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IEVADS

Ievada izklastita témas aktualitate, atklata tas izpétes pakape un formuléts
pétijuma dizains (pétijuma meérkis, uzdevumi, teorétiskais un metodologiskais
pamats, izmantotas metodes, pétijuma probléma, robezas), ka ari sniegtas zinas
par pétijuma bazi.

Cilvéka identitate un vina piederiba sabiedribai liela méra veidojas skolas
videé. Savukart $o vidi iespaido un regulé politiskas iekartas, kuras skolas nosaka
macibu saturu un prieksnoteikumus §i satura apguvei. Masdienas, kad aizvien
pieaug prasibas veicinat individa socialo izaugsmi, kura ietilpst arl nacionalas
identitates jégas un butibas noskaidro$ana un nostiprinasana, skola palidz
individam veidot prieksstatus par sevi un savu vietu sabiedriba. Ipasi svariga loma
sabiedriskas apzinas veido$ana ir véstures apgtsanai: ta veicina ne tikai cilvéka
socialo integraciju, bet ari parada, ka vin$ spéj izvertét vésturiskus notikumus,
un atklaj, vai véstures apgusana meérktiecigi palidz veidot §is prasmes vai tikai
mudina vésturiskos notikumus iegaumeét un atceréties ka neapstridamus faktus.

Valdosas varas médz interpretét vésturi tada veida, lai ta batu saskana ar vinu
proponéto ideologiju, politiku un tam atbilstoso ricibu. Tadé] totalitarie rezimi
nereti vésturi ,parraksta”. Latvijas pieredze $aja zina ir visai raksturiga. Masu
valsts 20. gadsimta vésture izcelas ar dazadam sabiedribas politiskas parvaldes
formam: Latvija ir darbojusas gan demokratiskas, gan autoritaras valdibas, gan
arl totalitaras diktataras. Visas $is politiskas parmainas ir atstajusas iespaidu ari
uz véstures izpratni masdienas.

20. gadsimta totalitaro rezimu - Stalina un Hitlera diktataru - pasaules
uztvere un idealie valsts pilsonu téli ir pétiti, dokumentéti un plasi aplikoti
zinatniskajos pétijjumos. Mazak uzmanibas ir bijis veltits $o diktatru ietekmei
uz izglitibas sistémas dalibniekiem - skolotajiem un skoléniem. Ari sociologiskie
pétijumi par skolotajiem un skoléniem, kuri bijusi paklauti autoritariem un
totalitariem rezimiem, ir reti atrodami.

Lidz 1991. gadam Latvijas PSR un citas zemés, kas atradas aiz dzelzs
priekskara, bija pastavosas varas noteikta apgritinata pieejamiba dokumentiem
un citiem avotiem par véstures izpratni un apguvi Latvijas ka neatkarigas
valsts pastavésanas perioda 20. gs. 20.-30. gados. Lidziga situacija atradas ari
trimda Rietumvalstis dzivojosie véstures pétnieki. Béglu gaitas 1944. gada bija
devusies vairaki Latvijas vésturnieki un skolotaji, no kuriem tikai dazi turpinaja
profesionalu vésturnieka darbu. No viniem pazistamakais ir Edgars Dunsdorfs
(1904-2002), bet jamin ari Adolfs Silde (1907-1990) un jau Rietumvalstis
akadémiski izglitotie vésturnieki Andrievs Ezergailis, Andrejs Plakans, Karlis
Kangeris u. c. Vinu pétnieciska darba nopietnibu apliecinaja organizacijas
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Association for the Advancement of Baltic Studies (AABS) izveido$ana, kura
apvienoja visu tris Baltijas valstu trimdas zinatniekus un iesaistija Baltijas valstu
pétniecibas darba ari cittautiesus.

Tacu, ka jau minéts, véstures pétjjumus gan Latvija, gan trimda ietekméja
apgrutinata pieeja véstures avotiem. Tadéjadi nebija iespéjama dzila un vispusiga
izglitibas véstures izpéte Latvijas neatkaribas perioda 20. gs. 20.-30. gados. Lidz
ar to arpus pétijjumu loka palika ari jautajums par autoritaras varas ietekmi uz
izglitibas sistému valstis, kuru parvaldes rezims gan bija autoritars, bet pasas
valstis — tomeér nacionalas un neatkarigas.

Situacija pétnieciba mainijas lidz ar Latvijas neatkaribas atjaunosanu 1991.
gada. Pirmavotu pieejamiba pédéjas desmitgadés rosinajusi aizsakt objektivus
un vispusigus pétijumi par Latvijas vésturi 20. gadsimta gan demokratiskas, gan
autoritaras valdibas, gan ari totalitara rezima apstaklos. Pétnieki Anspaks (2003),
Bleiere (2004), Keruss, Lip$a, Rune, Zellis (2010), Kestere (2002), Pavlovics
(2004) Saleniece (2002) u. c. pievérsusies dazadiem izglitibas politikas aspektiem
20. gadsimta. Tacu lidz $im trakst plasaku pétijumu par valdosas varas ietekmi
tiesi uz véstures macibu priek$meta apguvi Latvija, kas vienmér bijis politisko
varu uzmanibas loka.

Péc neatkaribas atjauno$anas 1991. gada Latvija netrakst diskusiju par
véstures maciSanu. Tadé] véstures maciSanas pagatnes pieredzes izpratne
musdienu Latvijas sabiedribai ir svariga, jo, pirmkart, sabiedribas parmainu
periodos ar véstures apgiisanu nedalami saistitie identitates veido$anas jautajumi
iegist nozimibu ne tikai atseviska individa, bet ari visas sabiedribas un valsts
méroga. Otrkart — ta ka prieksraksti véstures maci$ana atspogulo autoritarai
varai vélamas normas un prioritates, tad vésturisko analogiju atklasana $ajos

jautajumos ir butisks ieguldijums autoritarisma tendencu identificé$anai ikviena
sabiedriba.

Nemot véra pétamas problémas izpétes pakapi un tas sabiedrisko no-
zImigumu, tika izvéléta promocijas darba téma - autoritarisma ietekme uz
Latvijas véstures macisanu.

Pétijuma jautajums

Ka autoritaras varas manipulé ar nacionalas véstures macisanu, lai sasniegtu
savus politiskos mérkus, un kadas ir §is manipulacijas sekas?

Pétijuma priekSmets

Latvijas véstures macisana autoritaru rezimu apstaklos Latvija (1934-1940,
1940-1941, 1945-1991).
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Peétijuma merkis
Izpétit Latvijas véstures maciSanu gan demokratiski, gan autoritari parvaldita
sabiedriba un atklat tai raksturigas iezimes autoritarisma apstaklos.

Pétijuma uzdevumi

1. Izpétit véstures maciSanu sociopolitiska un kultiras konteksta Latvija
autoritaru rezimu (1934-1940, 1940-1941, 1945-1953, 1954-1991) un
demokratisku rezimu (1918-1934, 1991-2008) apstaklos.

2. Pamatojoties uz véstures maciSanas izpéti, autoritarisma un demokratijas
periodos raksturot
o valdos$as varas poziciju véstures macisanas joma,

e  veéstures maciSanas mérkus,

o véstures macibu priek$§meta saturu,

e macibu metodes un macibu lidzeklus,
o skolotdja poziciju.

3. Salidzinat véstures maci$anu dazadu politisko rezimu apstaklos un identificét
tas iezimes, kas raksturigas véstures maciSanai autoritarisma apstaklos, un
to izraisitas sekas.

Pétijuma robezas

Pétijuma iztirzatas visparéjas teorétiskas nostadnes, kuras ir pamats analizei
par véstures macisanu gan ka faktu apguves un audzinaanas lidzekli, gan
pedagogiskiem nosacijumiem, mérkiem un uzdevumiem, valstij nonakot dazadu
politisko rezimu ietekmé. Sadu pétijumu loka neietilpst sika atsevisku individu
devuma izpéte, veidojot macibu programmas, nedz ari $o programmu detalizéta
satura analize. Pétijuma mérkis un uzdevumi paredz atklat véstures didaktikas
vienu aspektu - véstures maciSanu, lidz ar to véstures maciSanas detalizéta
analize ka ipasa un plasa probléma paliek aiz §1 pétijuma robezam. Vésturiski
politiska situacija Latvija saistiba ar varas struktiiru izmainam ir jaatzist par
pietiekami unikalu, lai neuznemtos salidzinajumu ar citam valstim, kuru vésture
nav tik bagata ar radikaliem politiskiem pavérsieniem. Nacionalas véstures
maci$ana skolas joprojam ir stridigs jautajums, it ipasi saistiba ar autoritarisma
ietekmi uz véstures macisanu. Si pétijuma secinajumi izraisa jautajumus par to,
ka macit nacionalo vésturi bez aizspriedumiem, ja vispar tas ir iesp&jams.

Pétijuma veids

Atbilstosi pétnieciskajiem uzdevumiem promocijas darbs ir veésturisks
pétijums.
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Pétijuma metodes

Atbilsto$i  pétamajai  problémai (pedagogijas vésture) izmantota
kultarvésturiska un fenomenologiska pieeja. Véstures avotu pétnieciba tika
izmantotas $adas metodes:

o hermeneitika - izmantota pedagogiskas periodikas, gramatu un
dokumentu tekstu studé$anai, to izpratnei atbilstosi attieciga laikmeta
apstakliem;

o kvalitativas metodes (kontentanalize, triangulacija) - izmantotas,

lai analizétu datus, kas iegiti no pedagogiskiem Zurnaliem, macibu
gramatam, dokumentiem, ka ari skolotaju un skolénu intervijam;

 salidzinosa analize - izmantota totalitara laikmeta vértibu salidzinajuma
ar humanisma vertibam pedagogiskajos procesos.

Pétijuma teorétiskais pamats

Pétijuma teorétisko pamatu veido latviesu pedagogijas klasiku (Dreimanis,
Dékens, Kaudzite, Kronvalds, Pétersons, Valdemars, Zalitis u. c.) un citu pétnieku
(Djuijs (Dewey), Brodijs (Broudy), Depape (Depaepe), Miltons (Milton) u. c.)
atzinas par véstures maci$anas lomu demokratiskas un nacionalas pilsoniskas
apzinas veido$ana. Pétijuma izmantotas ari muasdienu kritiskas pedagogijas
(teorijas par varu, valodu, dzimuma lidztiesibu un citiem jautajumiem) pétnieku
(Depape (Depaepe), Derida (Derrida), Fanons (Fanon), Forbs (Forbes), Gundare,
Huksa (Hooks), Kaomea (Kaomea), Kilis, Popkevits (Popkewitz) u. c.) atzinas par
véstures maci$anas buatibu un iespaidu uz individu, sabiedribu un valsti.

Atbilstosi pétijumam izvélétajai kultarvésturiskai pieejai izmantota literatiira
par nacionalo valstu veido$anos, to sabiedriskas, kultiiras un izglitibas sféras
vésturiskajam mijsakaribam, izmantojot gan iepriek§ minéto latviesu klasiku
darbus, gan citu Latvijas pétnieku (Anspaks, Kestere, Kriize, Kurmis, Plakans,
Saleniece, Staris, Svabe, Vi¢s, Zukovs u. c.) un anglu valoda publicétu autoru
(Broili (Breuilly), Depape (Depaepe), Gelnera (Gellner), Lirsena (Leerssen),
Pokoka (Pocock) u. c.) pétjjumus. Véstures maciSanas modelu veido$ana
autoritara un totalitara rezima apstaklos, to lidzibu un atskiribu pétiSanai
izmantotas gan Latvijas autoru (Bleiere, Kilis, Staris, Zids) publikacijas, gan
publikacijas anglu valoda (Arenda (Arendt), Brandenbergers (Brandenberger),
Halfins (Halfin), Hirs (Heer), Markviks (Markwick), Mensels (Menschel), Juréaks
(Yurchak) u. c.).

Véstures macisanas didaktikas jautdjumos izmantoti dazadu autoru
(Gundems (Gundem), Piazé (Piaget), Pomerans (Pomerans), Praisverks
(Preiswerk), Pero (Perrot), Skatkins, Teilors (Taylor), Vigotskis (Vigotsky), Zogla
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u. ¢.) darbi, kuros rodams prieksstats par humanisma principiem, ko izmanto
demokratiskas iekartas, ka ari par normativam praksém, kas raksturigas
autoritariem rezimiem.

Pétijuma metodologiskais pamats

Pétijuma metodologisko pamatu veido atzina par mijiedarbibu filozofijas,
psihologijas, sociologijas, politikas un pedagogijas zinatné un atzinas par
vésturiskas apzinas un identitates veido$anas likumsakaribam, individuala
un sociala vienotibu véstures izpratnes attistiba un to izvértéjums individa,
sabiedribas un valsts limeni.

Poters (Potter, 1996) savos pétijumos, izmantojot etnometodologijas teoriju,
atzist, ka butisks ir uzskatu veido$anas process. Tiek atklats, ka to mazak
ietekmé tekstu saturs neka $o tekstu uztvere. Saja gadijuma pieejamas padomju
laika macibu gramatas un zurnali, kurus izmantoja skolotaji un skoléni, veidoja
sabiedribas izpratni par vésturiskiem notikumiem un sabiedriskam attiecibam.
To analizei izmantotas dazadu kritiskas pedagogijas pétnieku (Depape (Depaepe),
Derida (Derrida), Fanons (Fanon), Forbs (Forbes), Huksa (hooks), Kaomea
(Kaomea), Kilis, Popkevits (Popkewitz), Teilors (Taylor) u. c.) teorijas.

Mutvardu vésture ir saméra jauna, tomér atzita pétniecibas metodologija,
kas dod ieskatu par raksturigam tendencém un uzskatiem, kas Latvijas konteksta
varétu atSkirties no citim sabiedribam (Bela, 2007; Skultans, 1998). Zogla
(2001) atzist, ka skolotajs izvélas macibu metodes un saturu atbilstosi skolénu
vajadzibam, akcentéjot svarigako. Sarunas ar skolotajiem apstiprina atzinu, ka
autoritarisma ietekme biezi vien vieglak atklajama sarunas ar tiem, kas macija un
macijas attiecigas varas apstaklos, neka analizéjot §aja posma rakstitos tekstus.

Hermeneitikas principi ir batiski, interpretéjot rakstito tekstu postmoderno
kritisko pedagogiju skatijuma, kas apliko vésturisko likumsakaribu nozimibu,
véstures macisanas lomas izvértésanu un pilsoniskas un nacionalas audzinasanas
konceptualas izstrades.

Pétijuma posmi

1. posms, 2005-2007. Pétljjuma problémas apzinasana, temata izvéle un
precizé$ana, pétljuma kopéjas programmas izstrade, zinatniskas literatairas
un avotu atlase, informacijas bazes vaksana.

2. posms, 2005-2009. Literatiiras un avotu analize, apskats un apkopojums,
skolotaju un skolénu intervijas un to rezultatu apkoposana un analize.
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3 posms, 2006-2011. Publikaciju un konferen¢u prezentaciju sagatavo$ana
par Latvijas véstures macisanas Ipatnibam dazados véstures posmos.

4. posms, 2010-2011. Avotu bazes pilnveide, secinajumu un rekomendaciju
izstrade, promocijas darba noformésana.

Pétijuma baze

Pétijuma baze ietver vairakas avotu grupas.

o Latvijas Valsts véstures arhiva un Latvijas Valsts arhiva materiali, kas
saistiti ar diskusijam par véstures gramatam un véstures didaktiku un
macibu programmam.

o Véstures macibu gramatas, kas sarakstitas un izmantotas skolas dazados
Latvijas véstures periodos:

o 19. gadsimts (Klains (Klein, 1860)),

o demokratijas periods Latvija, 1918-1934 (Birkerts, 1920, 1923,
1924, 1925),

o autoritarisma periods Latvija, 1934-1940 (Balodis, Tentelis, 1938;
Grins, 1935; Zalitis A., 1936; Zalitis Fr., 1937),

o padomju totalitarisma periods, 1945-1991 (Anisimova, Strods,
Kanale, 1977; Cimermanis, Kripéns, Plaude, Ziemelis, 1960;
Kanale, Stepermanis, 1967; Plaude, Kripéns, Liela, 1958; Strazdins,
1956),

o demokratijas periods Latvija, 1991-2008 (Goldmane, Klisane,
Klavina, Misane, Straube, 2006; Kurlovic¢s, Tomasiins, 1999).

Macibu gramatu izvéle netika ierobezota ar noteiktu izglitibas limeni, bet

tika izvélétas dazadu klasu macibu gramatas, lai atklatu visparéjas tendences
véstures gramatu saturd un valoda. Arhivu materialu un véstures gramatu
analizei galvenokart izmantotas kvalitativas metodes, seviski kontentanalize un
triangulacija.

o Izglitibas periodika — galvenokart zurnali ,Izglitibas Ministrijas
Menesraksts” (1918-1940) un ,,Padomju Latvijas Skola” (1940-1941,
1944-1954). Sie zurnali deva vértigu ieskatu véstures macisana, atklajot
butiskako vestures skolotaju darbiba, vestures macibu programmu
izveidoSana un didaktika.

o Skolotaju un vestures skolénu intervijas. Intervijas piedalijas 20
skolotaji — 19 no tam bija struktur@tas intervijas un 10 dalgji strukturgtas
intervijas. 27 bijusie skoléni piedalijas strukturétas intervijas.
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Pétijuma bazes vienibas

o Latvijas Valsts véstures arhiva dokumenti (ap 50 vienibu).

o Latvijas Valsts arhiva dokumenti (ap 50 vienibu).

o Latvijas Nacionalas bibliotekas fondu materiali (ap 50 vienibu).

o Latvijas Akadeémiskas bibliotekas fondu materiali (ap 100 vienibu).

o Latvijas Universitates Bibliotekas fondu materiali (ap 20 vienibu).

o LU Pedagogijas muzeja fondu materiali (ap 30 vienibu).

o Jorkas universitates (York University) bibliotekas materiali Toronto,
Kanada (ap 60 vienibu).

o Tartu Universitates bibliot€kas fondu materiali (10 vienibu).

o Interneta datubazes (ap 60 vienibu).

Pétijuma zinatniska novitate

Sis ir pirmais pétijums, cik zinams, par véstures macisanu Latvijas véstures
un kultaras konteksta salidzinosa aspekta - pretstatot demokratisko un
autoritaro rezimu pieejas izglitiba un atklajot So pieeju atskiribu, kas izpauzas
skolénu iepazistinasana ar vésturi un nostiprinot vinos valsts varai vélamo
vértibu sistému.

Promocijas darbs papildina pétijumus par véstures macisanu demokratijas
apstaklos un autoritaros rezimos, atklajot, ka katras politiskas iekartas meérki
atspogulojas

1) macibu programmu izveidosana un realizésana,

2) metodologijas izstradasana un izmantosana,

3) skolotaju izglitiba un darba kontrolé.

Atklatas véstures maciSanas Ipatnibas Ulmana autoritaraja un Stalina
totalitaraja rezima:

1) politiskas varas loma ,,savéja” un ,,sve$inieka” identificé$ana;

2) skolotaju atsvesinasana no macisanas procesa;

3) marksisma teorija pamatotais uzsvars uz valsts nozimi, pakartojot

individu socialajai iekartai;

4) autoritaras varas loma nacionalas identitates veido$anas procesa.

Promocijas darba izpétita ,oficialas” un ,neoficialas” Latvijas véstures
izveido$anas totalitaras varas apstaklos, kuras rezultata Latvijas vésture
folklorizéjas.

Promocijas darbs papildina literatGras klastu par véstures maciSanu ka
lidzekli identitates veidos$ana, ka ari par véstures maciSanu konfliktu regionos,
izmantojot Latvijas vésturi ka pamatu interpretacijam.
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Promocijas darba struktira

Promocijas darba struktiiru veido ievads un piecas nodalas, 11 apaksnodalas,
avotu un literatiiras saraksts ar 119 avotiem latviesu, anglu un vacu valoda un
114 zinatniskajam publikacijam latviesu, anglu un vacu valoda. Macibu gramatu
un zurnalu kvalitativo datu un interviju analizes atzinumi apkopoti 14 tabulas.
Interviju jautajumi atrodami tris pielikumos.
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1. VESTURES MACISANAS TEORETISKIE PAMATI

1.1. Vestures maci$ana un politiska vara

Pirmas nodalas pirmaja apaks$nodala, balstoties uz Brodija (Broudy, 1984),
Izlija (Easly, 1998), Miltona (Milton, 2000), Pokoka (Pocock, 1996), Popkevica
(Popkewitz, 2001), Praisverka un Pero (Preiswerk, Perrot, 1978), Sola (Soll,
2003), Teilora (Taylor, 2000) un citu pétnieku darbiem, izklastiti iemesli, kadé]
sakas véstures ka Ipasa macibu priek§meta apgisana, un ka politiskas varas ar
$0 macibu priek§metu sp&j manipulét savas interesés, butiski ietekméjot dazadas
sabiedriskas dzives sféras, it seviski — pedagogijas jomu.

Runajot par veéstures ka zinatnes nozares attistibu, vispirms jamin
Aristotelis, kur$ definéja humanitaras zinatnes ka jautagjumu loku, ar kuru
pasizglitibas nolaka nodarbojas turigi virie$i, kurus neierobezoja karjera,
gimene un citi pienakumi. Pokoks (Pocock, 1996) apraksta, ka turpmakajos
gadsimtos klasicisma tradicijas ieturétas véstures studijas Eiropa ietvéra stastus
par véstures notikumiem un izcilu personibu panakumiem, ipasi — ievérojamu
viru varondarbiem Senaja Roma un Griekija. Renesanses perioda izveidojas
izglitota sabiedribas elite, kura saka ne tikai apkopot faktus, bet ari tos analizét
atbilsto$a veésturiska konteksta, tadéjadi dodot iespéju vesturiskos notikumus
kritiski interpretét. Ta bija jauna pakape véstures ka zinatnes nozares attistiba
un aizsakums profesionalu vésturnieku darbam muasdienu izpratné.

Cilvéces parvértibu studijas ka véstures pamats nostiprinajas 18. gs. vida
humanisma ietekmé, kad paradijas ari tendence parvérst legendas konkrétas
zina$anas par pagatni (Pocock, 1996). Saja laika ka macibu prieksmets tika ieviesta
geografija un véstures macibas parasti iestarpinaja geografijas stundas. Vésturiski
fakti ka veéstures pétniecibas pamats nostiprinajas 19. gs. pozitivisma ietekme.
Palielinajas ari individa loma un civilizacijas veido$anas procesu nozime. Lidz
ar véstures pamato$anu faktos un to interpretacijas véstures macisana kluva par
svarigu lidzekli sabiedribas vértibu sistémas veido$ana.

Véstures faktu izvéli un to aprakstu ka pamatu véstures macisanai izglitibas
iestadés visos véstures periodos ir veikusas konkrétas personas varas institciju
uzdevuma. Teilora (Taylor, 2000) Kklasifikacija ietilpst tris politiskas sistémas,
kuram katrai ir at$kiriga pieeja véstures maciSana: totalitara, paternalistiska
demokratija un pluralistiska demokratija. Véstures macibu gramatas, kas
publicétas Sajas politiskajas sistémas, sabiedribu trakté atbilstigi savai socialajai
vélamibai. Demokratiskas sabiedribas skolas sistétma macibas veido péc
principa — atdarinat sabiedriba vadosas socialas uzvedibas un darbibu modelus,
ko noteic ievélétie parstavji. Paternalistiskas demokratijas un totalitarie rezimi
daudz tiesak noteic, kuras sabiedribas vértibas ir pienemamas un kuras - né.
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Tomer ,,stingras rokas” indoktrinacija, kas raksturiga totalitarajiem rezimiem,
veicina tautas neuzticibu pret valdo$o politisko iekartu, tacu, jo ilgak totalitarisms
valda, jo grutak pilsoniem ,saklausit savu balsi” $aja sistéma. Tas ietekmé ari
véstures apgiiSanu un attieksmi pret to.

1.2. Vestures didaktika

Pirmas nodalas otraja apak$nodala aprakstitas vairakas véstures maciSanas
teorijas un to izmainas laika gaita, izmantojot Bartona un Levstika (Barton,
Levstik, 2004), Gundema (Gundem, 2004), Hudsona (Hudson, 2003), Pakstona
un Vainburga (Paxton, Wineburg, 2000), Piazé (Piaget, 1969), Praisverka un Pero
(Preiswerk, Perrot, 1978), Smoluc¢a un Smolucas (Smolucha, Smolucha, 1989)
Teilora (Taylor, 2000), Vainberga un Vilsona (Wineburg, Wilson, 1991), Vigotska
(Vigotsky, 1933), Zoglas (2001) un citu autoru darbus. Véstures didaktikas
apskats aptver plasu diapazonu, sakot ar humanisma principiem, kam butu jabat
vadosiem ideala demokratiska valsti, lidz normativai praksei, kas raksturiga
autoritariem rezimiem. Secinats, ka musdienas, liela méra pateicoties Piazé
(Piaget, 1969) un Vigotska (Vigotsky, 1933) teorijam bérnu attistibas psihologija,
sakotnéjo praksi macit skoléniem vésturi ka faktu kopumu ir nomainijusi
vésture, kura lidzsvarojas faktu apguve un kritiska to interpretacija.

Ta ka macibu gramatas promocijas pétljuma kalpo par svarigu avotu
véstures maciSanas izpété, apak$nodala uzmaniba veltita ari dazadu periodu
véstures macibu gramatam. Véstures macibu gramatas lieto véstures macibas
ka tradicionalu informacijas avotu. Tas atspogulo valdosas varas ideologijas
pamatojumu, un gramatas izmantotie fakti, nostasti un attéli apliecina varai
svarigakas socialas normas. Latvijas véstures gramatas 20. gs. gaita var novérot
pareju no demokratiskam uz autoritiram vértibam. Parlamentaras iekartas
laika gramatas bija nacionalistiskas péc satura, bet tomér uzsvéra visas tautas
panakumus, parmérigi neizcelot varoni un nenomelnojot citas tautas. Ulmana
autoritaras varas ietekmé gramatas pienéma izteikti nacionalistisku varona un
vadona slavinasanas toni un, izmantojot Ipasas valodas formas, iztéloja latviesus
ka sava liktena 1éméjus, nevis ka citu varu darbibas upurus. Tomeér §i valodas
korekcija neparvértas par citu tautu nopel$anu vai nievasanau.

Stalina totalitara rezima laika Stalins pats iesaistijas véstures gramatu
sastadiSana un véstures faktu interpretacija, uzsverot personibu lielo lomu un
krievu tautas varonibu. Véstures gramatas, kas tika publicétas padomju rezima
laika, neapSaubami atspoguloja valdosas varas véstures faktu interpretaciju, un
to apstridésana bija pat bistama. Vertéjot Stalina laika rakstitas véstures macibu
gramatas hermeneitiska skatfjuma, tas jaatzist par vienpusigam, un tajas ietverto
faktu pareiziba ir ap$aubama. Tacu $aubas par véstures gramatu tendenciozitati
ir raksturigas arl masdienu postmodernismam.
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2. VESTURES MACISANA LATVIJA VESTURISKA
SKATIJUMA

2.1. Vestures izpratnes veidoSanas izglitibas attistibas konteksta
Latvijas teritorija

Otras nodalas pirmaja apaks$nodala analizéta izglitibas sistémas veidosanas
Latvijas teritorija, un $aja konteksta skaidrota véstures izpratnes attistiba,
izmantojot tadu autoru pétjjumus ka Anspaks, 2003; Kestere, b. g.; Lirsens
(Leerssen, 2006) u. c.

Pirms Pirma pasaules kara Latvijas izglitibas sistému, lidz ar to ari véstures
apgisanu, ietekméja apgaismibas laikmeta uzskati par politiku, filozofiju,
kultaru un valodu, tacu izglitibas lauka notika ari intere$u sadursme un politiska
cina. Vacu un krievu vésturnieki pievérsas ne tikai savas teritorijas véstures
izpétei, bet ari Baltijas gubernu vésturei. Latvijas teritorijas vésturi $aja posma
gan vacu, gan krievu vésturnieki traktéja atbilstigi sava laikmeta garam un
savam socialpolitiskajam interesém: $eit risinajas cina par legitimam tiesibam
uz teritoriju, kura 700 gadus vietéja vara piederéja vacbaltu aristokratijai, bet
politiska vara bija nonakusi Krievijas impérijas ierédnu rokas.

19. gs. vida vacbaltu un krievu Latvijas véstures pétijumiem pievienojas ari
pirmas latviesu inteligences - jaunlatviesu - viedoklis. Saja véstures laikmeta visa
Eiropa tika uzsvérta cilvéka ka individa veido$ana, kas ietvéra ari ta piederibu
nicijai. Sis Eiropas tendences ietekméja ari jaunlatviesus. Apjauta par piederibu
latvie$u tautai izvérsas ka cina pret parvaco$anu un parkrievosanu, Latgalé — ari
pret parpoliskosanu. Ka liecina avoti, nacijas piederibas izjitas raisiS$anas rosinaja
interesi par savas, latviskas perspektivas apzinasanu, pétiSanu un rakstiSanu.
Piemeéram, Valdemars (1890) kritizéja vacu un krievu véstures interpretacijas ka
parak trividlas un mudinaja latvieSus padus pétit un rakstit savu vésturi. Saja
procesa nozimiga vieta tika ieradita latviesu izglito§anas ekspansijai un skolotaju
izglitibas veicinasanai.

1918. gada, Latvijai klastot par neatkarigu valsti, iepriek§éjos gadsimtos
uzkrata pieredze un seviski jaunlatvieSu devums ietekméja nacionalas visparéjas
izglitibas sistémas veido$anos, bet it seviski véstures macibu programmu sasta-
difanu, macibu materialu un macisanas metodikas attistibu gan demokratiskaja,
gan autoritaraja Latvijas valsts parvaldes perioda.
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2.2. Skolotaju seminari Baltijas guberna un véstures
macisanas attistiba

Otras nodalas otra apaksnodala, balstoties uz vairakiem pétjjumiem
(Bergmann, 2000; Depaepe, 2006; Eliass, 1938; Klein, 1860; Peterson, Bach,
Inselberg, 1989; Rinkuzs, 1938; Svabe, 1958; Ushinsky, 1861/1980; Vica, 1926;
Zukova, 1999 u. c.), veltita véstures macibu saturam un metodém skolotaju
seminaros.

Latvie$u izglitiba svariga nozime bija 19. gs. 40. gados aizsaktajai skolotaju
seminaru darbibai Vidzemé un Kurzemé. Siem seminiriem ir ari nozimiga
loma véstures macibu programmu izveidé un vésturiskas domasanas attistisana.
Saja laika véstures apgiisana Baltijas gubernas atspoguloja véstures apguves
monoperspektivu, kas bija raksturiga Vacijai 19. gadsimta: vésture tika aplikota
no elites viedokla ar uzsvaru uz t. s. Hochgeschichte, respektivi — vienota vésture
vienotai identitatei. Vésturi macija tradicionala forma: véstures skolotaja
uzdevums bija iemacit skaitlus un faktus stingra hronologiska seciba un ipasu
uzmanibu veltit personibas lomai vésturiskajos notikumos. So klasisko stilu,
traktéjot cilvéces vésturi caur nozimigu cilvéku sasniegumu prizmu, atspoguloja
ari ta laika véstures gramatas. Kaut gan jaunlatvies$i un vinu domubiedri nevaréja
ietekmét véstures gramatu saturu, véstures programmu izstradi un realizéSanu
sve$u varu parraudzitajas macibu iestadés, par véstures maciSanu vini savu
viedokli izteica, diskutéjot un rakstot presé jau 19. gadsimta vida. Nacionalas
atmodas darbinieki, sekojot humanisma pamatprincipiem, aicinaja izveidot
véstures macibu, kas uzsvértu nacionalo identitati un vietéjo iedzivotaju valodu.
Vini bija vienispratis par humanisma principu ievérosanu pedagogija, kura vinu
skatljuma ieklava ne vien lasitprasmes un rakstitprasmes apgs$anu, bet ari citus
priek$metus, lai izveidotu vispusigi izglitotu latviesu tautas patriotu.

19. gs. 80. gados cara valdiba pastiprinaja parkrievo$anu Baltijas gubernas
ne tikai valodas lieto$anas zina, bet arl véstures programmas. Viens no Krievijas
izglitibas filozofijas pamatlicéjiem Usinskis, pamatojoties uz ieglto pieredzi
Vacija, uzsveéra krievu valodas un Krievijas geografijas un véstures vadoso lomu
izglitibas satura. Tas ietekméja arl véstures macisanu skolotaju izglitibas iestadés.
Ka minéts Valkas-Valmieras skolotaju seminara absolventa Ozolina atminas
(1936) u. c. avotos, véstures programma uzsvéra iedzilinaganos Krievijas vésturé,
paklavibu caram, noradot uz Krieviju orientétu patriotisma izkopsanu. Tacu $Im
oficialajam nostadném ka pretsvars kalpoja fakts, ka skolotdju seminaros latviesi
bija parstavéti vairakuma un latvieSu nacionidlisma izpausmes $ajas skolotdju
izglitibas iestadés arvien pieauga. Sie latviesu centieni rezoné ari notikumiem
20. gadsimt3, it Ipasi jaundibinataja Latvijas valstl.
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3. VESTURES MACISANA NEATKARIGAJA LATVIJA
(1918-1940)

TreSaja promocijas darba nodala aprakstita véstures macisanas attistiba
neatkarigaja Latvija, ka avotus izmantojot macibu gramatas, ,Izglitibas
Ministrijas Ménesraksta” publicétos rakstus, ka ari dokumentus, kas atrodami
Latvijas Valsts véstures arhivos — galvenokart sapul¢u protokolus un véstures
macibu gramatu recenzijas. Izglitibas ministrijas ikménesa periodiska izdevuma
»lzglitibas Ministrijas MeéneSraksts” autori, kuru raksti ka avoti izmantoti
$aja nodala, ir Birkerts, Dékens, Dreimanis, Klausins, Lapins, Melnalksnis,
Zalitis u. c. Literatara par $o periodu ietver Anspaka (2003); Bleieres, Butula,
Feldmana, Strangas, Zundas (2005); Haidena un Salmona (Hiden, Salmon,
1994); Kesteres; Peina (Payne, 1995); Salenieces (2002); Sildes (1982/1993), ka
ari citu autoru darbus.

3.1. Veéstures macisana parlamentaras iekartas apstaklos
(1918-1934)

Tre$as nodalas pirmaja apaksnodala atspogulota véstures maciSana neat-
karigaja Latvija jaunas visparéjas izglitibas koncepcijas ietvaros.

Veidojot demokratiskas valsts nacionalo izglitibas sisttmu un attistot
pedagogiju, Latvijas izglitibas darbiniekiem bija pieejams plass informacijas
avotu klasts: savus uzskatus vini smélas gan no tautiskds atmodas pieredzes
19. gs. vida, kad latviedi saka apzinat savu un citu tautu kultiiru, gan no sava
laikmeta modernajam filozofiskajam un politiskajam tendencém, kuru ietekmé
attistijas morale, estétika un nopietna darba étika lidz ar nacionalas identitates
izjutu. Pedagogijas pétnieciba, macibu metodologija un macibu programmu
izveide bija visai liberala un fokuséta uz ta laika vismodernakajam izglitibas
perspektivam.

Neatkarigas Latvijas izglitibas sistémas meérkis bija ne vien veicinat Latvijas
iedzivotaju visparéjo izglitibu, bet ari attistit nacionalo un pilsonisko atbildibu.
Tika uzsveérts, ka butiska audzinasanas sastavdala ir patriotiska audzinasana. Ka
liecina avoti, véstures maciSanas meérkis bija radit nacionalu interpretaciju par
Latvijas vésturi, lai ieaudzinatu skolénos patriotismu un lepnumu par Latvijas
valsti. Tomér véstures maci$ana neizvérsas parpemtiba ar nacionalo identitati
vai visa latviska glorificjumu. Lai gan svaiga atmina joprojam bija svestautieSu
kundziba, historiografija nav atrodama vér$anas pret citam tautam - ne pret
vacie$iem, ne krieviem.
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Véstures macibu gramatas un liecibas par véstures maciSanas metodiku
atklaj, ka véstures rakstiSanas centra bija Latvijas tautiska mantojuma apzinasana
un apguve. Latvijas véstures pétnieki un macibu gramatu autori céla goda
aizmirstus varonus un uzsvéra tautas panakumus. Tomér Izglitibas ministrijas
skolas gramatu recenziju protokolos atrodama ari kritika, kas vérsas pret
parspiléti patriotiskam véstures interpretacijam, kuras par latvju nacijas cieSanu
pilno vésturi vaina uzvelta citiem. Blakus véstures gramatu zinatniskajam
vértéjumam tika stingri parbaudita ari gramatu satura piemérotiba skolénu
vecumam un attistibas limenim. Vecumam atbilstodi macibu materiali un
metodika tika akcentéti ka visefektivakais patriotiskas audzinasanas lidzeklis.

Skolotaji, skoléni un sabiedriba kopuma bija mudinati aktivi piedalities
véstures apguves veicina§ana un nacionalas véstures apzinasana. Eiropa
popularaja reformpedagogijas konteksta Latvija izveidojas skolotaju méginataju
kustiba (véstures joma pazistamakais - Péteris Dreimanis), tika rosinatas un
parrunatas jaunas eksperimentalas metodes, kaut ari to ievieSana ne vienmeér
bija veiksmiga.

Kaut ari sakotnéji valdija eiforija par valsts dibinaganu un nacionalas véstures
programmas izveido$anu, celu uz modernu izglitibas praksi dazkart ierobezoja
vecmodigi un dogmatiski stereotipi, kas bija izplatiti skolotaju vida un kavéja
inovativu izaugsmi pedagogiskaja darbiba. Bija ari manamas dazas parspilétas
nacionalisma tendences, kuru saknes mekléjamas ta laika situacija Eiropa un kas
rezonéja izglitibas sistéma, aicinot veidot stingraku nacionalo politiku.

3.2. Vestures maciSana Ulmana autoritara rezima laika
(1934-1940)

Tresas nodalas otra apak$nodala raksturotas parmainas, kas skara Latvijas
véstures maci$anu Ulmana autoritara rezima laika.

Nacionalistiska un autoritara valsts parvaldes politika saka graut
demokratisko un kulturali daudzveidigo izglitibas sistému, kas Latvija pastavéja
20. gs. 20. gados. Aplakotaja véstures perioda izglitibai, seviski véstures macisanai,
tika pieskirta ipasi svariga loma nacionalas identitates veidosana. Prezidents
Ulmanis personigi uznémas véstures jomas patronazu. Véstures macisana kluva
uzsvérti nacionalistiska, turklat - graujot demokratijas principus. ,lzglitibas
Ministrijas Méne$raksta” tika publicéta virkne rakstu (autori - Adamoviés,
Balodis, Grins, Kronlins, Pétersons, Tentelis, Viksnin$ u. c.), kuri legitimizéja
autoritarisma ideologiju véstures maci$ana.

Salidzinajuma ar iepriek$éjo demokratisko valsts parvaldes periodu péc
varas nonaksanas Ulmana rokas avoti liecina par ievérojamam parmainam
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véstures maciSanas mérkos: jaunaja situacija véstures macibu meérkis bija sniegt
zinasanas par Latvijas vésturi no latvieSu perspektivas, ipasi uzsverot patriotismu
un nacionalismu. Veéstures maci$ana joprojam tika uzskatita par neatnemamu
patriotisma veido$anas sastavdalu, bet autoritarisma iespaida, at$kiriba no
parlamentara perioda, vadonis aizvietoja tautu ki nacijas un nacionalisma
simbols. Macibu saturs un macibu lidzekli, tai skaita macibu gramatas, tika
veérstas galvenokart uz slavenu personibu panakumu atklasanu Latvijas véstures
gaita.

Latvijas véstures interpretacijas uzdevumi tika uzticéti jaunas paaudzes
vésturniekiem, no kuriem tikai dazi bija izvéléti par véstures macibu gramatu
autoriem. Vestures macibu gramatas tika parskatitas, un rezultata Izglitibas
ministrija 1936. gada tikai divu autoru darbus uzskatija par pienemamiem
izmanto$anai skolas — Pétera Dreimana un Fri¢a Zalisa. Tika parbauditas ari
véstures gramatas nacionalo mazakumtautibu skolas un izteikti aizradijumi par
kladam un nepilnibam Latvijas véstures interpretacija, ka ari sava nacionalisma
uzsveérsana.

Ka liecina Latvijas Valsts véstures arhiva fondos atrodamie sanaksmju
protokoli, kas apraksta diskusijas par véstures macibu gramatam - neraugoties
uz klaji nacionalistisku orientaciju un vadona daudzinasanu, véstures macibu
gramatas tomeér parsvaru negust visa latviska cildinasana uz citu tautu vai
etnisko grupu rékina. Gramatas tika saglabati relativi objektivi apraksti par
attiecibam ar citam tautam un tautibam. Véstures macibu gramatu saturs tika
rapigi uzraudzits, lai taja batu pienacigi paustas nacionalas idejas, slavinati
nacionalie varoni un atklati latvie$u tautas vésturiskie panakumi, bet latviesi
mazak atgadinatu vésturisko notikumu upurus.

Lai ari véstures macibu gramatu autoru loks tika sasaurinats, vini joprojam
parstavéja tautas vértibu sistému un turpinaja baudit diezgan augstu akadémisko
brivibu, lai gan salidzinajuma ar ieprieks$éjo periodu ta samazinajas.

Atbilstosi izvirzitajam véstures macibu meérkim tika kontroléts skolotaju
darbs, tai skaita — vinu lietota maciSanas metodika. Autoritarais rezims teicas
atbrivot sistému no demokratijai piemitosam ,nekartibam’, respektivi - parak
lielas brivibas, kas paradijas izglitibas politika. Skolotaju méginataju kustiba tika
partraukta, un skolotaji atgriezas pie tradicionalas informacijas sniedzéja lomas.
Skolénu darbu aktivizéjosas macibu metodes tika aizvietotas ar tradicionalajam.
Tacu jaatzist, ka ta nebija vienigi autoritara rezZima nostaja, bet drizak visparéjas
pedagogiskas tendences ta laika Eiropa.

Kaut ari bija acimredzams, ka Ulmanis pienéma téva jeb aizgadna télu, tacu
saprotams, ka vina realizétais kults nebija pasmeérkis, bet gan vairak lidzeklis cita
meérka sasnieg§ana — latvie$u tautas pasapzinas cel$anai un latvieSu nacionalas
identitates veido$anai.
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4. VESTURES MACISANA PADOMJU TOTALITARA
REZIMA APSTAKLOS (1940-1941, 1945-1991)

4.1. Vestures macisana Padomju Savieniba

Ceturtas nodalas pirma apaksnodala, balstoties uz Althuzera (Althusser,
2000); Arendas (Arendt, 1951/1968); Badmingtona (Badmington, 2000);
Brandenbergera (Brandenberger, 2002); Kipro (Cipro, 1994); Halfina (Halfin,
2000); Hira (Heer, 1971); Pravata (Prawat, 2000); Takera (Tucker, 1990) un
citu autoru darbiem, sniedz parskatu par véstures maci$anas pirmsakumiem
Padomju Savieniba un Stalina mérktiecigo véstures veidosanas politiku.

Ka uzskata vairaki autori (Cipro, 1994; Arendt, 1951/1968 u. c.), Krievija
atskiriba no Eiropas tautam 19. gs. nebija raksturigi savas nacionalas identitates
mekléjumi, bet masam bija tendence sevi identificét nevis ka krieviem, bet gan
ka opoziciju tiem, kas bija nekrievi. ,Pan-kustibas” attistiba veicinaja ,klana
nacionalismu”, pamatojoties uz citu tautibu apspie$anu taja pasa laika, kad
Krievijas cariska birokratijas sistéma apspieda pasus krievus. Si jau 19. gadsimta
veidota situacija ietekméja skatfjumu uz vésturi péc Oktobra apvérsuma, bet
ipasi — Stalina totalitaras varas perioda.

Savas pastavésanas sakuma gados padomju izglitibas sistému un pedagogisko
domu raksturoja briva izméginataju filozofija, bet pastiprinata sistémas
centralizacija un Stalina varas konsolidacija $o situaciju mainija. Jau 20. gs. 20.
gadu beigas Stalins visas reformas, tai skaita izglitibas, atzina par burzuaziskam
un tas partrauca. Revidéta tika humanitaro priek§metu pasnieg$ana, Ipasi
vésture un tas maciSana, jo Stalins un vina lidzgaitnieki lieliski saprata, cik
svariga loma cilvéku kontrolé ir gan veésturei, gan valodai (Prawat, 2000;
Arendt, 1951/1968). Stalins personigi $aja véstures ,jaunrades” procesa ienéma
lidera vietu, noradot ari uz ipaso valodas izmanto$anas nozimi un proponéjot,
ka ta varétu ietekmét véstures macibu gramatu saturu. Stalins saka meklét
“izmantojamu pagatni’, kas legitimizétu pareju no revolucionara proletariska
internacionalisma uz padomju patriotismu, pamatojoties uz Krievijas vésturi
un véstures butisko lomu $ada patriotisma veido$ana (Brandenberger, 2002;
Heer, 1971). So attalina$anos no marksisma tézes, ka stradnieku 8kirai nevar
bat tévzemes, Stalins attaisnoja ar kapitalisma uzvaru un proletariata tévzemes
izveidoSanos, kuru tagad ari jaaizstav. Stalins lika atlasit tos notikumus Krievijas
veésture, kas glorificéja varu, vadoni, militarismu, pilsétas dzivi un neiecietibu
pret Rietumvalstim, vienlaikus nopelot lauku dzivi, lauksaimniecibu un
kristietibu (Service, 2005). Veéstures rakstisana izveidojas tris pamattendences:
pirma atzina tos Krievijas prieksrevolicijas véstures notikumus, kas apstiprinaja
Krievijas noteico$o pasaules méroga vésturisko lomu; otra uzsvéra krievu tautas
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vado$o lomu padomju tautu vida kultiras lauka; tresa - atzina krievu tautu
ka naciju veidotaju, novatoru un kultaras dzives vaditaju, kamér nekrievus
uzskatija par reakcionariem tradicionalistiem, 1idz ar to attaisnojot krievu tautas
paternalistisko un , liela brala” statusu.

Sada etnocentrisma gultné tika ievirzita ari véstures macisana padomju
skolas, kas tika unificéta visa Padomju Savieniba péc vienota parauga.
Komunistiskas partijas Centrala Komiteja 1934. gada kritizéja 20. gs. 20. gados
izmantotas progresivas macibu metodes un pieprasija stingru seko$anu véstures
macibu gramatam un véstures maciSanu péc hronologiska principa. Stalins pats
aktivi piedalijas véstures didaktikas veido$ana, pieméram, publicéjot rakstus
krajuma ,Ka jamaca vésture” (1934/1946), kas asi kritizéja citu vésturnieku
notikumu interpretacijas, seviski par 1917. gada revolaciju. Atskirigie uzskati
tiek nodéveti par nodevigiem un sodamiem (Stalins, 1934/1946).

Sada sisttma padomju véstures macibu gramatu autoriem netika dota
akadémiska briviba, viniem bija jaseko tikai marksisma-]eninisma-stalinisma
véstures interpretacijam. Vinu darbibu noteica Stalina determinéta ,pareizo”
zina$anu radi$ana par sabiedriskajam attiecibam un atrasanas politisko represiju
éna: tiem, kas piedzivoja 20. gs. 30. gadu teroru, bija skaidri zinamas sekas par
centieniem grozit vai pat apspriest alternativas véstures interpretacijas.

4.2. Veéstures maci$anas teorétiskie aspekti Padomju Latvija

Ceturtas dalas otraja apak$nodala raksturota véstures maci$anas butiba
un sekas Padomju Savienibas okupétaja Latvija, izmantojot Bleieres (2004),
Depapes (Depaepe, 2008), Krendlera (Kreindler, 1993), Pavlovi¢a (2004),
Ridinga (Readings, 2000), Zida (1998) un citu autoru darbus. Ka avoti izmantoti
pedagogiska Zurnala ,Padomju Latvijas Skola” autoru (Draudins, Graudonis,
Mikelsons, Niedra, Naburgs, Strazdins, Upitis) raksti, ka ari vairaki tulkojumi
no krievu valodas. Citi avoti ietver macibu gramatas un darbus par didaktiku,
kuru autori ir Plaude (1970), Skatkins (1984), Stalins (1931/1946, 1934/1946)
un citi. Sie darbi norada uz politiskas varas milzigo ietekmi totalitaro rezimu
apstaklos.

Veéstures macisanas mérki, kurus Stalins bija defingjis jau 20. gs. 20. un
30. gados, bija, izmantojot rapigi izstradatas valodas formas, uzrakstit vienotu
vésturi vienotas identitates izveidoSanai. Macibu programma tika balstita uz
véstures hronologisko datu apgiisanu un ,lielajam” personibam, izcelot krievu
tautas nozimi visas Padomju Savienibas vésturé un kultira (Brandenberger,
2002). Macibu gramatas par Latvijas vésturi neeksistéja lidz 1956. gadam, kad
tika publicéta ,Latvijas PSR vésture” Strazdina redakcija. Skolotaji liecina, ka
veica papildu slodzi, pasi gatavojot materidlus Latvijas véstures stundam, vai
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izvairijas no Latvijas véstures maciSanas vispar. Skolotajam ari tika uzticéta tikai
informacijas sniedzéja loma.

Acimredzams krievu $ovinisms, ko propagandéja valdosa vara, noliedza
Latvijas brivvalsts laika sasniegumus — gan parlamentara, gan autoritara perioda.
Analizétie avoti atklaj, ka véstures maciSana, it seviski 20. gadsimta vésture,
tika atsve$inata no skoléniem un skolotajiem politizéto macibu materialu deél,
un rezultata tika lietotas formalas macibu metodes, kas negativi ietekméja visu
macibu procesu.

4.3. Praktiska pieredze véstures macibas Padomju Latvija

Ceturtas nodalas tre$aja apak$nodala analizétas skolotadju un skolénu
intervijas. Interviju analize dod prieksstatu par realitati, kura dzivoja skolotaji
un skoléni Padomju Savienibas okupétaja Latvija. Mutvardu liecibas ka avots
padomju véstures pétnieciba izmantotas, lai dzilak atklatu realas situacijas
iezimes, kas varétu palikt nepamanitas, ja izmantotu tikai oficidlos cenzétos
rakstiskos avotus.

4.3.1. Skolotaju interviju analize

Ceturtas nodalas tre§as apak$nodalas pirmaja nodala analizéti skolotaju
interviju rezultati. Tika veiktas 20 strukturétas un 10 daléji strukturétas intervijas
ar véstures skolotajiem, kuri bija stradajusi skolas padomju varas perioda. No
skolotajiem 15 bija sievietes un pieci — viriesi; astoni skolotdji bija dzimusi
pirms 1935. gada. No skolotajiem, kas piedalijas daléji strukturétas intervijas,
Cetri bija dzimusi pirms 1930. gada, tris starp 1930. un 1945. gadu, bet paréjie -
péc 1945. gada. Pieci skolotaji stradaja lielpilsétu skolas, tris mazpilsétas un
divi skolotaji - lauku skolas. Sajas intervijas vini atklaja personigo attieksmi
pret macibu saturu, raksturoja izmantotas metodes, attiecibas ar skoléniem un
vecakiem, ka arl novértéja savu poziciju sabiedriba kopuma.

Interviju analize apstiprina, ka varas atbalstita elite bija ienémusi vadoso
vietu padomju historiografija un ,parastais” skolotajs bija pasivs informacijas
uznéméjs un pasniedzéjs. Vesture, jo ipasi PSKP veésture, kluva par vispolitizétako
macibu priek$metu, un véstures notikumu interpretacija par svarigako tika atzita
individu darbiba, nevis vésturisko dokumentu liecibas. Komunistiskas partijas
piedavatais véstures traktéjums ienéma skiréjtiesnesa vietu ka vienigais patiesais
vesturisku faktu interpretaciju avots, ietekméjot véstures izpratni 50 gadus
(Markwick, 2001). Skolotaji intervijas stastija par formalo pieeju jauno laiku un
Latvijas véstures stundas, kuras datu un personibu iekal$anai kalpoja noteiktas
valodas formas, lai skoléni varétu saturu tikpat precizi atstastit vai aprakstit
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mutiskajos vai rakstiskajos eksaimenos. Sidu valodas izmantosanu ki padomju
sabiedribas manipulacijas lidzekli ir aprakstijusi vairaki autori (Bowers, 1996;
Yurchak, 2006 u. c.).

Latvijas véstures noniveléSana notika, izmantojot valdo$as minoritates
institucionalizétu cildinasanu, ka ari bailes, kas saistitas ar politiski jatigiem
jautajumiem. Tie$i bailes tika minétas ka nozimigs faktors ikdienas darba
gados vecako skolotaju intervijas, tacu jaatzist, ka bailu elements gadu gaita
samazinajas. Komunistiskas partijas inspiréta véstures interpretacija seviski
spilgti atspogulojas 20. gs. vésturé, lidz ar to $1 perioda maci$anas pieeja kluva
izteikti formala. Nevélésanas macit Latvijas vésturi radas ari daléji §i formalisma
deél, jo nebija ticamu macibu materialu, lai skatitu Latvijas vésturi padomju
interpretacija. Saubas par vésturisko faktu ticamibu izraisija neuzticibu pret
Komunistisko partiju gan skolénos, gan skolotajos, tadéjadi delegitimizéjot
arl PSKP simbolus un ritualus. Skolotaju paklausibu valdo$a vara panaca ar
iebiedésanu un stingru kontroli, kas, savukart, ierobezoja skolotaju aktivitati un
rado$u darbibu macibu procesa.

4.3.2. Skolénu interviju analize

Ceturtas nodalas tresas apaksnodalas otraja nodala atklati skolénu interviju
rezultati. Padomju laika skoléni sniedza atbildes uz lidzigiem jautajumiem par
véstures macisanu ka skolotaji, tacu analizéja situaciju no skolénu viedokla.
Kopuma strukturétas intervijas piedalijas 27 bijusie skoléni, kuri reflektéja par
véstures macisanos vispar un ipasi — Latvijas véstures stundas. Vairums skolénu
bija dzimusi péc 1960. gada, bet pats vecakais respondents - 1931. gada un
jaunakais — 1975. gada.

Intervijas skoléni atklaja personigo attieksmi pret macibu priek$metu,
izmantotajam metodém, attiecibam ar skolotajiem, ka ari novértéja véstures
macibu priek§meta poziciju izglitibas sistéma. Runajot par véstures macibu
prieksmeta saturu, respondenti atziméja, ka véstures macisana bija acimredzami
vérsta uz politiskas varas noteikto izpratni par sabiedribas attistibu un tas
neizbégamo gajienu preti komunismam. Véstures apgi$ana bija interesanta,
kamér ta nesaistijas ar 20. gadsimtu vai Latvijas vésturi, kas novirzijas uz
materiala politizéSanu un pazinojumiem par faktiem, ko skoléni un dazi
skolotaji uzskatija par apSaubamiem. Tacu vinu parlieciba nebija drosa, jo tritka
informacijas un lidz ar to — objektivas véstures interpretacijas. Dazi respondenti
noradija, ka véstures versija, ko vini bija ieguvusi majas, ne vienmeér atbilda tai,
kas tika macita skola.

Kopuma jaatzist, ka Latvijas véstures skolotaji un skoléni par izglitibas
sistému un véstures macidanu izteica lidzigu vértéjumu, bet bailu izjata skolénu
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atbildés izpauzas mazak. Parsvara skoléni atzina, ka skolotaji vésturi prata macit
interesanti, lai gan dazi skoléni ari noradija uz trikumiem macibu materialos
un dazu skolotaju darbiba. Macibu gramatu un citu macibu materialu kvalitate
ari bija ciesi saistita ar vésturisko periodu, kuru tie atspoguloja: bijusie skoléni
pozitivi vértéja gramatas un materialus, kas nebija saistiti ar 20. gadsimtu vai
Latvijas vesturi.
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5. VESTURES MACISANA NEATKARIGAJA
DEMOKRATISKAJA LATVIJA (1991-2008)

Piektaja nodala atklatas véstures maci$anas iezimes péc Latvijas neatkaribas
atjauno$anas. Nodalas saturs balstas uz dazadu autoru darbiem véstures
didaktika (Gundare, 2000; Kilis, 2000; Puréns, 2006), Izglitibas un zinatnes
ministrijas macibu planiem, véstures skolotaju konferen¢u materialiem, dazam
véstures macibu gramatam (Kurlovi¢s, Tomasins, 1999; Goldmane, KliSane,
Klavina, Misane, Straube, 2006), skolotaju un skolénu intervijam un literatara
paustajam atzinam par autoritaras varas sekam (Readings, 2000; Rubene, 2002).

Péc Latvijas neatkaribas atjaunosanas 1991. gada treSo reizi gadsimta
gaita latvie$us ir piemekléjis uzdevums revidét un ,parrakstit” savu vésturi.
Postpadomju perioda Latvija véstures maciSana ir internalizéjusi dazadus
uzskatus par vesturi un vestures interpretacijam, sakot ar padomju laika
aksiomam un mantojumu no starpkaru perioda lidz masdienu pasaules
skatijumam. Izglitiba, arl véstures saturs, liecina par liberalismu un ir veérsts
uz masdienas visizplatitakajam izglitibas perspektivam, kas atspogulojas,
pieméram, Gundares (2000) un Puréna (2006) darbos didaktika, ka ari véstures
skolotaju konferen¢u materialos. Veéstures macibu gramatu autori Latvija ir
pienémusi raksti$anas stilu, kas visnota] piemit autoriem daudzas demokratiskas
sabiedribas. Tendence rakstit klaja nacionalisma gara, kas bija raksturigs gan
padomju totalitara rezima, gan Ulmana autoritaras valdibas laika, ir izzudusi.

Rubenes (2002) pétjjums rada, ka pienemt demokratiskos idealus un ar tiem
saistitas kritiskas domasanas prasmes musdienu Latvija nav viegls uzdevums,
lidz ar to pareja no autoritara macibu stila uz demokratijai raksturigu praksi nav
vienkarss process. Postpadomju véstures macibu prakse norada uz pakapenisko
véstures maci$anas izpratnes izaugsmi, kas atbrivojas no padomju varas
noteiktajiem pa$saprotamajiem socialajiem un politiskajiem mérkiem. Si prakse
tiecas veidot Latvijai vienotu vésturi, lai integrétu sabiedribu uz §is véstures fona,
paredzot laika gaita Latvija izveidot ipasu Latvijas tautas identitati. Véstures
maciSanas mérki joprojam uzsvértas faktu zinaSanas, lai gan modernajas
demokratijas prioritate ir kritiskas domasanas prasmju izkop$ana. Akadémisko
vésturnieku pétijumi joprojam noteic macibu programmu saturu, lai gan macibu
metodikas un materialu pétniecibas joma ir iesaistijusies ari skolotaji. Véstures
gramatas atspogulo Latvijas véstures izpratni Eiropas konteksta.

Promocijas darba veikto interviju rezultati atklaj realo situaciju Latvija
vélmju un istenibas saskanosana. Padomju izglitibas sistéma lietotds macisanas
metodes iesaknojusas un internalizéjusas tadéjadi, ka pareja no tam uz atvértu
un radosu metodologiju nenotiek dabiski. Jaunas metodes vajag ne tikai apgat,
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bet arl praktizét. Tas vedina domat, ka personiska pieredze, kas iegiita skolas
laika, joprojam ir daudz ietekmigaka neka oficiala izglitibas politika. Vecakie
skolotaji intervijas runaja par macibspékiem un skolotajiem, kuri bija ieguvusi
augstako izglitibu starpkaru perioda un turpinaja macit, ka pasi bija macijusies,
nepemot véra varas mainu. Skoléni, savukart, noradija, ka, neraugoties uz
parmainam, dazi skolotaji joprojam maca, izmantojot autoritaro stilu, kada pasi
ir tikusi izglitoti. Konservativisms pastav gandriz 20 gadus un promocijas darba
izanalizétie dati rada, ka isti demokratiskas maciSanas metodes ievieSas arkartigi
gausi. Rezultata cie$ gan véstures apguve, gan skolotaja profesijas prestizs.
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SECINAJUMI

Atbilstosi promocijas darba mérkim un uzdevumiem izanalizéti demokratijas
un autoritaras valsts parvaldes posmi 20. gadsimta Latvijas vésturé un atklata
politisko varu ieinteresétiba manipulacijas ar véstures macibu priek$metu, kas
izraisijusi rezonansi ne tikai pedagogijas stéra, bet ari plasaka sabiedriska méroga.
Veéstures maciSanas salidzindjums autoritarisma un demokratijas apstaklos
ir lavis identificét tas nacionalas véstures maciSanas iezimes, kas raksturigas
autoritaras varas pastavésanas apstaklos. Lidz ar to promocijas pétijums dod
pamatu vairakiem secindjumiem.

Latvijas pieredze 20. gadsimta, kura laika vairakkart notikusas poliskas
varas mainas, paradijusi, ka politisko parmainu periodiem raksturigs véstures
revizionisms, kas, protams, atsaucas arl uz véstures maci$anu skola. Véstures
satura tiek marginalizéti, nonievati vai izslégti iepriekséja reZima varoni, miti utt.
Nodibinoties autoritarai varai, véstures satura tiek ietverta ne tikai iepriekséja
rezima kritika, bet ari nolieg$ana, un uz $1 fona tiek veidoti jauni, oficialas varas
raditi miti. Vara autoritara veida (kontrole, draudi) véstures skolotajiem liek
mainit vinu viedokli, un tas var pazeminat skolotaju pasapzinu ari demokratijas
periodos.

Latvijas valsts neatkaribas periodu izpéte 20. gs. 20.-30. gados un péc
1991. gada atklaja, ka lidz ar nacionalas valsts izveido$anos pieaug interese par
nacionalo vésturi, ka arl interese par $Is véstures macisanu. Ta ka iepriekséja
véstures perioda prakse vairs nav izmantojama parsvara politisku apsvérumu dél,
tad macisanas metodika tiek aizgtta no arzemém (pieméram, reformpedagogijas
pieredze 20. gs. 20.-30. gados, Rietumvalstu gramatas péc 1991. g.) vai mekléta
pagatnes pozitivaja pieredzé (véstures macisana 20. gs. 20.-30. gados ka piemérs
péc Latvijas neatkaribas atjaunosanas 1991. gada).

Véstures maci$anas analize Latvijas valsts parvaldes autoritarajos periodos
atklaja, ka autoritarisma véstures maciSana atrodas stingra valsts kontrolé un
var noklat ari valsts vadona ipasa uzmanibas loka, ka tas tika pieredzéts gan
Ulmana, gan Stalina varas periodos. Ta ka vadonis tiek uzskatits par nacijas
vai tautas ,tévu” jeb aizgadni, tad vin$ pasludina monopoltiesibas ari uz tautas
vésturi. Vadona, kaut ari vin$ nav profesionals vésturnieks, viedoklis par véstures
interpretaciju un maci$anu tiek oficiali pasludinats par nekladigu.

Autoritarisma vésturei tiek pieskirtas propagandas funkcijas, un vésture
parvérsta par tagadnes ,,svinésanu’: pagatné tiek mekléti tie fakti, kas apstiprina
rezima legitimitati un ta vadona pozitivo devumu tagadnei. Lidz ar to véstures
maci$ana nodarbojas ne tikai ar izglito§anu, bet klast par propagandas ieroci, un
tas var radit cinisku attieksmi gan pret véstures macisanu, gan macisanos.
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Gan literattiras analize, gan intervijas ar skolotdjiem atklaja, ka viena no
skolotaja funkcijam ir lielaka vai mazaka méra bt par pastavosas varas mediju.
Politisko parmainu periodos jauna vara skolotaju uzliiko ar aizdomam - ka
veca rezima ,produktu’, jo skolotajs ir macijies vai macijis pie agrakas varas,
kas dazkart ir pietiekami, lai skolotdju atzitu par neuzticamu. Neuzticiba rada
prieksnoteikumus skolotaju darba stingrai kontrolei, ari iebiedésanai, kas var
graut skolotdja pasapzinu un skolotaja darba prestizu.

Ka liecina vestures gramatu un programmu analize, véstures satura
nozimigu vietu ienem véstures stasta varoni. Intervijas atklaja, ka demokratiska
valsti lidzigi vai pat vienadi véstures varoni tiek cieniti un daudzinati gan
oficialaja sabiedribas sféra, gan neoficialaja — pieméram, gimenes vai draugu
loka. Ka norada visi avoti, autoritara rezima, savukart, varonu cieni$ana klast
par varonu parspilétu glorificéSanu. Vestures varontélos tiek iemiesots oficiala
politiska vadona attéls jeb atspulgs. Okupétas zemés oficialas varas limeni
notiek nacionalo varonu nozimes mazinasana, vinu aizmir$ana, aizliegéana
un aizvieto$ana ar okupantu tautas vai citas ideologijas varoniem. Tadéjadi no
veéstures ,skatuves” tiek nobidita pamatnacija un vinas vertibas. Tac¢u janem
véra, ka varonu glorificé$ana nav raksturiga tikai autoritari parvalditam valstim.
Ka savos pétjjumos noradijusi vairaki autori, tas raksturigs ari demokratiskam
sabiedribam, kur vara koncentréta prezidenta, karala vai baznicas rokas.

Padomju perioda avotu un interviju analize atklaja lomu sadalijjumu $§i
rezima apstaklos: ta propagandétaji sevi asociéja ar misionariem - gaismas
neséjiem, bet pamatnacija sevi saka identificét ar upuri. Tas rada bezpalidzibas
izjutu un liek pamatnacijai pielagoties, samierinaties un pat identificéties ar
pastivo$o iekartu. Sada stavokla sekas var tikt izjustas ari nodibinoties vai
atjaunojoties demokratijai.

Veiktais pétijums parada ari véstures maciS$anas metozu atskiribas
autoritarisma un demokratija. Ka zinams, viena no véstures macisanas metodém
ir dzivesstastu, autobiografiju izmanto$ana. Demokratiska sabiedriba §1 metode
tiek izmatota bez ierobezojumiem, savukart autoritarisma ta tiek stingri
kontroléta: pieméram, noradot vakt tikai konkrétas grupas atminas — sarkano
strélnieku, Liela Tévijas kara veteranu u. c. Izteikta autoritara vadona varas laika
(piem., Ulmanis, Stalins) skolas netiek pielauti eksperimenti, macibu process
klast izteikti konservativs.

Veiktais pétijjums arl norada, ka pétiSanas metodikai pedagogijas vésturé
macisanas skolotaja iekséjie faktori, piem., bailes var biit vaji novérojami aréji.
Tacu izpausmes katram individudlam skolotdjam var bat savas, pamatojoties
uz pasa skolotaja vajadzibu interpretédanu skolénam un sev individuali. Sos
faktorus nolemj politiska iekarta kuros skolotajs/-a strada.
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Ka rada avotu analize, véstures macisana nozimiga loma tiek ieradita
valodai. Autoritarisma ari valoda tiek uzraudzita un kontroléta, ka tas ipasi
spilgti izpaudas Stalina varas perioda. Padomju totalitarisma tika izmantota
krievu valoda ka pamats ,pareizas” véstures apgusanai, ka ari ipasi teicieni, kas
bija demagogiski vai pazemoja cilvéka cienu. Ta ka valoda ir svarigs nacionalas
identitates komponents, tad caur oficialo véstures stastu valodu varéja ietekmet
ari latvie$u nacionalo identitati.

Identificéjot iezimes, kas izpauZzas nacionalas véstures maciSana autoritaras

varas apstaklos, ka batiskakas jamin $adas.

1. Veéstures maci$anas mérki ir dehumanizéti - tie ir vérsti uz status quo
stiprinadanu, propagandéjot pastavoso iekartu un tas vadonus, bet
atvirzot otraja plana cilvéka individualas intereses un vértibas.

2. Vestures satura noteiktas sabiedribas grupas tiek marginalizétas vai pat
izslégtas no véstures satura péc sociala vai nacionala principa, savukart
citas — glorificétas.

3. Skolotaja pozicija véstures interpretacija ir pasiva, vins/vina sabiedriba
kalpo par pastavo$as varas mediju, izklastot oficialo véstures versiju.

4. Autoritarisma stingri tiek noteikts un kontroléts macibu saturs un
macibu gramatas, bet macibu metozu izvélé skolotajam tiek dota relativa
briviba.
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1. tabula

Latvijas véstures maci$anas svarigakas iezimes demokratijas un autoritaro
rezimu apstaklos

Laikmeti

Autoritarisms

Demokratija

Ulmana autori-
tarais rezZims
1934-1940

Stalina totalitarais
rezims 1945-1954

1918-1934 1991-2008

Véstures macisanas komponenti

Koncepcija |+ vienveidiga « vienveidiga o demokratiska | « demokratiska

« nacionalistiska | ¢ sovjetizéta o kulturali o kulturali

« varonu « varonu daudzveidiga | daudzveidiga
glorificésana glorificéSana « nacionala o eiropiska

« vadona kults « vadona kults

o pastavosas iekar- | e pastavosas iekartas
tas propaganda propaganda

MaciSanas | » attistit nacionalo |e audzinat padomju | e attistit o attistit
meérki apzinu pilsoni un patriotu | nacionalo pilsonisko

« audzinat savas marksisma— apzinu atbildibu
valsts pilsoni un | leninisma- o audzinat o sekmét demo-
patriotu stalinisma izpratné | pilsonus kratiskas un

- iemacit naciona- | e iemacit o iemacit pilsoniskas
lu Latvijas véstu- | marksistisku- nacionalu sabiedribas
res interpretaciju | leninistisku- Latvijas locekla

stalinistisku véstures apzinas
interpretaciju par interpretaciju | daudzpusigu
Latvijas vésturi attistibu
PriekSmeta |« nacionalistisks | e Sovinistisks « nacionals « neitrals
saturs « ksenofobisks
Organizacija | » varas reguléta o varas reguléta o demokratis- | « demokratiska,
un « formala « formala ka, pamatota | pamatota uz
metodika uz humanis- humanisma
ma princi- principiem
piem
Macibu o valsts apstiprina- | e valsts apstiprinatas |« dazadas « dazadas
materiali tas $aura autoru $aura autoru loka macibu macibu
loka sarakstitas sarakstitas macibu | gramatas gramatas
macibu gramatas | gramatas « rakstiskas, « rakstiskas,

« rakstiskas, mut- | e valsts sankcionétas | mutiskas mutiskas
iskas véstures véstures liecibas véstures véstures
liecibas liecibas liecibas

Skolotaju « oficialas « oficialas véstures |+ skolotajs - o skolotajs —
pozicija véstures pasniedzéjs izméginatajs izmeéginatajs
pasniedzéjs « stingra darba

o stingra darba kontrole bailu
kontrole atmosfeéra

12.10.2011
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Aizstavesanai izvirzitas tézes

1. Musdienu demokratiska sabiedriba véstures macidana tiek virzita uz
visu socidlo grupu ieklauSanu véstures stasta. Autoritarisma valsts vara
skolotajiem un skoléniem skaidri un noteikti norada, kas ir draugi (,,savéjie”)
un kas ir ienaidnieki (,,sveSie, citi’).

2. Totalitarisms rada divas kultGras nacionalas véstures maciana: oficialo
un neoficialo (tautas). Oficiala vésture, kas tiek macita skola, piedava
ideologizétu, ierobezotu stastu, kura varoni ir vai nu politiki/politikani,
un/vai citas nacijas parstavji. Savukart neoficiala vésture klast par tautas
folkloras dalu, kas palidzéjusi latvieSiem saglabat savu nacionalo identitati
sve$u varu paklautiba.

3. Véstures maci$anas mérki autoritarisma ir dehumanizéti - tie ir vérsti uz
status quo stiprinasanu, atvirzot otra plana cilvéka personigas intereses un
vértibas:

1. mérkis: patriotisma un nacionalisma audzinasana ar véstures palidzibu.
Tas nozimé padevibu valstij, kuru parstav autoritars vadonis,
nacijas ,,tévs” jab aizgadnis;

2. mérkis: pasaules uzskata veidoSana véstures stundas. Autoritarisma
véstures maciSana balstas uz unitarismu: viena valsts, viens
vadonis, viena vésture jeb vieniga pareiza vésture, kuras pamata
ir viena teorija;

3. mérkis: pastavosa rezima propaganda — pastavosa rezima un ta iedibinatas
kartibas pamatosana un slavésana.

4. Demokratiska un autoritara valsti skolotaja vieta véstures maciSanas procesa
ir atskiriga. Demokratija skolotajs ir aktivs véstures pasraditajs un rakstitajs.
Autoritarisma skolotajs véstures interpretacija ir pasivs medijs starp
pastavoso varu un skoléniem, vecakiem u. c., kura uzdevums ir izklastit
oficialo un ideologiski ,,pareizo” véstures versiju.

5. Jo autoritaraka ir valsts vara, jo $auraka ir macibu gramatu izvéle un $auraks
ir macibu gramatu autoru loks: padomju totalitarisma macibu process
koncentréjas ap vienu, oficialas varas akceptétu macibu gramatu katra klasé
un katra priek$meta, tostarp ari vésture.

6. Autoritarisma stingri tiek noteikts un kontroléts macibu saturs un macibu
gramatas, tacu macibu metozu izvélé skolotajam ir dota relativa briviba. Ta
ka Padomju Latvija véstures priek$meta saturs bija vienveidigs, arzemju un
pirma Latvijas neatkaribas perioda pieredze nebija pieejama, tad skolotajiem,
kas gribéja kompetenti darit darbu, nacas patstavigi meklét tadas macibu
formas un metodes, kas macibu procesu padaritu pievilcigaku. Tas rosinaja
véstures macisanas metodikas attistibu Latvijas robeZas.
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Pétijuma rezultatu aprobacija

Zinojumi vietéjas un starptautiskas konferencés

1. Pasaules Latvie$u zinatnieku 1. Apvienotais Pasaules latvie$u zinatnieku 3.
un Letonikas 4. kongress ,Zinatne, sabiedriba un nacionala identitate” Riga,
2011. g. okt.

Referats Vestures macisana un skolotaju sagatavosana Latvija Stalina totalitara
rezima apstakjos pienemts publicésanai kongresa zinatnisko rakstu krajuma
»1zglitiba izaugsmei: pagatne, tagadne un nakotne”

2. Latvijas vésturnieku I kongress. Riga, 2011. g. sept.

Referats Vestures mdcisanas loma Latvijas nacionalds identitates veidosand
starpkaru perioda.

3. Teachers’ Life Cycle from Initial Teacher Education to Experienced Professional :
36" Annual Conference of the Association for Teacher Education in Europe.
Riga, 2011. g. aug.

Referats The Politicization of Teacher Candidates in the USSR - a case study of
Liepaja Pedagogical Institute tiks iesniegts publicésanai.

4. Transitions, Visions and Beyond : 9th Baltic Conference in Europe. Sédertérnas
Universitate, Stokholma, 2011. g. jan.

Referats Global Economic Crisis - The cost on the Latvian education system tiks
iesniegts publicé$anai AABS ,Journal of Baltic Studies”

5. Histories of Education Summer School Conference for European Postgraduate
Students. Birmingemas Universitate, 2011. g. jan.

Referats Teaching History in the Soviet Union - testimony on the intrusion of power.

6. Latvijas Universitates 69. konference. Sekcija ,,Zinatnu vésture un muzejnieciba”
Riga, 2011. g. janv.

Referats Vestures skolotaju sagatavosana Latvijas Universitaté autoritaro rezimu
apstakjos 1934-1954 iesniegts publicé$anai Latvijas Universitates Rakstu sérijas
»Zinatnu vésture un muzejnieciba” krajuma.

7. Vards un ta pétisanas aspekti. Liepajas Universitate, 2010. g. dec.

Referats Writing Reflection in Post-Soviet Higher Education - the gap between
knowledge and practice.

8. Association for Teacher Education in Europe (ATEE). Riga, 2010. g. maijs.
Referats Teaching History in the Soviet Union - testimony on the intrusion of
power revisited.

9. Teacher Education in the XXI Century: Changes and Perspectives. Saulu
Universitate, Lietuva, 2009. g. novembris.

Referats Truth and Fiction in Latvian History Teaching During the Stalin Era.
10. 12™ Meeting of the Internationale Gesellschaft fiir historische und systematische

Schulbuchforschung. Belgrada, Serbija, 2009. g. oktobris.

Referats Historical Memory and Citizenship — Latvian identity in crisis.
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11. Associaton for Teacher Education in Europe (ATEE). Riga, 2008. g. maijs.
Referats Teaching History in the Soviet Union - testimony on the intrusion of
power.

12. 11" Meeting of the Internationale Gesellschaft fiir Historische und Systematische
Schulbuchforschung. Ipra, Belgija, 2007. g. oktobris.

Referats Representations of The Self and The Other in Latvian History
Textbooks.

13. Children’s Identity and Citizenship in Europe (CICE). Riga, 2006. g. maijs.
Referats The rewriting of Latvian history — an overview of the educational journal
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INTRODUCTION

The introduction describes the topical nature of the subject, background
into research of this field, and framework (research goals, objectives, subject,
theoretical and practical methodology and methods, and limitations), as well as
the research materials used.

School has traditionally been viewed as an instrument of socialization.
However, political regimes influence and regulate society, and thus, determine
the content and form in which this content is presented. Modern society
increasingly requires understanding not only about the status of each individual
within society, its definition and substantiation, and education facilitates the
development of a sense of identity and belonging. History teaching takes on an
important role — not only does teaching history help develop social integration,
but how history is taught can also determine how one assesses historic events
and reveals whether history teaching facilitates assessment of historic events or
rather the memorization of immutable facts.

Political agendas of the ruling elite have traditionally affected this subject
and reveal the belief system and ideals of the regime, as well as associated
methods. Totalitarian regimes have often rewritten history to validate their
worldview, and this tendency is particularly notable in the Latvian context.
Latvia has experienced democracy, authoritarian, and totalitarian regimes
during the course of the 20" c., which have ultimately affected modern Latvian
views on history.

Much has been researched and published about the totalitarian regimes of
the 20™ c., particularly Stalin and Hitler’s worldview and social ideals, but little
has been written about the effect of these nationalist dictatorships on those most
affected by the education system - teachers and pupils. In addition, sociological
research on the effects of totalitarianism on both teachers and students is rare.

Until 1991 documents and other primary sources relating to history teaching
during the interwar years were difficult to access in Latvia and other countries
behind the Iron Curtain. Researchers in the West were also denied access to
these documents. Many historians and teachers went into exile in 1944, and
some continued to work as professional historians. The most notable of these
exiles is Edgars Dunsdorfs (1904-2002), but the work of Adolfs Silde (1907-
1990) and other historians educated in the West, such as Andrievs Ezergailis,
Andrejs Plakans, and Karlis Kangeris, is important. The importance of their
research is attested to by the creation of the Association for the Advancement of
Baltic Studies (AABS) that united exiled researchers from all three Baltic nations,
as well as others interested in studying issues relating to the Baltic states.
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The inaccessibility of primary sources resulted in a lack of substantive
critical research within exiled communities and Latvia about the education
system during the interwar period. Thus, the effects of authoritarian regimes on
the education system of nations such as Latvia that, although authoritarian in
nature, were nevertheless national and independent, remained outside the realm
of in-depth research.

Reclaimed independence in 1991 has changed the research situation.
Renewed accessibility to primary sources in the last two decades has
encouraged objective and extensive research about the periods of independence,
authoritarianism, and totalitarianism in Latvian history during the 20" c¢. Many
researchers, such as Anspaks (2003), Bleiere (2004), Keruss, Lipsa, Rune, Zellis
(2010), Kestere (2002), Pavlovi¢s (2004), Saleniece (2002), and others have
focused on the politics of education throughout the 20™ century. Nevertheless,
the effects of political regimes on the teaching of history specifically in Latvia
have not been widely researched.

There has been much discussion on history teaching in Latvia since regaining
independence in 1991. Thus, an understanding of the history of history teaching
in Latvia is important for two reasons. The first is to address issues of social
change due to political upheaval and the undeniable effects on a resulting sense
of identity that is important not only for the individual, but also for society and
the nation as a whole. The second focuses on the current teaching of history
and how it reveals the norms and priorities of authoritarian regimes, and how
identification of the traits of authoritarianism is beneficial to research of history
teaching in all societies.

Considering that the relationship between authoritarianism and the
teaching of history has not been researched fully, I have chosen the Effects
of Authoritarianism on the Teaching of Latvian History as the topic of my
dissertation.

Research question

How does authoritarian political rule manipulate the teaching of national
history to further its political goals, and what are the resulting effects?
Research Subject

The teaching of Latvian history under authoritarian regimes in Latvia
(1934-1940, 1940-1941, 1945-1991).
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Research Goal

Analyze the teaching of Latvian history in democratic and authoritarian
societies and define the traits characteristic to authoritarian regimes.

Research Objectives

1. Research the background of history teaching in Latvia in a sociopolitical and
cultural context during the periods of authoritarian regimes (1934-1940;
1940-1941, 1945-1953, 1954-1991) and democratic regimes (1918-1934;
1991-2008).

2. Based on the analysis of history teaching, determine the:

*  purpose of history teaching as determined by the ruling order,

» goal of history teaching,

» curriculum,

* methodology and materials, and

* teacher status under authoritarian regimes and democratic regimes.

3. As a result of comparisons between democratic and authoritarian regimes,
identify the traits of authoritarian rule in history teaching and resulting
effects.

Limitations of this study

It is not the purpose of this dissertation to analyze the minutia of each
period’s educational structure and personalities, but rather to examine the major
theories, factors, goals, and objectives that affect the creation of the educational
system, and its role as a presenter of facts and up-bringer, as determined by a
political regime. The goal of this dissertation is also to reveal a specific aspect
of history didactics - the teaching of history, thus leaving a detailed discussion
of history learning outside the scope of this dissertation. The historical political
situation in Latvia in relation to political upheaval is unique enough to be
studied on its own, thus leaving detailed comparison of teaching of other nation’s
history, who have experienced fewer political upheavals outside this study. The
teaching of national history continues to be an issue of debate, particularly with
regard to the effect of authoritarianism on the teaching of history. This research
may offer some insight on how to avoid biased teaching of national history, if
that is even possible.
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Research type

In keeping with the research question, this is an historic research project.

Research methods

In keeping with the nature of the research question, I have used a cultural-

historical and phenomenological approach using the following methods:

*  Hermeneutics are used to analyze pedagogical journals, textbooks, and
documents in the context of the time period,

*  Quantitative methods (content analysis and triangulation) are used
to analyze data gathered from pedagogical journals, textbooks, and
documents, as well as interview responses from teachers and pupils,
and

e Comparative analysis is used to compare the values expressed by
totalitarian regimes with those of humanism in the educational
process.

Theoretical Basis

The theoretical basis of my research is based on the work of classic Latvian
pedagogical thinkers (Dreimanis, Dékens, Kaudzite, Kronvalds, Pétersons,
Valdemars, Zalitis, and others) and other authors’ (Dewey, Broudy, Depaepe,
Milton, and others) work on the significance of history teaching in the
development of democratic and civic educational ideals. I also base my research
on modern critical theorists’ work on power, language, gender equity, and other
issues (Depaepe, Derrida, Fanon, Gundare, hooks, Kaomea, Kilis, Popkewitz, and
others), and how critical pedagogy in history teaching relates to the individual,
society, and the nation.

The cultural historical approach is based on literature about the historic
foundation of the nation-state through the interconnectedness of societal,
cultural, and educational aspects as discussed by the previously mentioned
Latvian classics, as well as other Latvian researchers (Anspaks, Kestere, Kruze,
Kurmis, Plakans, Saleniece, Staris, Svabe, Vi¢s, Zukovs, and others) and work
of English-language authors (Breuilly, Depaepe, Gellner, Leerssen, Pocock,
among others). Contrast and comparison of methods of history teaching
under democratic and authoritarian regimes is based on the research of both
Latvian- (Bleiere, Kilis, Staris, Zids) and English-language authors (Arendt,
Brandenberger, Halfin, Heer, Markwick, Menschel, Yurchak, among others).
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Discussion of subject-specific didactics relating to history are based on
research by several authors (Gundem, Piaget, Preiswerk, Perrot, Taylor, Vygotsky,
Zogla, among others) that offer insight into the principles of humanism, which
is the basis of democratic education practice, as well as revealing the normative
practices associated with authoritarian regimes.

Methodological Basis

The methodological basis of my dissertation reflects the interconnectedness
of philosophy, psychology, sociology, politics, and pedagogy, and reveals the
acknowledged ties between historical memory and identity, the effects on
individual and societal development of historical understanding, and resulting
development and assessment by the individual, society, and the state.

Potter (1996) stresses ethnomethodology’s focus on the study of how people
make sense out of everyday life and its emphasis of process over product.
Meaning-making of text is more significant than the content of the text. In
this context, the available Soviet books and articles used by both teachers
and students formed society’s understanding of historic events and societal
relationships. Analysis of this understanding and these relationships are based in
theories of critical pedagogy (Depaepe, Derrida, Fanon, Forbes, hooks, Kaomea,
Kilis, Popkewitz, Taylor, and others).

The use of oral histories is a relatively new, yet acknowledged research
method that gives insight into views and tendencies peculiar to the Latvian
situation (Bela, 2007; Skultans, 1998). Zogla (2001) notes that teachers tailor
their teaching methods and materials to suit the needs of their students focusing
on the most important. Interviews with teachers support the theory that the
characteristics of authoritarian teaching methods are often more efficiently
revealed through discussion with those who taught and learned under those
circumstances, rather than by reading texts created at that time.

Hermeneutics are the primary axioms of the use of post-modern critical
pedagogical textual analysis that assesses the importance of interconnectedness of
history, the role of history teaching, and the interpretations and conceptualization
of civic and national identity.

Research Time Frame

1** period, 2005-2007. Research question formulation; research framework and
planning, compilation and review of primary and secondary sources.
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2™ period, 2005-2009. Literature and primary source analysis; teacher and pupil
interviews and analysis.

3 period, 2006-2011. Write, present, and publish articles on the history of the
teaching of Latvian history in various historic periods.

4% period, 2008-2011. Additional research of primary and secondary sources,
complete conclusion and outcomes; format dissertation.

Research Material Sources

The major primary sources analyzed consist of:

» Latvian State History Archive and Latvian State Archive sources
that discuss history books, history curriculum, and history teaching
didactics,

*  History books written and published in various historic timeframes:

o 19%c. (Klein, 1860),

o democratic period, 1918-1934 (Birkerts, 1920, 1923, 1924, 1925),

o authoritarian period, 1934-1940 (Balodis, Tentelis, 1938; Grins,
1935; Zalitis, A., 1936; Zalitis, Fr., 1937),

o Soviet totalitarian period, 1945-1991 (Anisimova, Strods, Kanale,
1977; Cimermanis, Kripéns, Plaude, Ziemelis, 1960; Kanale,
Stepermanis, 1967; Plaude, Kripéns, Liela, 1958; Strazdins, 1956),

o democratic period, 1991--2008 (Goldmane, Klisane, Klavina,
Misane, Straube, 2006; Kurloviés, Tomasuns, 1999).

I did not limit my textbook selection to strictly primary or secondary
school textbooks, but I chose books across grade levels to ascertain the overall
emphasis placed on content and language used during each period. Archival
materials and books were analyzed qualitatively using content and triangulation
analyses methods.

» Pedagogical journals - primarily Izglitibas Ministrijas Meénesraksts
(IMM) [Education Ministry Monthly] from 1920 to 1940 and Padomju
Latvijas Skola (PLS) [Soviet Latvian School] from 1940-1941 and
1944-1954. These journals gave insight about the major aspects of
the work of history teachers, history curriculum development, and
didactics,

¢ Teacher and pupil interviews. Twenty teachers participated in
interviews — 19 in structured and ten in semi-structured interviews.
Twenty-seven former pupils of history participated in structured
interviews.
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Research Material Source Locations:

»  Latvian State History Archive (approx. 50 sources)

» Latvian State Archive (approx. 50 sources)

* National Library of Latvia (approx. 50 sources)

+ Latvian Academic Library (approx. 100 sources)

»  University of Latvia Library (approx. 20 sources)

*  Museum of Latvian Pedagogy Library (approx. 30 sources)

*  York University Library, Toronto, Canada (approx. 60 sources)
»  Tartu University Library, Tartu, Estonia (approx. 10 sources)

» Internet data bases (approx. 60 sources)

Research Discoveries

This dissertation is the first, to my knowledge, that analyzes the teaching of
Latvian history in a cultural context by comparing democratic and authoritarian
approaches to education, and through this comparison, reveals the results of
such approaches on history education and resulting values as deemed acceptable
by the ruling order.

This dissertation adds to the body of literature on history teaching through
its discussion of the differences between history teaching under democratic and
authoritarian regimes, and how the goals of each are represented through:

1) creation and presentation of curriculum,

2) creation and implementation of methodology, and

3) teacher education and performance review.

This dissertation compares Ulmanis’ authoritarian regime and Stalin’s
totalitarian regime:

1) the role of political power in the identification of ‘the self’ and ‘the

other,

2) teacher alienation from the teaching process,

3) Marxist emphasis on the state at the expense of the individual, and

4) the role of authoritarian rule in the creation of a sense of national

identity.

This dissertation also reveals the development of ‘official’ and ‘unofficial’
Latvian history under totalitarian rule resulting in the ‘folklorization’ of Latvian
history.

This dissertation adds to the body of literature that already exists on the
effects of history teaching on identity, as well interpretations of history in areas
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of conflict and adds to it through discussions of this topic through the lens of
this interpretation of Latvian history.

Dissertation structure

This dissertation consists of the introduction, five chapters, 11 sub-
chapters, and references, which include 119 primary sources in Latvian, English,
and German and 114 secondary sources in Latvian, English, and German.
Quantitative and qualitative analysis of history textbooks and pedagogical
journals, as well as qualitative analysis of interviews are revealed in 14 tables.
Three sets of interview questions make up the appendices.
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1. THEORIES ON THE TEACHING OF HISTORY

1.1. History Teaching and Politics

The first subsection of Chapter One, based on the work of Broudy (1984),
Easly (1998), Milton (2000), Pocock (1996), Popkewitz (2001), Preiswerk and
Perrot (1978), Soll (2003), Taylor (2000) and others, describes the background of
the teaching of history and how political regimes have manipulated this subject
to serve their interests and influence various aspects of society, most notably —
education.

In the discussion of the development of history as a subject of study, one
must first note Aristotle who defined liberal studies as those undertaken for self-
cultivation by men who were not constrained by careers and duties owed to the
state and family. Pocock (1996) describes how the study of history in Europe later
became associated with classicism and the actions of notable men, particularly
in ancient Greek and Roman times. During the Renaissance, the choice of facts
and objective accounts and investigation of context led to an erudite elite who
possessed specialized knowledge and the critical techniques needed to interpret
it, and thus developed a new state in the development of history and became the
writers of ‘history’, as we use the term.

The study of the change of human life as the foundation for history grew
under Humanism in the mid-18™ c. by turning legend into fact (Pocock, 1996).
Geography as a course of study was more apparent as a course of study, and
history lessons would often be incorporated within this subject. Historical fact as
a foundation for history did not become relevant until the 19" c. when positivism
was introduced into the study of the past (Popkewitz, 2001). Value was placed
on individual initiative and human purpose in the direction of the affairs of
civilization. The introduction of facts and accounts as the basis of history elevated
the teaching of history as a basis for the value system that guides society.

Throughout history, concrete individuals, as directed by the ruling order,
have determined the choice of historical facts and their interpretation as the
basis for history teaching. Taylor (2000) classifies three political systems that
have exhibited quite different approaches to choosing facts and interpretations
used to teach history in schools - totalitarian, paternalistic democracies, and
pluralistic democracies. History books published by these political regimes
reflect the most desired societal values. Democracies transmit societal values as
determined by society through elected representatives. Paternalistic democracies
and totalitarian regimes are more direct in determining which societal values are
acceptable, but the rigid nature of indoctrination characteristic of totalitarian
regimes only succeeds in creating a social order mistrusted by the members
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of society themselves. The longer totalitarian order rules, the more difficult it
becomes for citizens to be capable of finding their own voices within the system.
This also ultimately affects the way in which history is presented and perceived.

1.2. History Didactics

The second subsection of the first chapter discusses several theories and the
change in attitudes on the teaching of history based on the work of Barton and
Levstik (2004), Gundem (2004), Hudson, (2003), Paxton and Wineburg (2000),
Piaget (1969), Preiswerk and Perrot (1978), Smolucha and Smolucha (1989),
Taylor (2000), Wineburg and Wilson (1991), Vigotsky (1933), Zogla (2001)
and other authors. History didactics covers a wide spectrum ranging from the
humanist principles characteristic of democratic teaching practices to normative
practices characteristic of authoritarian regimes. Nevertheless, modern practice
has generally accepted the theories developed by Piaget (1969) and Vygotsky
(1933) with regard to the psychological development of children resulting in the
shift from memorization of facts to a more balanced approach of teaching facts
and learning to critically analyze and interpret them.

This section also focuses on the analysis of history textbooks from various
historic periods, an integral basis for the research of this dissertation. History
textbooks are a traditional source of information in history teaching. They reflect
the foundations of the political ideology and acceptable social norms of the ruling
order through their choice of facts, descriptions, and illustrations. Latvian history
books throughout the 20™ c. reflect the change from democracy to authoritarian
values. The content of books in the parliamentary period were nationalistic in
content, but acknowledged the accomplishments of other nations, and did not
belittle their achievements or fall into hero worship. Under the Ulmanis regime,
history books took on a distinctly nationalistic tone and stressed the role of the
leader, and by sanitizing language, portrayed Latvians as the masters of their
own destiny as opposed to victims of actions by others. However, this language
correction did not digress into denigration of other nations.

During the Stalinist totalitarian regime, Stalin personally influenced and
directed the writing of history textbooks and historic fact interpretation by
extolling the virtues of the leader and the Russian nation. History textbooks
published during the Soviet regime clearly reflected the values and political
philosophy of the ruling order and divergence from this interpretation was even
dangerous. Hermeneutic analysis of history textbooks written during the Stalin
era reveals them to be blatantly one-sided leading to serious doubt as to the
factuality of the contents. However, the validity of modern history books as an
un-biased source is challenged in postmodern analysis as well.
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2. BACKGROUND OF HISTORY TEACHING
IN LATVIA

2.1. Development of Historical Thinking in the Context of
Education in Latvia

The first subsection of the second chapter presents an overview of the
development of education in Latvia and the different periods of history and
the main influences upon the Latvian education system in general and history
teaching more specifically based upon the works of Anspaks (2003), Kestere
(n.d.), and Leerssen (2006) among others.

Before World War 1, the Latvian education system, including history
education, had been influenced by the Enlightenment and associated views
on politics, philosophy, culture, and language. However, conflicts in the field
of education arose between various political and other interests. German and
Russian historians began more intense focus on the history of the Baltic region,
in addition to the study of their own territory. Their interpretation of the events
of this region reflected historical thought of the era and German or Russian
sociopolitical interests, particularly the struggle for legitimacy over territory
that had for 700 years been under Baltic German aristocratic rule, but political
administrative rule had passed to imperial Russian bureaucracy.

In the mid-19* c. the activists of the Young Latvian intellectual movement
added to German and Russian historiography through their own interpretations
of history. At this time in Europe, the development of the individual was in
the forefront and included the individual’s place in the nation. This movement
profoundly influenced the Young Latvians. The development of a Latvian sense
of identity became a struggle against Germanization and Russification, as well as
against Polonization in Latgale. Sources indicate that the emergence of a sense
of national identity coincided with a growth in interest in the development,
research, and writing of a Latvian version of history. For example, Valdemars
(1890) criticized German and Russian interpretations as overly trivial and
encouraged Latvians to research and write their own history. The role of
education in general and teacher education specifically took on a particularly
important role in this process.

With the creation of an independent Latvian state in 1918, the experience
gained in the previous centuries, particularly that of the Young Latvians, became
the basis for the development of a new education system, especially in the
development of the history curriculum and teaching materials and methodology
in both the democratic and authoritarian periods of Latvian history.
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2.2. Teacher Seminars in the Baltic Provinces and Development
of History Teaching

Subsection two of Chapter Two discusses history teaching in the Teacher
Seminars in the Baltic Provinces based upon the research of several authors
(Bergmann, 2000; Depaepe, 2006; Eliass, 1938; Klein, 1860; Peterson, Bach,
Inselberg, 1898, Rinkuzs, 1938; Svabe, 1958; Ushinsky, 1861/1980; Vics, 1926,
Zukovs, 1999; etc.), and is devoted to history curriculum and methodology used
in the Seminars.

The Teacher Seminars in Vidzeme and Kurzeme had its origins in the 1840s,
and played a key role in the development of the Latvian education system, and
more specifically the future development of history curriculum and historical
thinking. During this period, history education in the Baltic provinces was
reflective of the monoperspective approach used in Germany during the 19 c.
History was viewed from the perspective of the elite with a stress on a unified
history and a unified identity known as Hochgeschichte. History was taught using
time-honoured methods - the teacher’s responsibility was to teach dates and
facts chronologically with special attention paid to the deeds of great men of
an historic era. This classical teaching method - history through the lens of the
great works of great personalities — was also reflected in history textbooks of the
time. Although the Young Latvians and other fellow intellectuals had no control
over the creation and implementation of curriculum and methodology for the
teaching of history, which was in the hands of the ruling educational institutions,
they discussed and wrote prolifically on the subject publishing widely as early as
the mid-19" c. The activists of the National Awakening, inspired by the basic
principles of humanism, called for a teaching of history that stressed national
identity and use of the local indigenous language. They were unified in humanist
views of pedagogy in general, which in their opinion included not only reading
and writing, but also other subjects in order to develop a well-educated Latvian
patriot.

The 1880s witnessed intensified Russification in the Baltic provinces, which
was not just limited to language use but also affected the history curriculum.
Ushinsky, one of the founders of Russian pedagogical philosophical thought,
was influenced by his experience in Germany and as a result stressed the
importance and use of the Russian language and the leading role of Russian
history and geography in education. This, in turn, affected history teaching in
teacher education institutions. Sources, such as the memoirs of Valka-Valmiera
Teacher Seminar graduate Ozolin$ (1936), describe the stress placed on in-
depth study of Russian history in the history curriculum and deference to the
czar indicating an education policy focused on instilling and developing Russian
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patriotism. However, this official policy was tempered by the fact that in the
Teacher Seminars in Latvian territory, the majority of students were Latvians
and Latvian nationalism continued to develop. These nationalist tendencies
resonated continued into the 20" c., especially in the newly created Latvian
state.
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3. HISTORY TEACHING IN INDEPENDENT LATVIA
(1918-1940)

Chapter Three discusses the history of history teaching in independent
Latvia. Primary sources are the main source of information for this section
and include analyses of textbooks, articles published in the Education Ministry
Monthly, as well as documents found in the Latvian State Historical Archives
that include primarily minutes of meetings and reviews of history textbooks.
Frequent contributors to the Educational Ministry Monthly include Birkerts,
Dékeéns, Dreimanis, Klausins, Lapins, Melnalksnis, Zalitis, and others. Secondary
sources for this period consist of the works of Anspaks (2003), Bleiere, et.al.
(2005), Kestere (n.d.), and Saleniece (2002) among others.

3.1. History Teaching Under Parliamentary Rule (1918-1934)

The first subsection of Chapter Three discusses the development of a national
history-teaching program in a newly independent Latvia within the context of
the education system in general.

Latvian educators had many sources from which to draw as they developed
a democratic national pedagogy. They drew from the experiences of Latvian
history and other cultures as exhibited during the National Awakening
movements of the 19" c. when creative thought, moral esthetics, and an explicit
work ethic developed, as well a sense of national identity. Pedagogical research,
teaching methods, and the curriculum were generally liberal in nature and
focused on the most modern educational perspectives of the era.

The goal of the education system in independent Latvia was not only to
raise the overall education level of the nation, but to also develop a sense of
national and civic duty. Patriotism was an essential component of up-bringing.
Sources indicate that the purpose of history teaching was to create a national
interpretation of Latvian history in order to inculcate pupils with patriotism
and pride in the Latvian state. However, history teaching did not digress into
an obsession with national identity or the glorification of everything Latvian.
Despite the very recent memory of foreign rule, Latvian historiography did not
purposefully denigrate Germans or Russians.

History textbooks and descriptions of teaching methods reveal that the
focus of Latvian history research was the recognition and collection of Latvian
cultural heritage. Latvian historians and textbooks authors glorified long-
lost heroes and highlighted national achievements. Nevertheless, minutes of
meetings held by the Ministry of Education committee in charge of textbook
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review reveal criticism of books that included exaggerated Latvian patriotic
historical interpretations that placed the blame of the fate of the Latvian people
on others. In addition to a close reading of these books for properly supported
research, the committee also paid special attention to age-level appropriate
language and developmental level of these texts. Age-appropriate materials and
teaching methods were highlighted as the most effective tools for patriotic up-
bringing.

Teachers, pupils, and society in general were encouraged to actively
participate in the process of achieving historic awareness. Progressive
Education (Reformpddagogik) was popular throughout Europe at this time,
which supported the teacher-experimenter movement (in history, the most
notable Latvian supporter was Péteris Dreimanis) that encouraged the use and
discussion of new experimental methods, even though these methods were not
always successful.

Despite the initial euphoria that characterized the foundation of the nation
as well as the educational system, the road to more progressive teacher practice
was dogged by old-fashioned dogmatic teaching stereotypes among teachers that
continued to inhibit student independence and pedagogical developments. In
addition, a rise in nationalistic tendencies throughout Europe began to permeate
the educational system as more aggressive nationalistic policies were adopted.

3.2. History Teaching Under the Authoritarian Ulmanis Regime
(1934-1940)

The second subsection of Chapter Three discusses the changes in history
teaching under the authoritarian Ulmanis regime.

Nationalistic and authoritarian government policies began to erode the
democratic and culturally tolerant educational system characteristic of Latvia
in the 1920s. During the period of authoritarianism, education, and history
teaching in particular, was afforded an even more important role in the creation
of national identity. President Ulmanis declared himself the patron of history.
History teaching became overtly nationalistic, while concurrently eroding
democratic principles. A series of articles published Education Ministry Monthly
(authors included Adamovics, Balodis, Grins, Kronlins, Pétersons, Tentelis, and
Viksnins) legitimized the authoritative nature of history teaching.

Sources show that in comparison with the previous democratic era, the goal
of history teaching changed in the hands of Ulmanis: the purpose of history
teaching was to gain knowledge of Latvian history from a Latvian perspective,
but now stressed patriotism and nationalism. History teaching continued to
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be viewed as an integral element in the development of patriotism, but unlike
the parliamentary period, the leader displaced the people as the symbol of
the nation and nationalism. History content and teaching materials, including
history textbooks, focused on the accomplishments of great personalities in
Latvian history.

Interpretations of Latvian history were the domain of a new generation of
historians of whom only a few were selected to write history textbooks. History
textbooks continued to be carefully reviewed, and as a result, the Ministry of
Education determined that only two would be allowed to be used in school -
those of Péteris Dreimanis un Fricis Zalitis. History books used in minority
schools were also checked and critized for omissions or misinterpretations of
Latvian history, as well as texts that overtly glorified other nationalities.

Minutes of meetings located in the Latvian State History Archives discuss
textbooks and reveal that, despite the overtly nationalist sentiment and hero
worship prevalent in history textbook writing, the regime did not support
glorification of everything Latvian at the expense of other nations or ethnic
groups. History textbooks maintained relatively objective accounts of Latvian
relationships with other nations and ethnic groups. They were read closely for
appropriately expressed nationalistic ideas, national heroes were glorified, and
the accomplishments of the Latvian nation were stressed, all the while sanitizing
text so that Latvians appeared less like victims of history.

Even though the number of textbooks authors was dramatically reduced,
they continued to represent the value system accepted by society in general and
experienced great academic freedom, albeit not as great as under democracy.

Consistent with the goals of history teaching, teacher practice came under
closer scrutiny, including their teaching methods. The authoritarian regime freed
itself of the “messiness” of democratic practices, particularly the freedom that
characterized education politics. The teacher teacher-experimenter movement
was abandoned, and teachers adopted a more traditional role of transmitter
of information. Methods that encouraged pupil participation were abandoned
for more traditional ones. However, it must be noted that these changes were
not unique to this authoritarian regime, but were rather reflective of changes in
pedagogy taking place throughout Europe.

While it was clear that Ulmanis took on the role of father or protector of
the nation, it is equally clear that the resulting leadership cult was not a personal
goal, but rather a means to a different goal - the raising of the self-awareness of
the Latvian people and the creation of a Latvian sense of identity.
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4. HISTORY TEACHING UNDER THE SOVIET
TOTALITARIAN REGIME (1940-1941, 1945-1991)

4.1. History Teaching in the Soviet Union

The first subsection of Chapter Four discusses briefly the background of
history teaching in the Soviet Union and Stalin’s crucial role in the development
of history teaching, and is based upon the works of Arendt (1951/1968),
Badmington (2000), Brandenberger (2002), Halfin (2000), Heer (1971), Tucker
(1990), and others.

Several authors (Cipro, 1994; Arendt, 1951/1968, and others) note that
Russia, unlike other European nations during the 19" c., did not experience a
national awakening of identity. The masses were less likely to identify themselves
as Russian, but more likely to identify themselves in opposition to those who were
non-Russian. The development of Pan-movements supported “clan-nationalism’”,
and was based on the suppression of other nationalities while at the same time,
the bureaucracy of czarist Russia was oppressing the Russians themselves. This
situation, created in the 19" c., would influence Russian views of history after
the October revolution, but even more so during Stalin’s totalitarian rule.

During the infancy of the Soviet state, the education system and pedagogical
thought was characterized by innovative thought, but increased centralization
and Stalin’s consolidation of power changed this situation. By the end of the
1920s, Stalin discontinued all reforms, including those in education, calling
them “bourgeois” The humanities, particularly history and history teaching,
came under close scrutiny. Stalin and his followers understood the importance
of control over history and language (Prawat, 2000; Arendt, 1951/1968). Stalin
assumed the leadership role in the creation of history, and by stressing the role
of language, proposed that careful use of language would influence the content
of history textbooks. Stalin scoured Russian history for a “usuable past” that
would legitimize the transition from revolutionary proletarian internationalism
to Soviet patriotism, thus basing Soviet patriotism on Russian history and its
defining developmental role (Brandenberger, 2002; Heer, 1971). Stalin legitimized
this departure from Marxism, particularly the axiom that the proletariat had no
homeland, by declaring that the defeat of capitalism resulted in the creation of
a proletarian fatherland that now needed to be defended. Stalin required the
selection of events in Russian history that glorified power, the leader, militarism,
urban life and distain of the West, while simultaneously denigrating rural life,
agriculture, and Christianity (Service, 2005). Soviet historiography developed
three basic tenants: the first acknowledged those pre-revolutionary events
in Russian history that glorified Russia’s role on the world stage; the second
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stressed the Russian people and their leading role in culture in relation to other
ethnic groups in the Soviet Union; and the last recognized the Russian people
as nation-builders and innovators and cultural leaders while denigrating non-
Russians and labeling them as reactionary traditionalists, thereby creating a
paternal role by elevating Russians to the status of “older brother”.

History teaching in Soviet schools was founded upon this ethnocentric
vision resulting in a unified system throughout the Soviet Union. In 1934, the
Central Committee of the Communist Party criticized the progressive teaching
methods of the 1920s and ordered strict control over the content of history
textbooks and teaching methods requiring use of the chronological approach
in both. Stalin played an active role in the creation of history didactics by
publishing articles in the book How One Must Teach History (1936/1946) that
severely criticized other historians interpretations of historic events, particularly
those surrounding the 1917 revolution. Differing opinions were considered
traitorous and punishable (Stalin, 1934/1946).

This system did not offer historians academic freedom, and they were
required to follow Marxist-Leninist-Stalinist interpretations of history. Stalin
was also the ultimate arbiter of the accuracy of their societal attitudes, and
during the repressive era of the 1930s, the consequences of departure from, or
even discussion of, alternative versions of history were dire and well-known.

4.2. Theoretical Aspects of History Teaching in Soviet Latvia

The second subsection of Chapter Four discusses the implications of the
nature of Soviet history teaching upon occupied Latvia and discussion of the
period based on works by Bleiere (2004), Depaepe (2008), Kreindler (1993),
Pavlovi¢s (2004), Readings (2000), Zids (1998), and others. Sources include
articles from the pedagogical journal Soviet Latvian School by Draudins,
Graudonis, Mikelsons, Niedra, Naburgs, Strazdins, Upitis, as well as many
Russian authors translated into Latvian. Other sources include actual textbooks
and works on didactics by Plaude (1970), Skatkin (1984), Stalin (1931/1946,
1934/1946), and others. These works indicate the overreaching element of power
in the totalitarian regime.

The purpose and goal of history education, already defined by Staling during
the 1920s and 1930s, was to write a unified history creating a unified identity
using carefully formulated language forms. Curriculum presented history in
chronological and personality-based format extolling the role and contribution
of the Russian people in the history of the USSR and in culture (Brandenberger,
2002). Textbooks for Latvian history did not exist until 1956 when Latvian SSR
History, edited by Strazdins, was published. Teachers testified to the additional
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burden to create materials for Latvian history classes or the avoidance of the
subject altogether. Teachers were given the role of presenters of information.

The clear Russian bias exhibited by the ruling order towards Latvian
history negated Latvian accomplishments achieved during the previous era of
independence - both parliamentary and authoritarian periods. The analyzed
sources indicate that the teaching of history, particularly 20" c. history, had
become alienated through politicized curriculum and teaching materials
resulting in formalist teaching methods that adversely affected the teaching and
learning process.

4.3. The Practice of History Teaching in Soviet Latvia

The third subsection of the forth chapter discusses the interviews with
teachers and pupils and gives insight into the lived reality of teachers and pupils
of history during Soviet occupation of Latvia. Oral histories are an importance
source of information about the Soviet system as they reveal elements that might
remain unnoticed through the analysis of official sources alone.

4.3.1. Analysis of teacher interviews and responses

The first section of the third subsection of Chapter Four discusses results of
teacher interviews. I conducted 20 structured interviews and ten semi-structured
interviews with history teachers who had taught during the Soviet era. Of these
teachers, 15 were women and five — men; eight teachers were born before 1935.
Of the teachers who participated in semi-structured interviews, four were born
before 1930, three between 1930 and 1945, and the remaining after 1945. Five
teachers worked in schools in large cities, three in small cities, and two in rural
schools. In these interviews the teachers gave insight to the personal attitudes
towards teaching history content, which include explanations of methods used,
student and parent interactions, as well as their position in society in general.

This analysis supports how Soviet historiography had taken place at the
elite level, and how the average teacher had become a passive recipient and
transmitter of information. History, specifically CPSU history, had become
the most political of the sciences, and the sole arbiter of historic interpretation
became the position of deeds, and not documents, affecting historiography for
50 years (Markwick, 2001). In their interviews teachers discussed the formalist
approach in modern history and Latvian history classes where memorization of
dates and personalities took place using defined language forms, so that these
facts could be recited precisely in oral or written exams. Language use for the
manipulation of society has been discussed by several authors (Bowers, 1996;
Yurchak, 2006; and others).
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Devaluation of Latvian history had happened by default through
institutionalized glorification of the ruling minority, and fear associated with
such a politically sensitive topic. Fear was a significant factor for older teachers,
but this element declined over the years. The Communist Party’s interpretation
of history was most apparent in 20" c. history resulting in a particularly
formalist approach to the teaching of this period of history. The lack of desire
to teach Latvian history was due also, in part, to this formalism, but also to the
lack of verifiable and believable materials supporting the Soviet interpretation
of Latvian history. Doubts as to the historical reliability of these facts resulted
in mistrust of the Communist Party in pupils and teachers, thus delegitimizing
the symbols and rituals of the CPSU. Teacher compliance with the system was
achieved through fear and strict control, which, in turn, limited teacher activity
and creativity in the teaching process.

4.3.2. Analysis of pupil interviews and responses

The second section of the third subsection of Chapter Four Part discusses
results of pupil interviews. Pupils of history answered questions similar to those of
the teachers but from a pupil’s perspective. A total of 27 former pupils participated
in structured interviews and reflected on the teaching of history in general and
Latvian history in particular. The majority of former pupils were born after 1960,
but the oldest participant was born in 1931 and the youngest in 1975.

The pupil interviews revealed their attitudes towards the teaching subject,
teaching methods used, relationship with teachers, as well their thoughts on the
position of history as a subject in the education system. With regard to content,
the respondents noted that history had clearly been politicized by the ruling
order to reflect the development of society and its undeniable march towards
communism. History was interesting, as long as it was not 20" c. or Latvian
history, which would be reduced to politicized curriculum and statements
of fact that some teachers and pupils considered dubious. Yet, they were not
completely convinced because of a lack of material, and as a result, an objective
interpretation of history. Several respondents noted that the version of history
they heard at home did not always coincide with the version heard at school.

Results show that both pupils and teachers of history had similar views on the
education system and history teaching, but the element of fear was less prevalent
in former pupil responses. Pupils in general agreed that history teachers could
teach history in an interesting manner, even though several students noted that
the quality of materials was often lacking, as were the teaching methods used by
some teachers. The quality of textbooks and teaching materials were closely tied
to the historic period being taught: former pupils highly rated textbooks and
teaching materials on historic periods other than those of the 20™ c. or Latvian
history.
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5. HISTORY TEACHING IN INDEPENDENT
DEMOCRATIC LATVIA (1991-2008)

Chapter Five discusses history teaching in Latvia since the regaining of
independence in 1991, and is based upon the research of several authors on
topics of history didactics (Gundare, 2000; Kilis, 2000; Puréns, 2006), Ministry
of Education and Science program, history teacher conference materials, and
several history textbooks (Kurlovi¢s, Tomasins, 1999; Goldmane, Klisane,
Klavina, Misane, Straube, 2006), teacher and pupil interviews, and literature on
the effects of authoritarian power (Readings, 2000; Rubene, 2002) on teaching.

Since the regaining of independence in 1991, Latvians are faced with the
task of reviewing and rewriting their history for the third time over the course
of a century. History teaching in the post-Soviet period of Latvian independence
reflects various views of history ranging from internalized Soviet axioms
and historical interpretations adopted from the interwar period to currently
accepted modern views. Education in general, including history specifically,
indicate a return to liberalism and are founded on the most modern educational
perspectives as reflected in the didactical works of Gundare (2000) and Puréns
(2006), as well as conference materials. History textbooks authors in Latvia have
adopted a writing style used in many democratic societies. Most notably they
have moved away from the blatant nationalism characteristic of both the Soviet
totalitarian and the Ulmanis authoritarian regimes.

However, adoption of democratic ideals and associated critical thinking
skills resulting in a shift from authoritative teaching styles to those more
democratically accepted in modern-day Latvia is not easy, as noted in research
by Rubene (2002). Post-Soviet history teaching practice indicates a gradual
transition from an authoritarian teaching style and associated politically
determined social and political goals. This practice proposes to create a unified
Latvian history with a goal to integrate society within this interpretation, and
over time, create an identity for all citizens of Latvia. Memorization of facts is still
a priority, even though the priority in modern democracies is the development
of critical thinking skills. Academic historians continue to determine history
curriculum, but teachers have also started to research teaching methods and
materials. History textbooks reflect Latvian history in a European context.

The results of interviews reveal the reality of the Latvian situation as
expectation meets real life. Soviet teaching methods are so deeply ingrained
and internalized, transition to more open and creative methodology does not
occur naturally. New methods need to be taught, as well as practiced. This
leads one to believe that personal experience acquired in schools is much more
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influential that official education policies. The older teachers spoke of professors
and teachers who had received their education during the interwar period and
who continued to teach as they had been taught, despite the change in political
rule. Pupils noted that despite the return to democracy, some teachers still teach
using the same authoritarian methods by which they were taught. Conservatism
has continued over the last 20 years, and my research shows that democratic
teaching methods are being adopted very slowly. As a result, both the acquisition
of history as a subject and the prestige of the teaching profession suffer.
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CONCLUSION

As the goal of this dissertation defines, I have compared the democratic and
authoritarian periods of 20" ¢. Latvian history and identified the manipulations
of history teaching peculiar to each political regime that resonated not only in
the field of pedagogy, but society in general. Comparison of history teaching
during the periods of authoritarian and democratic regimes serves to identify
practices used by authoritative regimes when teaching national history. Results
of this research lead to several conclusions.

The Latvian experience over the course of the 20% c. reveals that periods of
extreme political change are often accompanied by the revision of history, which
is reflected in history teaching in schools. History curriculum changed to reflect
the shift in power resulting in the marginalization, vilification, or deletion of the
previous regime’s heroes, myths, etc. Under the new regime, history includes the
criticism and denigration of the previous regime, and a new, official history with
new heroes and new interpretations is created. The consequences of authoritarian
rule and associated control and threats can change teachers” perspectives leading
to lasting detrimental effects on teacher self-esteem, even after the establishment
of democracy.

Research into independent Latvia during the 1920s and 1930s, as well as
after 1991 reveals that, along with the creation of a national state, interest in
a national history and presentation of that history develops. Because previous
teaching practices were no longer considered acceptable, methodological
practice from abroad is adopted, for example, progressive methods used during
the 1920s and 1930s and books from the West after 1991, or positive examples
of methods used previously are re-examined, such as history teaching practice
from the 1920s and 1930s after regaining independence in 1991.

Analysis of history teaching in Latvia under authoritarian rule reveals that
under authoritarianism, the teaching of history falls under strict state control, and
can be controlled by the authoritarian leader, as occurred both under Ulmanis
and Stalin. The leader assumes the role of the father’ or guardian of the nation
claiming sole responsibility for the creation of a national history. Although these
leaders are not usually professional historians, their interpretation of history is
often considered the ‘gospel truth’ and may not be challenged or criticized.

Authoritarian regimes assign to history the task of propaganda that supports
and glorifies the foundation and continued existence of the regime with focus on
the celebration of the current nation and its rulers. As a result, history becomes
not just a teachable subject, but also a propaganda tool that can create cynicism
towards history teaching and learning.
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Both literature analysis and interviews with teachers reveal that one of the
functions of the teacher is primarily the medium of the power structure of the
ruling order. After political change, the new order traditionally is suspicious of
teachers as they are products of the old order having studied and/or taught under
the previous regime. This is usually sufficient to view teachers as unreliable. This
mistrust results in subjection of teachers to strict controls, often including the
use of fear that ultimately leads to reduction of teachers’ self-worth and level of
teacher prestige in society.

Analysis of history textbooks and curricula reveals the importance of the
role of the hero in history. Interviews reveal that in democracies, heroes are
equally recognized as such not only ‘officially’ in society, but also ‘unofficially’
at home or among friends. Sources reveal that authoritarian regimes take this
further and acknowledgement of heroes becomes idolization and glorification.
Historical figures embody or are reflected in the leaders of authoritarian regimes.
In occupied or colonized nations, this usually includes the official devaluation,
deletion, and marginalization of the occupied or colonized nations heroes and
leaders. As a result, local figures of importance are pushed aside along with
associated societal values. However, it should be noted that hero worship is not
solely the hallmark of authoritarianism. Research by several authors reveals that
this also occurs in democracies where power is concentrated with the president,
royalty, or religious leaders.

Soviet era sources and interview analysis reveals a separation of roles under
this regime - the propaganda of the regime assumes a missionary role bringing
light to the people, but results in the indigenous people identifying themselves
as victims. This creates feelings of helplessness and lack of self-worth sometimes
resulting in deference to and identification with the foreign ruling order. This
situation can continue even after the re-introduction of democratic rule.

The research also reveals differences in teaching methods in authoritarian and
democratic systems. The practice of collecting oral histories and autobiographies
is an accepted method of historical research. While democratic systems do not
inhibit the use of such methods, authoritarian regimes control this method.
In the case of Soviet Latvia, oral histories were restricted to Red Riflemen and
veterans of “The Great Patriotic War”, and others equally politically acceptable.
Under distinct authoritarian rule, such as that of Ulmanis and Stalin, teachers
are not allowed to experiment resulting in a decidedly conservative teaching
process.

This research also indicates, that in the field of the history of pedagogy,
study of internal factors, which motivate teachers, such as fear, may be difficult
to outwardly observe. However, each individual teacher chooses teaching aspects
upon which to focus as determined by the needs of the individual teacher, or the
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needs of the pupil as interpreted by the teacher. These needs are determined by
the political system in which teaching takes place.

Sources reveal that language plays a major role in history teaching. Under
authoritarianism, language is controlled and regulated, a practice used most
vividly during Stalin’s totalitarian regime. The use of Russian under Soviet
totalitarianism legitimized the formulation and acquisition of the “correct”
version of history, particularly phrases that were demagogic or belittling in
nature. Language is an important component of national identity, and the official
language of history may have influenced Latvian national identity.

Several identifiers describe nationalistic history teaching under authoritarian

regimes, the most significant of which are:

1. The aims of history teaching are essentially dehumanizing and designed
to strengthen the status quo by propagandizing the ruling order and
its heroes at the expense of the interests and ideals of the individual
citizen,

2. History curriculum is changed resulting in the marginalization or
deletion of the heroes and history of certain groups based upon social
or ethnic identity, and replaced with new, glorified heroes,

3. The teacher is a passive transmitter of ideologically correct information
and is the medium through which transmission of the official version of
history takes place,

4. Curriculum and textbooks are strictly controlled under authoritarianism,
but teachers have relative freedom with regard to teaching methods.
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Table 1

Comparison of significant characteristics of history teaching in democracies
and authoritarian regimes

atmosphere of
fear

Authoritarianism Democracy
HIStf)rlc Ulmanis autho- Stalin totali-
period ritarian regime tarian regime 1918-1934 1991-2008
1934-1940 1945-1954
History teaching components
Concept « unified « unified » democratic « democratic
« nationalistic o Sovietization o cultural o cultural
« hero worship « hero worship diversity diversity
« leadership cult |« leadership cult | ¢ national « European-
o propaganda of | e propaganda of based
ruling order ruling order
Teaching « develop national |e raise Soviet « develop « develop civic
goals identity citizens and national responsibility
- raise national- patriots in spirit | identity « facilitate
and civic- of Marxism- « raise citizens development
minded citizens Leninism- « teach national of citizen
« teach Latvian Stalinism interpretation identity in
interpretation of |* teach Marxist- of Latvian democratic
history Leninist- history and civic
« create patriots Stalinist society
interpretation of
Latvian history
Curriculum |« nationalistic o chauvinistic « national « neutral
« xenophobic
Organization |« state regulated « state regulated « democratic, « democratic,
and methods |. formalist o formalist based on based on
principles of principles of
humanism humanism
Teaching « government o government « variety of o variety of
materials approved, approved, history history
restricted restricted textbooks textbooks
authorship of authorship « written, oral o written,
history textbooks |  of history historic records | oral historic
« written, oral textbooks records
historic records |« state sanctioned
historic records
Teacher o transmitter of o transmitter of o teacher- o teacher-
position official history official history experimenter experimenter
« control over o strict control
teaching over teaching in
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Outline of Outcomes

1. Modern democratic societies stress the inclusion of all social groups in the
telling of a nation’s history. Under authoritarian rule, teachers and pupils are
clearly told who represents ‘the self” and ‘the other’

2. Totalitarian rule can create two cultures in history teaching - official and
unofficial. Official history taught in schools offers the ideologically acceptable
and abbreviated interpretation of history in which heroes are politicians/
political leaders and/or representatives of foreign cultures. Unofficial history
heard in the private sphere, results in the ‘folklorization’ of Latvian history,
which allowed many Latvians to maintain their sense of national identity
under foreign totalitarian rule.

3. The goals of history teaching under authoritarianism are essentially
dehumanized and designed to strengthen the power of the ruling order at
the expense of the interests and ideals of the individual citizen:

1. The first goal is the development of patriotism or nationalism with the
assistance of history. Officially this means obedience to the state, led by
the authoritarian leader, the ‘father’ of the nation.

2. The second goal is to create a world view based on a unified system -
one nation, one leader, one history (one correct version of history)
grounded in one correct theory.

3. The final goal supports the purpose of the propaganda of the existing
regime through the legitimization and glorification of its order.

4. 'The role of the teacher differs in democracies and authoritarian regimes.
Under democratic rule, teachers can be active participants in the creation of
the historic process. Under authoritarianism, the function of the teacher is
primarily as passive mediator between the ruling order and pupils, parents,
and others and transmitter of the officially sanctioned and ideologically
correct version of history.

5. 'The more authoritarian the regime, the narrower the scope and choice of
history textbooks and the narrower the authorship of these books. Under
Soviet totalitarianism, the learning process centred around one officially
accepted textbook for each grade and each subject, including history.

6. Curriculum and textbooks are strictly controlled under authoritarianism,
but teachers have relative freedom with regard to teaching methods.
During Soviet occupation, history as a subject was uniform, and teachers
had virtually no access to materials created during the interwar period or
foreign sources. Inspired teachers who taught general history strove to find
materials and methods that would make lessons more interesting for the
pupils resulting in methodological developments within Latvia.
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Presentation of Research Results

Presentations at international and local conferences

1. Pasaules Latvie$u zinatnieku 1. Apvienotais Pasaules latvie$u zinatnieku 3.
un Letonikas 4. kongress ,,Zinatne, sabiedriba un nacionala identitate”. Riga,
October 2011.

Presentation Vestures macisana un skolotaju sagatavosana Latvija Stalina totalita-
ra rezima apstaklos in press in ,,Izglitiba izaugsmei: pagatne, tagadne un nakotne”

2. Latvijas vésturnieku I kongress. Riga, September 2011.

Presentation: Véstures macisanas loma Latvijas nacionalds identitates veidosana
starpkaru perioda.

3. Teachers’ Life Cycle from Initial Teacher Education to Experienced Professional :
36" Annual Conference of the Association for Teacher Education in Europe.
Riga, August 2011.

Presentation The Politicization of Teacher Candidates in the USSR - a case study
of Liepaja Pedagogical Institute submitted for publication.

4. Transitions, Visions and Beyond : 9th Baltic Conference in Europe. Sodertérn
University, Stockholm, June 2011.

Presentation: Global Economic Crisis — The cost on the Latvian education system
to be submitted for publication in Journal of Baltic Studies.

5. Histories of Education Summer School Conference for European Postgraduate
Students. University of Birmingham, UK, June 2011.

Presentation: Teaching History in the Soviet Union - testimony on the intrusion
of power.

6. LU 69. konference. Zindatnu vésture un muzejniecibas sekcija. Riga, January 2011.
Presentation Preparation of History Teachers at the University of Latvia Under
Authoritarianism, 1934-1954 submitted for publication in Scientific Papers
University of Latvia, History of Sciences and Museology.

7. The Word: Aspects of Research, Liepaja University 15" International Conference :
December 2010.

Presentation: Writing Reflections In Post-Soviet Higher Education - The Gap
Between Knowledge And Practice.

8. Association for Teacher Education in Europe (ATEE). Riga, May 2010.
Presentation: Teaching History in the Soviet Union - testimony on the intrusion
of power revisited.

9. Teacher Education in the XXI Century: Changes and Perspectives. Siaulai
University, Lithuania, November 2009.

Presentation: Truth and Fiction in Latvian History Teaching During the Stalin Era.
10. 12" Meeting of the Internationale Gesellschaft fiir historische und systematische

Schulbuchforschung. Belgrade, Serbia, October 2009.

Presentation: Historical Memory and Citizenship - Latvian identity in crisis.
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11. Association for Teacher Education in Europe (ATEE). Riga, May 2008
Presentation: Teaching History in the Soviet Union - testimony on the intrusion
of power.

12. 11™ Meeting of the Internationale Gesellschaft fiir historische und systematische
Schulbuchforschung. Ypres, Belgium, October 2007.

Presentation: Representations of The Self and The Other in Latvian History Text-
books.

13. Children’s Identity and Citizenship in Europe (CICE). Riga, May 2006.
Presentation: The rewriting of Latvian history — an overview of the educational
journal Soviet Latvian School.

Publication: Proceedings of the eighth Conference of the Children’s Identity and
Citizenship in Europe Thematic Network. London, 2006, p. 693-700.

Published papers

1. Abens, A. (2011). Historical Memory and Citizenship - Latvian identity in
crisis. Sumadijski anali 5(6). Kragujevac: Istorijski arhiv Sumadije Kragujevac,
p. 192-202.

2. Abens, A. (2010). Didactics of History Teaching Under Totalitarian and
Democratic Regimes In Latvia: How Much Has Changed In Fifty Years?
RTU zinatniskie raksti. Humanitaras un socialas zinatnes. 8. sérija. Riga: RTU,
p. 41-48.

3. Abens, A. (2010). Teaching History in the Soviet Union - testimony on the
intrusion of power. In: Teacher of the 21 Century: Quality education for quality
teaching — Association for Teacher Education in Europe (CD-ROM). Riga: ATEE,
LU, p. 545-552.

4. Abens, A. (2009). “The Self’ and ‘The Other’ in Latvian History Textbooks.
In: Auf der Suche nach der wahren Art von Textbiichern, Bad Heilbrunn,
p. 185-191.

5. Abens, A. (2006). The Rewriting of Latvian History — an overview of the edu-
cational journal Soviet Latvian School. In: A. Ross (Ed.). Citizenship Education:
Europe and the World, Part 1 (CD-ROM). London: CICE.

Other publications and presentations

1. Kraze A., Kestere I, (Eds.). (2009). A.Abens (English text editor). History of
Education and Pedagogical Thought in the Baltic Countries up to 1940: an Over-
view. RaKa, 416 p.

2. World Federation of Free Latvians [PBLA] un Latvian State Archives confer-
ence Trimda, Kultira, Nacionala Identitate, Riga, October 2004.
Presentation: Kapéc mes vairs nerundjam latviski?

Publication: Konferences Trimda, Kultiira, Nacionald Identitate referatu krajums,
Riga, 2004, p. 164-171.
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3. Association for the Advancement of Baltic Studies (AABS), Toronto, Canada,
June 2004.

Presentation: Changing profile of parents and students in a Latvian Heritage
school - a twenty-five year follow up.

Participation in research projects

Contract for University of Latvia research project (led by asst. prof. Z. Rubene)
Totalitarisma vertibu implikacijas postpadomiju izglitibas telpa [Implications of
totalitarian values in post-Soviet education], July 2008.
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