasons or obstacles that interfere with learning achievements
in the elementary and minority elementary schools in Latvia. Special attention has been paid
to 8-9th grade learners. The first results of this research were presented at the Ministry of
Education and Science on December 14, 2007 at a discussion on the minorities’ education, as
well as at the University of Latvia on February 8, 2007, at the 66™ Academic Conference of
the University of Latvia, the plenary session of the Faculty of Education and Psychology.

Keywords: learning achievements, obstacles, school’s problems, teachers’ problems, learners’
problems.



ATEE. SPRING UNIVERSITY, RIGA, 2008 Teacher of the 21st Century: Quality Education for Quality Teaching

INTERCULTURAL EDUCATION IN ROMANIAN TEACHING
AND LEARNING PROCESS

MIJKULTURU IZGLITIBA RUMANIJAS MACIBU PROCESA

Adrian Opre, Liliana Ciascai, luliana Marchis, Dana Opre
Babes-Bolyai University, Cluj-Napoca, Romania

Abstract

During the last 20 years the concept of intercultural education has developed in Romania; if initially the
interest in the topic was directed to the rights and needs of minorities, today this interest concentrates
on cultural diversity, equal opportunities and interdependences, which are established on the level
of different cultures. This study aims to identify research directions in the domain of intercultural
education, based on Romanian teachers and students’ opinions on how to implement intercultural
education in practice. Teachers expressed their opinions in the context of two surveys among teachers
and pupils about intercultural education in November—December 2006, February—July 2007 and
November—December 2007. The aim of these questionnaires was to find out, what teachers and students
know about intercultural education, and if they are interested in improving their knowledge about it.
The results of these surveys highlight the existence of a certain specificity of mental representations,
which teachers and students hold and what intercultural education they concern. On the one hand,
teachers are interested in knowing how to solve intercultural problems in their classroom; on the
other hand, students are interested in learning more about intercultural issues and people of different
cultures. Students’ answers show a static view on intercultural society, and this might be because
they do not have many opportunities to interact with persons from other ethnic groups. The survey
reflects the teachers and students’ wishes to learn more about intercultural education.

Keywords: intercultural education, research, teachers, students.

Intercultural Education

Intercultural education aims at the formation of individuals capable to appreciate different
cultures that coexist in a multicultural society, which accept to evolve in contact with these
cultures because diversity represents a positive element that enriches both the individual and
the society (Comité sur I’école québécoise et les communautés culturelles, 1985, p. 25).

Intercultural Education includes education for:

* recognition (awareness of diversity) and respect of values, references, ways of life and
symbolic representations to which people (individuals or groups) compare in their

relations with other persons and the understanding of the world (Barry & Lechner,
1995);

* recognition of interactions that could appear in time and space between the multiple
aspects of the same culture or between different cultures (Rey, 1986);

» challenge of changes and interactions between the diversity of representations and
references;

« promotion of the dialogue between different cultures, subcultures etc;

+ understanding and respect for all peoples, their cultures, civilizations, values and ways
of life, including domestic ethnic cultures and cultures of other nations;

» awareness of the increasing interdependence between people and nations;
e abilities to communicate with others;

» awareness not only of the rights but also of the duties incumbent upon individuals,
social groups and nations toward each other (Batelaan & Coomans, 1999).
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The IAIE — an international network of educational professionals involved in the development
and implementation of Intercultural Education — considers that Intercultural Education includes
issues about:

intercultural and international understanding;

the recognition of and respect for cultural differences;

the negation of racism and xenophobia;

human rights and citizenship;

equal opportunities (to make the education system more inclusive);

equal access to knowledge and to the learning processes.

IAIE characterizes Intercultural Education by the following:

clear policy guidelines for schools, based on the principles of human rights in
educational institutions;

the provision of opportunities for communication and co-operation amongst
heterogeneous groups;

recognition of the value of the knowledge, skills and contributions of all students to
the learning process;

criteria for a broadly based and accessible curriculum;
criteria for optimum interaction processes in the classroom;

the promotion of multilingualism (Batelaan & Coomans, 1999).

Other practitioners, as for example, the team of INTER Project (2002), prefer to describe what
Intercultural Education is not:

isolated celebrations: the often named “Intercultural week”, “Gastronomic Day”,
“Peace Day” etc;

just learning about the characteristics of certain groups as “others”, so as to “get to
know them better”;

having recipes to solve conflicts, or to address the so called differently labelled
groups;
educational programs aimed to specific groups, such as compensatory classes;

mixing students from different backgrounds without promoting positive relationships
or other wider aims;

avoiding conflicts! Conflicts are a part of our everyday life; the key is to manage them
properly, and to be aware of our biases, positively and actively learning to fight against
discrimination and prejudices.

Research methodology

Questionnaire about intercultural education

In November 2006 and February 2008 we conducted a survey among teachers and students
about intercultural education. The aim of these questionnaires was to see, what teachers and
students know about intercultural education, and if they are interested in learning more.

Questionnaire for teachers

The aim of this questionnaire is to survey teachers concerning their interest in intercultural
education, and collect those keywords that considered importance for describing the essence
of intercultural education.
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One hundred and seven teachers filled in the questionnaire (5 kindergarten teachers, 21 primary
school teachers, 2 kindergarten and primary school teachers, 79 secondary school and high
school teachers). The teachers are from Harghita County where the majority of the population
is Hungarian and from Maramures County where the majority of population is Romanian
and a minority is Ukrainian. The following figures characterize the teachers’ experience:
6 teachers have experience of 16 to 20 years, 18-21 to 25 years, 6625 to 30 years, and 17
teachers have more than 30 years of teaching experience).

Table 1 presents the opinions of the teachers regarding the components of the concept of
“culture” selected from a list of 9 components.

Table 1
Subjects’ opinion related to the component of the culture
Components of culture Frequency Percents of valid answers
Everyday life 13 6.13
Behaviour patterns 22 10.38
National symbols 16 7.55
Life style 27 12.74
Religious beliefs 15 7.08
Songs 10 472
Arts, music, literature, theatre, 57
architecture 26.89
Traditions 29 13.68
Historical heritage 23 10.85

When asked how often they teach about other cultures, only 17.76% of the teachers interviewed
admit that they teach very often or often (Table 2), whereas 48.59% say that they never or
rarely teach.

Table 2
The frequency of teaching about other cultures
Frequency Percentage of valid
answers
Very often 0 0
Often 19 17.76
Sometimes 28 26.17
Rarely 27 25.23
Never 25 23.36
Don’t know 8 7.48

Concerning the teachers’ interest in intercultural education, the results show that 71 teachers
consider intercultural education very interesting, 28 teachers — not so interesting, while nobody
has chosen the third choice, “not interesting at all” (the question had 8 missing answers). Some
of the reasons, why teachers consider it interesting:

“it helps us to know the traditions, customs, beliefs of those, who we live together”;
“it helps to discover differences and similarities”;
“the more languages, cultures we know, the better people we are’’;

“in our classrooms we have gipsy pupils, and intercultural education would help us deal
with the problems”’;

“it is an important topic in point of view of integration of Romania in the EU and the need
of tolerance in social life”.
Y 7 R
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Analysis of the answers indicates two types of reasons: the will to learn more about other
cultures, and the need to solve the problems in classroom, which arise from the presence of
different cultures.

We asked the teachers to select from a list of keywords those, which were related to intercultural
education. In the following table (Table 3) we have collected the responses, and counted how
frequently each keyword appeared. We used the keywords in the questionnaire for pupils.

Table 3

Keywords related with intercultural education (teachers’ answers)

Keyword Frequen- | % Keyword Frequen- |% Keyword Frequen- |%
cy cy cy
Acceptance 23 6.39 | Assimilation 13 3.61 | Compassion 1 0.28
Cooperation 26 7.22 | Culture 32 8.89 | Curiosity 13 3.61
Habits 18 5 Difference 4 1.11 | Diversity 32 8.89
Equal 4 1.11 |Experience 25 6.94 |Identity 9 2.5
opportunities exchange
Influence 2 0.56 |Integration 12 3.33 |Interactions 7 1.94
Interdependence | 12 3.33 |Knowledge 40 11.11 |Language 6 1.67
Minorities 4 1.11 | Mutual respect |13 3.61 |Self 12 3.33
-knowledge

Tolerance 30 8.33 | Tradition 8 2.22 |Understanding |14 3.89

We presented the data analyzed in Table 3. One can observe that the respondents define
the profile of the intercultural education through such concepts as “knowledge” (11.11%),
“diversity” (8.89%), “culture” (8.89%), “tolerance” (8.33%), “cooperation” (7,22%) and
“experience exchange” (6.94%).

The last question, which we asked the teachers, was whether they were interested in attending
training courses in intercultural education: 69.16% (74) teachers would like to attend a training
course in intercultural education, 21.5% (23) of them said that they didn’t want to learn more,
and 9.35% (10) teachers didn’t reply to this question. The teachers who were interested in
attending the training courses gave the most frequent reasons:

“I want to learn more”;
“It is the most topical issue in the world”;
“[ think, this is helpful, and I don’t have knowledge in this topic’;

“... because the place where I live has population of different ethnic groups (Romanians,
Hungarians, Gipsies)”;

“... it would help me in my didactic activity, as I have Hungarian children in my group”;
“... I have Gipsy pupils in my class”;
“... it attracts my interest”.

Those teachers who are not interested in the training courses explain their choice by lack of
time (“I don’t have time”), saturation with similar courses (“I have already attended courses
related to this topic”), or do not see their usefulness (“I don’t think that this would be helpful”).
It is interesting to find that 7 teachers who replied that intercultural education is a very
important topic, don’t want to attend the training courses.

There are teachers, who do not understand the meaning of “intercultural education”. They
think that intercultural education is very interesting, because “it is very important to relate
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different subjects to each other, not to teach independent information, while students recognize
their mutual relations”, “I could use it for teaching, especially at Geometry”.

After the participants had completed the questionnaire, we conducted a short interview with
them. This interview convinced us that they confused the concept of intercultural education
with the concept of interdisciplinary one.

Questionnaire for pupils

In this questionnaire we wanted to find out, what pupils know about intercultural education,
and if they are interested in learning more about it.

We collected the answers from 172 high school students (15-20 years old students) from
Cluj-Napoca, from three schools with particular traditions in education (two Romanian and
one Hungarian school), having

* the following nationalities: Romanian (107 students), Hungarian (53 students), Romany
(Gipsy) (3 students), Ukrainian (4 students), Moldavian (1 student), Romanian — Spanish
(1 student), no reply (6 students).

+ the following religions: Orthodox (86 students), Reformat (37 students), Roman-Catholic
(14 students), Pentecostal (11 students), Greek-Catholic (4 students), 7-th Day Adventist
(3 students), witnesses of Jehovah (3 students), neo-protestant (2 students), Baptist (2
student), Unitarian (1 student), Free evangelical (1 student), Catholic (I student), atheist
(1 student), no reply (6 students).

Each student has selected 5 keywords from the first question. We gave 5 points for the keyword,
which they considered the most important, 4 for the next one, 1 for the 5", the least important
selection. Then each keyword got the corresponding number, and we arranged the results in
Table 4.

Table 4
Keywords selected by the pupils
Keyword Frequency | Percentage Keyword Frequency | Percentage
Mutual respect 338 13.29 Tolerance 85 3.34
Acceptance 284 11.16 Compassion 70 2.75
Cooperation 268 10.53 Curiosity 64 2.52
Equal opportunities 255 10.02 Customs 51 2
Understanding 207 8.14 Identity 43 1.69
Knowledge 166 6.53 Tradition 37 1.45
Culture 146 5.74 Diversity 30 1.18
Exchange of experience 140 5.5 Interactions 30 1.18
Self-confidence 111 4.36 Influence 13 0.51
Integration 101 3.97 Interdependence 6 0.24
Language 95 3.73 Differences 4 0.16

We can observe that among five most important keywords to students are: mutual respect
(13.29%), acceptance (11.26%), cooperation (10.53%), equal opportunities (10.02%), and
understanding (8.14%). Interaction is on the 19" position in this list, and interdependence —
on the 21* position.

Analysis of the situation as the case of each school leads the researchers to the following
conclusions: in one of the two Romanian schools, the order of the keywords was mutual
respect, acceptance, equal opportunities, understanding, language, while interaction got the
17" position, and interdependence — the 20™ position. In the other Romanian school, the order
of the keywords was as follows: mutual respect, acceptance, cooperation, understanding, and
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equal opportunities, while interaction was on the 17" position and interdependence — on the
21* position, (only one student had selected it).

Students from the Hungarian school involved in the study consider that the following
keywords are the most important ones to describe intercultural education: equal opportunities,
cooperation, mutual respect, acceptance, and understanding, while interaction was on the
19" position and nobody had selected interdependence. 1t is interesting to see that 34 students
selected acceptance as the most important keyword, 27 selected equal opportunities, 23
students selected cooperation, 19 students selected culture. Taking into account only these
“most important” keywords (labelled by 1) selected by the students, the order of the keywords
is different from that in Table 3: acceptance, mutual respect, equal opportunities, cooperation,
culture.

Analysis of the top of the list shows that the most important keyword selected by the students
reflects a multicultural point of view, and not an intercultural one. These keywords (with
exception of cooperation) show students’ static attitude to other cultures. They do not include
such notions as interdependence and interaction, which usually are important for intercultural
relations, into the list of the most important keywords.

It is interesting to compare the five most important keywords selected by the teachers and
the pupils. For teachers they are: “tolerance”, “acceptance”, “knowledge”, “tradition”, “equal
opportunities” (see Table 3); for students: “mutual respect”, “acceptance”, “cooperation”,
“equal opportunities”, “understanding” (see Table 4). So two keywords are the same, but the
other three are different. “Tolerance” is only on the 13" position in pupils’ answers.

In the second question only about 25% of the students wrote about some experience. Here
are some examples:

*  “In primary school every summer a group of students from Scotland organized the
English language lessons for us. Here we have learnt a lot, in spite of our different
origin we don’t have to make differences, we have a lot to learn from them”.

*  “In primary school I had a new colleague, who knew only a few words in Romanian,
because he was English. We got in contact, he has learnt some Romanian from me,
and I have learnt some English from him”.

»  “Iparticipated in some meetings at a Gipsy association to discuss the ethnic problems,
traditions, and customs”.

*  “I'met people from different countries, especially Holland, Philippines and America,
thanks to an on-line game. I talk with them every day about many things, for example,
religion and customs”.

*  “I'am in a traditional dance team,; I had an opportunity to participate in festivals in
different countries. There we exchanged customs, told them about our countries”.

o “Ivisited my Hungarian relatives, whom I had never met before. There I saw how they
live, their culture and customs, which are different from ours. They are Catholics, and
their religion is very different from the Orthodox religion. I took part in their community
activities for two weeks. I have integrated in their community, and they accepted me
quickly. Their language is very difficult, but I managed to learn the most important
words”. [She is Romanian.]

* ‘Learning a foreign language; writing letters to a person from a different country
helps to learn that language and culture”.

*  “In my class there are pupils who belong to different religions, and we are in good
relations. I visited a Pentecostal church, and I felt well there”. [she is orthodox]
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*  “I have a tight friendship relation with four American teenagers. [...] The friendship
with them helped me to know better the American culture, and to overcome some
preconceptions about America. [...] I accept the American style of life and their
customs, because I know that they helped me to understand that preconceptions about
different cultures are not useful for the social life”.

Analysis of the answers to the third question provide the following data: 83.14% 143 students
are interested to learn more about intercultural education, 12.21% (21) declare that they don’t
want to learn more, 4.65% (8) students did not give answers. Those who are interested in
knowing more about intercultural affairs gave the following reasons for their interest:

“... for my general culture, and to apply it in everyday life’;

“I would like to know as much as possible about people around me and their life”,
“I don’t know too much about intercultural relations, and I would like to learn”;
“to know better the customs, traditions of others’;

“for a better integration in the EU”.

Pupils who declared that they are not interested to learn more about intercultural education
gave the following reasons:

“[ am not interested in it”;

“I don’t know exactly, what intercultural education means”;

“I don’t have time”;

“I respect and I am respected by people of other religion and nationality”;

“I was abroad and studied with the students from other countries, so I have satisfied my
curiosity”.

Conclusions, limits and future directions to develop the study

The survey reflects the declared wish of teachers and students to learn more about intercultural
education. On the one hand, teachers are interested in knowing how to solve intercultural
problems in their classroom; on the other hand, students are interested in learning more facts
about intercultural issues, and knowing people of different cultures. Students’ answers show
a static view on intercultural relations, and this might be possible because they do not have
enough opportunities to interact with persons from other ethnic groups.

We started this study as an exploratory one, and the design, as well as the scope of this
research limits its validity: research technologies of the dimensions of intercultural relations
and intercultural education, the way we chose and formulated the questions/items of the
questionnaire. Due to the limited space, the study does not insist here on the description of the
process through which we have developed the items, or on the process of the implementation
of the concepts of intercultural relations. As a descriptive survey, this research does not cover
the realm of intercultural education in depth.

Social desirability might affect the items of the questionnaires, as teaching about intercultural
relations is a good a thing that schools should do.

As a future development of this study we propose to extend the study to different regions of
Romania, with different ethnic, religious and language structure; on the other hand, more in-
depth qualitative methodology would be necessary, which would reveal the information obtained
during the interviews with those teachers and students who filled in the questionnaires.
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Kopsavilkums

Pedgjos divdesmit gados Rumanija attistyjas mijkultiiru izglitibas jédziens; ja sakotn&ji
interesi par $o problému saistTja ar minoritaSu tiesibam un vajadzibam, tad patlaban §1 interese
koncentrgjas kultiru dazadiba, tiesibu vienlidziba in savstarpgja atkariba, kas paradas atskirigu
kultiiru limeni. ST pétijuma mérkis ir identificét mijkultiiru izglitibas pétfjumu virzienus, kuri
balstas Rumanijas skolotaju un studentu viedoklos par iesp€&jam realizet mijkultiiru izglitibu
prakse. Skolotaji un skoléni pauda savu viedokli par mijkultiiru izglitibu divos pétjjuma
posmos: 2006. un 2007. gada novembr1 un decembri. Aptaujas merkis bija noskaidrot, ko
skolotaji un skoléni zina par mijkultiiru izglitibu un vai vini vélas papildinat savas zinasanas.
Petijuma rezultati apliecina, ka pastav noteikta specifika skolotaju un skolénu intelektualajos
prieksstatos attieciba uz mijkultiiru izglitibu. No vienas puses, skolotaji ir ieintereséti zinat
vairak par to, ka risinat $is problémas klas€; no otras — ar1 skol€ni ir ieinteresé€ti zinat vairak
par mijkultiiru realitati un citu kultiiru cilvekiem. Skolénu atbildes uzrada statisku viedokli par
mijkultiiru sabiedribu, un to varétu izskaidrot ar ierobezotam iesp&jam sadarboties ar citam
etniskam grupam. P&tfjums apliecina skolénu un skolotaju vélmi zinat vairak par mijkultiiru
1zglitibu.

Atslegvardi: mijkultiiru izglitiba, p&tijums, skolotaji, skoleni.
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SKOLOTAJU GATAVIBA DARBAM
MULTIKULTURALA KLASES VIDE

TEACHERS’ READINESS FOR WORK IN A MULTICULTURAL
ENVIRONMENT IN THE CLASSROOM

Anita Petere

Profesore skolas pedagogija
Rigas Pedagogijas un izglitibas vadibas augstskola

Anotacija

Latvijas izglitiba aktuala ir izpratne par multikulturalo vidi skolas, kuras nav daudz mazakumtautibu
bérnu, ka art mazakumtautibu skolas. No vienas puses, ta ir savas tautas etnisko Tpatnibu saglabasana,
no otras puses — iesp&jas latvieSu bérniem apzinaties savas tautas kultliras bagatibas un spét tas
salidzinat, emocionali pardzivot salidzinajuma ar citu tautu ipatnibam. Protams, ta ir jauna pieeja,
kas prasa no skolotajiem lielu darbu, zinasanas un izpratni. Vai skolotaji tam ir gatavi? Kads ir vinu
redz&jums? Ka liecina p&tnieciska darba rezultati, skolotaju viedokli par daudziem jautajumiem ir
diametrali pretgji, tacu visi skolotaji atzist, ka nepiecieSams atbalsts valdibas Itmeni.

Atslégvardi: mijkultiru izglitiba, multikulturalisms, mijkultiru kompetence, emocionalais
pardzivojums, etniskas Tpatnibas, kultiirvertibu apzinasanas.

Ievads

Latvijas pastavesanas laika valstl vienmer ir dzivojuSas dazadas nacionalas minoritates un
vienmer ir bijis aktuals identitates jautajums. ArT izglitibas politika nav iedomajama bez
tadu problému risinasanas, kas skar minoritasu etniskas identitates saglabasanas garantijas.
Ka liecina vesturiskie notikumi, $ie jautajumi nav risinami ar normativiem aktiem, bet gan
ar sirdi un parliecibu. Analiz€jot péd€jo gadu Baltijas Socialo zinatnpu institiita petijumus
par etnopolitiskajiem jautajumiem un cittautieSu jauniesu integraciju Latvija, var konstatet
atSkirigu sabiedribas izpratni, viedokli, attiecksmi.

Ka liecina IZM pieejamie statistikas dati, Latvija skolas ar latvieSu macibu valodu apmekIe
ar1 mazakumtautibu skoléni.

Varetu uzdot vairakus retoriskus jautajumus: vai klase, kura macas 2 vai 3 mazakumtautibu
skoléni, ir uzskatama par multikulturalu vidi un vai ar $aja klasé jadoma par mijkultaru
izglitibas tendencém? Vai skolas pienakums biitu palidzeét skoléniem saglabat savu etnisko
identitati un vienlaikus izprast un piegpemt latviskas kultiirvertibas?

Pamatojoties uz teorétiskajam atzinadm par multikulturalas vides raksturojumu, arT ts klases
ir jauzskata par multikulturalu vidi. Ka liecina RPIVA pétnieku grupas veiktais petijums, uz
Siem jautajumiem vecaki un skolotaji atbild Joti atskirigi.

Petijuma merkis — analizg€t skolotaju izpratni un uzskatus par problémas aktualitati. Analizet
pamatskolas skolotaju mijkultiiru kompetences izpratni un izpausmi skolas ar latvieSu macibu
valodu un mazakumtautibu skolas.

Pétijuma metodes — fokusa grupu diskusijas.

Mijkultaru izglitibas teoretiskie koncepti

Multikulturala izglitiba ir vairaku kultiiru pasvértibas apzinasanas, lai paplasinatu redzesloku
un veidotu iecietibu un izpratni par kopigo un atskirigo dazadu kultiiru pasaules uzskatos
(Pedagogijas terminu skaidrojosa vardnica, 2000).



5. Teacher education for multicultural schools

Jau 20. gadsimta p&dgjas desmitgades zinatnieki pieversusies teorétiskai multikulturalisma
izpetei. Filozofs Carlzs Teilors (Taylor, 1992) multikulturalismu raksturo ka “atzisanas
politiku”, t. 1., atseviSku etnisko identitaSu saglabasSana, taja pasa laika izmantojot pilsonibu ka
kompensgjosu identitati. C. Teilors uzsver, ka “atziSana” vai “neatzisana” ir katras identitates
veidoSanas pamata, pie tam “atziSanu” autors uzskata par biitisku cilvéka vajadzibu.

Vienotiba un atskiriba ir vienadi svarigas, bet taja pasa laika viena otru ierobezo. Ka
uzskata M. Dirba (Dirba, 2006), saskana ar mijkultiiru (starpkultiiru) izglitibas atzinu, ka
daudzveidiba ir bagatinosa, ir vélams, lai pastav atskirigi viedokli par to, ka latviski tulkot
jeédzienu “intercultural education”.

Mijkulttiru izglitibas konteksta termins “mijkultiira’ apzime attiecibas, saskarsmi ar jebkura
(pieméram, etniskas piederibas, dzimuma, socialas izcelsmes, veselibas stavokla) veida citddo,
un tadgjadi jebkura klase ir daudzkultiiru klase. Vardi “jebkura veida” tomér nenozimé
pilnigu relativismu, saskarsmes procesa katram skolénam un skolotajam ir tiesibas paust
savu attieksmi.

Pamatojoties uz iepriekSmingtam atzinam, ar1 klase, kura macas kaut divi vai tris
mazakumtautibas bérni, ir uzskatama par multikulturalu vidi. Kulttrvidei ir liela nozime,
ta ietekmé uzvedibu dazadas situacijas. Kad bérns ierodas skola, vina iepriek§ apgutais
domasanas veids un uzvediba ne vienmer ir tada, kada no vina tiek gaidita. Sada gadfjuma
skolénam jacensas apgiit jaunas kultirvides normas.

Pamatojoties uz S. Sirensa (Sierens, 2000) atzinam, mijkultiiru izglitibas merkis ir ieklaujosa
un iedrosinosa vide klas€ un skola, lai visi skoléni varétu aktivi lidzdarboties un paust savu
viedokli, iemacTtos sadarboties ar citado un savstarpgji bagatinatos.

Mijkulttru izglitiba ietver gan izglitibas politiku, gan macibu planu, materialu un programmu
izstradi, gan macibstundu organizacijas veidus un ieklaujoSas vides veicinasanu skola. Ta
ir sociala maciSanas sadarbojoties, ta ir kritiska pedagogija, rosinot skolénus diskutét par
socialajam struktiiram, palidzot skolénam izprast katras kultiiras savdabibu un pienemt to,
vienlaikus apzinoties savas tautas kultiiras vértibas.

Liesma Ose un Juris Osis, Sorosa fonda — Latvija finanséta pétijuma “P&tijjumos balstitas
stratégijas tolerances veicinasanai’” autori, uzsver, ka starpkultiiru izglitiba ir visaptveross skolu
reformas process un pamatizglitiba visiem skoléniem, ka ta akcept€ un apliecina pluralismu
(tai skaita etnisko, rasu, valodu, religisko, ekonomisko un dzimumu pluralismu). Starpkultiiru
izglitiba caurvij skolas izmantotas macibu programmas un macibu stratégijas, mijiedarbibu
starp skolotajiem, skoléniem un vecakiem, un visu skolu koncepciju par macisanas un macibu
apguves biitibu.

Starpkultiiru izglitiba (Nieto, 1992) didaktiskais modelis sastav no ¢etram vadlinijam, kas
skolotajam jaievero, stradajot klase:

* kulturu atskiribu un kopibu lidzsvarots skatijums; kultiiras apzinas attistiSana —
parlieciba par savu kultiiru un tai raksturigo dzives stilu (gan skolotajam, gan
skoléniem);

* izpratne par kultiiras minoritaSu nevéléSanos vienmér pienemt un akceptét vairakuma
viedoklus un legitim&tos socialas kontroles lidzeklus (likumdoSana, normas,
vertibas);

* izpratne par to, ka cilvéki lepojas ar piederibu vienai vai otrai kulttirai.

Ka uzsver M. Dirba, galvenais, lai bérns izprot, ka ir iesp€jams cits pasaules redz&jums,
citada izpratne par pienemamo uzvedibu, lai skolénam ir strat€gijas, ko parnest un piemérot
jaunas situacijas (Dirba, 20006).

L. Ose (Ose, 2006) ir izvirzijusi pedagogiskos nosacijumus, kuri veicina toleranci un kultairu
macisanos, tadejadi palidzot jau sakumskolas klas€s skoleénos saskatit kopigo un atskirigo,
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kas nenoliedzami palidz&tu apzinaties etniskas ipatnibas ka skoléna personibas attistibas
faktoru.

» Skolotaja darbibai javeicina komunikacija. NepiecieSams nosacijums — labvéligas vides
veidosana pedagogiskaja procesa, sekmgjot skolénu pasizpausmi un celu uz sapratni.

» Skolotaja darbiba ir vérsta uz skolénu tolerances veicinasanu pret kulttiru daudz-
veidibu.

» Valoda, teksti un kulttra ieklauj cits citu pastaviga savstarpgja mijiedarbiba. Katrs
komunikacijas akts ir notikums kulttira. Komunikacijas struktiiras, procesi un saturs
ir kultiras determinéti.

» Skolotajs pedagogiskas darbibas istenoSana izmantoa savu socialkultiiras pieredzi, to
ieprieks refleksivi izvert&jot un sist€émiski konstrugjot fragmentus, kuri buitu iesaistami
procesa un komunic€jami skoléniem, ka ar1 iedroSina skolénus paust savas pieredzes
faktus — dalities pieredze.

Lai istenotu Sos pedagogiskos nosacijumus, skolotajam ir japievérs uzmaniba tiem procesiem
bérnu attistiba, kas sekme vertibu apzinasanos, lidzpardzivojumu. lepazistot dazadu autoru
atzinas, var nonakt pie vienota redz&juma, proti, emocionala pardzivojuma nozimibas.

Emocionalais pardzivojums skoléna vertibu sistéma

Skoléna vértibu sisteéma var pilnveidoties tikai macibu un audzinaSanas procesa vienotiba.
Emocionalais pardzivojums, veértibu veidoSanas sist€mas neatnemama sastavdala, ir jaanalizeé
ka macibu un audzinasanas procesa vienojosais komponents.

S. Svarcs vértibas atklaj ka noteiktus mérkus, kas sakartoti péc nozimiguma un ir vadosie
principi cilvéka dziveé. Vertibam ir bitiska ietekme uz individu kognitivajam, afektivajam
un biheivioralajam reakcijam. Tiek uzsverts, ka vertibas tiek nodotas no paaudzes paaudze
socializacijas procesa laika (Schwartz, 1995). Lidz ar to individa vertibu sist€ma tiek apgiita
jau socializacijas laika b&rniba, tomer vertibu parveérté€sana var notikt, izmainoties individa
dzives pieredzei un lidz ar jaunu socialo lomu un atbildibu rasanos. Vertibu apzinasana un
izpratne nav iedomajama bez emocionala pardzivojuma.

M. Vidnere uzsver, ka pardzivojuma pieredzes izpratne nav tikai sevis atspogulojums un
paSvertejums, nav tikai pasivs atmin€jums, bet gan radoSs akts, kas sp€j ietekméet apzinas
vertibu, kalpot par gribas un garigas energijas generatoru (Vidnere, 1999).

Macibu procesa iegiitas zinasanas (ar1 par dazadu tautu nacionalajam Ipatnibam) var tikt
transformétas izpratnes liment tikai tad, ja audzeknis tas pardzivos ka sev nozimigu faktu.
Ka uzsver 1. Zogla, paradot izzinas personisko nozimi un jégu, izzinas emocijas un jatas
izpauZas aizrautiba, interesés, prieka, iedvesma, neatlaidiba un sajiisma (Zogla, 2001).
Bitisks ir macibu procesa emocionalais konteksts. Smadzenes vert€ emocijas un emocionalas
asociacijas augstak neka lielakas pakapes domasSanas sp&jas. Klust skaidrs, kapec notikumi,
zinasanas, kas saistitas ar nopietnu pozitivu vai negativu pardzivojumu, paliek atmina lidz
péd&jam stkumam (Smits, 1996).

Visas darbibas pavada emocionals noskanojums. Tas var biit gan pozitivs, gan negativs.
Pozittvs emocionalais pardzivojums ir nosacijums vertibu veidoSanas procesam.

Emocionala pardzivojuma klatbutne, kas sekme skolénu v€lmi iepazit nezinamo un pienemt
to, kltist par nosactjumu, lai veidotos attieksmes.

No ieprieks secinata var vilkt paral€les ar attieksmju komponentu, kas vistieSaka veida ir
saistits ar jaunu veértibu pienemsanu vai nepienemsanu.

Attieksmes ir petijusi daudzi autori (P. Dale, E. Pétersons, J. Students, A. Spona u. c.). Ir
pamats apgalvot, ka audz€kna atticksmes izpauzas gan vertibas, gan principos, gan idealos. Ta
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ir personibas Ipasiba, kas veidojas dzivesdarbibas pieredzes, zinaSanu apguves, pardzivojuma
un gribas piepiles vieniba (Spona, 2001).

Pamatojoties uz teikto, var secinat, ka tikai tad, ja skolotajs macibu laika vai arpusstundu
pasakumos apzinati iepazistina audz&knus ar savu un citu tautu nacionalajam veértibam un
macibu procesa organizéSana rada iesp&ju iegiito informaciju pardzivot ka sev nozimigu, var
runat par pozitivas attieksmes esamibu, kas nosaka turpmako ricibu (Petere, 20006).

Konstatgéjosais eksperiments

Loti daudzas skolas ar latvieSu macibu valodu, ka arT mazakumtautibu skolas ir uzskatamas
par multikulturalu vidi. Pamatojoties uz teorétisko konceptu, var konstatet, ka skolotaja
personiba, skolotaja izpratne ir noteicosa, lai varétu runat par mijkulttiru izglitibas izpausmeém
mazakumtautibu skolas un skolas ar latvie$u macibu valodu. ST pieeja prasa izzinat skolotaju
gatavibu, skolotaju izpratni, kuru var€tu apzimét par mijkultiiru kompetenci.

M. Dirba (2006) formuleé mijkultiiru kompetenci, uzsverot, ka ta ietver izpratni par to, ka
cilvéki vienlaikus identific§jas ar dazadam grupam, un aicina uztvert katru cilvéku ka
veselumu, nevis ka piederigu tikai vienai grupai, pieméram, etniskajai.

Pétnieciska darba merkis bija izzinat skolotaju izpratni par mijkultiru kompetenci un izpausmi
skolas ar latvieSu macibu valodu un mazakumtautibu skolas.

Petijuma iesaistijas 89 skolotaji no dazadam Latvijas skolam.
Izmantota metode — fokusa grupu diskusijas. Tika izveidotas 9 fokusa grupas dazadas Latvijas
skolas.

Diskusiju laika iezimgjas apspriezamie jautajumi. Skolotaju izpratne un viedokli bija loti
dazadi. Lai konstatétu mijkultiiru kompetences izpausmi un problémas, raksta citeti pasi
atsSkirigie skolotaju uzskati.

Vai ir kadas gritibas, ja klas€ bez latvieSu bérniem macas ar1 mazakumtautibu bérni?

* Galvenais, tas ir valodas gritibas. Berniem griti sekot lidzi visam notiekosajam
stunda, ka ari runat un rakstit latviski. Dazkart traucé ari vinu temperaments.

Griitibas nav nekadas. Bérni Joti atri iemacas valodu, labprat piedalas visos latviskajos
pasakumos. Nejiitu nekadu atskiribu.

» Esam saskarusies ar ¢iganu tautibu. Esam konstatéjusi, ka ta ir pavisam cita tauta,
kuru lidz galam nevaram izprast. Mées nemakam ar vipiem stradat. CieSam més, un
cie$ ari bérni.

*  Mana l. klasé ir tris bérni no jauktam gimeném, kur majas rund krieviski, un latviesu
valodu bérni parvalda Joti slikti. Skola Sie bérni ir Joti klusi un nedrosi.

Ka latvieSu bérni pienem to, ka klase ir kads mazakumtautibas bérns?

»  Vecaki parmet, kapéc bérns majas saka, ka skold vinu saucot par krievieti. Meitene
to izjutot ka apvainojumu.

o Vecaki liidza, lai tikai klasé nevienam nestdsta, ka zéns ir no krievu gimenes, jo vinam
citadi biisot kauns, ka vins art nav latvietis.

* Bérniem nav nekadu problemu. Vini to pienem kd pasu par sevi saprotamu.
Kada ir jusu reakcija dzirdot, ka starpbridi bérni sarunajas krieviski?

» Es it ka nelauju un saku, ka majas var rundt krieviski. Citiem bérniem tas var nepatikt,
ka runa krieviski.

» Es izskaidroju bérniem, ka viniem skold jauzlabo savas valodas prasmes, tapéc biitu
labi, ja vini vingrinatos sava starpa runat latviski.
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*  Bérni no mazakumtautibam meklé kontaktu sava starpd un lepojas ar to, ka var runat
valoda, kuru citi nesaprot.

Vai ir novérotas problémas bérnu savstarpgja saskarsme?
» Saskarsmé problému nav.

Vai nav apdraudgétas tradicionalas un nacionalas vertibas? Vai mazakumtautibu bérnu vecaki
gimengés censas bérnu iepazistinat ar savas tautas kultiiras tradicijam?

* Galvenais, lai berns apgiist latviesu valodu un iegiist labu izglitibu, kultiiras tradicijas
nav butiskakais.

* Par nacionalas identitates saglabasanu jarupéjas gimenei.
» Skola to daram epizodiski.
Vai jUs interesgjaties par to, ka bérns gimen¢ iepazistas ar savas tautas tradicijam?

» Esnejitu klase, ka bérns stastitu, ka ir piedalijies kada pasakuma, kas saistits ar vina
tautas tradicijam.

» Parak liela vériba Sobrid tiek pieversta angliskajam, dazdadu svesu tradiciju ienak-
sanai.

» Paradas tas, ka gimené censas savu nacionalo piederibu saglabat, berni stasta, ka
kopa ar vecakiem bijusi pasakumd, kuru saucot par maslenicu.

Cittautibu bernu gimenes ir vairak orientétas uz sadarbibu, labprat atbalsta dazadus
skolas pasakumus.

Vai skolas pasakumi ir ar1 orientacija uz citu tautu kultiiru iepaziSanu?
o Skola tas neizpauzas, tradicijas jasaglaba gimené.

» Ja velas saglabat savu nacionalo piederibu, lai bérnu sita krievu skold, ja vins nak
latviesu skola, tad jarekinds, ka bérns pamazam paliek par latvieti.

o Skola katru gadu tiek rikotas valodu dienas. Latviesu bérniem bija liels izbrins, ka
ciganu dziesmas un valoda ir tik interesanta.

«  Sadi pasakumi biitu [oti vajadzigi, tacu kolegiem nevar parmest, jo vini pasi ir [oti
nezinoSi. Man studiju laika bija specials studiju kurss par multikulturalismu. Tas man
loti palidzéja izprast vajadzibas un iespéjas. Tikai tas prasa no skolotaja specidalu
sagatavotibu un laiku.

Kadai biitu jabiit palidzibai skolotajam, ja klases vide ir multikulturala?
»  Vispirms tam biitu jaatspogujojas valdibas politika, izpratne.
» Skolotajiem butu speciali jaizglitojas, ka stradat, ja klasé ir mazakumtautibu bérni.
o Skolotdajam biitu nepieciesams skolotaja paligs, kas nodarbotos tiesi ar Siem jauta-
Jjumiem.
*  Biitu nepieciesami metodiskie materiali, kurus varétu izmantot macibu procesa, lai

bérnus vairak iepazistinatu ar klasé esoso mazakumtautibu bérnu nacionalajam
ipatnibam. Sobrid nekd tada nav.

Petijuma laika ieziméjas noteiktas sakaribas. Skolas, kas agrak ir stradajusas ka divplismu
skolas, bet tagad 1steno kadu no bilingvalo macibu modeliem, skolotaji vairak analizg iesp&ju
radit tadu vidi, lai skoléni varétu bagatinaties no citu tautu tradicijam, nacionalajam ipatnibam.
Tiek rikoti atseviski arpusklases pasakumi, kuros, péc skolotaju domam, art latvieSu b&rni
ar sajismu ir uzn€musi atSkirigo un centusies to salidzinat ar sev zinamo. Turprett skolas ar
latvieSu macibu valodu doming pieeja, ka skolas uzdevums ir panakt, lai berni iemacas latviesu
valodu, savukart par savu nacionalo piederibu un kulttras tradicijam ir jadoma gimenei.

TV R —
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Ka redzams skolotaju atbildes, viedokli krasi atSkiras, un tas liecina par to, ka lielai dalai
skolotaju, kuru klas€s macas mazakumtautibu skoléni, nepiemit mijkultiiru kompetence, ka
ar triikst izpratnes par tas nepiecieSamibu. Pozitivi vertgjams fakts, ka skolotaji izprot, ka ir
nepiecieSams papildinat zinasanas par §Tm problémam.

Diskutgjot par iesp&jamo palidzibu skolotajiem, viedokli bija pamata vienadi skolotajiem, kuri
strada mazakumtautibu skolas, un skolotajiem, kuri strada skolas ar latviesu macibu valodu.
Ka redzams no skolotaju izteikumiem, visi skolotaji uzskata, ka ir nepiecieSams valsts atbalsts,
pretgja gadijuma problémas nav risinamas.

Teoretiskas literatiiras izp€tes un petnieciska darba rezultata var secinat, ka peéd€jos gados
mijkultiru saskarsmé ipaSa vieta ir attiecksmju problémai un motivacijai. Tapéc macibu
saturs un macibu process nevar biit neitrals. Ta Tstenosana nepiecieSams pieverst uzmanibu
uzdevumiem, kas

* palidz skolotajam izprast mijkultiru kompetences biitibu;

 virza skolénu un skolotaju uz emocionala pardzivojuma apzinasanu, iepazistoties ar
savas un citu tautu kultiiras vértibam;

* palidz skoléniem novertet savas kultiiras mantojumu un izprast citu tautu kulttras
aspektus;

* palidz izprast starpkultiiru maciSanas procesu, kur katrs jiitas vajadzigs un
pienemts.

Sakotngjais petijums lauj spriest par problémas aktualitati un iesp&jamiem risinajumiem, tacu,
lai izdaritu butiskus secinajumus, iesaktais petnieciskais darbs ir jaturpina.
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Summary

The historical experience of Latvia reveals that various minorities have always been living
in the state and the issue of identity has always been vital.

Educational policy is also connected with preserving the ethnic identity of the minorities.

We could ask several questions: Is a class with 2 or 3 minority students considered a
multicultural environment? Does the school have to help them preserve their ethnic identity
and at the same time understand and accept Latvian cultural values?

Hence, the goal of the research was to analyse the comprehension of the expression of “cross-
cultural education”.

Focus group discussions were used as the method; the research was carried out in Latvian
schools and minority schools.

Summarizing the results of the focus group discussions, we could see distinct variety of
opinions and understanding of parents and teachers about this currently important issue —
multicultural environment in the class.

When debating on the issue how Latvian children accept a minority student in the classroom,
the opinions varied. Some of the parents asked their boy not to tell anybody that he is from
a Russian family, otherwise he would feel ashamed that he is not Latvian. On the contrary,
children do not have any problems. They take it for granted.

During the research, we could detect that in the schools which were doble-flow schools before
but today implement one of the models of bilingual studies, teachers tend more to analyse the
opportunity to create such environment at school where pupils could benefit from traditions
and peculiarities of other nations. Participating in out-of-class activities, in teachers’ opinion,
Latvian pupils have accepted the differences with delight and tried to compare them with the
already known.

Regarding the possible help to teachers, the teachers’ opinion was very similar: teachers should
be specially taught how to work in the class with minority children. A teacher should have an
assistant who would deal directly with these issues.

After the examination of theoretical literature and our research, we can draw a conclusion
that over the past years, the issue of attitudes and motivation has occupied a specific place
in the issue of cross-cultural communication. Therefore, the content of studies and the study
process cannot be neutral. In order to speak about certain tendencies, the started research
has to be continued.
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ENHANCING ETHNIC DIVERSITY - A CHALLENGE FOR
TEACHER EDUCATION IN ESTONIA

RESPEKTS PRET ETNISKO DAZADIBU — IZAICINAJUMS
1ZGLITIBAI IGAUNIJA

Karmen Trasberg
University of Tartu, Estonia

Abstract

The article will discuss the problems in intercultural teacher education in general and analyse some
results of the comparative study “Policies and practices for teaching socio-cultural diversity” carried
out by the CDED, Council of Europe. The data on in-service teacher training programs in universities
and pedagogical higher educational institutions were acquired through questionnaires and interviews
during the first stage of the project.

The analysis of the results showed that the approaches to difference differ across national borders.
There are many ways of dealing with social and cultural diversity, and there is a big variety between
the countries in terms of both how we look upon differences and how we should deal with them, in
society and in school.

The questionnaire covered three ways of addressing diversity: teaching, managing and enhancing
diversity. We addressed the first two approaches in all virtually participating countries. However, there
was less of a consensus on the enhancement of diversity. Four countries (France, Cyprus, Estonia
and Greece) form the 15 mentioned that they are enhancing diversity; nevertheless, neither the public
policy on the country level nor teacher training on the curriculum level addresses the problem.

As a case study, the situation in Estonia is analysed. Here the particularities in the designing of teacher
training system arise from the diversity of ethnical and socio-cultural backgrounds of students and
teachers. Estonia has one of the highest proportions of foreign-born population in Europe, which
complicates structure and coordination of the system.

Violent rioting after relocation of the Soviet Army monument in Tallinn (April, 2007) demonstrated
once again that progress in the integrating of two different language-based societies is still slow. The
conflict depicts the problems which are arising from socio-political and ethnical issues. One of the
important reasons is definitely weakness in educational system and teacher training in particular.
Implementing of multicultural education approach in educational policy in general and in teacher
education in particular has been fragmentary with no clear conceptions and vision. Future teachers are
not properly prepared for work in diverse and multicultural society. The author of the article considers
that with the help of introducing multicultural education as a principle in all teacher-training programs,
teachers will gain intercultural competence, which will ensure an effective teaching/learning process
based on dialogue of cultures, tolerance and empathy.

1. Intercultural teacher education

The multicultural society presents new demands and challenges for higher education. The
question is whether teacher education will contribute anything positive to multicultural
development, or whether it will only reinforce the problems already existing in society
(Lahdenperd, 1996, p. 32). The concern for preparing all teachers for diversity has not
emerged because of the current interest in education reform. Nearly 30 years ago, Smith’s
Teachers for the Real World (1969) identified three problems in preparing teachers to teach
poor students:

a) teachers were unfamiliar with the backgrounds of poor students and the communities
where they lived,
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b) teacher education programs ordinarily did little to sensitize teachers to their own
prejudices and values, and

c) teachers lacked preparation in the skills needed to perform effectively in the
classroom.

Smith concluded that most of the teacher education programs trained students to teach children
much like themselves, and he called for a major overhaul of teacher education programs with
respect to diversity and equity issues.

Despite the passage of time, little has changed. Most teacher education programs acknowledge
in principle the importance of pluralistic preparation, but in practice most are characterized
by monoculture approach (Melnick, Zeicher, 1998).

One of the key steps toward multicultural teaching is the initial preparation of teachers and
school personnel. Many countries do have the accreditation requirements or certain standards
for multicultural teacher education (Gollnick, 1992, p. 232). Other countries do not. In this case,
there is a lag of relevant instruments to evaluate intercultural learning (Hoff, 1996, p.235).
Although many higher education institutions in Europe include references to multicultural
education in the unit’s objectives or mission statement, it is not easy to detect where they are
implemented in the curriculum.

An overview of the literature on intercultural teacher education revealed that the following
strategies are most successful in ensuring multicultural orientation in teacher education
programmes. Multiculturalism is most effective when it is infused throughout the teacher
education program in highly integrated manner. A sub-finding is that stronger links were
needed between foundations and methodology courses in order to achieve this integration
(Subrahmanyan, Hornstein, Heine, 2000, p. 172). The teacher training programs should
introduce professional educators to the philosophies and ideologies that under gird multicultural
education, provide them a knowledge base, and allow them to develop necessary skills for
providing multicultural education. Finally, policies and practices in higher education should
reflect a commitment to multicultural education (Gollnick, 1992, p. 221).

Teacher education for work in a diverse classroom is one of the aspects that could naturally
ensure mutual integration of educational systems, which in its turn would promote the
development of harmonious society. Teacher education should provide such a learning
environment, which would allow the future teachers acquire the necessary competences. In
order to ensure effective teaching and learning in multicultural schools teachers should not
only thoroughly understand their subjects but also have a good command of the most diverse
spectrum of teaching methods, curriculum theories, methods of culture-sensitive teaching,
assessment and evaluation principles.

2. Issues of contemporary multiculturalism in Estonia

Historically the culture in Baltic region has existed side by side with German, Swedish, Polish
and Russian cultures. Cross-cultural contacts have always been very sensitive issues —not only
bloodshed, oppression, or genocide often accompany them but also understanding, acceptance
and cooperation appear in multicultural settings.

On the turn of the 20™ and 21* centuries the issue on intercultural education has become
topical in a qualitatively new aspect — one, the interior circle of problems is connected with the
consequences of the occupation that lasted for almost fifty years; the other - with the world’s
globalisation processes and joining the European Union.

During the 20™ century Estonia has developed from one of the most homogeneous countries
by its population (in 1934 92% of the population was Estonian) into a multinational one (in
2000 65% of the population was Estonian). The population consists of Russians, Ukrainians,



5. Teacher education for multicultural schools

Byelorussians, Finns, Jews, Tatars, Germans, Latvians, Poles, Lithuanians, and Swedes and,
in smaller numbers representatives of tens of other nations live side by side with Estonians.

In 2006 the number of Estonian population was 1 344 684 and the composition of the
population by ethnic background was the following (Figure 1).

Ethnic composition, 2006

Estonians
68.6%

Finns
0.8%

Russians

0,
Other 25.7%

1.6% Ukrainians

Byelorussians 2.1%
1.2%

Figure 1. The composition of the population in Estonia 2006
(Source: The Statistical Office of Estonia, 2007)

The ethnic composition of the student body in comprehensive schools reflects the demographic
situation of the country. Ethnic pluralism is also present in the Estonian educational system that
is characterized by the different languages used in the classroom. When during the Soviet era
the schools that used the national language (Estonian) as the medium of tuition were relatively
mono-ethnic and the Russian school gathered non-Estonians of different ethnic backgrounds,
then past decades have witnessed the influx of non-Estonian students into schools where
Estonian is the medium of instruction. Thus, both the Estonian and Russian schools have
become multinational. The schools in Estonia can be divided as follows based on language:
21.7% of all students of comprehensive schools study in Russian-medium schools (Table 1).

Table 1
The division of students and schools of general education by the language of tuition
in Estonia, 2005 (Source: The Statistical Office of Estonia, 2007)

Students Schools
Number % Number %
Estonian 136 036 78.3 493 82.4
Russian/ mixed 37 786 217 105 17.6
Total 173 822 100 598 100

Since 2000 three key issues in integration process have been highlighted:

1. Linguistic-communicative integration includes reproduction of a common space of
information and the Estonian language environment in society under conditions of
diversity and tolerance.

2. Legal-political integration, understanding, development of common meaning are
moulding the population, that is loyal the Estonian state.
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3. Socio-economic integration, meaning achieving equal opportunity in competition and
social mobility for member of society irrespective of ethnic or cultural background
(Estonian Integration Programme, 2000).

After fifteen years of “bridge building” in Estonia, many unsolved problems still exist. Against
the background of the European Union, Estonia stands out due to opposition to moving
towards multicultural society. According to the 2005 Euro barometer survey, the percentage
of people who oppose multicultural society exceeds 50%, while the average opposition level
in the European Union is approximately half of that (Table 2).

Table 2
Resistance to multicultural society in 2003, percentage of respondents who expressed
resistance (Source: Majorities Attitudes towards Minorities, 2005)

Greece 59
Estonia 51
Latvia 44
Belgium 37
Cyprus 36
Germany 34
Lithuania 33
Austria 27
Finland 24
Denmark 22
France 22
Malta 22
UK 20
Spain 15
Sweden 13

The opposition also confirms such attitudes to granting citizenship to legal immigrants
(Estonian Human Development Report, 2007). It indicates that during the last 15 years the
Estonian society has not been able to find a constructive way of adapting to the reality where
nearly one third of the country’s population consists of people with non-Estonian backgrounds.
The open and tolerant worldview has not been quick enough to take root in Estonian everyday
life, however. There are still prejudices against other nationalities/ races as well as intolerance
of different lifestyles and attitudes.

In this situation, one of the unsolved problems is content and strategies for teacher education.
Teacher trainees often come from very secure backgrounds and have little understanding of
the whole spectrum of society. Teacher education is in the unique position of being able to
develop intercultural competence and understanding in society. Therefore one of the greatest
challenges for Estonian education is how to prepare both students and teachers for coping in
the multicultural environment of Estonia, Europe and in the pluralist world that is increasingly
opening up for all of us.

3. Expectations towards teaching in a diverse classroom

How sensitive are Estonian teacher-trainees to the peculiarities of teaching a multicultural
class and how well trained are they to do their jobs well?

According to the results of the study done in 2000—2005 in the University of Tartu (Vassilchenko,
2000; Asser, 2004; Trasberg, 2006), more than one third of the initial teacher training students
had had a personal experience of culture conflict caused by the pupil being of a different
ethnic, religious or social background. Every second respondent pointed out that the current
curriculum in Estonia is of a mono-cultural structure. A very interesting feature was students’
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personal attitudes towards teaching in intercultural classroom. When we asked the respondents
how they would feel about teaching in a classroom where there are students from different
cultural backgrounds — 68% of Estonian students responded positively.

Despite the positive attitude, many future students feel uncertainty or even fear in teaching
minority students. There was a clear correlation between individual experience and possible
fears of teaching in the multicultural environment.

Those students, who had personal experience of teaching minority children (for example,
during school practice), have a more realistic understanding of fears compared with the students
who did not have such an experience.

Teaching a class of pupils, amongst whom some have difficulties in understanding the language
of instruction, may create many problems for the teacher. The teacher trainees emphasised the
fact that a class of pupils with limited language competence would create a major increase in
the workload of the teacher. The children who do not speak the language of instruction well
enough will often need special tutoring after class. Also, they expect the parents to turn more
often to the teacher for advice.

At the same time there is evident fear over the communication with the parents of minority
children and a lack of understanding regarding their cultural background and customs.
Considering these factors, the teacher trainees believe that it is necessary to introduce teaching
assistants who can deal with adaptation issues, to publish appropriate teaching materials in
an increased number and to train teachers better (Trasberg, 2003).

84.2% of the teacher-trainees suggested starting a course in multicultural education at least
as an optional subject at universities. The teacher-trainees also requested a course, which
introduces into the basic principles of multicultural teaching, e.g. strategies of culturally
sensitive teaching or the basics of intercultural communication should add to the set of
obligatory subjects of the pedagogical and psychological cycle of teacher training.

Concluding, we can say that the previous research showed that the teacher-trainees are fully
aware of the problems in a multicultural society today. They have experienced tension that may
be encountered in everyday situations and in the classroom, because the participants may be
guided by markedly different cultural understandings. The current model of teacher training
is of little help if teachers face problems bred by cultural and socio-economic differences.

4. Initial teacher training — the current situation and future visions

Results of the project “Policies and practices for teaching socio-cultural diversity” carried
out by the CDED, Council of Europe showed that enhancing diversity is not addressed nor in
Estonian public policy level neither in teacher training curriculum level (Steering Committee
For Education, 2007, p. 31-33). The outcomes of the project initiated more carefully analyse
the situation in the Estonian teacher training.

Initial teacher education in Estonia is provided mainly by 6 higher education institutions.
According to the data of Estonian Statistical Office there were 4113 students taking the
courses in initial teacher training and educational sciences in 2006. All together there existed
70 teacher-training curricula in 2007.

We specify general principles for teacher education in the regulation of the Government of the
Estonian Republic “Framework for Teacher Education” (2000). Public policy on pre-service
teacher training is also defined in “Teacher Professional Standard” (2005); “Estonian Higher
Education Strategy (2006) and in “National Development Plan for Teacher Education 2006-
20137

There are no centralized curricula in teacher education. “Framework for teacher training”
indicates common elements (core curricula) for teacher training institutions. It means common
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requirements which are established by the Government of the Republic for study at higher
education level and which set out broad groups of studies and fields of study, the objectives
and total volume of the study, general and specific requirements for curricula, including the
requirements for studies and final papers or final examinations, and general and specific
requirements for educational institutions concerning their teaching staff.

In order to evaluate teacher education, the Higher Education Quality Assessment Council
accredits all institutions of higher education and curricula; the Council is appointed by the
Government of the Republic of Estonia and it functions under the jurisdiction of the Ministry
of Education and Research. During the accreditation it is assessed and decided whether an
institution of higher education and its curricula meet the requirements laid out in relevant
legislative and regulatory documents.

The standard of higher education is a set of regulations instituted by the Government of the
Republic. It specifies the purpose of a given program of instruction leading to a certification of
trade, vocational, or professional competence; the list of occupations to which its regulations
apply; and the general requirements that curricula must meet.

Since 2005 newly qualified and experienced teachers’ competencies have been evaluated
according to the “Teacher Professional Standard” — a document that contains the requirements
for the knowledge, skills, experience, values and personal characteristics arising from
professional qualifications. The training for diversity is recognized in the official certification
of teachers. For example, “Teacher Professional Standard” § 5.2 states, that “teacher knows
the specific features of a multicultural learning environment.” By formation of the learning
environment teacher “takes into account the special features of diverse learning environment
and prevents corresponding problems that may arise and ...adjusts the learning process and
environment to learners with different language knowledge and cultural background.”

However, this has not sufficiently ensured provision of teacher education according to common
principles. Initial analysis of the regulations, teacher education curricula and of the formal
qualification of university teachers supervising professional placement enables highlighting
the following problems in management, curricula and university teacher’s body:

The field of teacher education in universities is not managed in a unified and systematic way.
Either fixed common principles for teacher education are missing or scattered responsibility
between various academic structural units hinders their application.

Lack of a broad institutional commitment to diversity in the university environment, that
teacher education programs offer (employment practices, student recruitment and admission
policies, standards for accreditation of university curricula do not address diversity).

Interconnections between general pedagogical education, subject studies, subject methodology
and professional placement are weak and the multicultural component in curricula is weakly
integrated. Students have a possibility to get fragmentary knowledge on the main conceptions
of intercultural education, which do not ensure the acquisition of intercultural competence
in study process.

The work of teacher educators and the institutional environment in which teacher education
is embedded are critical in determining the success of efforts to train teachers to work with
diverse students. University staff often lacks pedagogical training, which is partly the cause
of the rather theoretical and unreal nature of initial teacher education.

Taking into consideration the above-mentioned problems in teacher education in general,
we can focus on possible changes and future actions in this field. For ensuring quality in
teacher education in general and valuing diversity in particular, we can foresee the following
activities.
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First, the academic structure of teacher education should be very clear. The structural unit in
charge of teacher education should follow the general policy documents in the field of initial
training.

Second, the institutional commitment to diversity should be evidenced in such things as an
institution’s employment practices, student recruitment and admission policies, and curriculum
development. Making issues of diversity central to the intellectual life of the broader institution
legitimizes efforts within programs to educate teachers for diversity.

Third, the standards for the accreditation of teacher education must include the aspects of
teaching, managing and enhancing diversity in teacher training.

Fourth, there is a need for systematic staff development for teacher education faculty to help
them examine their own attitudes about diverse people and learn about various aspects of
teacher education for diversity and ways to infuse it into their institutions and programs.
Faculty should challenge to examine their own beliefs about issues of class, race, gender,
language, and sexual orientation as they relate to institutional policies and practices and to
their own teaching.

Fifth, the creation of a consortium or a competent body for putting attempts together. A group
of institutions might combine their resources to employ staff with expertise in teacher education
for diversity to provide part of the teacher education program, usually field experiences and a
few courses and seminars related to teaching diverse students (for example NAFO in Norway,
Multicultural Education Clinic in Finland etc.).

Teacher education for diversity should be the responsibility of the total institution — in general
education, in disciplinary majors and minors, in experiential education, as well as in each
aspect of the formal teacher training program. We hope that a more comprehensive self-image
will help to concentrate the future efforts on the weak points.
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Kopsavilkums

Raksts piedava diskusiju par skolotaju multikulturalas izglitibas aktualajam problémam
kopuma, ka ar1 vérté salidzinoSo pétijumu “Politika un prakse izglitibas sociokulturalai
dazadibai”, ko atbalsta Eiropas Padome. Raksts analiz€ skolotaju talakizglitibas izp&tg iegiitos
datus no universitatém un pedagogiskajam augstskolam, kuri iegiiti ar anketéSanas un interviju
palidzibu projekta pirmaja posma.

Analize rada, ka pieejas dazadibai atSkiras starp valstim. Ir daudzi varianti, ka risinat socialas
un kultiiras dazadibas problémas, bet atSkiribas starp valstim redzamas So problému izpratné
un to risinasanas veidos kopuma sabiedriba un konkréti skolas.

Anketa aptvera tris pieejas dazadibai: dazadibas maciSana, dazadibas vadiSana, dazadibas
veicinasana. Divas pirmas pieejas pétitas visas virtualaja petijuma ietvertajas valstis. Par
pieejam dazadibas veicina$anai tajas nav vienota viedokla. Cetras valstis (Francija, Kipra,
Igaunija, Griekija) no 15, kuras min dazadibas veicinasanu, ne valsts politikas, ne skolotaju
izglitibas programmu ITmen §1 probléma netiek risinata.

Raksts vérté Igaunijas gadijuma izpétes rezultatus. Saja valsti skolotaju izglitibas programmu
Ipatnibas nosaka etniska un sociokulturala dazadiba. Igaunija ir viena no tam valstim, kuras
ir visaugstakie iedzivotaju dazadibas raditaji Eiropa, kas savukart sarezg1 sistémas struktiiru
un koordingSanu.

Vardarbigas akcijas péc Padomju Armijai veltita pieminekla parvietosanas Tallina (2007. g.
april) vélreiz demonstréja joprojam léno divas valodas balstito kopienu integraciju. Konflikts
izcel problému, kura saknojas sociali politiskaja un etniskaja realitaté. Viens no c€loniem,
protams, ir vaj$ problémas risinajums izglitiba kopuma, 1pasi skolotaju izglitiba. Multikulturalas
izglitibas politikas realiz€Sana izglitibas sisttma un konkréti skolotaju izglitiba vérojams
fragmentarisms, nav skaidras koncepcijas un priekSstata par perspektivi. Nakamie skolotaji
nav pietiekami kvalitativi sagatavoti socialai dazadibai un darbam multikultiiru sabiedriba.
Raksta autore uzskata, ka, ievieSot multikulturalu izglitibu ka principu visas skolotaju izglitibas
programmas, skolotaji iegis atbilstoSu kompetenci, kas nodrosinas efektivu, kultiiru dialoga
balstitu macibu procesu, toleranci un empatiju attiecibas.

Atslégvardi: respekts pret dazadibu, multikulturala skolotaju izglitiba
TV
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