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Anotacija

ST petijuma mérkis bija izpétit saistibas starp dazadiem pusaudzu Es-koncepcijas aspektiem
un dazadam sociala statusa dimensijam skolas klasé un tuvu draugu grupa.

Tika atklats, ka pastav pozitivas sakaribas 1) starp savu fizisko sp&ju un iemanu pasuztveri
un socialo priekSrocibu, uztveramo popularitati un socialo dominanci; 2) starp sava fiziska izskata
pasSuztveri un uztveramo popularitati un socialo dominanci; 3) starp pasuztveri attiecibas ar pretgjo
dzimumu un uztveramo popularitati un socialo dominanci; 4) starp pasuztveri attiecibas ar savu
dzimumu un socialo prieksrocibu, uztveramo popularitati un socialo dominanci; 5) starp pasuztveri
matematikas joma un uztveramo popularitati; 6) starp pasuzveri skola kopuma un socialo iespaidu,
uztveramo popularitati un socialo dominanci; 7) starp visparigo pasveértejumu un socialo dominanci.

Tika konstatéts, ka sociala dominance vislabak prognozeé savu fizisko sp&ju un iemanu, sava
fiziska izskata paSuztveri, pasuztveri attiecibas ar savu dzimumu, paSuztveri skola kopuma, ka art
visparigo pasveérte§jumu. Sociala dominance un uztverama popularitate vislabak prognozeé pasuztveri
attiecibas ar pret€jo dzimumu. Uztverama popularitati vislabak prognozeé pasuztveri matematikas
joma.

Tika atklats, ka pusaudziem ar dazadu socialo stavokli gan tuvu draugu grupa, gan tada
socialaja tikla, ka skolas klase, pastav atSkiribas fiziskaja un socialaja Es-koncepcijas. Pusaudziem
ar dazadu centralitati skolas klasg, atSkiribas arT paradas akad@miskaja Es-koncepcijas.

Atslegas vardi: Es-koncepcija, socialais statuss, sociala prieksrociba, socialais iespaids,
uztverama popularitate, sociala dominance, centralitate.
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Visparigais darba raksturojums

Es-koncepcija tiek atzita par vienu no svarigakajiem konstruktiem psihologija. Pozitiva Es-
koncepcija ir gan personibas attistibas vélamais merkis, gan svarigs psihologiskas veselibas un
socialas funkcionéSanas faktors. Sakara ar Es-koncepcijas nozimigumu dazadas dzives sferas,
pozitivas Es-koncepcijas attistibu uzskata par vienu no svarigakajiem psihologu un pedagogu
profesionalas darbibas mérkiem.

Daudzas pasaules valstis, tai skaita arT Latvija, nozimigs misdienu izglitibas uzdevums ir
harmoniskas personibas veidoSana un tas attistibas veicinasana. Savukart, pozitiva Es-koncepcija ir
stabilas identitates un harmoniskas personibas pamats. Tadel svarigi ir pétit bé&rnu un pusaudzu
pozitivas Es-koncepcijas veidoSanas un attistibas avotus, mehanismus un nosacijumus. Lidz ar to,
Es-koncepcijas pétiSana ir 1pasi aktuala pusaudzu vecuma, kad sevis apzinaSanas (Vigotskis, 1984),
identitates veidosana (Erikson, 1950; 1968) un Es-koncepcija (Harter, 1999, 2006; Rosenberg, 1965)
klast par centralajiem personibas attistibas uzdevumiem.

Es-koncepcijas galvenais veidoSanas avots ir mijiedarbiba ar apkartgjiem un 1pasi nozimigu
citu verte§jumi (Harter, 1999; Marsh, 2007; Shavelson, Hubner, & Stanton, 1976). Pusaudzu vecuma
1pasi nozimigi ir vienaudzi (Ausubel, 2002; Harter, 1999; Rosenberg, 1965). Tas socialais stavoklis,
kuru pusaudzis iepem vienaudzu grupa, ka ari ar So stavokli saistitds ceribas, novertgjosa
atgriezeniska saite no vienaudziem, kliist par vina pasrefleksijas objektu, kas radis atspogulojumu
vina priekSstatos par sevi, t.i. Es-koncepcija. Svariga vide, kur pusaudzis nodibina attiecibas ar
vienaudziem, apvienojoties draudzigas grupas, un ienem socialo statusu, ir skolas klasé. (Brown,
1990; Harter, 1990). Nemot véra, ka Es-koncepcija, kura veidojas pusaudzu vecuma, nosaka
pusaudza attistibu un klust par Es attistibas pamatu nakotné talakaja dzive, pusaudza Es-koncepcijas
pétiSana saistiba ar socialo statusu klas€ ir aktuala, jo atklaj svarigas Es-koncepcijas attistibas
likumsakaribas.

Pusaudzu Es-koncepcijas pétiSana saistiba ar socialo statusu skolas klase ir zinatniski aktuala
1pasi miisdienas, kad rodas un strauji attistas jaunie pusaudzu socialie tikli un saskarsmes un
mijiedarbibas veidi. Skoléni lielako dalu laika pavada skolas klasé reala mijiedarbiba ar saviem
klasesbiedriem. Lidz ar to, pusaudzu saskarsmes nozimiga dala notiek virtualaja pasaulé (blogos,
forumos, majaslapas, Catos), kur pusaudzis salidzinajuma ar realo mijiedarbibu var vieglak iegiit un
pat pieskirt sev vélamo statusu. Tapéc ir svarigi pétit, kadi realas, ,,dzivas” saskarsmes un attiecibu
aspekti ir noztimigi Sodien pusaudzu Es-koncepcijas attistibai.

AtseviSkos pétijumos tika pétita pusaudzu Es-koncepcijas un vinu sociala statusa saistiba.
Tomer Sajos petijumos pétnieki piever§ uzmanibu saistibai starp kaut-kadu vienu Es-koncepcijas
aspektu (visbiezak visparigo pasvertejumu) un kaut-kadu vienu atseviSsku sociala statusa dimensiju
(visbiezak sociometrisko statusu klasg€). Jautajums par to, ka ir saistitas dazadas pusaudza statusa
dimensijas (t.1. sociometriskais statuss, uztverama popularitate un sociala dominance) un dazadi vina
Es-koncepcijas aspekti (visparigais paSvertejums, fiziskais, akadémiskais, emocionalais, socialais
Es-aspekti), lidz galam nav skaidrs. Paliek arT neskaidrs, kads ir katras sociala statusa dimensijas
ieguldijums dazadu Es-aspektu prognozeéSana. V&l mazak ir zinams par Es-koncepcijas Tpatnibam
pusaudziem ar dazadu socialo statusu (centralitati) tuvu draugu grupas skolas klases ietvaros.

Tadgjadi, atspogulojot promocijas darba p&tijuma aktualitati, jaatzimé, ka lidz Sim nav veikts
neviens komplekss pétijums par saistibam starp pusaudzu daudzveidigiem Es-koncepcijas aspektiem
un daudzveidigam sociala statusa dimensijam skolas klases ietvaros. Saja zina §is pétfjums paplagina
un padzilina izpratni par pusaudzu Es-koncepcijas saistibu ar vinu socialo statusu gan formalas, gan
neformalas vienaudzu grupas.

Zinatniska novitate. Petjjuma zinatniska novitate ir saistita ar to, ka lidz Sim pilniba nav
analiz€tas saistibas starp pusaudzu daudzveidigiem Es-koncepcijas aspektiem un daudzveidigam
sociala statusa dimensijam skolas klases ietvaros. P&tijuma zinatniska novitate ar ir saistita ar to, ka
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§1 darba ietvaros tika adaptéta viena Iidz $im Latvija neizmantota metodika Es-koncepcijas izp&tei -
Pasraksturojuma aptauja II (Marsh, 1990), ka ari Cetri sociala statusa mériSanas instrumenti -
sociometriska procediira (Coie, Dodge, & Coppotelli, 1982), vienaudzu nominacijas procediira
(Parkhurst & Hopmeyer, 1998), paru salidzinasanas procedira (Axelrod, 2000) un Sociali
kognitivas kartes metode (Cairns, Perrin, & Cairns, 1985).

Pétljuma mérkis ir izpétit saistibas starp dazadiem pusaudzu Es-koncepcijas aspektiem un
sociala statusa dimensijam skolas klases ietvaros. Lai sasniegtu So mérki tiek izvirziti $adi
uzdevumi: 1) analizét Es-koncepcijas un tas attistibas mehanismu izpratni zinatniskaja literatiira,
ietekmigakas teorijas, ka ari empiriskos pétijumus par pusaudzu Es-koncepcijas attistibas
likumsakaribam un sociala statusa lomu taja; 2) izstradat p&tjjuma projektu; 3) adaptét p&tijuma
instrumentus Es-koncepcijas un sociala statusa izpétei; 4) ievakt datus, veikt datu apstradi un
analizi; 5) veikt rezultatu interpretaciju, aprakstit petijuma rezultatus atbilstosi izvirzitajiem p&tijuma
jautajumiem.

Pétijjuma pamatjautajumi

1. Kadas ir sakaribas starp dazadam sociala statusa dimensijam skolas klasgé (t.i. sociala
prieksrociba un socialais iespaids, uztverama popularitate un sociala dominance) un Es-
koncepcijas aspektiem (visparigais pasvertejums, fiziskais, akadeémiskais, emocionalais,
socialais Es-aspekti)?

2. Kadas sociala statusa dimensijas skolas klas€ vislabak prognozg katru no Es-koncepcijas
aspektiem?

3. Vai pastav Es-koncepcijas atSkiribas pusaudziem ar dazadu centralitati tuvu draugu
grupa un skolas klase? Ja pastav, tad kadas?

Petijuma papildu jautajums
Vai adaptetas Es-koncepcijas aptaujas un adapt€to sociala statusa merjjuma instrumentu
versijas atbilst psihometrisko kritériju prasibam?

Petijjuma priekSmets: Es-koncepcija, socialais statuss, sakaribas starp Es-koncepcijas
aspektiem (visparigais pasveértéjums, fiziskais, akadémiskais, emocionalais, socialais Es-aspekti) un
sociala statusa dimensijam skolas klases ietvaros (sociala priekSrociba un socialais iespaids,
uztverama popularitate, sociala dominance), Es-koncepcijas Tpatnibas pusaudziem ar dazadu
centralitati tuvu draugu grupa un skolas klase.

Pétijjuma metode

Dalibnieki

P&tijuma dalibnieki ir Rigas ar krievu macibu valodu visparizglitojoSo skolu 9.klasu skoléni
vecuma no 14 lidz 17 gadiem (M = 15,10, SD = 0,46), gan z&ni (49,5%), gan meitenes (50,5%).
Kopgjais pétijuma respondentu skaits ir 297 cilveéki. Kopuma pétijuma piedalijas 15 klasu skoléni.

Instrumenti

Pusaudzu Es-koncepcijas izpétei tika izmantota Pasraksturojuma aptauja II (Self Description
Questionnaire II, SDQII, Marsh, 1990c; adapteta §1 pé€tfjuma ietvaros). Sociometriska statusa
mérisanai tika izmantota sociometriska procediira (Coie, et al., 1982; adapteta $1 petijuma ietvaros).
Uztveramas popularitates merisanai tika izmantota vienaudzu nominacijas procediira (Parkhurst &
Hopmeyer, 1998; adaptéta $1 pétijuma ietvaros). Socialas dominances mérisanai tika izmantota paru
salidzinasanas procedira (Axelrod, 2000; adaptSta §1 p€tijuma ietvaros). Savukart, tuvu draugu
grupu identific€Sanai un centralitates tuvu draugu grupa un skolas klasé mériSanai tika izmantota
Socialas kognitivas kartes metode (Social Cognitive Map, SCM, Cairns, et al., 1985; adapteta §1
pétijuma ietvaros), un datora programma SCM version 4.0 (Leung, 1998a, b).



Procediira

Dati ievakti 2011.gada. PiedaliSanas pétijuma bija brivpratiga. P&tijuma dalibniekiem tika
garant€ta sanemtas informacijas konfidencialitate. Petijums tika veikts frontali atseviski katra klase
audzinasanas stundas ietvaros.

Datu apstrades un analizes metodes

Datu apstradé izmantota SPSS programmas 18.0 versija. Galvenas statistiskas metodes:
Pirsona korelacijas koeficients, regresiju analize, MANOVA, ANOVA, Post-hoc testi.

AizstaveSanai izvirzitas tezes
1. Pusaudzu fiziskas Es-koncepcijas aspekti ir saistiti ar noteiktam sociala
statusa dimensijam skolas klase:

a) pastav pozitivas sakaribas starp savu fizisko sp&ju un iemanu pasuztveri un tadam sociala
statusa dimensijam, ka sociala prieksrociba, uztverama popularitate un sociala dominance;

b) pastav pozitivas sakaribas starp sava izskata paSuztveri un tadam sociala statusa
dimensijam, ka uztverama popularitate un sociala dominance.

2. Pusaudzu socialas Es-koncepcijas aspekti ir saistiti ar noteiktam
sociala statusa dimensijam:

a) paSuztvere attiecibas ar pret€jo dzimumu ir pozitivi saistita ar uztveramo popularitati un
socialo dominanci;

b) paSuztvere attiecibas ar savu dzimumu ir pozitivi saistita ar socialo prieksrocibu,
uztveramo popularitati un socialo dominanci.

3. Pusaudzu akademiskas Es-koncepcijas aspekti ir saistiti ar noteiktam sociala statusa
dimensijam:

a) paSuztvere matematikas joma ir pozitivi saistita ar uztveramo popularitati;

b) pasuztvere skolas priekSmetos kopuma — ar socialo iespaidu, uztveramo popularitati un
socialo dominanci.

4. Pastav pozitiva sakariba starp vispargju Es-koncepciju (visparigais pasverté§jums) un
socialo dominanci.

5. Sociala dominance vislabak prognozg fizisko Es-koncepcijas aspektu: savu fizisko
sp&ju un iemanu un sava izskata paSuztveri.

6. Attieciba uz socialo Es-koncepcijas aspektu, vislabak pasuztveri attiecibas ar pret&jo
dzimumu lauj prognoz€t uztverama popularitite un sociala dominance. Savukart
pasSuztveri attiecibas ar savu dzimumu vislabak lauj prognozet sociala dominance.

7. Uztverama popularitate ir vienigais nozimigais prognozetajs pasSuztverei matematikas
joma. Savukart sociala dominance lauj vislabak prognozet vispargjas akadeémiskas Es-
koncepcijas raditajus.

8. Sociala dominance prognoze visparigo pasvertejumu.

9. Pusaudziem ar dazadu socialo stavokli gan tuvu draugu grupa, gan tada socialaja
tikla, ka skolas klase, pastav atskiribas fiziskaja un socialaja Es-koncepcijas. Pusaudziem
ar dazadu centralitati skolas klasg, atSkiribas ar1 paradas akadémiskaja Es-koncepcija:

a) pusaudziem ar periférisko/izoléto stavokli tuvu draugu grupa savu fizisko sp&u un
iemanu pasuztvere ir mazak pozitiva neka pusaudziem ar nuklearo un sekundaro stavokli vienaudzu
grupa; tadas pasas atSkiribas pastav starp pusaudziem ar periferisko/izoleto stavokli skolas klasé un
pusaudziem ar nuklearo un sekundaro stavokli skolas klasg;

b) fiziskas Es-koncepcijas atskiribas attieciba uz savas fiziskas pievilcibas uztveri paradas
starp pusaudziem ar nuklearo stavokli vienaudzu grupa un pusaudziem ar periférisko/izoléto stavokli
vienaudzu grupa: nukleari pusaudzi pozitivak uztver savu arieni un augstak noverté savu pievilcibu,
neka periferiskie/izolétie pusaudzi,



c) pusaudzi ar nuklearo stavokli tuvu draugu grupa salidzinajuma ar pusaudzZiem ar
sekundaro stavokli vienaudzu grupa uztver sevi pozitivak attiecibas ar pret€jo dzimumu; identiskas
atSkiribas tika konstat€tas starp pusaudziem ar nuklearo un sekundaro stavokli skolas klasg;

d) neatkarigi no ta, vai tas ir pusaudZa centralitates limenis vienaudzu grupa vai skolas
klasg, salidzinajuma ar sekundarajiem un periferiskajiem/izolétajiem pusaudziem, pusaudziem ar
nuklearo stavokli pasuztvere attiecibas ar savu dzimumu ir pozitivaka;

e) pusaudziem ar nuklearo stavokli skolas klas€ pasuztvere matematikas joma ir pozitivaka,
neka sekundarajiem pusaudziem.

Promocijas darba rezultatu aprobacija
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Promocijas darba saturs
Teoretiska dala

Promocijas darba tika novertéta pusaudzu Es-koncepcijas un vinu sociala statusa klasé un
tuvu draugu grupa savstarpgja saistiba. Promocijas darba teor&tiskaja dala tika apliikoti Sie mainigie,
ka art lidz §im veiktie petijumi par to savstarp&jo saistibu.

Es-koncepcijas jedziena analize

Es-koncepcija tika atzita (Mischel & Morf, 2003) par vienu no senakajiem un vienlaikus
daudzveidigi interpretgjamajiem konstruktiem. P@&tnieki atzimé saistitu ar Es-fenomenu
terminologijas ,,parpilnibu” un Es-koncepcijas jédziena interpretacijas neviennozimigumu (Harter,
1999; Hattie, 1992; Rosenberg, 1986; Wylie, 1974, 1979), ka ar1 Es-koncepcijas modelu
daudzveidibu (Byrne, 1984; Hattie, 1992; Marsh, 2007).

Pie pirmajam vissvarigakajam teorijam, kuras tika aplikots cilvéka ,,Es” fenomens, un kuras
liela méra ir ietekmé&jusas Es-koncepcijas jédziena misdienu zinatniskaja izpratni, var attiecinat
V.Dzeimsa patibas teoriju (James, 1890), C.Kilijas ,atspogulota Es” teoriju (Cooley, 1902),
Dz.Mida patibas teoriju (Mead, 1934), G.Olporta propriuma teoriju (Allport, 1955), K.Rodzersa
fenomenologisko teoriju (Rogers, 1959).

Bitisku ieguldijumu Es-koncepcijas jédziena miisdienu izpratn€ ir devusas jaunakas teorijas:
M.Rozenberga (Rosenberg, 1965, 1986) Es-koncepcijas jeb Es-tela teorija, R. Savelsona,
Dz. Hubnera un G. Stentona (Shavelson, et al., 1976) Es-koncepcijas teorija, S.Harteras (Harter,
1983, 1999) Es-sisteémas teorija, H.Markusas (Markus & Nurius, 1986, 1987) Es-shému teorija,
T.Higginsa (Higgins, 1987) Es-atskiribu teorija. Katra no $§im teorijam piedava savu Es-koncepcijas
jédziena definiciju.

Es-koncepcija tiek defingta ka uztveres un refleksijas objekts, proti, to individualo domu un
jutu kopums, kas attiecas uz sevi pasu ka objektu (Rosenberg, 1986), cilvéka paSreprezentaciju
vertgjosais komponents (Harter, 1999), paSkonceptualizacijas (Higgins, 1987), kognitivi apkopojumi
par pasa Es jeb Es-shému (Markus & Nurius, 1986, 1987), cilvéka pasuztvere (Shavelson, et al.,
1976). Analizgjot teorijas Es-koncepcijas definicijas, kuras tiek izmantotas miisdienu Es-koncepcijas
pétijumos, var secinat, ka par Es — koncepcijas teoriju kopigu raksturigu ipatnibu kluva jédzienu
,Bs—ka-subjekts” un ,,Es-ka-objekts” izskirSana. Sekojot V.DzZeimsa prieksSstatiem, Es-koncepcijas
teorétiki uzsvera, ka Es-koncepcijas konstrukts attiecas uz Es—ka-objektu. Apkopojot Es-koncepcijas
jédziena musdienu izpratni, var arT secinat, ka Es-koncepcijas definicija tiek akcent€ts kognitivais
aspekts (kognitivais saturs).

Vairaku jaunu Es-koncepcijas pétijumu sakumu veicinaja Es-koncepcijas definicijas un
modela ievieSana, ko izstradaja R. Savelsons, Dz. Hubners un G. Stentons (Shavelson, et al., 1976).
R.Savelsons un lidzautori izstraddja Es-koncepcijas teorétisko definiciju, integréjot daudzu Es-
koncepcijas definiciju galvenas Ipatnibas. Es-koncepcija tika defingta ka cilvéka paSuztveres, kuras
veidojas caur pieredzi un vina vides interpretaciju. Ipasi $Is paSuztveres ietekmé ,,nozimigo citu”
noveértejumi, pastiprindSana un atribiicijas attieciba pret paSa uzvedibu. Es-koncepcija ir cilvéka
pasuztvere, kas iek]auj sevi apraksto§o un novért&joso aspektus. ST promocijas darba ietvaros Es-
koncepcija tiek definéta saskana ar R. Savelsona, Dz. Hubnera un G. Stentona teoriju.
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Salidzinot Es-koncepcijas definicijas un Es-koncepcijas biitibas izpratni dazadas teorijas, var
secinat, ka kopuma Es-koncepcija ir saprotama ka zinasanu par sevi un sevis vértg§jumu kopums. Es-
koncepcijas definiciju analize atklaja Es-koncepcijas biitibas izpratnes lidzibas, 1pasi tuvibu starp
M.Rozenberga, R.Savelsona un Iidzautoru un S.Harteras prieksstatiem: 1) M.Rozenberga,
R.Savelsona un lidzautoru un S.Harteras vispariga pa$veértéjuma biitibas lidzigu interpretaciju, 2)
R.Savelsona un lidzautoru un S.Harteras fokus&$anas uz pasuztveri atseviskas jomas. Sis lidzibas
atklaj iesp€ju izmantot, analiz€t un salidzinat uz $m teorijam balstitus Es-koncepcijas p&tijumus.

Es-koncepcijas struktiira un tas modeli

Literatiiras analize lauj secinat, ka Es-koncepcija attiecas uz izzinamo Es ka uztveres un
refleksijas objektu. Liela zinatnieku interese ir saistita ar to, ka var sistematizet §is pasuztveres, t.i.,
Es-koncepcijas struktiiru: aspektus un to organizaciju. Sakara ar to liela uzmaniba tiek pieversta Es-
koncepcijas modelu izstradasanai. Psihologiskas literatiiras analize lauj konstatét, ka Es-koncepcijas
struktiira tiek aplikota divu tas pétiSanas tradiciju —,,viendimensionalas un daudzdimensionalas
perspektivas” — skatfjuma (piem., Hattie, 1992; Marsh, 2007).

Atbilstosi ,,viendimensionalajai perspektivai” un ta ietvaros veiktajiem pétjjumiem
(Coopersmith, 1967; Rosenberg, 1965, 1986; Winne, Marx, & Taylor, 1977) Es-koncepcija ir vai nu
viendimensionals konstrukts, vai art Es-koncepcijas struktiira ietver dazus noteiktus komponentus.
Tomer Es-koncepciju ir iespgjams un arT nepiecieSams reprezentét ar vienu visparinatu dimensiju.
Atbilstosi ,,daudzdimensionalajai perspektivai” (Jersild, 1952; Bugental & Gunning, 1953; Bugental
& Zelen, 1950; Marsh, 1990a, 2007; Marsh & Shavelson, 1985; Marx & Winne, 1980; Montemayor
& Eisen, 1977; Soares & Soares, 1982) Es-koncepcija ietver dazadus Es-aspektus un Es-koncepcijas
struktiiras pétisana tiek uzsverta nepiecieSamiba nemt vera visus atbilstoSos strukturalos Es-
koncepcijas komponentus.

ST promocijas darba ietvaros pusaudzu Es-koncepcijas pétisana saistiba ar socialo statusu klasé
un tuvu draugu grupa tiks pielietots H.MarSa un lidzautoru daudzdimensionalais Es-koncepcijas
modelis, saskana ar kuru Es-koncepcija ietver sevi gan visparigo pasvert§jumu, gan fizisko, socialo,
emocionalo un akadémisko Es-aspektu, t.i., paSuztveres attiecigajas jomas.

Pirmkart, Sis modelis tika izstradats, pamatojoties uz Es-koncepcijas teoretisko modeli: ka
sakotngju teorétisko modeli H.Mar§s un Iidzautori izmantoja R.Savelsona, Dz.Hubnera un
G.Stentona Es-koncepcijas modeli. Otrkart, H.MarSa un Iidzautoru Es-koncepcijas modelis ir
empiriski parbaudits. Treskart, Sis modelis ir daudzdimensionals. Ceturtkart, Sis modelis labi
apraksta Es-koncepcijas struktiiru: gan aspektus, gan to organizaciju, t.i., sakaribas starp tiem. Un
visbeidzot, §is modelis atspogulo, ka Es-koncepcijas struktiira (saturs un aspektu organizacija)
mainas atkariba no vecuma.

Gan R.Savelsona, Dz.Hubnera un G.Stentona teorija, gan H.MarSa un lidzautoru, ka ari citu
zinatnieku pétjumi lauj secinat, ka Es-koncepcija attistdas un mainas dzives gaitd. Viens no
svarigakajiem uzdevumiem ir Es-koncepcijas veidoSanas un attistibas petisana.

Es-koncepcijas veidoSands un attistiba ontogenézé

Es-koncepcija veidojas jau loti agra vecuma (Marsh, Debus, & Bornholt, 2005). Kognitivas Es-
reprezentacijas paradas rudimentara forma jau otra dzives gada otraja pusgada un bitiski mainas
bérnibas un pusaudzu vecuma (Harter, 2006). Teor&tiskas literatiiras un pétijumu analize layj
secinat, ka pastav $adas Es-koncepcijas attistibas likumsakaribas: attistibas procesa no bérnibas lidz
pusaudzu un agrina brieduma vecumam paaugstinds paSapzina un interese par savu Es (Erikson,
1950, 1968; Harter, 1990; 1999; 2006; Rosenberg, 1989; Sebastian, Burnett, & Blakemore, 2008;
Vigotsky 1984); Es-koncepcija klust daudzdimensionalaka un diferencétaka (Harter, 1990b, 1999;
2006; Marsh, 1990 b, ¢, d, 2007; Marsh & Ayotte, 2003; Marsh & Shavelson, 1985; Shavelson, et
al., 1976); pasSraksturojumi klust integréti (Harter, 1990; 1999; 2006), Es-kategorijas — abstraktakas
(Harter, 1999, 2006; Montemayor & Eisen, 1977); pasuztvere kliist vairak realistiska (Harter, 2006);
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salidzinajuma ar b&rnibu pusaudzu vecuma sakuma Es-koncepcija kliist mazak pozitiva: vispariga
un specifiska paSveértgjuma Iimeni pazeminas pirmspusaudzu un agrinaja pusaudZzu vecuma,
izlidzinas vidgja pusaudzu vecuma un pieaug v€linaja pusaudzu vecuma un agrinaja brieduma
(Harter, 2006; Marsh, 1989).

Es-koncepcijas attistibas pamata ir divi virzosie spéki: kognitiva attistiba un socializacija
(Harter, 1999). Kognitiva attistiba nosaka Es-koncepcijas struktiiras izmainas atkariba no vecuma
(piem., diferenc@Sanas un integracijas Itmenus) un, ka sekas, Es-koncepcijas Iidzibas starp
individiem noteikta attistibas stadija. Savukart, socializacija ietekmé Es-koncepcijas vertgjoso saturu
un noteic individualas atSkiribas, saistitas ar Es-koncepcijas valenci, tas ir ar to, vai priekSstati par
sevi biis pozitivi vai negativi. Viena vecuma parstavjiem ir atSkirigs Es-koncepcijas vertgjosais
saturs atkariba no dazadas pieredzes, kas saistita ar mijiedarbibu ar vidi, pirmkart, ar nozZimigiem
citiem.

Mijiedarbiba ar vidi individs gist atgriezenisko saiti saistiba ar savu uzvedibu vai atribiitiem.
Ka Es-koncepcijas avotus vins izmanto tieSus novert€§jumus (vina paSa reakcijas uz iepriek$gjiem
notikumiem un pieredzi) un netieSus noveért§jumus (atspogulotos novert€jumus no citiem
cilvékiem). Sos novértgjumus vin$ noverts, izmantojot dazadus novertésanas standartus (Bracken &
Lamprecht, 2003): absolitus standartus (objektivus novert§jumus), salidzinoSos standartus
(standartus, kuri balstas uz salidzindjumu ar citiem), ipsativus standartus (ieks€jas salidzinaSanas
standartus, kuri tiek pielietoti tad, kad cilvéks kadu vienu savas uzvedibas aspektu vai personisko
raksturojumu noverté salidzinajuma ar citu savas uzvedibas aspektu, vai citu raksturojumu) un
idealus standartus standards. Uz §1 novérte€Sanas pamata, cilvéks veido savu Es-koncepciju ar
noteikto valenci, t.i., labvéligu vai nelabvéligu, pozitivu vai negativu.

Cilvéka Es-koncepcijas rasanas un attistibas gaita svariga loma ir apkartgjai videi, kuru
reprezenté ,,nozimigie citi”, mijiedarbiba ar nozimigajiem citiem, vinu novért€§jumi un attieksmes,
kas pariet sevis noveértgjumos un atticksmes pret sevi (Cooley, 1902; Harter, 1999; Mead, 1934;
Marsh, 2007; Shavelson, et al., 1976). Es-koncepciju ietekmé cilvéka socialais stavoklis grupa, ka
ar grupas socialais stavoklis (Rosenberg, 1986).

Tapec, ka $aja darba tiek pétita pozitivas Es-koncepcijas attistibas probléma, pétijuma fokusa
ir socializacijas un mijiedarbibas ar nozimigiem citiem pieredzes nozime Es-koncepcijas attistiba.

Es-koncepcijas raksturojums un nozime pusaudiu vecumposma

Pusaudzu vecumposms ir svarigs periods Es-koncepcijas attistiba. Es-koncepcija (Harter,
2006), sevis apzinasanas (Vigotskis, 1984) un identitates veidoSana (Erikson, 1950; 1968) kliist par
pusaudza attistibas pamatuzdevumiem. Saja perioda saasinds un pieaug interese par savu Es
(Erikson, 1950; 1968; Rosenberg, 1989).

Straujas parmainas interpersonalaja vid€, neiroanatomiska attisttba un saistitie ar tam
socializacijas procesi un kognitiva attistiba (Harter, 1999, 2006; Sebastian, Burnett, & Blakemore,
2008) determin€ paSapzinas un jitiguma pret ietekmi no vienaudzu puses ka pret informacijas avotu
par sevi paaugstinasanu.

Visa pusaudzu vecuma perioda ir verojamas Es-koncepcijas attistibas vispargjas
likumsakaribas: palielinas Es-koncepcijas daudzdimensionalitate un diferencétiba (Harter, 1999,
2006; Marsh, 2007; Marsh & Shavelson, 1985), pasraksturojumu plasums un abstraktums (Harter,
1999, 2006; Montemayor & Eisen, 1977). Lidz ar to, agrinais, vidgjais un vé&linais pusaudzu
vecumposmi atSkiras ar1 péc noteiktajam Es-koncepcijas Ipatnibam: péc pasverte§jumu Iimeniem
(Harter, 1999; 2006; Marsh, 1989) un péc spgjas integrét pasraksturojumus vienota saskanota Es-
koncepcija (Harter, 1999; 2006). Pirmkart, agrinaja pusaudzu vecuma pasvert€§jums ir augstaks,
neka vidgja un velinaja pusaudzu vecumos. Tomer, salidzinajuma ar b&rnibu, agrinaja pusaudzu
vecuma pasvertgjums sak kristies, klist viszemakais vid€ja pusaudzu vecuma un péc tam atkal
paaugstinas vélinaja pusaudzu vecuma. Otrkart, agrinaja pusaudzu vecuma pusaudzis ir jau sp&jigs
konstruét abstraktus priekSstatus par sevi, abstraktas Es-kategorijas, bet uztver tas izol€ti vienu no

13



otras, t.i., nespg veikt salidzinajumus starp vienkarSajam abstrakcijam un intergrét tas. Vidgja
pusaudZzu vecuma paradas sp€ja vienlaicigi atzit un salidzinat paSraksturojumus sava starpa. Un tikai
velinaja pusaudZzu vecuma pusaudzis ieglist spgju integrét paSraksturojumus un veidot augstaka
limena generalizacijas attieciba uz savu Es. Tadgjadi, tiesi vid&jais pusaudzu vecums ir Tpasi saistits
ar konfliktiem, apjukumu un nomaktu garastavokli, kad pusaudzis jau fiksé savus pretrunigos
paSraksturojumus, bet v€l nav spgjigs tos integrét. TieSi vidgja pusaudzu vecuma pasvertiba kritas
visvairak. Nemot véra §1s vidgja pusaudzu vecuma Ipatnibas, Es-koncepcijas pétisana 1pasi aktuala ir
tiesi Saja perioda.

Sakara ar kognitivo attistibu un socializaciju pusaudzu vecuma paaugstinas ne tikai pusaudza
interese par sevi un introspekcija, bet ar1 vina bazas par citu cilvéku viedokli attieciba uz vigu
(Harter, 1999, 2006; Sebastian, Burnett, & Blakemore, 2008), un proti, jitigums pret ietekmi no
vienaudzu puses ka no informacijas un novert§jumu avota attieciba uz pusaudzi (Harter, 1999,
2006). Vienaudzu grupas nozimigums palielinas (Brown, 1990). Tiesi vienaudzi kliist par svarigu
informacijas avotu, kuru pusaudzis izmanto, konstrugjot priekSstatus par sevi un veidojot
pasvertgjumu. Tas stavoklis, kuru pusaudzis ienem vienaudzu vidd, ka arT saistita ar So stavokli
atgriezeniska saite no vienaudZzu puses, kliist par pusaudza pasrefleksijas objektu un par vina Es-
koncepcijas vertgjosa satura avotu.

P&tnieki uzskata (Zhang, Wang, Li, Yu, & Be, 2011), ka pusaudzi lielako dalu laika pavada
skola, salidzinot ar citam vietam. S.Hartera (Harter, 1990) secina, ka atziniba no klasesbiedru puses
ietekmé pusaudzu pasveértibu. Pusaudza socialais statuss skolas klasé kopuma, ka ari vina piederiba
tuvu draugu grupai skolas klases ietvaros, atspogulo klasesbiedru attieksmi pret vinu, to, ka
klasesbiedri vinu uztver. Savukart, saskana ar So uztveri un novért€§jumiem no klasesbiedru puses,
pusaudzis ar1 veido savu Es-koncepciju.

Pusaudiu socialais statuss skolas klase un tuvu draugu grupas un ta saistiba ar Es-koncepciju

Pusaudzu vecuma pastav dazadas sociala statusa dimensijas (Lease, Musgrove, & Axelrod,
2002). Pie §tm dimensijam pieder, pirmkart, divas sociometriska statusa dimensijas, proti, sociala
prieksrociba, kura raksturo cilvéka “relativo spéju patikt” (Coie, et al., 1982), un socialais iespaids,
kurs parada cilvéka “redzamibu”, t.i., pakapi, ar kadu cilvéks (b&rns vai pusaudzis) izraisa uzmanibu
(simpatijas un antipatijas) no vienaudzu puses, ir redzams vienaudzu vida (Terry, 2000), otrkart,
uztverama popularitate, kura raksturo sociali izcilu stavokli, saistitu ar prestizu un slavu (Parkhurst
& Hopmeyer, 1998), un, treskart, sociald dominance, kura liecina par relativo sp&ju konkurét par
materialajiem un socialajiem resursiem un kontrolét tos (Hawley, 1999).

P&tfjumi liecina (Adler & Adler, 1995, 1996, 1998; Coie, et al., 1982; Dodge, 1983; Eder,
Evans, & Parker, 1995; Hawley, 1999; Lease, Kennedy, & Axelrod, 2002; Rubin, Bukowski, &
Parker, 1998; Savin-Williams, 1979; Savin-Williams & Freedman, 1977; Thorne, 1993), ka,
ienemot dazadu socialo stavokli klasesbiedru savstarp&jo attiecibu sistéma saskana ar savu sp&ju
patikt, savu uztveramo popularitati un socialo dominanci, pusaudzi ieglist dazadu pieredzi
mijiedarbiba ar vienaudziem, dazadu atgriezenisko saiti no klases biedru puses, kas var biit saistits
ar pusaudzu Es-koncepcijas saturu.

Apkopojot petijumu parskata rezultatus, var secinat, ka viendimensionalas perspektivas
ietvaros lielakaja dala pétijumu tika pétitas sakariba starp sociometrisko statusu un globalo Es-
koncepciju, t.i., visparigo pasvertg§jumu (Bradley & Newhouse, 1975; Chiu, 1987; Coopersmith,
1967; Helper, 1955; Kulas, 1982; Rosenberg, 1986; Rudner, Markoff, & Westwood, 1976; Sawako,
1975), ka arT pétita sakariba starp sociometrisko statusu un socialo Es-koncepciju (Chambliss,
Muller, Hulnick, & Wo0d,1978; de Bruyn, & van de Boom, 2005; Hymel, LeMare, Ditner, &
Woody, 1999). Nedaudzos atseviskos pétijumos (piem., Chambliss, Muller, Hulnick, & Wood,1978)
uzmaniba tika pievérsta arT sakaribam starp skolénu sociometrisko statusu un fizisko un akadémisko
Es-koncepciju. Otrkart, pastav petijumu grupa (Adler & Adler, 1995, 1996, 1998; de Bruyn, & van
de Boom, 2005), kur skolénu Es-koncepcijas Tpatnibas tika pétitas saistiba ar uztveramo popularitati.
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Literatiras analizes procesa neizdevas atrast socialas dominances un visdazadako Es-aspektu
sakaribu p&tijumus.

Jautajums par to, ka ir saistitas dazadas statusa dimensijas (t.i. sociometriskais statuss,
uztverama popularitate un sociala dominance) un visdazadakie Es-koncepcijas aspekti (visparigais
pasvertejums, fiziskais, akad@miskais, emocionalais, socialais Es-aspekti), Iidz galam visa sava
pilniba paliek neskaidrs. Sakara ar to Saja promocijas darba tiek izvirzits pirmais pétijjuma
jautajums: Kdadas ir sakaribas starp dazadam sociala statusa dimensijam (t.i. sociala prieksrociba
un socialais iespaids, uztverama popularitate un sociala dominance) un Es-koncepcijas aspektiem
(visparigais pasvertejums, fiziskais, akadémiskais, emocionalais, socialais Es-aspekti)?

Dazi autori (de Bruyn & van de Boom, 2005) arT pétija socialas priekSrocibas un uztveramas
popularitates ieguldijumu socialas Es-koncepcijas prognozesana, un tomer Sie autori, pirmkart, nav
izpetijusi socialas dominances ieguldijumu un, otrkart, vini pétija tikai socialo Es-koncepciju. Dazos
misdienu pétijumos pétnieki (Lease, Musgrove, et al., 2002) mggina ar1 apvienot visas tris sociala
statusa dimensijas (t.i., sociometrisko statusu, uztveramo popularitati un socialo dominanci) un
paradit, ka komplekss socialais stavoklis klas€ ir saistits ar socialo Es-koncepciju. Tomér $ajos
petijumos nav pétits, kads ir katras atseviSkas sociala statusa dimensijas ieguldijums socialaja Es-
koncepcija, ka ar1 kadas ir sakaribas starp dazadam sociala statusa dimensijam un citiem Es-
koncepcijas aspektiem.

Tadgjadi paliek arT neskaidrs, kads ir katras sociala statusa dimensijas ieguldijums dazadu
Es-aspektu prognozeéSana. Sakara ar to $aja promocijas darba tiek izvirzits otrs petijuma jautajums:
Kadas sociala statusa dimensijas vislabak prognozé katru no Es-koncepcijas aspektiem?

Pusaudzu vecuma 1ipasi pieaug draudzigas vienaudZu grupas nozime (Brown, 1990).
Pusaudzi vislielako sava laika dalu pavada skola, savu klasesbiedru vidii. Tiesi skolas klases ietvaros
izveidojas neformalas tuvu draugu grupas. Statuss tuvu draugu grupas skolas klases ietvaros (ka art
jebkuros citos socialos kontekstos) tiek apziméts ar jédzienu ,,centralitate grupa”. Centralitate grupa
raksturo, cik nozimigs ir bérna vai pusaudza stavoklis hierarhiski strukturéta vienaudzu grupa, ka ar1
vina socialo sakaru un interakciju ar vienaudziem apjomu un daudzveidibu (Cairns & Cairns,
1994). Dazi bérni un pusaudzi, kuriem ir vislielakais sakaru daudzums ar pargjiem grupas locekliem,
ienem visaugstako stavokli vienaudzu grupa un veido grupas kodolu (nukleara centralitate). Citi
bérni un pusaudzi ar mérenu sakaru daudzumu klist par vienaudzu grupas sekundarajiem locekliem
(sekundara centralitate). Dazi b&rni un pusaudzi atrodas vienaudzu grupas periferija, vipiem ir
viszemakais statuss un viszemakais sakaru daudzums ar citiem grupas locekliem (periferiska
centralitate). Be€rnus un pusaudzus, kuri nav nevienas grupas locekli, apzimé ar jédzienu ,,izol&tie”.

Jaatzimé ari, ka noteikta sociala tikla ietvaros, taja skaita ar1 skolas klasé, pasam
neformalam draugu grupam var biit dazada centralitate. Atseviskas grupas ir sociala tikla kodols.
Citam grupam ir sekundarais stavoklis. Dazas grupas atrodas sociala tikla periferija. Saskana ar to,
bérna vai pusaudza statuss socialaja tikla ir atkarigs no vina centralitates tuvu draugu grupa un vinas
grupas centralitates socialaja tikla. Cilveka centralitates grupa apvienojumu (kombinaciju) ar grupas
centralitati socialaja tikla (pieméram, klas€) kopuma apzim& ar jeédzienu ,.centralitate socialaja
tikla”.

Analizgjot literattiru (Brown & Klute, 2003; Brown & Lohr, 1987; Cassesa, 2006; Cooley,
1902; Farmer & Rodkin, 1996; Festinger, 1954; Gest, Graham-Bermann, & Hartup, 2001; Newman
& Newman, 1976, 2001; Rosenberg, 1979), var secinat, ka pusaudza Es-koncepcija var biit saistita
ar vina centralitati tuvu draugu grupa un ar vina centralitati klas€, kuru nosaka pusaudza centralitate
vienaudzu grupa un grupas centralitate skolas klas€. Tom@r §1 promocijas darba ietvaros izdevas
atrast tikai dazus pétijumus, kuros $1 probléma tika pétita.

Pirmaja pétijumu grupa tika pétitas vienaudzu grupas dalibnieku un atstumto skolénu
vispariga pasvért€§juma atSkiribas (Brown & Lohr, 1987; Coleman, 1961; Cusick, 1973). Citu
petnieku (Jones & Estell, 2010) interese ir saistita ar sakaribu starp skoléna centralitati un socialas
Es-koncepcijas 1patnibam. Tadg€jadi, paliek neskaidrs, kadas ir daudzdimensionalas Es-koncepcijas
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Ipatnibas pusaudziem ar dazadu centralitati tuvu draugu grupa un skolas klas€. Saskana ar to, $aja
promocijas darba tiek izvirzits treSais pétijuma jautajums: Vai pastav daudzdimensionalas Es-
koncepcijas atskiribas pusaudziem ar dazadu centralitati tuvu draugu grupa un skolas klasé? Un ja
pastav, tad kadas?

Metode

Pétijuma dalibnieki

Petijuma piedalijas 9.klasu skoléni no Rigas vidusskolam ar krievu macibu valodu. Kopgjais
pétijuma respondentu skaits bija 297 cilveki: 147 (49,5%) zéni un 150 (50,5%) meitenes. Petfjuma
dalibnieku vecums ir no 14 lidz 17 gadiem (M = 15,10, SD = 0,46). Kopuma pétijuma piedalijas 15
klaSu skoléni. 28 pétijuma dalibnieki: 13 (46,4%) ir zéni un 15 (53,6%) meitenes, - ar1 piedalijas
atkartota petfjuma instrumentu parbaudiSana (4 nedelu intervals).

Instrumenti

Petijuma Es-koncepcijas izpétei tika izmantota PaSraksturojuma aptauja II. Sociala statusa
meriSanai tika izmantoti Cetri instrumenti. Sociometriska statusa meriSanai tika izmantota
sociometriska procediira. Uztveramas popularitates mériSanai tika izmantota vienaudzu nominacijas
procediira. Socialas dominances mériSanai tika izmantota paru salidzinaSanas procediira. Tuvu
draugu grupu identific€Sanai un centralitates tuvu draugu grupa un skolas klasé mériSanai tika
izmantota Socialas kognitivas kartes metode un datora programma SCM version 4.0. Lai sasniegtu
petijuma meérki un atbildétu uz petijjuma jautajumiem, visi instrumenti pétijuma ietvaros tika
adaptgeti. Promocijas darba p&tijuma mérkim Pasraksturojuma aptauja II un sociala statusa meriSanas
procediiru instrukcijas tika partulkotas krievu valoda ar vienvirziena tulkoSanas metodes palidzibu.

1. Pasraksturojuma aptauja II (Self-Description Questionnaire-1I, SDQ-II, Marsh, 1990)
méra Es-koncepcijas 11 aspektus jeb vina paSuztveri 11 sferas: fiziskas sp€jas, fiziskais izskats,
attiecibas ar pret€jo dzimumu, attiecibas ar savu dzimumu, attiecibas ar vecakiem, godigums —
uzticamiba, emocionala stabilitate, matematika, verbalas spg&jas, skola, vispargjais Es. Krievu
versijas apaksskalam ir augsta ieks€ja saskanotiba (Kronbaha alfa vari€ no 0,70 Iidz 0,90) un augsti
retesta ticamibas koeficienti (augstaki neka 0,52). PaSraksturojuma aptaujas II krievu versijas
faktoriala struktiira Latvijas izlas€ tika parbaudita, izmantojot galveno faktoru metodi un pilnigi
slipo rotaciju ar deltu 0. Lai paveiktu faktoru analizi tapat ka originalaja versija (Marsh, 1990c), 102
panti bija reducéti lidz 51 pantu pariem. Rezultata, ka originalaja versija, tika paveikta 51 pantu paru
faktoru analize.

Veicot faktoru analizi vienpadsmit faktoru risinajumam, tika iegiits praktiski Iidzigs faktoru
modelis ka originalaja versija, iznemot ,,Vispariga Es” skalas pantu parus. ,,Vispariga Es” pantu pari
ir sajaukti ar citu Es-koncepcijas aspektu (,,Fiziskais izskats” un ,,Skola”) pantu pariem, kas var
liecinat, ka vispargja Es-koncepcija ir saistita ar daZziem Es-koncepcijas aspektiem, tapec ka ta
reprezente vispargjo pasvertibu, vispargjo paspienemsanu.

Nemot véra adaptétas PaSraksturojuma Aptaujas II versijas faktoru struktiiru, tika veikta
papildus parbaude: tika veikta apstiprino$sa faktoru analize desmit faktoru risinajumam bez
,»Vispariga Es” pantu pariem un atseviski ,,Vispariga Es” skalas faktoru analize, parbaudot viena
faktora strukttiru ,,Vispariga Es” skalas pantu paru kopai. Tika iegiits faktoru modelis ar desmit
faktoriem, kura faktori ietver sevi pantu parus no ekvivalentajam originalajam SDQ-II dimensijam.
Visi pantu pari ieguva atbilstoSajos faktoros faktoru svarus, kas bija lielaki par 0,41. Parbaudot viena
faktora struktiiru ,,Vispariga Es” skalas pantu paru kopai, tika veikta apstiprinoSa galveno faktoru
analize, kura uzrada, ka attiecigie ,,Visparigd Es” skalas pantu pari veido parbaudamo faktoru un
atbilstos$i meéra attiecigo konstruktu; tiem visiem faktoru svari ir virs 0,40.

2. Sociometriska procediira (Coie, et al., 1982) tika veidota, lai izméritu divas sociala statusa
dimensijas: socialo priekSrocibu un socialo iespaidu. P&tjjuma dalibniekiem liidza nosaukt tris
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klasesbiedrus, kuri viniem patik visvairak un tris klasesbiedrus, kuri viniem patik vismazak. Katra
klasesbiedra iegiito nominaciju skaits noveértejumos ,,patik vairak par visiem” un ,,pattk mazak par
visiem” katras klases ietvaros tieck summets un standartiz€ts ar vidgo aritmétisko 0 un
standartnovirzi 1. Talak tiek aprékinati socialas priekSrocibas un sociala iespaida raditaji: 1) sociala
priekSrociba (standartiz€to nominaciju skaits ,,patik vairak par visiem” — standartiz€to nominaciju
skaits ,,pattk mazak par visiem”) un 2) socialais iespaids (standartiz€to nominaciju skaits ,,patik
vairak par visiem” + standartiz€to nominaciju skaits ,,pattkk mazak par visiem”). Socialas
priekSrocibas un sociala iespaida raditaji tiek standartizeéti klases ietvaros. Retesta ticamibas
koeficienti bija 0,50 (p < 0,01) socialas priekSrocibas indeksiem un 0,61 (p < 0,001) sociala iespaida
indeksiem.

3. Vienaudzu nomindciju procediira (Parkhurst & Hopmeyer, 1998) tika veidota, lai izm&ritu
tadu sociala statusa dimensiju, ka uztverama popularitate. Petijjuma dalibniekiem ltidza nosaukt
pasSus popularakos klasesbiedrus. Tiek saskaitita nominaciju summa, kuru talak standartizé klases
ietvaros ar vid€jo aritmétisko 0 un standartnovirzi 1. Retesta ticamibas koeficients bija 0,90 (p <
0,001).

4. Paru salidzinasanas procedira (Axelrod, 2000) tika veidota, lai izméritu tadu sociala
statusa dimensiju, ka sociala dominance. Visu iesp&jamo viena dzimuma pétijuma dalibnieku paru
saraksts tiek veidots atseviski katram dzimumam un katrai klasei. Katra dalibnieku part jaapvelk ta
klasesbiedra vards, kuram ir lielaka ietekme un vara par citu klasesbiedru pari. Dominances raditaju
nosaka balstoties uz to, cik reizes konkrétais dalibnieks ir izvelets ka domingjosais katra pari. [zvelu
skaits, kuru sanem katrs klasesbiedrs, summéjas un standartizgjas katras klases un dzimuma ietvaros
ar videjo aritmétisko 0 un standartnovirzi 1. Socialas dominances indeksam tika aprekinats retesta
ticamibas raditajs. Retesta ticamibas koeficients bija 0,98 (p < 0,001).

5. Socialas kognitivas kartes metode (Cairns, et al., 1985) tika veidota, lai identific€tu tuvu
draugu grupas noteiktaja socialaja tikla un izméritu socialo statusu (centralitati) gan $ajas grupas,
gan $aja socialaja tikla kopuma. Skoléniem liidz nosaukt to klasesbiedru vardus, kuri biezi turas
kopa, un uzskaitit visas tas klases biedru grupas, kuras vini var nosaukt. Lai apvienotu no skoléniem
iegiito informaciju un atklatu sociala tikla iekSpusé esosas grupas, tiek izmantota datora programma
SCM version 4.0 (Leung, 1998a, b). Atkariba no sava stavokla vienaudzu grupa izp&tes dalibnieks
var iegit nuklearo, sekundaro, periferisko centralitati tuvu draugu grupa, ka ari izoléta statusu.
Atkariba no sava stavokla vienaudzu grupa un vienaudZu grupas stavokla noteiktaja socialaja tikla
kopuma (Saja petijuma skolas klas€) izpétes dalibnieks var iegiit nuklearo, sekundaro, periferisko
centralitati, ka ari izoléta statusu socialaja tikla. Ticamibas parbaudei pilotpetijuma skolénu
centralitates kategorija socialaja tikla (nuklears, sekundars, periférisks, izoléts) tika noteikta divas
reizes (otra reize — péc 4 nedélam). Kohena kappa ir 0,784 (p=0,000), kas var liecinat par rezultatu
ticamibu.

Procediira

Izpéte tika veikta Rigas visparizglitojosas skolas stundu laika. Sakuma potencialie pétijuma
dalibnieki un vinu vecaki tika iepazistinati ar pétijjuma meérki un procediiru, ka ari brivpratigas
piedaliSanas un konfidencialitates principiem. P&tijuma tika iesaistiti tikai tie skoléni, kuru vecaki ir
piekritusi vinu Iidzdalibai. Peétijuma visas metodikas tika piedavatas vienlaicigi, $ada seciba:
Socialas kognitivas kartes metode, sociometriska procediira, vienaudzu nominaciju procediira, paru
salidzinasanas procediira, PaSraksturojuma aptauja II.

Datu apstrades un analizes metodes

Dati tika apstradati ar SPSS programmas 18.0 versiju. Izmantotas statistiskas metodes:
Pirsona korelacijas koeficients, hierarhiska un vienkarsa regresiju analize, multivariativa dispersiju
analize (MANOVA) un vienfaktora dispersiju analize (One-Way ANOVA), Tukey HSD un Games-
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Howell Post-hoc testi, Kronbaha alfa un galveno faktoru analize ar pilnigi slipo rotaciju, Kohena
kappa.

Rezultati

Pusaudiu Es-koncepcijas aspektu un vipu socialad statusa klasé dimensiju sakaribu peéetijuma
rezultati

Lai noskaidrotu, kadas ir sakaribas starp dazadam statusa dimensijam (t.i., sociala
prieksrociba, socialais iespaids, uztverama popularitate un sociala dominance) un vairakiem Es-
koncepcijas aspektiem (fiziskais, akadémiskais, emocionalais, socialais Es-aspekti, visparigais
pasvertgjums), tika izmantota Pirsona korelacija (skat. 1.tabulu).

legttie rezultati parada, ka pastav pozitivas sakaribas 1) starp ,,Fizisko sp&u” skalas
raditajiem un socialas priekSrocibas mérjjuma raditdjiem, uztveramas popularitdtes mérijjuma
raditajiem un socialas dominances mérjjuma raditajiem; 2) starp ,,Fiziska izskata” skalas raditajiem
un uztveramas popularitates meérjjuma raditajiem un socialas dominances mérjjumu raditajiem; 3)
starp ,,Attiecibu ar pret€§jo dzimumu” skalas raditdjiem un uztveramas popularitates merjjuma
raditajiem, ka arT socialas dominances mérjjumu raditajiem; 4) starp ,,Attiecibas ar savu dzimumu”
skalas raditajiem un socialas prieksrocibas mérijuma raditajiem, uztveramas popularitates merjjuma
raditajiem un socialas dominances mérijuma raditajiem; 5) starp ,,Matematikas” skalas raditajiem un
uztveramas popularitates mérjjuma raditdjiem; 6) starp ,,Skolas” skalas raditajiem un sociala
iespaida mérjjuma raditajiem, uztveramas popularitates merfjjuma raditajiem un socialas dominances
mérjjuma raditajiem; 7) starp ,,Vispariga Es” skalas raditajiem un socialas dominances mérjjuma
raditajiem. Starp ,,Attiecibas ar vecakiem” skalas, ,,Godiguma-uzticamibas” skalas, ,,Emocionalas
stabilitates” skalas, ,,Verbalo sp&ju” skalas raditajiem un starp sociala statusa dimensiju mérjjumu
raditajiem statistiski nozimigas sakaribas neparadas.

Pusaudiu Es-koncepcijas aspektu prognozéSanas peétijuma rezultati saistiba ar socialo statusu
klase

Lai noskaidrotu, kadas sociala statusa dimensijas vislabak prognozg skolénu Es-koncepcijas
aspektus, tika veikta regresiju analize. Gadijumos, kad tika atklatas nozimigas sakaribas starp
noteiktas Pasraksturojuma aptaujas II skalas raditajiem un dazam sociala statusa dimensijam, tika
izmantota hierarhiskas regresijas analizes metode. Gadijumos, kad tika atklatas nozimigas sakaribas
starp noteiktas PaSraksturojuma Aptaujas II skalas raditajiem un kadu vienigo sociala statusa
dimensiju, tika izmantota vienkarsas regresijas analizes metode.

Hierarhiskas regresijas analizes metode tika veikta, lai noskaidrotu, kadas sociala statusa
dimensijas vislabak prognoze Pasraksturojuma aptaujas II ,,Fizisko sp&ju” skalas, ,,Fiziska izskata”
skalas, ,,Attiecibas ar pret€jo dzimumu” skalas, ,,Attiecibas ar savu dzimumu” skalas un ,,Skolas”
skalas raditajus. Vienkar$as regresijas analizes metode tika veikta, lai noskaidrotu, vai socialais
statuss prognoz€ un cik liela méra prognoz€ Pasraksturojuma aptaujas II ,,Matematikas” skalas un
,» Vispariga Es” skalas raditajus.

2. tabula ir apkopoti regresiju analizes rezultati ar fiziskas Es-koncepcijas skalu raditajiem
ka atkarigiem mainigiem. Regresiju analize atklaj, ka sociala dominance vislabak prognoze ,,Fizisko
spgju” skalas raditajus. Uztverama popularitate otraja modeli statistiski nozimigi neuzlabo
prognozesanu (R? izmaina = 0,003, F(1, 294) = 0,83, p > 0,05). Tapat sociala priekSrociba treSaja
modelt neuzlabo prognozésanu (R? izmaina = 0,001, F(1, 293) = 0,18, p > 0,05). Regresiju analize
arT atklaj, ka sociala dominance vislabak prognoze ,,Fiziska izskata” skalas raditajus, kad uztverama
popularitate otraja modelt statistiski nozimigi neuzlabo prognozeésanu (R? izmaina = 0,005, F(1, 294)
=1,47, p > 0,05).
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1.tabula. Pusaudzu Es-koncepcijas un sociala statusa mérijumu aprakstosas statistikas raditaji un Pirsona korelacijas koeficienti

1. 2. 3. 4. 3. 6. 7. 8. 9. 10. 11. 12. 13. 14. 15. M SD
1. Fiziskas sp&jas E 0,32%% 0,32 0317 0,27 0,09 0,297 0,167 0,02 0,17+ 0,38%* 0,13* 0,03 0,17+ 0,23 36,13 9,46
2. Fiziskais izskats - 0,66** 0,45%* 0,327 0,10 0,30%* 0,04 0,19%* 0,20%* 0,65%* 0,03 0,03 0,17 0,207 34,72 8,55
3. Attiecibas ar pretéja - 0,53%* 0,23% 0,04 0,30 0,02 0,08 0,12 041+ 0,10 0,00 031% 0,28 34381 7,81
dzimuma parstavjiem
4. Attiecibas ar sava - 0,33%* 0,12* 0,26 0,13* 0,14* 0,247 0,38** 0,12* -0,10 0,17 0,18 46,67 8,76
dzimuma parstavjiem
5. Attiecibas ar vecakiem - 0,32+ 0,357 0,14* 0,18%* 0,29%* 0,51+ 0,07 0,03 -0,02 0,02 38,90 7,48
6. Godigums-uzticamiba - 0,11 0,157 0,25* 0,21+ 0,30%* 0,06 -0,02 -0,08 -0,03 39,14 7,07
7. Emocionala stabilitate - 0,09 -0,05 0,11 0,31+ -0,04 -0,06 0,09 0,06 37,76 9,63
8. Matematika - 0,04 0,50%* 0,21%* 0,06 0,11 0,15+ 0,09 37,10 11,76
9. Verbalas spgjas 0,44%* 0,32%* 0,02 -0,01 0,04 0,10 40,47 9,08
10. Skola 0,61%* 0,02 0,12* 0,13* 0,19%* 4597 8,51
11. Visparigais Es 0,05 0,10 0,07 0,18%* 47,51 7.50
12. Sociala prieksrociba - -0,03 0,20+ 0,44* 0,01 1,01
13. Socialais iespaids 0,21 0,13 0,09 0,99
14. Uztverama 0,52%* 0,06 1,03
popularitate
15. Sociala dominance - 0,05 0,94

Piezime: * p <0,05; ** p <0,01.



2.tabula. Fiziskas Es-koncepcijas skalu raditaju regresiju analize ar sociala statusa mainigajiem

)i} R? F

. Fizisko speju” skala

1.modelis 0,055 17,10%**
Sociala dominance (0,23%**

2.modelis 0,053 8,22 % **
Sociala dominance 0,20%*
Uztverama popularitate 0,06

3.modelis 0,058 6,02%*
Sociala dominance 0,19*
Uztverama popularitate 0,06
Sociala prieksrociba 0,03

wFiziska izskata” skala

1.modelis 0,048 14,96%**
Sociala dominance 0,227%**

2.modelis 0,053 8,22%**
Sociala dominance 0,18%*
Uztverama popularitate 0,08

Piezime. *p<0,05; **p<0,01; ***p<0,001

3. tabula ir apkopoti regresiju analizes rezultati ar socialas Es-koncepcijas skalu raditajiem

ka atkarigiem mainigiem. Regresiju analize parada, ka ,,Attiecibas ar pretéjo dzimumu” skalas
raditaju prognoze vislielako ieguldijumu sniedz uztverama popularitate. Sociala dominance arf ir
nozimigais prognozetajs un §1 sociala statusa dimensija otraja modeli statistiski nozimigi uzlabo
prognozeéSanu (R* izmaina = 0,02, F(1, 294) = 6,64, p = 0,01). Savukart, sociala dominance
vislabak prognoze ,,Attiecibas ar savu dzimumu” skalas raditajus. Uztverama popularitate otraja
modeli statistiski nozimigi neuzlabo prognozeésanu (R?* izmaina = 0,009, F(1, 294) = 2,89, p >
0,05). Tapat sociala prieksrociba treSaja modell neuzlabo prognozé$anu (R? izmaiga = 0,003, F(1,

293)=0,87, p > 0,05).

3.tabula. Socialas Es-koncepcijas skalas raditaju regresiju analize ar sociala statusa mainigajiem

b R? F
wAttiecibas ar pretéjo dzimumu” skala
1.modelis 0,098 32,21 %**
Uztverama popularitate (0,3]%***
2.modelis 0,118 19,74%**
Uztverama popularitate 0,23%**
Sociala dominance 0,17**
wAttiectbas ar savu dzimumu” skala
1.modelis 0,032 9,86%*
Sociala dominance 0,18**
2.modelis 0,042 6,40%*
Sociala dominance 0,12
Uztverama popularitate 0,11
3.modelis 0,045 4,56%*
Sociala dominance 0,09
Uztverama popularitate 0,12
Sociala prieksrociba 0,06

Piezime. *p<0,05; **p<0,01; ***p<0,001
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4. tabula ir apkopoti regresiju analizes rezultati ar akadémiskas Es-koncepcijas skalu
raditajiem ka atkarigiem mainigiem. Regresijas analize paradija, ka uztverama popularitate
nozimigi prognoze skolénu Pasraksturojuma aptaujas Il ,,Matematikas” skalas raditajus. Savukart,
sociala dominance vislabak prognoze ,,Skolas” skalas raditajus. Uztverama popularitate otraja
modeli neuzlabo prognozéSanu (R? izmaina = 0,00, F(1, 294) = 0,42, p > 0,05). Tapat socialais
iespaids tresaja modell statistiski nozimigi neuzlabo prognozeSanu (R? izmaina = 0,03, F(1, 294) =
2,84, p > 0,05).

4.tabula. Akademiskas Es-koncepcijas skalu raditajiem regresiju analizes rezultati ar sociala
statusa mainigajiem

)i} R? F
w~Matemdtikas” skala
Uztverama popularitate 0,15%* 0,023 6,80*
wSkolas” skalas
1.modelis 0,037 11,22%*
Sociala dominance 0,19%**
2.modelis 0,038 5,81%*
Sociala dominance 0,17*
Uztverama popularitate 0,04
3.modelis 0,047 4,84%*
Sociala dominance 0,17*
Uztverama popularitate 0,03
Socialais iespaids 0,10

Piezime. *p<0,05; ¥**p<0,01; ***p<0,001

5. tabula ir prezentéti regresiju analizes rezultati ar globalas Es-koncepcijas (vispariga
pasvertejuma) skalas raditajiem ka atkarigiem mainigiem. Regresijas analize paradija, ka sociala
dominance ir nozimigais prognozetajs skolénu ,,Vispargja Es” skalas raditajiem.

5.tabula. Globala Es-koncepcijas (vispariga paSvertejuma) skalas regresijas analizes rezultati ar
sociala statusa mainigajiem
B R? F

» Vispareja Es” skala
Sociala dominance 0,18* 0,033 10,05%**
Piezime. *p<0,05; **p<0,01; ***p<0,001

Es-koncepcijas atSkirtbas skoléniem ar daZadu centralitati tuvu draugu grupa

Lai atbildétu uz treSo pétijuma jautajumu un uzzinatu, vai pastav Es-koncepcijas aspektu
atSkiribas pusaudziem ar dazadu centralitati un ja pastav, tad kadas, tika petitas atSkiribas
Pasraksturojuma aptaujas Il rezultatos, nosakot skolénu centralitates raditajus tuvu draugu grupas
un centralitates indeksu socialaja tikla, t.i., skolas klasg.

Izmantojot Sociali kognitivas kartes procediiru, tika identific€tas 78 tuvu draugu grupas.
240 pusaudziem (119 z€niem un 121 meitené€m) ir nuklearais stavoklis vienaudzu grupa, 48
pusaudziem (24 z€niem un 24 meiteném) ir sekundarais, 8 — perifériskais (4 z&€ni un 4 meitenes)
un 1 pusaudzis neiekluva neviena grupa. Vins tika pievienots pusaudzu apaksSgrupai ar periferisko
stavokli. Kopuma apaksgrupa ,,periferiskie/izolétie” iekluva 9 cilvéki (4 z&ni un 5 meitenes).
ApakSgrupas pec dzimuma sadalfjuma statistiski nozimigi neatskiras (y*(2, N = 297) = 0,10, p =
0,95).
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Péc Boksa testa (Box’s Test) pusaudzu apakSgrupas, izveidotas atkariba no pusaudzu
dazadas centralitates vienaudzu grupa, PaSraksturojuma aptaujas II skalu rezultatu dispersiju-
kovariaciju matricas ir lidzigas (p > 0,05). Tapéec, lai noteiktu, vai pastav Es-koncepcijas aspektu
atSkiribas pusaudziem ar dazadu centralitati tuvu draugu grupa un ja pastav, tad kadas, tika veikta
multivariativa dispersiju analize (MANOVA). Rezultati liecina, ka pastav nozimigas Es-
koncepcijas atSkiribas pusaudziem ar dazadu centralitati tuvu draugu grupa skolas klases ietvaros:
Wilks Lambda = 0,825, F(284, 568) = 2,61, p = 0,000, n?> = 0,09. 6.tabula tiek atspoguloti
Pasraksturojuma aptaujas II skalu rezultatu aprakstoSas un secinosas statistikas raditaji pusaudzu
apakSgrupas saistiba ar pusaudza centralitati tuvu draugu grupa.

6. tabula. PaSraksturojuma aptaujas Il skalu rezultatu aprakstosas un secinos$as statistikas radita;ji
apakSgrupas pusaudziem ar dazadu centralitati tuvu draugu grupa

Centralitate
Nuklearie Sekundarie Periferiskie/ izoléetie
skoléni skoleni skoléni

Pasraksturojuma aptaujas II

skalas M SD M SD M SD F(2,294) n?
Fiziskas sp&jas 36,88° 9,07 34,44° 10,36 25,33 7,70 7,70%*% 0,05
Fiziskais izskats 3531° 8,25 32,81 8,88 29,00 11,72 3,86% 0,03
A_ttleflb.as ar pret¢ja dzimuma 35,50° 7,57 32,150 8,44 30,78 7,29 5,05%* 0,03
parstavjiem

Atticcibas ar sava  dzimuma ;o 832 83710 831 35.00° 1134 1342%%¢ 0,08
parstavjiem

Attiecibas ar vecakiem 38,82 7,69 39,19 6,56 39,44 7,20 0,07 0,00
Godigums-uzticamiba 38,92 7,07 40,06 7,14 40,00 7,12 0,59 0,00
Emocionala stabilitate 37,73 9,31 38,25 10,45 36,11 13,96 0,19 0,00
Matematika 37,52 11,79 34,92 11,51 37,76 12,40 0,99 0,01
Verbalas spgjas 40,44 9,37 39,88 7,03 44,56 10,56 1,02 0,01
Skola 46,19 8,28 44,54 9,39 47,67 9,79 0,94 0,01
Visparigais Es 47,60 7,39 47,33 8,26 46,00 7,09 0,21 0,00

Piezime. *p < .05, **p < .01, ***p <.001.
*¢ Vidgjie aritmétiskie viena rinda nozimigi atSkiras, izmantojot Tukey HSD Post-hoc testus

Dispersiju analizes rezultati parada, ka pusaudziem ar dazadu centralitati tuvu draugu
grupa statistiski nozimigi atSkiras ,,Fizisko sp&ju” skalas rezultati (F(2, 294) = 7,70, p = 0,000),
,Fiziska izskata” skalas rezultati (F(2, 294) = 3,86, p < 0,05), ,,Attiecibas ar pret§jo dzimumu”
skalas rezultati (F(2, 294) = 5,05, p < 0,01) un ,,Attiecibas ar savu dzimumu” skalas rezultati (2,
294)=13,42, p <0,001.

Ar Post-hoc testa (Tukey HSD) palidzibu, salidzinot apakSgrupu vidgjas vertibas, atklajas,
ka viszemakie ,,Fizisko sp&ju” skalas raditaji ir periferiskajiem/izol&tajiem pusaudziem. ,,Fizisko
sp&ju” skalas rezultatos paradas statistiski nozimiga vid€jo starpiba starp nuklearajiem un
periferiskajiem/izolétajiem  pusaudziem (p = 0,001) wun starp sekundarajiem un
periferiskajiem/izolétajiem pusaudziem (p < 0,05). ,,Fiziska izskata” skalas raditaji ir statistiski
nozimigi augstaki pusaudziem ar nuklearo stavokli tuvu draugu grupa neka
periferiskajiem/izol€tajiem pusaudziem (p < 0,05). ,,Attiecibas ar pretéjo dzimumu” skalas raditaji
ir statistiski nozimigi augstaki pusaudziem ar nuklearo stavokli tuvu draugu grupa neka
sekundarajiem pusaudziem (p < 0,05). Salidzinot apakSgrupu vid€jas veértibas, atklajas, ka
visaugstakie ,,Attiecibas ar savu dzimumu” skalas raditaji ir pusaudziem ar nuklearo stavokli tuvu
draugu grupa. ,,Attiecibas ar savu dzimumu” skalas raditaji viniem ir statistiski nozimigi augstaki
neka sekundarajiem pusaudziem (p < 0,01) un neka periferiskajiem/izoletajiem pusaudziem (p =
0,000). Savukart, pusaudziem ar sekundaro stavokli tuvu draugu grupa ,,Attiecibas ar savu
dzimumu” skalas raditaji ir statistiski nozimigi augstaki, neka perifériskajiem/izolétajiem (p <
0,01).
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Dispersiju analizes rezultati parada, ka pusaudZziem ar nuklearo, sekundaro un
periferisko/izoléto stavokli tuvu draugu grupa ,,Attiecibas ar vecakiem” skalas, ,,Godiguma-
uzticamibas” skalas, ,,Emocionalas stabilitates” skalas, ,,Matematikas” skalas, ,,Verbalas skalas”,
»Skolas” skalas un ,,Vispargja Es” skalas rezultati statistiski nozimigi neatskiras.

Es-koncepcijas atSkirtbas pusaudZiem ar daZadu centralitati socialaja tikla — skolas klase

Pusaudza cenralitates indekss socialaja tikla (klas€) tika noteikts ka vina cenralitates tuvu
draugu grupa un tuvu draugu grupas centralitates klasé kombinacija. 204 pusaudziem (110 z&niem
un 94 meiteném) ir nuklearais stavoklis, 82 pusaudziem (33 z€niem un 49 meiteném) ir
sekundarais stavoklis, 10 — periferiskais un 1 — izol&tais. 1zol&tais pusaudzis tika pievienots grupai
ar periferisko stavokli klas€. Kopuma apaksgrupa ,,periferiskie/izoletie” iekluva 11 cilveki (4 zéni
un 7 meitenes). ApakSgrupas péc dzimumu sadalfjuma statistiski nozimigi neatskiras (y*(2, N =
297)=5,17, p=0,08).

Lai noteiktu, vai pastav Es-koncepcijas aspektu atskiribas pusaudziem ar dazadu
centralitati socialaja tikla un ja pastav, tad kadas, tika paveikta vienfaktora dispersiju analize (One-
Way ANOVA). Multivariativas dispersiju analizes pielietoSana nav korekta, jo apakSgrupu apjoms
stipri atSkiras un péc Boksa testa (Box’s Test) nuklearo, sekundaro un periferisko/izoléto
pusaudzu apakSgrupas Pasraksturojuma aptaujas II skalu rezultatu dispersiju-kovariaciju matricas
ir atSkirigas (p < 0,05). 7.tabula tiek atspoguloti PaSraksturojuma aptaujas II skalu rezultatu
aprakstosas un secinosas statistikas raditaji pusaudziem ar dazadu centralitati socialaja tikla
(skolas klasg).

7.tabula. PaSraksturojuma aptaujas II skalu rezultatu apraksto$as un secinos$as statistikas radita;ji
pusaudziem ar dazadu centralitati socialaja tikla

Centralitate
Nuklearie Sekundarie Periferiskie/ izoletie
skoléni skoléni skoléni
Pasraksturojuma aptaujas II
skalas M SD M SD M SD F(2,294) n?
Fiziskas spéjas 36,96 9,11 35,22° 9,89 27,55° 8,61 5,88%* 0,04
Fiziskais izskats 35,14 7,97 34,23 9,48 30,45 10,98 1,76 0,01
Attiecibas ar pretéjﬁ dzimuma 35,61° 7,52 33,34b 8,39 31,00 6,56 3,90* 0.03
parstavjiem ’
Attiecibas ar sava dzimuma 48,07 7,96 44,44° 9,15 37,27° 11,39 12,50%*%*
parstavjiem 0.08
Attiecibas ar vecakiem 38,49 7,57 39,79 7,36 39,82 6,52 0,97 0,01
GOdTgums—uZticamIba 39,11 6,95 39,02 7,51 40,55 6,50 0,23 0,00
Emocionala stabilitate 37,81 9,20 37,77 10,32 36,82 12,71 0,06 0,00
Matematika 38,20 11,83 34,27 11,32 37,91 11,10 3,34 0,02
Verbalas spéjas 40,11 9,43 41,13 7,92 42,27 10,81 0,59 0,01
Skola 46,27 8,15 45,00 9,30 47,64 8,98 0,87 0,01
Vispe‘tﬁgais Es 47,38 7,18 47,85 8,38 47,36 7,03 0,18 0,00

Piezime. *p < .05, **p < .01, ***p <.001.
*> Vidgjie aritméetiskie viena rinda nozimigi atSkiras, izmantojot Tukey HSD Post-hoc testus

Dispersiju analizes rezultati parada, ka pusaudZziem ar dazadu centralitati socialaja tikla
statistiski nozimigi atSkiras ,,Fizisko sp&ju” skalas rezultati (F(2, 294) = 5,88, p < 0,01),
»Attiecibas ar pret€jo dzimumu” skalas rezultati (F(2, 294) = 3,90, p < 0,05), ,,Attiecibas ar savu
dzimumu” skalas rezultati (F(2, 294) = 12,50, p = 0,000) un ,,Matematikas™ skalas rezultati (F(2,
294) = 3,34, p <0,05).

Ar Post-hoc testa (Tukey HSD) palidzibu, salidzinot apaksSgrupu vidgjas vertibas, atklajas,
ka viszemakie ,,Fizisko sp&ju” skalas raditaji ir periferiskajiem/izol&tajiem pusaudziem. ,,Fizisko
sp&ju” skalas rezultatos paradas statistiski nozimiga vid€jo starpiba starp nuklearajiem un
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perifeériskajiem/izolétajiem  pusaudziem (p < 0,01) un starp sekundarajiem un
periferiskajiem/izolétajiem pusaudziem (p < 0,05). Ar Post-hoc testa (Tukey HSD) palidzibu,
salidzinot apaksgrupu vidgjas vertibas, atklajas, ka nuklearajiem pusaudziem ,,Attiecibas ar pret&jo
dzimumu” skalas rezultatu vid&jais raditajs ir augstaks, neka sekundarajiem pusaudziem (p <
0,05). Ar Post-hoc testa (Games-Howell) palidzibu, salidzinot apakSgrupu vid€jas veértibas,
atklajas, ka nuklearajiem pusaudZiem ir visaugstakie ,,Attiecibas ar savu dzimumu” skalas
rezultati. Paradas statistiski nozimiga ,,Attiecibas ar savu dzimumu” skalas rezultatu vid€jo
starpiba starp nuklearajiem un sekundarajiem pusaudziem (p < 0,01) un starp nuklearajiem un
periferiskajiem/izolétajiem pusaudziem (p < 0,05). Vidgjo raditaju salidzinajums ar Post-hoc testa
(Tukey HSD) palidzibu atklaj, ka nuklearajiem pusaudziem ,Matematikas” skalas rezultatu
vidgjais raditajs ir augstaks, neka sekundarajiem pusaudziem (p < 0,05).

Dispersiju analizes rezultati ari parada, ka nuklearo, sekundaro un periférisko/izoleto
pusaudzu apaksSgrupas ,,Fiziska izskata” skalas, ,,Attiecibas ar vecakiem” skalas, ,,Godiguma-
uzticamibas™ skalas, ,,Emocionalas stabilitates” skalas, , ,Verbalas skalas™, ,,Skolas” skalas un
, Vispareja Es” skalas rezultati statistiski nozimigas neatskiras.

Iztirzajums

Pusaudiu Es-koncepcijas aspektu un vinu sociala statusa klase dimensiju sakartbas

P&tijuma iegiitie rezultati parada, ka pastav pozitivas sakaribas starp fizisko Es-koncepcijas
aspektu un tadam sociala statusa dimensijam, ka sociala priekSrociba, uztverama popularitate un
sociala dominance. Savu fizisko sp&u un iemanu paSuztvere ir pozitivi saistita ar socialo
priekSrocibu, uztveramo popularitati un socialo dominanci. Pozitivas sakaribas ar1 pastav starp
sava izskata uztveri un uztveramo popularitati un socialo dominanci. Ieprieks€jos petijumos tika
atklats, ka skoléni ar augstu socialas priekSrocibas pakapi vienaudzu vidu tiek uztverti ka
pievilcigi (Coie, et al., 1982; de Bruyn & van de Boom, 2005). Tie b&rni un pusaudzi, kuri ir
uztverami ka populari, tiek uztverti ka pievilcigi, ar moderniem apgérbiem (Adler & Adler, 1998;
de Bruyn & van de Boom, 2005; Eder, et al., 1995; Lease, Kennedy, et al., 2002) un ar atl&tiskam
sp&jam (Eder, et al., 1995; Lease, Kennedy, et al., 2002). Savukart, attieciba uz skoléniem, kuri
atrodas uztveramas popularitates hierarhijas apaksa, pétijumi liecina, ka vienaudZi apsmej vinu
argjo izskati (Thorne, 1993). Sociali dominantus pusaudzus vienaudzi raksturo ka cilvékus ar
atletiskam sp&jam (Savin-Williams, 1979). Tadgjadi, pusaudzi ar augstu socialas priekSrocibas
pakapi vienaudzu vidii, uztverami ka populari pusaudzi un sociali dominanti pusaudzi, kurus
vienaudzi novérte ka fiziski pievilcigakus un atlétiskakus, iegiist attiecigo atgriezenisko saiti no
vienaudzu puses. Vienaudzu novertejumus vini var atspogulot un integrét sava fiziska Es-
koncepcija un attistit pozitivaku pasuztveri Saja sfera (Bracken & Lamprecht, 2003; Cooley, 1902;
Shavelson, et al., 1976; Marsh, 2007).

Petijuma iegitie rezultati parada, ka pastav pozitivas sakaribas starp socialo Es-
koncepcijas aspektu un socialo priekSrocibu, uztveramo popularitati un socialo dominanci.
PaSuztvere attiecibas ar pret€jo dzimumu ir pozitivi saistita ar uztveramo popularitati un socialo
dominanci. Pozitivas sakaribas ar1 tika konstatetas starp pasuztveri attiecibas ar savu dzimumu un
socialo prieksrocibu, uztveramo popularitati un socialo dominanci. Pusaudzi ar augstu socialas
priekSrocibas pakapi vienaudzu vidii, uztverami ka populari un sociali dominanti pusaudzi, var
attistit pozitivaku socialo Es-koncepciju attiecibas ar vienaudziem, jo vigiem ir labvéligaka
pieredze mijiedarbiba ar klasesbiedriem. Viens no Es-koncepcijas avotiem ir absoliitais standarts
(Bracken & Lamprecht, 2003; Harter, 2006; Marsh, 2007; Shavelson, et al., 1976), kur§ atspogulo
diezgan objektivu noveértejumu, kas balstas uz tieSi novérojamam pazimém, raksturojumiem vai
uzvedibas formam. Pusaudziem ar augstu socialas prieksrocibas pakapi vienaudzu vidd,
pusaudziem, kurus vienaudzi uztver ka popularus un sociali dominantiem pusaudziem ir reala
objektiva pasrealizeéSanas pieredze attiecibas ar vienaudziem, kuru vini inkorporé sava Es-
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koncepcija, izmantojot So absoliito standartu. Tapat vienaudzi uztver skolénus ar augstu socialas
prieksrocibas pakapi vienaudzu vidid ka sadarboties sp&jigus (Coie, et al., 1982; de Bruyn & van
den Boom, 2005), uztveramus ka popularus skolénus - ka sociali ievérojamus (Adler & Adler,
1998; Lease, Kennedy, et al., 2002), prosocialus (Lease, Kennedy, et al., 2002), elitarus (Adler &
Adler, 1996) un sociali dominantus vienaudzus - ka grupas liderus (Savin-Williams, 1979).
Tadgjadi, pusaudzi ar augstu socialas prieksrocibas pakapi vienaudzu vidi, uztveramie ka populari
un sociali dominanti pusaudzi ari var atspogulot vienaudZu noveért€jumus sava sociala Es-
koncepcija, izmantojot atspogulotos novert€jumus (Bracken, & Lamprecht, 2003; Cooley, 1902;
Shavelson, et al., 1976; Marsh, 2007) savas Es-koncepcijas veidoSana.

Petijuma tika konstatéts, ka pasuztvere matematikas joma ir pozitivi saistita ar uztveramo
popularitati. Taja pasa laika paSuztvere skolas priekSmetos kopuma ir pozitivi saistita ar socialo
iespaidu, uztveramo popularitati un socialo dominanci. Nemot véra, ka pé&tijuma dalibnieki ir
9.klaSu skoléni, kuriem macibu gada beigas biis jakarto valsts eksameni, var pienemt, ka
pozitivaka paSuztvere matematikas joma ir saistita ar uztveramo popularitati klasesbiedru vidi
tapec, ka skolas macibu programma matematika ir viens no galvenajiem priekSmetiem un macibu
sasniegumus matematika skoléni var uzskatit par prestiza avotu. Tapat pozitiva pasuztvere macibu
priekSmetos kopuma ir saistita ar uztveramo popularitati un socialo dominanci sakara ar to, ka
akadeémiski sasniegumi izlaiduma klas€ izraisa cienu un atzinibu klasesbiedru vida. Sekmigaki
skoléni var biit populari un ietekmigi, pateicoties saviem sasniegumiem un potencialajai spgjai
palidzet citiem klasesbiedriem macibu darbiba. Savukart, sakariba starp pasuztveri macibu
priekSmetos un socialo iespaidu liecina, ka akadémiski sekmigi skoléni var izraisit gan simpatijas,
gan antipatijas vienaudzu vidi.

Petijuma tika konstatéts, ka vispargja Es-koncepcija jeb visparigais paSvertejums pozitivi
korele tikai ar socialo dominanci un nav saistits ar sociometrisko statusu un uztveramo
popularitati. Tas, ka $aja pétijjuma atklats, ka sakariba starp visparigo paSveértgjumu un socialo
priekSrocibu un uztveramo popularitati nepastav, iespg&jams, var but saistits ar to, ka pusaudzi
varétu neprecizi uztvert savu statusu. lesp&jams, ka, aizsargajot savu pasvertibu, pusaudzi ar zemu
statusu nepareizi interprete to, cik liela mera vini patik vai nepatik saviem klasesbiedriem un cik
liela meéra klasesbiedri novérté vinu popularitati klasé. Tads skaidrojums, iesp&jams, ar1 sasaucas
ar literatira aprakstitajiem Es aizsardzibas mehanismiem (Rogers, 1959). Otrkart, iesp&jams, ka,
salidzinot savu statusu ar klasesbiedru stavokli vienaudzu vidd, pusaudzi ar zemu statusu var
pazeminat pienemsanas un popularitates vertibu un klasesbiedru nozimigumu, lai aizsargatu savu
Es. Tads iespgjamais skaidrojums sasaucas ar L. Festingera kognitivas disonances teoriju
(Festinger, 1954). Ja kads nozimiga cita cilvéka raksturojums izskatas labak, individs var
pazeminat §T nozimiga cita vertibu, lai izb&gtu no paSvertejuma krituma, kuru var izraisit sociala
salidzinasana. Atklata sakariba starp visparigo pasvert§jumu un socialo dominanci var liecinat par
to, ka skolas klasé skoléna paSvertibai vina paSa sp&ja konkurét par materialajiem un socialajiem
resursiem un kontrol&t tos (t.i., klasesbiedru ,,pieejamiba”, vizites ciemos, laika pavadiSana p&c
stundam un brivdienas, kopiga izklaideéSanas u.c.) ir svarigaka, neka simpatijas un antipatijas no
vienaudzu puses un neka vina prestizs un slava vienaudzu vidi.

Pusaudiu Es-koncepcijas aspektu prognozéSana saistiba ar socialo statusu klasé

Petijuma tika konstatéts, ka sociala dominance vislabak prognozé fiziska Es-koncepcijas
aspekta raditajus. Ieprieksgjos petijumos tika atklats, ka pusaudzu prieksstatos fiziskas spg€jas un
ariene ir svarigi sociali dominantu vienaudzu raksturojumi (Savin-Williams, 1979). Sakara ar to,
var pienemt, ka, sacensoties par materialajiem un socialajiem resursiem vienaudzu vidi, pusaudzis
var pielietot fizisko sp€ku, nostiprinat savu poziciju klasé pateicoties uzvaram sacensibas sporta
un sasniegumiem dejas, ka arT vin$ var cinities par augstu stavokli klas€, izmantojot tadus
lidzeklus, ka moderns apgerbs un stiliga friztira. SacenSoties ar klasesbiedriem un iegiistot augstu
stavokli dominances hierarhija, pusaudzis, salidzinot sevi ar citiem vienaudziem, var nonakt pie
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secinajuma, ka vinpam ir labakas atlétiskas sp€jas un pievilcigaka ariene, un attistit pozitivaku
fizisko Es-koncepciju. Tadgjadi, savas Es-koncepcijas veidosana pusaudzi var izmantot standartus,
kuri balstas uz salidzinajumu ar citiem (Bracken & Lamprecht, 2003; Harter, 2006; Marsh, 2007;
Shavelson, et al., 1976).

Petijuma tika atklats, ka paSuztveri attiecibas ar pretéjo dzimumu vislabak lauj prognozet
uztverama popularitate un sociala dominance. PaSuztveri attiecibas ar savu dzimumu vislabak Jauj
prognozet sociala dominance. Nemot véra, ka skolas klase ir svariga vide, kur pusaudzis iegtst
iesp&ju attistit un paradit savas socialas iemanas, var domat, ka sasniegumi sacensiba par
materialajiem un socidlajiem resursiem kliist par svarigu pozitivas socialas Es-koncepcijas
veidoSanas priekSnosacTjumu. Lidz ar to, pozitivai paSuztverei attiecibas ar pretgjo dzimumu arT ir
svariga uztverama popularitate. Tadgjadi, var pienemt, ka sociali kompetentaki pusaudzi iegtist
gan realo socialo pieredzi, gan attiecigu atgriezenisko saiti no vienaudziem un attista ari
pozitivaku socialo Es-koncepciju, izmantojot tieSus un atspogulotus noveértgjumus ka Es-
koncepcijas avotus (Bracken & Lamprecht, 2003; Gallagher, 2000; Sebastian, et al., 2008).

Petijuma iegutie rezultati parada, ka uztverama popularitate ir vienigais nozimigais
prognozetajs paSuztverei matematikas joma. Savukart, sociala dominance vislabak lauj prognozet
vispargjas akadeémiskas Es-koncepcijas raditajus. Ka jau bija augstak miné&ts, matematika ir viens
no galvenajiem macibu priekSmetiem skolas macibu programma, un skoléni izlaiduma klas€ var
uztvert matematiskos sasniegumus ka prestiza avotu. Savukart, skoléna akadeémiskie sasniegumi
macibu priekSmetos kopuma var klit par socialas dominances priekSnosacTjumu klasg.
Sekmigakiem skoléniem var biit vairak varas un ietekmes vienaudzu vidii neka citiem, jo vigiem ir
potenciala spg&ja palidzet klasesbiedriem macibu darbiba.

Tadgjadi, veidojot savu akadeémisko Es-koncepciju, pusaudzi var izmantot realos
sasniegumus macibu darbiba, t.i., tieSus novert§jumus, ka Es-koncepcijas avotus (Bracken &
Lamprecht, 2003; Gallagher, 2000; Sebastian, et al., 2008).

Petfjuma tika arT atklats, ka sociala dominance ir vispariga pasvert€§juma raditaju vienigais
nozimigais prognozetajs, kas var liecinat par to, ka pusaudziem paSvertibas izjiitas veidoSana vinu
paSu sasniegumi sacensiba par materialajiem un socialajiem resursiem ir svarigaki, neka
simpatijas/ antipatijas un atziniba no vienaudZu puses.

Es-koncepcijas atsSkiribas skoleéniem ar daZadu centralitati tuvu draugu grupa un socialaja tikla

Petijuma tika atklats, ka pusaudziem ar nuklearo, sekundaro un periférisko/izol&to stavokli
gan tuvu draugu grupa, gan tada socialaja tikla, ka skolas klas€, atSkiribas paradas fiziskaja un
socialaja Es-koncepcijas. Pusaudziem ar dazadu centralitati skolas klasé atSkiribas paradas ari
akadémiskaja Es-koncepcija.

Pirmkart, tika konstatets, ka pusaudziem ar periferisko/izoléto stavokli tuvu draugu grupa
savu fizisko sp&ju un iemanu paSuztvere ir mazak pozitiva neka pusaudziem ar nuklearo un
sekundaro stavokli vienaudzu grupa. Tadas pasas atSkiribas pastav starp pusaudziem ar
periferisko/izoléto stavokli skolas klasé un pusaudziem ar nuklearo un sekundaro stavokli skolas
klas€. Gan tuvu draugu grupa, gan tada socialaja tikla, ka skolas klasé periferiskie/izoletie
pusaudzi mazak pozitivi uztver sevi fiziskas aktivitatés un zemak noveért€ savu interesi par sportu
un fizisko aktivitati. Sis atklatas atskiribas var biit saistitas ar to, ka pusaudzu vecuma tuvu draugu
grupas viens no svarigakajiem aktivitates veidiem ir tieSi sports un dejas. Skoléni ar
periferisko/izol&to stavokli ir tie pusaudzi, kurus vienaudzi reti nomin€ un izvélas ka tuvu draugu
grupas dalibniekus (Cairns, Leung, Buchanan, & Cairns, 1995; Farmer & Rodkin, 1996; Gest, et
al., 2001; Lansford, Killeya-Jones, Miller, & Costanzo, 2009). Sakara ar to var piepemt, ka
perifériskie/izoletie pusaudzi ar1 reti piedalas augstak minétajas fiziskajas aktivitatés. Lidz ar to,
atceroties, ka sociala salidzinasana ir svarigs Es-koncepcijas veidosanas mehanisms (Brown &
Lohr, 1987; Festinger, 1954; Harter, 2006), var domat, ka, salidzinot savu fizisko aktivitati un
atlétiskas spgjas ar citu tuvu draugu grupas dalibnieku fizisko aktivitati un atlétiskajam spgjam,
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periferiskie/izol€tie pusaudzi var novertét savas fiziskas spéjas zemak. Lidz ar to, p&tijumi liecina
(Farmer & Rodkin, 1996), ka nukleari skoléni visbiezak tiek uztverti klasesbiedru vidi ka
atletiski. Saskana ar simboliska interakcionisma atzinam var pienemt, ka skoléni ar augstaku
centralitati tuvu draugu grupa, ka art klase kopuma, uztverot no klasesbiedru puses attiecigo
atgriezenisko saiti attieciba uz savam atlétiskajam sp€jam, ieklauj vienaudZzu novért€jumus sava
fiziskaja Es-koncepcija un attista pozitivaku pasuztveri $aja joma.

Tika konstatéts, ka pastav savas fiziskas pievilcibas uztveres atSkiribas starp pusaudziem ar
nuklearo stavokli vienaudzu grupa un pusaudziem ar periferisko/izol&to stavokli vienaudzu grupa:
nukleari pusaudzi pozitivak uztver savu arieni un augstak noveért€ savu pievilcibu, neka
periferiskie/izolétie pusaudzi. Pusaudzu vecuma fiziska pievilciba ir loti nozimiga t€ma (Burns,
1982; Harter, 1999; Lerner, & Karabenick, 1974; Lerner, Karabenick, & Stuart, 1973; Musa &
Roach, 1973). Pusaudzi noverte savu izskatu salidzinajuma ar citu cilvéka izskatu, ir noriipgjusas
par to, ko citi cilveki doma par vinu arieni. Lidz ar to, tuvu draugu grupa sniedz emocionalo
atbalstu saviem dalibniekiem, taja skaitd attieciba uz vipu arieni un pievilcigumu. Tapéc var
domat, ka nuklearie pusaudzi attieciba uz savu argjo izskatu izjit atbalstu un atzinibu lielaka méra,
neka periferiskie/ izol€tie pusaudzi, un attista pozitivaku fizisko Es-koncepciju.

Otrkart, tika konstatéts, ka pusaudzi ar nuklearo stavokli tuvu draugu grupa salidzinajuma
ar pusaudziem ar sekundaro stavokli vienaudzu grupa uztver sevi pozitivak attiecibas ar pretgjo
dzimumu. Tapat atskiribas tika konstat€tas starp pusaudziem ar nuklearo un sekundaro stavokli
skolas klas€. Gan tuvu draugu grupa, gan skolas klas€ nuklearie pusaudzi salidzinajuma ar
sekundarajiem pusaudziem augstak novert€ savu popularitati pret€ja dzimuma parstavju vidi un
to, cik viegli vini ieglist draugus pretgja dzimuma parstavju vidi. Nemot vera, ka tiesi nuklearie
pusaudZi veido tuvu draugu grupu kodolu (Cairns, Leung, Buchanan, & Cairns, 1995; Lansford, et
al., 2009), var pienemt, ka tieSi Sie pusaudzi izraisa IpaSu pret€ja dzimuma parstavju interesi un
atspogulo So pieredzi sava socialaja Es-koncepcija. Petijuma ari tika konstatéts, ka gan tuvu
draugu grupa, gan skolas klas€, salidzinajuma ar sekundarajiem un periferiskajiem/izol&tajiem
pusaudziem nuklearajiem pusaudziem ir pozitivaka pasuztvere attiecibas ar savu dzimumu. Vini
augstak novert€ savu popularitati sava dzimuma parstavju vidi un to, cik viegli vini iegist
draugus sava dzimuma parstavju vidi. Arl pusaudzi ar sekundaro stavokli vienaudzu grupa
attiecibas ar savu dzimumu uztver sevi pozitivak, neka pusaudzi ar perifeérisko/izoléto stavokli.
Nemot vera, ka, tapat ka skolas klase, tuvu draugu grupas ir svariga vide, kura dod pusaudziem
iesp&ju aprob&t un attistit savas socialas iemanas, var pienemt, ka augstakais stavoklis ka tuvu
draugu grupa, ta ari socialaja tikla, tas ir skolas klas€, lauj pusaudziem integrét So pieredzi sava
socialaja Es-koncepcija, izmantojot ka Es-koncepcijas avotus gan tieSos novert§jumus (Bracken &
Lamprecht, 2003; Gallagher, 2000; Sebastian, et al., 2008), gan socialas salidzinaSanas rezultatus
(Bracken & Lamprecht, 2003; Harter, 2006; Marsh, 2007; Shavelson, et al., 1976). Jaatzimg, ka
ieprieks€jos pétijumos tika atklats, ka skoléna centralitate ir pozitivi saistita ar socialajam
iemanam, un skolénus ar augstu centralitati klasesbiedri apraksta ka liderus, ka sp&jigus
sadarboties un popularus (Farmer & Rodkin, 1996; Gest, et al., 2001). Tadgjadi, var pienemt, ka
skoleni ar augstaku centralitati tuvu draugu grupa, ka ar1 klasé kopuma, uztverot no klasesbiedru
puses attiecigo atgriezenisko saiti attieciba uz savam socialajam iemanam, ieklauj vienaudzu
novertejumus sava socialaja Es-koncepcija un attista pozitivaku paSuztveri $aja joma.

Treskart, tika konstatéts, ka pusaudziem ar nuklearo stavokli skolas klas€ pasuztvere
matematikas joma ir pozitivaka, neka sekundarajiem pusaudziem. Nuklearie pusaudzi pozitivak
uztver savas spgjas un iemanas matematika, neka sekundarie pusaudzi, vairak apmierinati ar
saviem matematiskajiem sasniegumiem un augstak novert€ savu interesi par matematiku. Nemot
vera, ka matematika ir viens no galvenajiem priekSmetiem un skoléni uztver zinaSanas
matematikas joma ka vertigas, var gaidit, ka pusaudzi ar matematiskajiem sasniegumiem klist par
klases kodolu. Iespgjams, ka matematiskas Es-koncepcijas atSkiribas paradas pusaudziem ar
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dazadu centralitati, jo nuklearie pusaudZi patiesiba ir sekmigaki matematikas joma un izmanto
savus matematiskos sasniegumus akadémiskas Es-koncepcijas konstrugésana.

Secinajumi

Promocijas darba p&tijuma iegiitie rezultati lauj veikt $adus secinajumus:

* Attieciba uz pusaudzu fizisko Es-koncepciju var secinat, ka 1) pastav pozitivas
sakaribas starp savu fizisko sp&ju un iemanu pasuztveri un tadam sociala statusa dimensijam, ka
sociala prieksrociba, uztverama popularitate un sociala dominance; 2) pastav pozitivas sakaribas
starp sava izskata paSuztveri un tadam sociala statusa dimensijam, ka uztverama popularitate un
sociala dominance.

* Attieciba uz pusaudzu socialo Es-koncepciju var secinat, ka 1) pastav pozitivas
sakaribas starp pasuztveri attiecibas ar pretéjo dzimumu un uztveramo popularitati un socialo
dominanci; 2) pastav pozitivas sakaribas starp pasuztveri attiecibas ar savu dzimumu un socialo
priekSrocibu, uztveramo popularitati un socialo dominanci; 3) pasuztvere attiecibas ar vecakiem
nav saistita ar sociala statusa dimensijam.

* Attieciba uz pusaudzu akadémisko Es-koncepciju, var secinat, ka 1) pastav pozitivas
sakaribas starp pasSuztveri matematikas joma un uztveramo popularitati; 2) pastav pozitivas
sakaribas starp pasuztveri skolas priek§metos kopuma un socialo iespaidu, uztveramo popularitati
un socialo dominanci; 3) verbala Es-koncepcija, t.i., savu sp&ju un iemanu uztvere valodas un
las1Sanas sféra nav saistita ar sociala statusa dimensijam.

* Pastav pozitivas sakaribas starp pusaudzu vispargju Es-koncepciju (visparigais
pasveértéjums) un socialo dominanci.

* PusaudZu emocionala Es-koncepcija nav saistita ar sociala statusa dimensijam.

* Pusaudzu sociala dominance vislabak prognozg vinu fizisko Es-koncepcijas aspektu —
savu fizisko sp€ju un iemanu un sava izskata pasuztveri.

* PusaudZu paSuztveri attiecibas ar pretgjo dzimumu vislabak Jauj prognozét uztverama
popularitate un sociala dominance.

* Pusaudzu paSuztveri attiecibas ar savu dzimumu vislabak lauj prognozet tikai sociala
dominance.

* Uztverama popularitate ir vienigais nozimigais prognozg€tajs pusaudzu pasuztverei
matematikas joma.

* Sociala dominance vislabak lauj prognozeét pusaudzu vispargjo akademisko Es-
koncepciju.

* Sociala dominance prognoze visparigo pusaudzu pasvertgjumu.

* Neviena no sociala statusa dimensijam neuzrada nozimigas sakaribas ar emocionala
Es-koncepcijas aspekta raditajiem un tatad nespgj tos prognozet.

* PusaudZiem ar dazadu socialo stavokli gan tuvu draugu grupa, gan tada socialaja tikla,
ka skolas klase, pastav atSkiribas fiziskaja un socialaja Es-koncepcijas; pusaudziem ar dazadu
centralitati skolas klas€, atSkiribas ar1 paradas akademiskaja Es-koncepcija: 1) pusaudziem ar
periferisko/izoléto stavokli tuvu draugu grupa savu fizisko sp€ju un iemanu pasuztvere ir mazak
pozitiva neka pusaudziem ar nuklearo un sekundaro stavokli vienaudzu grupa; tadas pasas
atSkiribas pastav starp pusaudziem ar periferisko/izoléto stavokli skolas klasé un pusaudziem ar
nuklearo un sekundaro stavokli skolas klas€; 2) fiziskas Es-koncepcijas atSkiribas attieciba uz
savas fiziskas pievilcibas uztveri paradas starp pusaudziem ar nuklearo stavokli vienaudzu grupa
un pusaudziem ar periferisko/izoléto stavokli vienaudzu grupa: nukleari pusaudzi pozitivak uztver
savu arieni un augstak noverteé savu pievilcibu, neka perifériskie/izolétie pusaudzi; 3) pusaudzi ar
nuklearo stavokli tuvu draugu grupa salidzinajuma ar pusaudziem ar sekundaro stavokli vienaudzu
grupa uztver sevi pozitivak attiecibas ar pret€jo dzimumu; identiskas atSkiribas tika konstatetas
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starp pusaudziem ar nuklearo un sekundaro stavokli skolas klas€; 4) neatkarigi no ta, vai tas ir
pusaudza centralitates [Tmenis vienaudzu grupa vai skolas klasg, salidzinajuma ar sekundarajiem
un periferiskajiem/izol€tajiem pusaudziem, pusaudziem ar nuklearo stavokli pasuztvere attiecibas
ar savu dzimumu ir pozitivaka; 5) pusaudziem ar nuklearo stavokli skolas klas€ paSuztvere
matematikas joma ir pozitivaka, neka sekundarajiem pusaudziem; 6) pusaudziem ar dazadu
socialo stavokli gan tuvu draugu grupa, gan tada socialaja tikla, ka skolas klase, Es-koncepcijas
atSkiribas neparadas tadas sferas ka paSuztvere attiecibas ar vecakiem, savu verbalo sp&ju
pasuztvere, savu ar skolas macibu priekSmetiem kopuma saistito iemanu un sp&ju pasnovertgjumu,
nepastav emocionalas Es-koncepcijas un visparéjas Es-koncepcijas (vispariga pasSveértéjuma)
atSkiribas.

Praktiska pielietoSana

Promocijas darba sniegtd informacija var noderé ari macibu materialu veidoSana to
profesiju parstavju (piemé&ram, psihologu, skolotaju, klasu audzinataju) izglitoSanai, kas sastopas
ar pusaudZu Es-koncepcijas attistibas un pusaudZu savstarpgjo attiecibu jautajumiem.

Promocijas pétijuma ietvaros iegiitie rezultati un atzinumi var tikt plasi izmantoti attistibas
un izglitibas psihologu profesionalaja darba ar pusaudziem. PusaudZzu vecumposms ir svarigs
periods Es-koncepcijas attistiba, tadé] zinaSanas par Es-koncepcijas attistibas likumsakaribam
pusaudZzu vecuma var biit pasi vertigas tadu prevences un intervences pasakumu izstradasanai,
kuri veicinatu pozitivas Es-koncepcijas attistibu.

Secinajumi par pusaudzu Es-koncepcijas saistibu ar socialo statusu gan skolas klas€, gan
neformalas tuvu draugu grupas var palidz€t specialistiem pieverst uzmanibu skolénu savstarp&jam
attiectbam un savlaicigi noteikt riska grupas skolénus, tadus, kuri ir izoléti vai pardzivo
noraidiSanu no vienaudZzu puses, lai §iem skoléniem nodrosinatu nepiecieSamo atbalstu.

Saja pétijuma iegiitos rezultatus var ari izmantot, stradajot gan ar pusaudZiem, gan ar vinu
vecakiem (individualas konsultacijas un izglitojoSos seminaros). Secindjumi par pusaudzu Es-
koncepcijas saistibu ar socialo statusu vienaudzu vidii var veicinat vecaku labaku izpratni par vinu
b&rnu pozitivas Es-koncepcijas attistibu $aja vecumposma.

Petijuma galvenie ierobeZojumi un turpmako pétijumu virzieni

Izlasé ir ieklautas tikai 9.klasu skolénu izlaiduma klases, kad klasesbiedru vida
savstarpgjas attiecibas jau ir izveidojusas un skol€ni jau ir sanémusi statusu gan klases hierarhija,
gan tuvu draugu grupas. Turpmak biitu javeic to klaSu pétijumus, kad savstarpgjas attiecibas vél
veidojas. Otrkart, turpmak biitu japeta ar1 skolénu Es-koncepcijas ipatnibas saistiba ar socialo
statusu klas€ un stavokli tuvu draugu grupa agrinaja un vélinaja pusaudzu vecuma, lai saprastu
kadas Es-koncepcijas attistibas likumsakaribas var attiecinat uz visu pusaudzu vecumu un kadas ir
raksturigas tikai vidéjam pusaudzu vecumam.

Saja darba pusaudzu Es-koncepcija saistiba ar socialo statusu klasé un stavokli tuvu draugu
grupa tika izpétita tikai viena laika griezuma. Turpmak biitu svarigi organizét un veikt
longitudinalus petijumus, lai saprastu pusaudzu Es-koncepcijas izmainas saistiba ar sociala statusu
izmainam klases ietvaros laika gaita.

Si pétijuma dizains un iegitie empiriskie rezultati nelauj spriest par Es-koncepcijas un
sociala statusa c€lonsakaribam. Lai secinatu, ka skoléna statuss klasé un tuvu draugu grupa klases
ietvaros ietekmé noteiktus vina Es-koncepcijas aspektus, ir svarigi meklet eksperimentalo dizainu
organize&Sanas iesp&jas, kad, manipulgjot ar socialo statusu, varétu fiksét Es-koncepcijas izmainas.

ST pétijuma ierobezojums ir tas, ka attieciba uz tre$o pétijuma jautajumu par to, kadas ir
Es-koncepcijas atSkiribas pusaudZiem ar dazadu centralitati tuvu draugu grupa un klas€, péc
skolénu centralitates noteikSanas gan tuvu draugu grupa, gan klasg, atklajas, ka tikai viens
pusaudzis ieguvis statusu ,izoltais”. Tapat tikai nedaudziem pusaudziem bija statuss
»periferiskais”. Apvienotai apakSgrupai ,,perifériskie/ izol&tie” (cenralitates pétiSana gan tuvu
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draugu grupas, gan klas€) ir loti mazs apjoms. Bitu svarigi veikt pétijumu ar reprezentativaku
izlasi.

Saja petijuma tika pétitas Es-koncepcijas Tpatnibas saistiba ar socialo statusu klasé
pusaudziem neatkarigi no pusaudzu dzimuma. Turpmak bitu japarbauda to, ka sakaribas starp
pusaudzu Es-koncepciju un socialo statusu var bt saistitas ar pusaudzu dzimumu.

Izlas@ ieklauti tikai skoléni no vidusskolam ar krievu macibu valodu. Turpmak biitu japeta
Es-koncepciju saistiba ar socialo statusu, izveidojot izlasi, kura tiks ieklauti skoléni no
vidusskolam ar latvieSu macibu valodu.

Saja pétijuma tika pétitas sakaribas starp pusaudzu Es-koncepciju un socialo statusu tikai
klases ietvaros. Bitu arT jap&ta pusaudzu Es-koncepciju saistiba ar statusu skola un arpusskolas
vidi.

Saja péetijuma tika atklatas statistiski nozimigas sakaribas starp noteiktajiem pusaudza Es-
koncepcijas aspektiem un noteiktajam sociala statusa dimensijam. Taja pasa laika, neskatoties uz
sakaribu statistisko nozimigumu, iegiitie korelacijas koeficienti ir zemi. Sie rezultati rosina domat
par mainigajiem, kuri vél varétu ietekmet sakaribu starp Es-koncepciju un socialo statusu.

Svarigi turpinat iesaktos adaptacijas pé€tjjumus un pilnveidot p@tfjuma instrumentu
adaptétas versijas, parbaudot dazada veida validitates un ticamibas raditajus dazadas pétijumu
izlas€s. Tapat svarigs uzdevums ir instrumentu adaptacija latvieSu valoda.
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Abstract

The purpose of this research was to investigate the relations between multiple aspects of
adolescents’ self-concept and various dimensions of their social status in their school class and
peer clique.

It was found that there was a positive relationship (1) between physical abilities self-
concept and social preference, perceived popularity, and social dominance; (2) between physical
appearance self-concept and perceived popularity and social dominance; (3) between opposite-sex
peer relations self-concept and perceived popularity and social dominance; (4) between same-sex
peer relations self-concept and social preference, perceived popularity, and social dominance; (5)
between mathematics self-concept and perceived popularity; (6) between general school self-
concept and social impact, perceived popularity, and social dominance; (7) between general self-
concept and social dominance.

It was found that social dominance significantly and best predicted physical abilities self-
concept, physical appearance self-concept, same-sex relations self-concept, general school self-
concept, and general self. Perceived popularity and social dominance both contributed significanty
to the levels of opposite-sex relations self-concept. Perceived popularity significantly predicted
mathematics self-concept.

It was also found that there were differences in physical and social self-concept for
adolescents with different centrality in their peer clique and school class. Differences for
adolescents with different centrality in their school class were also found in academic self-
concept.

Key words: self-concept, social status, social preference, social impact, perceived
popularity, social dominance, centrality.
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General overview of the dissertation

Self-concept is recognised as one of the most significant constructs in psychology. A
positive self-concept is both a desirable goal in personality development and an important factor
of psychological health and social functioning of the individual. Due to the importance of the self-
concept in various spheres of life, development of the positive self-concept is regarded as one of
the main goals of the professional activity of psychologists and pedagogues.

In many countries of the world, including Latvia, a significant task of contemporary
education is the formation of a harmonious personality and promotion of its development. In its
turn, a positive self-concept is the foundation of a stable identity and harmonious personality.
Therefore it is important to study the formation and development sources, mechanisms and
conditions of the positive self-concept of children and adolescents. At the same time, the study of
self-concept is particularly topical in adolescence, when self-reflection and self-consciousness
(Vigotsky, 1984), identity formation (Erikson, 1950; 1968) and self-concept (Harter, 1999, 2006;
Rosenberg, 1965) become the central tasks of personality development.

The main formation source of the self-concept is interaction with significant others and
their evaluative feedback (Harter, 1999; Marsh, 2007; Shavelson, Hubner, & Stanton, 1976). In
adolescence peers have a special importance (Ausubel, 2002; Harter, 1999; Rosenberg, 1965). The
social status held by the adolescent in the peer group as well as the expectations linked to this
status, evaluative feedback from peers become his/her self-reflection object, which will be
reflected in his or her representations about himself or herself, i.e., self-concept. An important
environment where the adolescent establishes the relations with peers uniting in peer cliques and
gets a certain social status, is the school class (Brown, 1990; Harter, 1990b). Taking into account
the fact that the self-concept which is formed in adolescence determines the adolescent’s
development and becomes the basis for the development of the self in future life, research of the
adolescents’ self-concept in relation to the social status in his or her school class is topical,
because it reveals important tendencies and psychological regularities of the self-concept
development.

Research of the adolescents’ self-concept in relation to the social status in the school class
is scientifically topical in particular nowadays when the new social networks and types of
communication and interaction of adolescents are emerging and rapidly developing. Students
spend most of time in the school class in real interaction with their classmates. Nonetheless, a
significant part of adolescents’ contacts take place in the virtual world (blogs, forums, homepages,
chats) where in comparison with the real interaction the adolescent can get more easily and even
confer to himself the desirable status. Therefore it is important to study what aspects of the real,
live communication and interaction are meaningful today for the development of the adolescents’
self-concept.

In separate studies the relationship between the adolescents’ self-concept and their social
status has been investigated. Nevertheless, in such studies the researchers mainly pay attention to
the relationship between one aspect of the self-concept (most frequently, the general self-esteem)
and a separate dimension of the social status (most frequently, sociometric status in the school
class). The issue how various dimensions of the adolescent’s status (i.e., his or her sociometric
status, perceived popularity and social dominance) are related to different aspects of his or her
self-concept (general self-esteem, physical, academic, emotional, social aspects of the self) is not
entirely clear. It also remains unclear what is the contribution of each dimension of social status to
the prediction of various aspects of adolescents’ self-concept. Still less is known about the features
of the self-concept of adolescents with different social status (centrality) in peer cliques within
their school class.

Thus, reflecting the topicality of the research of this doctoral dissertation, it must be noted
that till now no complex research has been carried out regarding the relationship between diverse
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aspects of adolescents’ self-concept and diverse dimensions of their social status within the school
class. In this sense, the present research expands and deepens the understanding of the relations
between multiple aspects of the adolescents’ self-concept and multiple dimensions of their social
status both in formal and informal peer groups.

The scientific novelty of this research is associated with the fact that up to now the
relations between the diverse aspects of adolescents’ self-concept and diverse dimensions of their
social status within the school class have not been analysed and investigated fully. The scientific
novelty of the research is also connected to the fact that within this research one instrument for
measurement of the self-concept (the Self-Description Questionnaire II, Marsh, 1990c) and four
instruments for measurement of the social status (the classic sociometric procedure, Coie, Dodge,
and Coppotelli, 1982; the peer nominations procedure, Parkhurst and Hopmeyer, 1998; the paired-
comparison procedure, Axelrod, 2000; the Social Cognitive Map, Cairns, Perrin, and Cairns,
1985) which have not been used in Latvia till now were adapted.

The objective of the research is to study the relations between various aspects of the self-
concept and dimensions of the social status of adolescents within the school class. To achieve this
goal, the following tasks have been set: 1) to analyse the understanding of the self-concept and of
mechanisms of its development in scientific literature, most significant theories as well as
empirical studies on the regularities of development of the adolescents’ self-concept and the role
of the social status in it; 2) to develop the research project; 3) to adapt the research instruments for
investigation of the self-concept and social status; 4) to collect data, perform data processing and
analysis; 5) to perform interpretation of the results, describe the research results according to the
raised research issues.

Main research questions
1) What are relations between various dimensions of adolescents’ social status in
school class (i.e., social preference and social impact, perceived popularity and social
dominance) and aspects of their self-concept (general self-esteem, physical, academic,
emotional, social aspects of the self)?
2) What dimensions of adolescents’ social status in school class best predict each
aspect of their self-concept?
3) Are there any differences of self-concept for adolescents with different centrality in
their peer clique and school class? If yes, what are they?

Additional research question
Do the adapted self-concept questionnaire and versions of adapted social status
measurement instruments conform to the requirements of psychometric criteria?

Research object: self-concept, social status, relations between the aspects of the self-
concept (general self, physical, academic, emotional, social self) and dimensions of the social
status within the school class (social preference and social impact, perceived popularity, social
dominance), features of the self-concept of adolescents with different centrality in the peer clique
and in the school class.

Method of the research

Participants

Participants of the research are students of the 9™ grade of secondary schools in the capital
city of Riga with the Russian language of instruction, in the age from 14 to 17 years (M = 15.10,
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SD = .46), both boys (49.5%) and girls (50.5%). The total number of participants is 297 persons.
In total, students from 15 school classes participated in the research.

Instruments

For measurement of the adolescents’ self-concept the Self-Description Questionnaire II
was used (SDQII, Marsh, 1990c; adapted within this research). For measurement of sociometric
status the sociometric procedure was used (Coie, et al., 1982; adapted within this research). For
measurement of perceived popularity the peer nomination procedure was used (Parkhurst &
Hopmeyer, 1998; adapted within this research). For measurement of social dominance the
procedure of paired-comparison was used (Axelrod, 2000; adapted within this research). Finally
for identification of peer cliques and measurement of centrality in the peer clique and school class
the method of the Social Cognitive Map was used (SCM, Cairns, et al., 1985; adapted within this
research), and the computer software SCM Version 4.0 (Leung, 1998a, b) was applied.

Procedure

The data were collected in 2011. Participation in the research was voluntary.
Confidentiality of the received information was guaranteed to the research participants. The
research was performed frontally in each school class during regular school hours.

Methods of data processing and analysis

In data processing SPSS version 18.0 is used. Main statistical methods: Pearson’s
correlation analysis, regression analysis, MANOVA, ANOVA, post-hoc tests.

Theses proposed for defence:

1. Aspects of adolescents’ physical self-concept are related to certain dimensions of their
social status in the school class:

a) there is a positive relationship between self-perception of one’s own physical ability and
skills and such dimensions of the social status as social preference, perceived popularity, and
social dominance;

b) there is a positive relationship between self-perception of one’s own appearance and
such dimensions of the social status as perceived popularity and social dominance.

2. Aspects of adolescents’ social self-concept are associated with certain dimensions of
their social status:

a) self-perception in relationships with the opposite sex are positively associated with
perceived popularity and social dominance;

b) self-perception in same-sex relationships are positively related to social preference,
perceived popularity, and social dominance.

3. Aspects of adolescents’ academic self-concept are associated with certain dimensions of
their social status:

a) self-perception in the field of mathematics is positively related to perceived popularity;

b) self-perception in the school subjects in general is positively related to social impact,
perceived popularity, and social dominance.

4. There is a positive relationship between general self-concept (general self-esteem) and
social dominance.

5. Social dominance best predicts the physical aspect of the self-concept: self-perception of
one’s physical abilities and skills and of one’s appearance.

6. In regard to the social aspect of the self-concept, self-perception in relationships with the
opposite sex can be best predicted by perceived popularity and social dominance. In turn, self-
perception in same-sex relationships can be best predicted by social dominance.

7. Perceived popularity is the only significant predictor for self-perception in the field of
mathematics. In turn, social dominance allows best to predict the indicators of general academic
self-concept.

8. Social dominance predicts general self-esteem.
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9. There are differences in physical and social self-concepts for adolescents with different
social standing in the peer clique and in such a social network as the school class. Differences for
adolescents with different centrality in the school class were found also in academic self-concept:

a) adolescents with peripheral/isolated centrality in their peer clique have a less positive
self-perception of their physical abilities and skills than adolescents with nuclear and secondary
centrality in their peer group; the same differences exist between adolescents with the
peripheral/isolated centrality in the school class and those with the nuclear and secondary
centrality in the school class;

b) there are differences in physical appearance self-concept for adolescents with nuclear
centrality in their peer group and adolescents with peripheral/isolated centrality in their peer
group: nuclear adolescents more positively perceive their own appearance and evaluate more
highly their attractiveness than peripheral/isolated adolescents;

c¢) adolescents with nuclear centrality in their peer clique in comparison with those with
secondary standing in the peer group perceive themselves more positively in relationships with the
opposite sex; identical differences were found between adolescents with nuclear and secondary
status in the school class;

d) regardless of the fact whether it is the adolescent’s centrality level in the peer group or
school class, adolescents with nuclear standing in comparison with secondary and
peripheral/isolated adolescents have a more positive self-perception in relationships with the same
sex;

e) adolescents with nuclear status in the school class have a more positive self-perception
in the field of mathematics than secondary adolescents.

Approbation of research results
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Contents of the dissertation
Theoretical part

In the dissertation the relations between the adolescents’ self-concept and their social
status in the school class and peer clique were evaluated. The theoretical part of the dissertation
explores these variables, as well as previous studies conducted on the link between these variables.

Analysis of the notion of self-concept

The self-concept is recognised (Mischel & Morf, 2003) as one of the oldest and at the
same time differently interpreted constructs. Researchers point out the ‘“abundance” of
terminology of the self-phenomena and “ambiguity” of interpretation of the self-concept notion
(Harter, 1999; Hattie, 1992; Rosenberg, 1986; Wylie, 1974, 1979) as well as the diversity of
models of the self-concept (Byrne, 1984; Hattie, 1992; Marsh, 2007).

Among the first most important theories examining the phenomenon of the human self,
which to a large extent have influenced the modern scientific understanding of the self-concept
notion, one can mention James’ theory of the self (James, 1890), Cooley’s theory of the looking-
glass self (C. Cooley, 1902), Mead’s theory of the self (Mead, 1934), Gordon Allport’s theory of
proprium (Allport, 1955), Rogers’ phenomenological theory (Rogers, 1959).

A substantial contribution to the modern understanding of the self-concept notion has been
made by more recent theories: the self-concept theory of Rosenberg (Rosenberg, 1965, 1986), the
self-concept theory of Shavelson, Hubner, and Stanton (Shavelson, et al. 1976), the self-system
theory of Harter (Harter, 1983, 1999), the self-schemas theory of Marcus (Marcus & Nurius,
1986, 1987), the self-discrepancy theory of Higgins (Higgins, 1987). Each of these theories offers
its own definition of the self-concept notion.

The self-concept is defined as the object of perception and reflection, namely, the totality
of the individual’s thoughts and feelings having reference to himself / herself as an object
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(Rosenberg, 1986), the evaluative component of the self-representation of the individual (Harter,
1999), self-conceptualisations (Higgins, 1987), cognitive generalizations about one’s self or self-
schemas (Markus & Nurius, 1986, 1987), self-perceptions of the individual (Shavelson, et al.,
1976). Analysing the self-concept definitions in theories used in the contemporary studies of the
self-concept, one can draw the conclusion that the distinction between the notions of “self-as-
subject” and “self-as-object” turned into a common feature of self-concept theories. Following the
ideas of James (James, 1890) theorists of the self-concept recognize that the construct of self-
concept applies to the self-as-object. Summarising the contemporary understanding of the notion
of self-concept, one can also infer that in the definition of self-concept the cognitive emphasis
(cognitive content) is made.

Start of new studies of the self-concept was facilitated by introduction of the definition and
model of self-concept developed by Shavelson, Hubner, and Stanton in 1976. Shavelson and co-
authors (Shavelson, et al., 1976) elaborated the theoretical definition of self-concept, integrating
the main features from many definitions of self-concept. The self-concept was defined as self-
perceptions of the individual that are formed through experience with and his or her interpretation
of one’s environment. These self-perceptions are influenced especially by evaluations of
significant others, reinforcements, and attributions regarding one’s behaviour. The self-concept is
the self-perception of the individual, which includes the descriptive and evaluative aspects. Within
this dissertation the self-concept is defined in accordance with the theory of Shavelson, Hubner,
and Stanton (1976).

When comparing the understanding of the definition and nature of the self-concept in
various theories, one can make the conclusion that on the whole the self-concept has to be
understood as the totality of knowledge about oneself and of self-esteems. Analysis of definitions
of the self-concept revealed similarities in understanding of the self-concept essence, especially
closeness between the ideas of Rosenberg, Shavelson and co-authors and of Harter: (1) a similar
interpretation of the general self-esteem by Rosenberg, Shavelson and co-authors and by Harter;
(2) focusing by Shavelson and co-authors and by Harter on self-perception in separate spheres.
These similarities allow using, analysing and comparing studies of the self-concept based on these
theories.

Structure of self-concept and its models

The analysis of literature enables to draw the conclusion that the self-concept applies to the
self as the object of perception and reflexion. The high interest of scientists is linked to the way
how it is possible to systemize these self-perceptions, i.e., to the structure of the self-concept, its
aspects and their organisation. Due to this, great deal of attention is paid to development of models
of the self-concept. The analysis of the psychological literature permits to establish that self-
concept structure is viewed from the angle of its two research traditions — “unidimensional and
multidimensional perspective” (for example, Hattie, 1992; Marsh, 2007).

According to the unidimensional perspective and the studies performed within this
framework (Coopersmith, 1967; Rosenberg, 1965, 1986; Winne, Marx, & Taylor, 1977), the self-
concept is either a unidimensional construct or the structure of the self-concept contains several
components. Nonetheless, it is possible and necessary to represent the self-concept using one
generalised dimension. In accordance with the multidimensional perspective (Jersild, 1952;
Bugental & Gunning, 1953; Bugental & Zelen, 1950; Marsh, 1990a, 2007; Marsh & Shavelson,
1985; Marx & Winne, 1980; Montemayor & Eisen, 1977; Soares & Soares, 1982), the self-
concept comprises various aspects of self and it is necessary to take into account all relevant
structural self-concept components in research of the structure of the self-concept.

Within the scope of this dissertation, in research of the adolescents’ self-concept and its
relationship with the social status in the school class and peer clique the multidimensional self-
concept model of Marsh and co-authors (Marsh, 2007) will be used, according to which the self-
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concept comprises the general self-esteem, and also the physical, social, emotional, and academic
aspects of the self, i.e., self-perceptions in those relevant areas.

Firstly, this model was developed on the basis of the theoretical model of the self-concept:
as the initial theoretical model Marsh and co-authors used the self-concept model of Shavelson,
Hubner, and Stanton (Shavelson, et al., 1976). Secondly, the self-concept model of Marsh and co-
authors has been empirically verified. Thirdly, this model is multidimensional. Fourthly, this
model well describes the self-concept structure: its aspects and their organisation, i.e., relations
between them. And finally, this model reflects how the self-concept structure (content and
organisation of aspects) changes in dependence on the individual’s age.

The theory of Shavelson, Hubner, and Stanton and the studies by Marsh and co-authors, as
well as by other scientists permit to draw the conclusion that the self-concept is developing and
changing during the person’s lifetime. One of the most important tasks is the research of formation
and development of the self-concept.

Formation and development of self-concept in ontogenesis

The self-concept forms at a very early age (Marsh, Debus, & Bornholt, 2005). Cognitive
self-representations emerge in rudimentary form already in the second half-year of the second year
of life and change substantially during childhood and adolescence (Harter, 2006). Analysis of
theoretical literature and studies allows to conclude that such regularities of the self-concept
development exist: during the development from childhood till the early mature age the self-
awareness and interest towards one’s own self heightens (Erikson, 1950, 1968; Harter, 1990b;
1999; 2006; Rosenberg, 1989; Sebastian, Burnett, & Blakemore, 2008; Vigotsky 1984); self-
concept becomes more multidimensional and differentiated (Harter, 1990b, 1999; 2006; Marsh,
1990 b, ¢, d, 2007; Marsh & Ayotte, 2003; Marsh & Shavelson, 1985; Shavelson, et al., 1976);
self-descriptions become integrated (Harter, 1990b; 1999; 2006), and self-categories become more
abstract (Harter, 1999, 2006; Montemayor & Eisen, 1977); the self-perceptions become more
realistic (Harter, 2006); in comparison with the childhood at the beginning of adolescence the self-
concept becomes less positive: levels of general and specific self-esteems decrease in the pre-
adolescence and early adolescence, then level out in the middle adolescence and increase in the
late adolescence and early maturity (Harter, 2006; Marsh, 1989).

There are two driving forces that determine the development of the self-concept: cognitive
development and socialization (Harter, 1999). The cognitive development determines the changes
in the self-concept structure depending on the age (for example, differentiation and integration
levels) and consequently, similarities of the self-concept between individuals at a certain stage of
development. Socialization in its turn influences the evaluative aspect of the self-concept and
determines individual differences related to the valence of the self-concept, namely with the fact
whether the representations about oneself will be positive or negative. Representatives of one age
have a different evaluative content of the self-concept depending on different experience related to
interaction with the environment, firstly, with the significant others.

Interacting with the environment, the individual gets feedback about his or her behaviour
or attributes. The individual uses direct environmental feedback (his or her own reactions to
previous events and experience) and indirect feedback (reflected evaluations from other people) as
sources of the self-concept. He or she then evaluates this directly and indirectly received feedback
according to various evaluation standards (Bracken & Lamprecht, 2003): absolute standards
(objective evaluations), comparative standards (standards based on comparison with others),
ipsative standards (inner comparison standards which are applied when the person evaluates one
aspect of his or her behaviour or one personal characteristic in comparison with another aspect of
his or her behaviour, or another characteristic) and ideal standards (the person compares his or her
behaviour or personal characteristic with ideal levels of accomplishment). On the basis of this
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evaluation the individual acquires his or her self-concept with a certain valence, i.e., favourable or
unfavourable, positive or negative.

In the course of formation and development of human self-concept an important role is
played by environment represented by “the significant others”, interactions with them, their
evaluations and attitudes which turn into self-evaluations and self-attitudes (Cooley, 1902; Harter,
1999; Mead, 1934; Marsh, 2007; Shavelson, et al., 1976). The self-concept is influenced by the
person’s social status in the group and also the group’s social status (Rosenberg, 1989).

Because in this research the problem of development of a positive self-concept is studied,
the research focuses on the role of the experience of socialization and interactions with the
significant others in the development of self-concept.

Features and significance of self-concept in adolescence

Adolescence is an important period in the development of self-concept. Self-concept
(Harter, 2006), self-reflection and self-consciousness (Vigotsky, 1984), and stable identity
(Erikson, 1950; 1968) become the main developmental tasks and outcomes of adolescence. In this
period the interest about one’s self intensifies and increases (Erikson, 1950; 1968; Rosenberg,
1989).

Rapid changes in the interpersonal environment and neuroanatomical development as well
as related to them socialization processes and cognitive development determine the increase of
self-consciousness and sensitivity to influences from peers as from the information source about
oneself.

During the whole adolescence the general regularities of the self-concept development can
be observed: self-concept becomes increasingly multidimensional and differentiated (Harter,
1999, 2006, Marsh, 2007; Marsh & Shavelson, 1985), self-descriptions become broader and more
abstract (Harter, 1999, 2006; Montemayor & Eisen, 1977). At the same time the early, middle and
late stages of adolescence differ in some features of self-concept - in levels of self-evaluations
(Harter, 1999; 2006; Marsh, 1989) and in ability to integrate self-descriptions into unified
coherent self-concept (Harter, 1999; 2006). Firstly, in the early adolescence the self-evaluations
are higher than in the middle and late adolescence. Nonetheless, in comparison with childhood,
self-evaluations in the early adolescence decline, become the lowest and level out in the middle
adolescence and then increase again in the late adolescence. Secondly, in the early adolescence the
adolescent is already able to construct abstract self-categories. However such abstractions are
compartmentalized: the adolescent perceives them in isolation from each other, i.e., is unable to
make comparisons between simple abstractions and integrate them. In the middle adolescence the
ability emerges simultaneously to recognize and compare one with another the opposite self-
descriptions. And only in the late adolescence the adolescent acquires the ability to integrate self-
descriptions and form higher-level generalisations towards the self. Consequently it is the middle
adolescence that is especially linked with conflicts, confusion and depressed mood, when the
adolescent already fixes his or her contradictory self-descriptions, but is unable to integrate them.
The self-value decreases most of all exactly in the middle adolescence. Taking into account these
peculiarities of the middle adolescence, research of the self-concept is particularly topical in that
period.

Due to the cognitive development and socialization, the adolescent becomes not only more
interested in his or her self, but also more concerned with others’ opinions about him or her
(Harter, 1999, 2006; Sebastian, et al., 2008), more sensitive to influence from peers as the source
of information and evaluation regarding this adolescent (Harter, 1999; 2006). The significance of
the peer group increases (Brown, 1990). One’s peers become an important information source
used by the adolescent when constructing self-representations and self-evaluations. The status
occupied by the adolescent among peers as well as the feedback related to this status become the
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object of the adolescent’s self-reflexion and source for the evaluative content of his or her self-
concept.

Researchers consider (Zhang, Wang, Li, Yu, & Be, 2011) that adolescents spend most of
their time at school in comparison with other places. S. Harter (Harter, 1990b) comes to the
conclusion that acceptance by the classmates influences the self-worth of adolescents. The social
status of the adolescent in the school class on the whole and his or her belongingness to the peer
clique within the class reflect the classmates’ attitude toward him or her, how he or she is
perceived by the classmates. In accordance with this perception and evaluations from the
classmates the adolescent builds his or her self-concept.

Adolescents’ social status in school class and peer clique and its relation to their self-
concept

In adolescence there exist different dimensions of social status (Lease, Musgrove, &
Axelrod, 2002). Social status has, firstly, two dimensions of sociometric status, namely, social
preference characterizing the “relative likeability” (Coie, et al., 1982), and social impact which
shows the “visibility” of the individual, i.e., the degree to which the individual (child or
adolescent) draws attention (acceptance and rejection) from the peers and is visible among them
(Terry, 2000); secondly, perceived popularity characterizing a socially prominent standing
associated with prestige and fame (Parkhurst & Hopmeyer, 1998); and thirdly, social dominance
that demonstrates the relative ability to compete for material and social resources and control them
(Hawley, 1999).

Studies show (Adler & Adler, 1995, 1996, 1998; Coie, et al., 1982; Dodge, 1983; Eder,
Evans, & Parker, 1995; Hawley, 1999; Lease, Kennedy, & Axelrod, 2002; Rubin, Bukowski, &
Parker, 1998; Savin-Williams, 1979; Savin-Williams & Freedman, 1977; Thorne, 1993) that
adolescents with different social status in the system of interpersonal relationships with classmates
according to their likeability, their perceived popularity and social dominance get different
experience in interactions with their peers, different feedback from their classmates that can be
connected to the content of adolescents’ self-concept.

Summarizing the results of the review of studies, one can draw the conclusion that within
the unidimensional perspective the majority of researches explored the relation between
sociometric status and global self-concept, i.e., general self-esteem (Bradley & Newhouse, 1975;
Chiu, 2001; Coopersmith, 1967; Helper, 1955; Kulas, 1982; Rosenberg, 1989; Rudner, Markoff,
& Westwood, 1976; Sawako, 1975), as well as studied the relation between sociometric status and
social self-concept (Chambliss, Muller, Hulnick, & Wood,1978; de Bruyn, & van de Boom, 2005;
Hymel, LeMare, Ditner, & Woody, 1999). In few separate studies (e.g., Chambliss, et al.,1978)
the attention was focused also on relations between sociometric status of students and their
physical and academic self-concepts. Secondly, there is a group of studies (Adler & Adler, 1995,
1996, 1998; de Bruyn & van de Boom, 2005), where the features of the students’ self-concept are
investigated in association with perceived popularity. In the process of literature analysis it was
not possible to find studies on the relation of social dominance and diverse aspects of self-concept.

The issue how different dimensions of adolescents’ social status (i.e., sociometric status,
perceived popularity and social dominance) are related to diverse aspects of their self-concept
(general self-esteem, physical, academic, emotional, social aspects of the self) is not completely
clear. Due to that this dissertation proposes the first question of the study: What are relations
between various dimensions of adolescents’ social status (i.e., social preference and social
impact, perceived popularity and social dominance) and aspects of their self-concept (general
self-esteem, physical, academic, emotional, social aspects of the self)?

Some authors (de Bruyn & van de Boom, 2005) investigated also the contribution of social
preference and perceived popularity to the prediction of adolescents’ social self-concept, but these
authors, firstly, have not explored the contribution of social dominance and, secondly, they studied
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only social self-concept. In some contemporary studies the researchers (Lease, Musgrove, et al.,
2002) attempted to unite all three dimensions of social status (i.e., sociometric status, perceived
popularity and social dominance) and to show how such a complex combined social status in
school class is associated with social self-concept. Nevertheless, these studies have not
investigated what is the contribution of each separate dimension of social status to levels of social
self-concept, as well as what are relations between various dimensions of social status and other
aspects of self-concept.

Thus also the issue what is the contribution of each social status dimension to the
prediction of different aspects of self-concept is not completely investigated. Therefore in this
dissertation such a second question of the research is proposed: What dimensions of adolescents’
social status in school class best predict each aspect of their self-concept?

In adolescence the importance of the peer clique increases (Brown, 1990). Adolescents
spend most of their time at school among their classmates. It is within the school class where
informal peer cliques are formed. Social status in peer cliques within the class (as well as within
any other social network) is designated by the term “group centrality”. Group centrality
characterizes how significant is the status of the child or adolescent in the hierarchically structured
peer group, as well as the amount and diversity of his or her social contacts and interactions with
peers (Cairns & Cairns, 1994). Some children and adolescents who have the greatest amount of
contacts with other group’s members occupy the highest position in the peer group and form the
group’s core (nuclear centrality). Other children and adolescents with a moderate amount of
contacts become secondary members of the peer group (secondary centrality). Finally, some
children and adolescents are in the periphery of the peer group. They have the lowest status and
smallest amount of contacts with other group’s members (peripheral centrality). The children and
adolescents who are not members of any group are designated by the term “isolated”.

It must be also noted that within a certain social network, including school class, the
informal peer cliques can have different centrality. Some cliques are the core of the social
network; other groups have the secondary status; some other groups are in the periphery of the
social network. According to this, the status of the child or adolescent in the social network
depends on his or her centrality in the peer clique and centrality of this clique in the social
network. The combination of the individual’s centrality in the group with the group’s centrality in
the social network (e.g., school class) is designated by the term “social network centrality”.

Analysis of the literature (Brown & Klute, 2003; Brown & Lohr, 1987; Cassesa, 2000;
Cooley, 1902; Farmer & Rodkin, 1996; Festinger, 1954; Gest, Graham-Bermann, & Hartup, 2001;
Newman & Newman, 1976, 2001; Rosenberg, 1979) allows to conclude that the adolescent’s self-
concept is associated with his or her centrality in the peer clique and centrality in the school class
determined by the adolescent’s centrality in the peer group and group’s centrality in the school
class. Nevertheless, within this dissertation only few studies were found in which this problem
was explored.

In the first group of studies the differences in general self-esteem of the peer group
members and isolated students (Brown & Lohr, 1987; Coleman, 1961; Cusick, 1973) were
investigated. The interest of other researchers (Jones & Estell, 2010) was focused on the relation
of the student’s centrality and features of their social self-concept. Thus, it remains unclear what
are features of multidimensional self-concept for adolescents with different centrality in their peer
clique and school class. Accordingly, in this dissertation the third question of research was
proposed: Are there any differences of self-concept for adolescents with different centrality in the
peer clique and school class? If yes, what are they?
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Method

Participants

Participants of this research were students of 9" grade from Riga secondary schools with
the Russian language of instruction. The total number of respondents was 297 persons: 147
(49.5%) boys and 150 (50.5%) girls, aged between 14 and 17 years (M = 15.10, SD = .46). In total
students from 15 classes took part in the research. Twenty eight participants also took part in
follow-up retesting for short-term stability estimation (over a 4-week interval). Of these, 46.4%
were boys (n = 13) and 53.6% were girls (n = 15).

Instruments

In this research to assess adolescents’ self-concept the Self-Description Questionnaire II
was used. For measurement of sociometric status the sociometric procedure was used. For
measurement of perceived popularity the peer nomination procedure was used. For measurement
of social dominance the paired-comparison procedure was used. For identification of peer cliques
and measurement of centrality in the peer clique and school class the method of the Social
Cognitive Map and computer software SCM, Version 4.0 were used. To achieve the research
objective and answer the research questions all instruments were adapted within this research. The
Self-Description Questionnaire II and instructions of procedures’ of measurement of social status
were translated into Russian by the method of “one-way” translation.

1. The Self-Description Questionnaire Il (SDQ-II, Marsh, 1990, c) measures 11 aspects of
self-concept or self-perception in 11 spheres: physical abilities, physical appearance, relationships
with the opposite sex, relationships with the same sex, relationships with parents, honesty —
trustworthiness, emotional stability, mathematics, verbal abilities, general school, general self. The
subscales of the Russian version have high internal consistency (Cronbach’s alpha coefficients
ranged from .70 to .90) and high test-retest reliability (above .52). The factorial structure of the
Russian version of the Self-Description Questionnaire II in the Latvian sample was verified using
principal factor analysis with an oblique rotation and with delta set to 0. To perform the factor
analysis as in the original version (Marsh, 1990, c), 102 items were reduced to 51 pairs of items.
As a result, like in the original version, the factor analysis was performed on responses to the 51
item pairs.

Performing the factor analysis for the eleven-factor solution, a practically similar factor
model was obtained as in the original version, except for the pairs of items of the “General Self”
scale. The pairs of items of “General Self” are mixed with pairs of items of other self-concept
aspects (“Physical Appearance” and “General School”) that might be evidence that global self-
concept is related to several domains of self-concept because it represents the general self-esteem,
general self-acceptance.

Taking into account the factor structure of the adapted version of the Self-Description
Questionnaire II, additional verification was carried out: confirmatory factor analysis was
performed for the ten-factor solution without the pairs of items of “General Self” and separately
the factor analysis was performed to verify the structure of one factor for the set of item pairs of
the scale “General Self”. The factor model was obtained with ten factors in which the factors
comprise pairs of items from the equivalent original SDQ-II dimensions. All pairs of items in the
relevant factors obtained the factor weights above .41. Verifying the structure of one factor for the
set of item pairs of the scale “General Selt”, the confirmatory factor analysis was performed which
showed that the relevant item pairs of the scale “General Self” form the verifiable factor and
respectively assess the relevant construct; they all have factor weights above .40.

2. The sociometric procedure (Coie, et al., 1982) was designed to measure two dimensions
of social status: social preference and social impact. The research participants are asked to
nominate three classmates whom they liked most and three classmates whom they liked least.
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Numbers of like-most (acceptance) and like-least (rejection) nominations received by each
participant were summed and standardized, within each school class, to a mean of 0 and a standard
deviation of 1. After that preference and social impact indexes were computed: (1) social
preference (number of standardised nominations “liked most” minus number of standardised
nominations “liked least”) and (2) social impact (number of standardised nominations “liked
most” plus number of standardised nominations “liked least™). Social preference and social impact
scores were standardized within each school class, to a mean of 0 and a standard deviation of 1.
Test-retest reliability coefficient was .50 (p < .01) for the social preference index and .61 (p <.
001) for social impact index.

3. The peer nomination procedure (Parkhurst & Hopmeyer, 1998) was designed to
measure such dimension of social status as perceived popularity. The research participants were
asked to nominate three classmates as most-popular. Then number of nominations was summed
and standardized, within each school class, to a mean of 0 and a standard deviation of 1. Test-
retest reliability coefficient was .90 (p <.001).

4. The paired-comparison procedure (Axelrod, 2000) was designed to measure such
dimension of social status as social dominance. The list of all possible pairs of same-sex research
participants was formed separately for each gender and each class. In each pair the name of that
classmate must be marked who has more influence and power over the other classmate in the pair.
Social dominance scores were computed as the number of times a participant was chosen as the
more dominant peer in each pair. The number of choices received by each classmate was summed
and standardized, within each school class, to a mean of 0 and a standard deviation of 1. Test-
retest reliability coefficient was .98 (p <.001).

5. The Social Cognitive Map (Cairns, et al. 1985) was developed to identify peer cliques in
social network and to measure social status (centrality) both in these groups and in this social
network in total. Students are asked to mention the names of those classmates who hang around
together a lot and to list all the groups of classmates that they could. To combine the information
obtained from students and to identify groups within a social network, the computer software
SCM, Version 4.0 (Leung, 1998a, b) was used. Depending on the participant’s standing in the peer
group, he or she can receive nuclear, secondary, peripheral centrality in the peer clique, as well as
the status of isolated. In dependence on his or her standing in the peer group and the status of this
peer group in the social network (in this research — school class), the research participant can get
nuclear, secondary, peripheral centrality and also the status of isolated in this social network. To
check the reliability, in a pilot study the centrality category of students in the social network
(nuclear, secondary, peripheral, isolated) was determined in follow-up retesting for short-term
stability estimation (over a 4-week interval). Cohen’s kappa is .784 (p = .000) which may be
evidence for the reliability of results.

Procedure

The research was done in Riga secondary schools during regular school hours. First the
potential participants of the research and their parents were acquainted with the research objective
and procedure as well as with the principles of voluntary participation and confidentiality. Only
those students whose parents had consented to participation of their children were involved into
the research. In the research all instruments were offered simultaneously in such a sequence: the
method of Social Cognitive Map, the sociometric procedure, the peer nomination procedure, the
paired-comparison procedure, the Self-Description Questionnaire II.

Methods of data processing and analysis

The data were processed using SPSS version 18.0. Main statistical methods were
following: Pearson’s correlation analysis, hierarchical and simple regression analysis, multiple
dispersion analysis (MANOVA) and one-way dispersion analysis (ANOVA), Tukey HSD and
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Games-Howell post-hoc tests, Cronbach’s alpha and analysis of main factors with oblique
rotation, Cohen’s kappa.

Results

Results of the research of relations between aspects of adolescents’ self-concept and
dimensions of their social status in school class

To clarify what are the relations between different dimensions of social status (i.e., social
preference, social impact, perceived popularity and social dominance) and various aspects of self-
concept (physical, academic, emotional, social aspects of the self as well as general self-esteem),
the Pearson’s correlation analysis was used (Table 1).

Firstly, it was found that (1) physical abilities self-concept was positively associated with
three dimensions of social status: social preference, perceived popularity and social dominance,
(2) physical appearance self-concept was positively correlated with perceived popularity and
social dominance, (3) opposite-sex peer relations self-concept was positively associated with
perceived popularity and social dominance, (4) same-sex peer relations self-concept was
positively associated with social preference, perceived popularity and social dominance, (5) math
self-concept was positively correlated with perceived popularity, (6) general school self-concept
was positively associated with social impact, perceived popularity and social dominance, (7)
general self-concept was positively associated with social dominance. Between “Parent relations”
scale, “Honesty — trustworthiness” scale, “Emotional stability” scale, “Verbal abilities” scale
indicators and those of measurements of dimensions of social status no statistically significant
correlations appear.
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Table 1. Descriptive statistics and Pearson’s correlations coefficients for measures of adolescents’ self-concept and their social status

1. 2. 3. 4. 5. 6. 7. 8. 9. 10. 11. 12. 13. 14. 15. M SD
1 Physica] Abl]ltles - 32%% 32k 31k 27%* .09 29%* 16%* .02 A7 38k 13%* .03 A7 23k 36.13 9.46
2 Physical Appearance - .66%* A45%* 32%* .10 30%* .04 19%** 20%% L65%% .03 .03 T7EE 22%* 34.72 8.55
3. OppOSite-SeX Relations - 53%% 23%% .04 30%* .02 .08 2% A1F* .10 .00 3 28%* 34.81 7.81
4. Same-Sex Relations - 33 12+ 26%* A3 4% 24 38 A2% -10 A7 g 46.67 8.76
5 Parent Relaﬁons - 32%% 35%* 14% 18%** 20%* S1E* .07 .03 -.02 .02 38.90 7.48
6. Honesty-Trustworthiness - 1 A5 25+ 21 30+ 06 -02 -08 -.03 39.14 7.07
7. Emotional Stability - 09 -05 11 3%k -04 -06 09 06 37.76 9.63
8 Math - 04 .50%* 21%* .06 11 5% .09 37.10 11.76
9. Verbal - P 30 -02 -01 04 10 40.47 9.08
10. General School - 61 02 2% 13* 19%* 4597 8.51
11. General Self - 05 10 07 18 4751 7.50
12. Social preference - -03 20w a4 0.01 1.01
13. Social impact - 2% RELL 0.09 0.99
14. Perceived popularity - 52k 0.06 1.03
15. Social dominance - 0.05 0.94

Note: * p <.05; ** p <.01.



Results of the research of prediction of aspects of adolescents’ self-concept from their
social status in school class

In order to determine what social status dimensions best predict aspects of students’ self-
concept regression analysis was performed. In those cases when significant correlations between
certain scales of the Self-Description Questionnaire II and some dimensions of social status were
found hierarchical multiple regression was employed. In those cases when there was a significant
correlation between one certain aspect of self-concept and the only dimension of social status,
simple linear regression was employed.

Hierarchical multiple regression was performed to determine what dimensions of social
status best of all predict Physical abilities self-concept, physical appearance self-concept, opposite-
sex relations self-concept, same-sex relations self-concept and general school self-concept. Simple
regression was employed to find whether and to what extent social status predicts the indicators of
the “Mathematics” scale and “General self” scale of the Self-Description Questionnaire II.

Table 2 summarises the results of regression analysis on physical self-concept as
dependent variable. The regression analysis reveals that social dominance best of all predicts
physical abilities self-concept. Perceived popularity in the second model does not significantly
improve the prediction (R? change = .003, F (1. 294) = .83, p > .05). Social preference in the third
model also does not improve the prediction (R? change = .001, F (1. 293) = .18, p > .05). Regression
analysis also shows that social dominance best of all predicts physical appearance self-concept when
perceived popularity in the second model does not significantly improve the prediction (R* change =
005, F (1.294)=1.47, p > .05).

Table 2. Regression analysis summary for dimensions of social status, predicting physical self-

concept
i) R? F
Physical Abilities
Step 1 .055 17.10%**
Social dominance D 3HE
Step 2 .053 8.22%**
Social dominance 20%*
Perceived popularity .06
Step 3 .058 6.02%*
Social dominance 19*
Perceived popularity .06
Social preference .03
Physical Appearance
Step 1 .048 14.96%**
Social dominance D HHE
Step 2 .053 8.22%H*
Social dominance A8%*
Perceived popularity .08

Note. *p<.05; **p<.01; ***p<.001

Table 3 summarises the results of regression analysis on social self-concept as dependent
variable. The regression analysis reveals that in the prediction of opposite-sex relations self-concept
the greatest contribution is made by perceived popularity. Social dominance also is a significant
predictor, and this dimension of social status in the second model statistically significantly improves
the prediction (R? change = .02, F' (1, 294) = 6.64, p = .01). Social dominance, in its turn, best of all
predicts same-sex relations self-concept. Perceived popularity in the second model does not
statistically significantly improve the prediction (R? change = .009, F (1. 294) = 2.89, p > .05).
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Social preference in the third model also does not improve the prediction (R* change = .003, F
(1.293) = .87, p > .05).

Table 3. Regression analysis summary for dimensions of social status, predicting social self-concept

i) R? F
Opposite-sex Relations Self-Concept
Step 1 .098 3221 %**
Perceived popularity JREE
Step 2 118 19.74%**
Perceived popularity AR okl
Social dominance A7
Same-Sex Relations Self-Concept
Step 1 .032 9.86%*
Social dominance 18%*
Step 2 .042 6.40%*
Social dominance 12
Perceived popularity 11
Step 3 .045 4.56%*
Social dominance .09
Perceived popularity A2
Social preference .06

Note. *p<.05; **p<.01; ***p<.001

Table 4 summarises the results of regression analysis on academic self-concept as dependent
variable. The regression analysis reveals that perceived popularity significantly predicts maths self-
concept. Perceived popularity in the second model does not improve the prediction (R? change = .00,
F (1, 294) = .42, p > .05). Social impact in the third model also does not statistically significantly
improve the prediction (R? change =.003, F (1, 294) = 2.84, p > .05).

Table 4. Regression analysis summary for dimensions of social status, predicting academic self-

concept
S R’ F
Math
Perceived popularity 5% .023 6.80*
General School
Step 1 .037 11.22%*
Social dominance L QFE*
Step 2 .038 5.81%*
Social dominance A7*
Perceived popularity .04
Step 3 .047 4.84%%*
Social dominance A7*
Perceived popularity .03
Social impact 10

Note. *p<.05; **p<.01; ***p<.001

In Table 5 the results of regression analysis on general self as dependent variables are
presented. The regression analysis reveals that social dominance is the significant predictor of

general self.
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Table 5. Regression analysis summary for dimensions of social status, predicting General Self
B R? F

General Self
Social dominance 18%* .033 10.05%*
Note. *p<.05; **p<.01; ***p<.001

Differences in self-concept for adolescents with different centrality in peer clique

To answer the third research question and to determine whether there are differences in
aspects of self-concept for adolescents with different centrality and if there are such, what are they,
the differences in the results of the Self-Description Questionnaire II were studied determining the
centrality indicators of students in their peer cliques and centrality indexes in the social network, i.e.,
in the school class.

Using the procedure of the Social Cognitive Map, 78 peer cliques were identified. 240
adolescents (119 boys and 121 girls) have the nuclear status in the peer group, 48 adolescents (24
boys and 24 girls) have the secondary status, 8 adolescents (4 boys and 4 girls) are peripheral
members of their groups and 1 student was not identified as being a member of any clique. this
student was included into the group of low-prominant participants, that is, of students with
peripheral centrality. Thus, this group of peripheral / isolated adolescents consisted of 9 individuals
(4 boys and 5 girls). Between groups of adolescents with different centrality there were no
statistically significant differences in gender (¥*(2, N=297)=.10, p =.95).

Box’s test shows that there are no significant differences between the covariance matrices
across three groups of adolescents with different centrality in their peer cliques, that is, with nuclear,
secondary and peripheral / isolated centrality (p > .05). Therefore a multivariate analysis of variance
(MANOVA) was conducted to assess if there were differences in self-concept between adolescents
with different social status in peer cliques, that is, with different levels of centrality.

It was found that there is a significant difference in multidimensional self-concept between
adolescents with different centrality in peer cliques within their school class, Wilk’s A = .825, F
(284, 568) = 2.61, p = .000, #? = .09. Descriptive statistics for scales of the SDQ-II as a function of
centrality in peer cliques, and effects of centrality on the SDQ-II scores are displayed in Table 6.

Follow-up univariate ANOVAs indicated that there wer significant differences between
adolescents with different centrality in peer cliques in physical self-concept (F(2, 294) =7.70, p = .
000), physical appearance self-concept (F(2, 294) = 3.86, p < .05), opposite-sex relations self-
concept (F(2, 294) = 5.05, p <.01) un same-sex relations self-concept F(2, 294) = 13.42, p < .001.

Post hoc tests using Tukey HSD were then performed for pairwise comparisons. It was found
that peripheral/ isolated adolescents had the lowest scores for Physical Abilities. There were
statistically significant differences in Physical Abilities scores between nuclear and peripheral /
isolated adolescents (p = .001) and between secondary and peripheral / isolated adolescents (p < .
05). Also it was found that nuclear adolescents had statistically significantly higher Physical
Appearance scores than peripheral/ isolated adolescents (p < .05). The results showed that nuclear
adolescents had statistically significantly higher scores for Opposite-Sex Relations than adolescents
with secondary centrality (p < .05). They also had statistically significantly higher scores for Same-
Sex Relations than adolescents with secondary centrality (p < .01) and than peripheral/ isolated
adolescents (p = .000). In turn, adolescents with secondary centrality had significantly higher scores
for Same-Sex Relations than peripheral/ isolated adolescents (p <.01).
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Table 6. Descriptive statistics for scales of the SDQ-II as a function of centrality in peer cliques,
and effects of centrality on the SDQ-II scores

Centrality
Peripheral /
Nuclear Secondary isolated

Scales of the SDQ-II M SD M SD M SD  F(2,294) n?
Physical Abilities 36.88°  9.07 34.44° 1036 2533° 7.70 7.70%%% 05
Physical Appearance 35.31° 8.25 32.81 8.88 29.00° 11.72 3.86% .03
Oppqs ite-Sex 35.50° 7.57 32.15 8.44 30.78 7.29 5.05%* .03
Relations

Same-Sex Relations 47700 832 43.71° 8.31 35.00° 11.34 13 .42 08
Parent Relations 38.82 7.69 39.19 6.56 39.44 7.20 0.07 .00
Honesty- . 38.92 7.07 40.06 7.14 40.00 7.12 0.59 .00
Trustworthiness

Emotional Stability 3773 931 38.25 1045 36.11 13.96 0.19 00
Mathematics 37.52 11.79 34.92 11.51 37.76 12.40 0.99 01
Verbal 40.44 9.37 39.88 7.03 4456 10.56 1.02 01
General School 46.19 8.28 44.54 9.39 47.67 9.79 0.94 01
General Self 47.60 7.39 47.33 8.26 46.00 7.09 0.21 .00

Note. *p < .05, *¥*p < .01, ***p <.001.
*>¢Means in the same row differ significantly in the Tukey HSD comparison.

The conducted analysis of variance did not reveal significant differences between
adolescents with different levels of centrality for Parent Relations, Honesty-Trustworthiness,
Emotional Stability, Mathematics, Verbal, General School and General Self scores.

Differences in self-concept for adolescents with different centrality in social network —
school class

The adolescent’s centrality in social network — school class — was determined as the
combination of his or her centrality within his or her peer clique and centrality of this peer clique in
school class. 204 adolescents (110 boys and 94 girls) have nuclear centrality, 82 adolescents (33
boys and 49 girls) have the secondary status, 10 — peripheral and 1 — isolated status. The isolated
adolescent was joined to the group with the peripheral status in the class. In total, in the subgroup
“peripheral/isolated adolescents” 11 individuals were included (4 boys and 7 girls).

Between groups of adolescents with different centrality there were no statistically significant
differences in gender (y*(2, N=297)=5.17, p = .08).

In order to determine if there were differences in self-concept between adolescents
with different centrality in social network a serious of one-way univariate analysis of variance (One-
Way ANOVA) was conducted. Application of multivariative analysis of variance is not appropriate,
because the size of the subgroups of adolescents with different centrality in school class differs, and
Box’s test shows that there were significant differences between the covariance matrices across
these subgroups (p <.05). Descriptive statistics for scales of the SDQ-II as a function of centrality in
school class, and effects of centrality on the SDQ-II scores are displayed in Table 7.
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Table 7. Descriptive statistics for scales of the SDQ-II as a function of centrality in school class, and
effects of centrality on the SDQ-II scores

Centrality
Peripheral/
Nuclear Secondary isolated
Scales of the SDQ-II M SD M SD M SD F(2,294) n?
Physical Abilities 36.96" 9.11 35.20° 9.89 27.55° 3.61 5.88%* 04
Physical Appearance 35.14 7.97 3423 9.48 30.45 10.98 1.76 o1
Opposite-Sex Relations 35.61° 7.52 33.34° 8.39 31.00 6.56 3.90% 03
Same-Sex Relations 48.07° 7.96 44.44° 9.15 3727 11.39 12.50%%* 08
Parent Relations 38.49 757 39.79 7.36 39.82 6.52 97 o1
Honesty-Trustworthiness 3911 6.95 39.02 751 40.55 6.50 23 00
Emotional Stability 37.81 9.20 37.77 10.32 36.82 12.71 06 00
Mathematics 38.20 11.83 3427 1132 37.91 11.10 334 0
Verbal 40.11 9.43 41.13 7.92 4227 10.81 59 o1
General School 46.27 8.15 45.00 9.30 47.64 8.98 87 o1
General Self 4738 7.18 47.85 3.38 47.36 7.03 18 00

Note. *p < .05, *¥*p < .01, ***p <.001.
*®> Means in the same row differ significantly in the Tukey HSD and Games-Howell comparison.

The results of the conducted analysis of variance show that there were significant
differences between adolescents with different centrality in school class in physical self-concept (¥
(2, 294) = 5.88, p < .01), opposite-sex relations self-concept (F (2, 294) = 3.90, p < .05), same-sex
relations self-concept (F (2, 294)=12.50, p = .000) and mathematics self-concept (F (2, 294) = 3.34,
p <.035).

The results of Post-hoc tests using Tukey HSD show that peripheral/ isolated adolescents had
the lowest scores for Physical Abilities. There were statistically significant differences in Physical
Abilities scores between nuclear and peripheral / isolated adolescents (p < .01) and between
secondary and peripheral / isolated adolescents (p < .05). The results of Post-hoc tests using Tukey
HSD also show that nuclear adolescents had statistically significantly higher scores for Opposite-sex
relations than secondary adolescents (p < .05). The results of Post-hoc tests using
Games-Howell show that nuclear adolescents have the highest scores for Same-sex relations. It was
found that there is a statistically significant difference in Same-sex relations scores between nuclear
and secondary adolescents (p < .01) and between nuclear and peripheral/isolated adolescents (p < .
05). The results of Post-hoc tests using Tukey HSD show that nuclear adolescents have statistically
significantly higher scores for Mathematics than secondary adolescents (p <.05).

The conducted analysis of variance did not reveal significant differences between
adolescents with different levels of centrality in school class for Physical Appearance, Parent
Relations, Honesty-Trustworthiness, Emotional Stability, Verbal, General School and General Self
scores.

Discussion

Relationships between aspects of adolescents’ self-concept and dimensions of their social
status in school class

The results obtained in the research show that there was a positive relationship between
physical aspect of self-concept and such dimensions of social status as social preference, perceived
popularity, and social dominance. Self-perception of one’s physical abilities and skills is positively
associated with social preference, perceived popularity, and social dominance. A positive
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relationship exists also between perception of one’s appearance and perceived popularity and social
dominance. In previous studies it was revealed that the students with a high degree of social
preference among their peers are perceived as attractive (Coie, et al., 1982; de Bruyn & van de
Boom, 2005). Those children and adolescents, who are perceived as popular, are also perceived as
being attractive, having stylish clothes (Adler & Adler, 1998; de Bruyn & van de Boom, 2005; Eder,
et al., 1995; Lease, Kennedy, et al., 2002) and with athletic abilities (Eder, et al., 1995; Lease,
Kennedy, et al., 2002). In its turn, concerning the students who stand at the bottom of the perceived
popularity hierarchy, the studies show that peers mock at their appearance (Thorne, 1993). Socially
dominant adolescents are described by their peers as persons with athletic abilities (Savin-Williams,
1979). Thus, the adolescents with a high degree of social preference among their peers, the
adolescents who are perceived as popular, and socially dominant adolescents, whom the peers
evaluate as more physically attractive and more athletic, receive also the relevant feedback from
their peers. They can reflect peers’ evaluations and integrate them into their physical self-concept
and develop a more positive self-perception in this sphere (Bracken & Lamprecht, 2003; Cooley,
1902; Shavelson, et al., 1976; Marsh, 2007).

The results obtained in the research show that there was a positive relationship between
social aspect of self-concept and social preference, perceived popularity, and social dominance.
Self-perception in relationships with the opposite sex is positively associated with perceived
popularity and social dominance. A positive relation was also found between self-perception in the
same-sex relationships and social preference, perceived popularity, and social dominance. The
adolescents with a high degree of social preference among their peers, perceived as popular and
socially dominant individuals, can develop a more positive social self-concept in relationships with
peers, because they have a more favourable experience in interactions with classmates. One of the
sources of self-concept is the absolute standard (Bracken & Lamprecht, 2003; Harter, 2006, Marsh,
2007; Shavelson, et al., 1976), which reflects an objective evaluation based on directly observable
features, characteristics or behaviours. The adolescents with a high degree of social preference
among their peers, those adolescents who are perceived by their peers as popular and who are
socially dominant have a real objective experience of self-realization in relationships with peers,
which they incorporate into their self-concept, using this absolute standard. Peers perceive the
students with a high degree of social preference among the peers as capable of cooperation (Coie, et
al.,, 1982; de Bruyn & van den Boom, 2005), perceived popular students - as socially visible (Adler
& Adler, 1998; Lease, Kennedy, et al., 2002), prosocial (Lease, Kennedy, et al., 2002), elite (Adler
& Adler, 1996), and socially dominant peers — as group leaders (Savin-Willians, 1979). Thus, the
adolescents with a high degree of social preference among peers, perceived as popular and socially
dominant individuals can also reflect the evaluations by the peers in their social self-concept, using
these indirect evaluations (Bracken & Lamprecht, 2003; Cooley, 1902; Shavelson, et al., 1976;
Marsh, 2007) to build their self-concept.

In the research it was found that self-perception in the field of maths is positively associated
with perceived popularity. At the same time, self-perception in school subjects in total is positively
associated with social impact, perceived popularity, and social dominance. Taking into account that
the research participants are students of the 9™ who at the end of study year will have to pass state
examinations, one can assume that a more positive self-perception in the field of maths is linked to
the perceived popularity among classmates because the math is one of the main subjects and
students can regard study achievements in the maths as a source of prestige. Positive self-perception
in the school subject in total is associated with perceived popularity and social dominance because
academic success in the graduation form generates respect and appreciation among classmates.
Students with better marks can be popular and influential thanks to their achievements and potential
ability to help other classmates in learning activities. In its turn, the correlation between self-
perception in school subjects and social impact shows that academically more successful students
can call forth both liking and disliking among the peers.
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In the research it was found that general self-concept or general self-esteem positively
correlates only with social dominance and is not associated with sociometric status and perceived
popularity. The fact revealed in this research that the correlation between the general self-esteem
and social preference and perceived popularity does not exist may be associated with the fact that
adolescent could inaccurately perceive their status. Perhaps, when protecting their general self-
worth, the adolescents with a low status incorrectly interpret to what extent they are liked or disliked
by their classmates and to what extent classmates evaluate their popularity in school class. Such
possible explanation corresponds to self-protection mechanisms described in literature (Rogers,
1959). Secondly, it possible that when comparing their status with that of their classmates among
peers, the adolescents with a low status might lower the value of acceptance and popularity and the
classmates’ significance to protect their self. Such possible explanation corresponds to the cognitive
dissonance theory of Festinger (Festinger, 1954). If some characteristics of a significant other person
looks better, the individual can lower the value of this significant other to avoid the drop in the self-
esteem that can be caused by social comparison. The found correlation between general self-esteem
and social dominance can be an evidence for the fact that in school class for the student’s self-worth
his or her ability to compete for the material and social resources and control them (i.e.,
“availability” of classmates, visits at home, spending of time after lessons and on holidays, having
fun together etc.) is more important than the liking and disliking by classmates and than his or her
prestige and reputation among peers.

Prediction of aspects of adolescents’ self-concept from their social status in school class

In the research it was found that social dominance best of all predicts physical aspects of
self-concept. In previous studies it was found that in the adolescents’ opinions the physical abilities
and appearance are important characteristics of dominant peers (Savin-Willians, 1979). Because of
that it is possible to assume that when competing for the material and social resources among peers,
the adolescent can use physical force, strengthen his or her position in the class thanks to victories in
sports competitions and achievements in dance, as well as he or she can fight for a high status in the
class by such means as fashionable clothes and stylish hairdress. Competing with the classmates and
acquiring a high standing in the dominance hierarchy, the adolescent by comparing himself or
herself with other peers can come to the conclusion that he or she has better athletic abilities and
more attractive appearance, and can develop a more positive physical self-concept. Thus, building
their self-concept adolescents can apply standards that are based on comparison with others
(Bracken & Lamprecht, 2003; Harter, 2006; Marsh, 2007; Shavelson, et al., 1976).

In the research it was found that self-perception in relationships with the opposite sex best of
all can be predicted by perceived popularity and social dominance. Self-perception in same-sex
relationships best of all can be predicted by social dominance. Taking into account the fact that
school class is an important environment where the adolescent receives the opportunity to develop
and demonstrate his or her social skills, it can be assumed that achievements in competition for
material and social resources becomes an important precondition for formation of a positive social
self-concept. Consequently, it can be assumed that socially more competent adolescents acquire
both the real social experience and relevant feedback from peers and develop also a more positive
social self-concept, using direct and indirect looking-glass evaluations as sources for self-concept
(Bracken & Lamprecht, 2003; Gallagher, 2000; Sebastian, et al., 2008).

The results obtained in the research show that perceived popularity is the only significant
predictor for self-perception in mathematics. Social dominance, in its turn, permits to predict best of
all general academic self-concept. As has been mentioned above, the mathematics is one of the main
subjects in the school syllabus, and students in the graduation class can perceive mathematic
achievements as source of prestige. But the academic achievement of the student in study subjects in
general can become a precondition for social dominance in the class. Students with higher marks
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can have more power and influence among peers than others, since they have the potential ability to
help classmates in study activities.

Thus, building their academic self-concept, adolescents can use real achievements in study
activity, i.e., direct evaluations as sources of their self-concept (Bracken & Lamprecht, 2003;
Gallagher, 2000; Sebastian, et al., 2008).

In the research it was also found that social dominance is the only significant predictor of
general self-esteem, what can show that for adolescents in formation of the sense of self-worth their
own achievements in competition for material and social resources are more important than the
liking/disliking and appreciation by their peers.

Differences in self-concept for adolescents with different centrality in peer clique and
social network - school class

In the research it was found that adolescents with nuclear, secondary and peripheral/isolated
standing in their peer clique and such a social network as their school class differ in physical and
social self-concepts. Adolescents with different centrality in their school class also differ also in
academic self-concept.

Firstly, it was established that adolescents with peripheral/isolated status in the peer clique
have a less positive self-perception of their physical abilities and skills than the adolescents with
nuclear and secondary status in the peer group. The same differences were found between the
adolescents with peripheral/isolated status in their school class and those with nuclear and secondary
status. Both in the peer clique and in such a social network as school class the peripheral/isolated
adolescents perceive themselves less positive in physical activities and evaluate lower their interest
about sports and physical activities. These discovered differences can be related to the fact that in
adolescence in peer cliques one of the most important type of activities is sports and dance. Students
with peripheral/isolated standing are those adolescents whom the peers rarely nominate and choose
as participants of peer cliques (Cairns, Leung, Buchanan, & Cairns, 1995; Farmer & Rodkin, 1996;
Gest, et al., 2001; Lansford, Killeya-Jones, Miller, & Costanzo, 2009). Due to this it can be assumed
that peripheral/isolated adolescents rarely participate in these physical activities. Thus, remembering
that social comparison is an important self-concept formation mechanism (Brown & Lohr, 1987;
Festinger, 1954; Harter, 2006), it can be assumed that peripheral/isolated adolescents, when
comparing their own physical activity and athletic abilities with those possessed by other peer
clique’s participants, may evaluate their physical abilities at lower level. At the same time the
studies show (Farmer & Rodkin, 1996) that the nuclear students most often are perceived by
classmates as athletic. According to the theory of symbolic interactionism, it can be assumed that the
students with a higher centrality in the peer clique and in the class in general by perceiving the
relevant feedback concerning their athletic abilities integrate the peer evaluations into their physical
self-concept and develop a more positive self-perception in this area.

It has been found that there are differences in perception of own physical attractiveness
between adolescents with nuclear centrality in the peer group and those with peripheral/isolated
standing in the peer group: nuclear adolescents perceive their appearance more positively and
evaluate their appearance more highly than the peripheral/isolated adolescents. In adolescence the
physical attractiveness is a very essential topic (Burns, 1982; Harter, 1999; Lerner & Karabenick,
1974; Lerner, Karabenick, & Stuart, 1973; Musa & Roach, 1973). Adolescents evaluate their
appearance in comparison with appearance of others, they are concerned with what other people
think about their appearance. Thus, the peer clique provides emotional support to its participants,
including also in regard to their appearance and attractiveness. Therefore it is possible to assume
that nuclear adolescents concerning their appearance feel more support and appreciation than
peripheral/isolated adolescents and develop a more positive physical self-concept.

Secondly, it was found that adolescents with nuclear status in the peer clique in comparison
with adolescents with secondary status in the peer group perceive themselves more positively in
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relationships with the opposite sex. The same differences were also found between adolescents with
nuclear and secondary status in their school class. Nuclear adolescents both in their peer cliques and
in their school classes in comparison with secondary adolescents evaluate more highly their
popularity among the opposite sex and how easily they make friends among representatives of the
opposite sex. Taking into account the fact that nuclear adolescents form the core of peer cliques
(Cairns, et al., 1995; Lansford, et al., 2009), it can be assumed that exactly these adolescents call
forth a special interest of the opposite sex and reflect this experience in their social self-concept. In
the research it also was found that nuclear adolescents both in their peer clique and school class in
comparison with secondary and peripheral/isolated adolescents have a more positive self-perception
in relationships with the same sex. They higher evaluate their popularity among representatives of
the same sex and how easily they make friends among representatives of the same sex. Also the
adolescents with secondary status in the peer group in relationships with their own sex perceive
themselves more positively than adolescents with peripheral/isolated status. Taking into account that
likewise the school class, the peer clique is an important environment which enables the adolescents
to approbate and develop their social skills, it can be assumed that the highest status in the peer
clique and in the social network, i.e., school class, permits adolescents to integrate this experience in
their social self-concept, using as sources of their self-concept both the direct evaluations (Bracken
& Lamprecht, 2003; Gallagher, 2000; Sebastian, et al., 2008), and results of social comparison
(Bracken & Lamprecht, 2003; Harter, 2006; Marsh, 2007; Shavelson, et al., 1976). It must be noted
that in previous studies it was found that the student’s centrality is positively related to social skills,
and students with high centrality are described by classmates as leaders, as capable of cooperation
and popular (Farmer & Rodkin, 1996; Gest, et al., 2001). Thus it can be assumed that students with
a higher centrality both in the peer clique and in school class, perceiving the relevant feedback from
their classmates regarding their social skills, reflect and include these peer evaluations into their
social self-concept and develop a more positive self-perception in this sphere.

Thirdly, it has been found that adolescents with nuclear status in their school class have a
more positive self-perception in the field of mathematics than secondary adolescents. Nuclear
adolescents more positively perceive their abilities and skills in mathematics than secondary ones,
they are more satisfied with their mathematic achievements and more highly evaluate their interest
in mathematics. Taking into account that mathematics is one of the main subjects and students
perceive the knowledge in mathematics as valuable, it can be expected that the adolescents with
mathematic achievements become the core of their school class. It is possible that differences in
mathematic self-concept emerge between adolescents with different centrality, because nuclear
adolescents really have higher marks in mathematics and use their mathematic achievements to
build their academic self-concept.

Conclusions
The results obtained in this research allow to make follow conclusions:

* In regard to physical self-concept of adolescents it is possible to conclude 1) there are
positive relations between adolescents’ self-perception of physical abilities and skills and such
dimensions of their social status as social preference, perceived popularity, and social dominance; 2)
there are positive relations between adolescents’ self-perception of their physical appearance and
such dimensions of social status as perceived popularity and social dominance.

* In regard to social self-concept of adolescents it can be concluded that 1) there are positive
relations between adolescents’ self-perception in opposite-sex relationships and perceived popularity
and social dominance; 2) there are positive relations between adolescents’ self-perception in same-
sex relationships and social preference, perceived popularity, and social dominance; 3) adolescents’
self-perception in relationships with parents is not related to dimensions of their social status in
school class.
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* In regard to academic self-concept it can be concluded that 1) there is a positive relation
between adolescents’ self-perception in the field of mathematics and perceived popularity; 2) there
are positive relations between adolescents’ self-perception in the school subjects in general and
social impact, perceived popularity, and social dominance; 3) verbal self-concept of adolescents,
1.e., their perception of abilities and skills in speech and reading is not related to their social status.

* There is a positive relation between adolescents’ general self-concept (general self-esteem)
and social dominance.

* Adolescents’ emotional self-concept is not related to social status dimensions.

* Adolescents’ social dominance best of all predicts the aspects of their physical self-concept:
self-perception of their own physical abilities and skills as well as their and appearance.

* Adolescents’ self-perception in opposite-sex relationships best of all can be predicted by
perceived popularity and social dominance.

* Adolescents’ self-perception in same-sex relationships best of all can be predicted only by
social dominance.

* Perceived popularity is the sole significant predictor for adolescents’ self-perception in the
field of mathematics.

* Social dominance best of all permits to predict adolescents’ general academic self-concept.

* Social dominance predicts adolescents’ general self-esteem.

* None of dimensions of adolescents’ social status had any significant relations with emotional
aspects of their self concept and thus cannot predict them.

* There are differences in physical and social self-concept between adolescents with different
social status both in their peer clique and such a social network as their school class; there are also
differences in academic self-concept between adolescents with different centrality in their school
class: 1) adolescents with peripheral/isolated status have a less positive self-perception of their
physical abilities and skills than adolescents with nuclear and secondary status in their peer clique;
the same differences exist also between adolescents with peripheral/isolated status in their school
class and those with nuclear and secondary status in their school class; 2) there are differences in
adolescents’ physical self-concept regarding their perception of their own physical attractiveness
between adolescents with nuclear status in their peer group and those with peripheral/isolated status:
nuclear adolescents perceive their own appearance more positively and more highly evaluate their
attractiveness than peripheral/isolated adolescents; 3) adolescents with nuclear status in their peer
clique in comparison with those having secondary standing perceive themselves more positively in
opposite-sex relationships; identical differences were found between adolescents with nuclear and
secondary status in their school class; 4) regardless whether it is the level of centrality of adolescents
in their peer group or their school class, adolescents with nuclear status in comparison with
secondary and peripheral/isolated adolescents have a more positive self-perception in same-sex
relationships; 5) adolescents with nuclear status in their school class have a more positive self-
perception in the field of mathematics than secondary adolescents; 6) there are no differences in
adolescents’ parent relationships self-concept, verbal self-concept, general school self-concept,
emotional self-concept as well as general self-concept (general self-esteem).

Practical application

The information provided in this dissertation can be used as the basis for educational
materials which can be used in education of representatives of those professions (e.g., psychologists,
teachers, tutors) who encounter the issues of the development of adolescents’ self-concept and their
interpersonal relationships.

The results and conclusions obtained within this research can be widely used in professional
work of developmental and educational psychologists with adolescents. Adolescence is an important
stage in the self-concept development; therefore the knowledge about the regularities of self-concept
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development in adolescence can be especially valuable in creation of such prevention and
intervention programs that would facilitate the development of a positive self-concept.

The conclusions about the links between adolescents’ self-concept and their social status
both in school class and in informal peer cliques can help specialists to devote attention to
interpersonal relationships of students and to identify in time those students who are in the risk-
group, those who are isolated or who are rejected by their peers, in order to provide such students
with the necessary support.

The results obtained in this research can be applied while working with adolescents and with
their parents (individual consultations and educational seminars). The conclusions about the
relations between adolescents’ self-concept and their social status among peers can facilitate a better
understanding of parents about the development of a positive self-concept of their children during
this period.

Main limitations of the study and directions of further research

The sample of the research consisted only from the students of the 9" grade (the graduation
class) when interpersonal relationships among the classmates have already formed and students have
obtained the statuses both in their school class hierarchy and in their peer cliques. In future it would
be necessary to explore those school classes when interpersonal relationships are still forming.
Secondly, it would be necessary to investigate also the features adolescents’ self concept and its
relationship with their social status in their school class and peer clique in early and late adolescence
in order to understand which regularities of self-concept development characterize all adolescence
and which of them — only middle adolescence.

In this research links between adolescents’ self-concept and standing in their school class
and peer clique were investigated only in one time point. In future it would be important to organize
and conduct longitudinal research in order to understand the changes in adolescents’ self-concept
which are connected to changes in adolescents’ social status within their school class during the
course of time.

The design and empirical results of this research do not allow to judge about the direction of
causal relationship between self-concept and social status. To come to the conclusion that social
status of a student in his or her school class and peer clique influences certain aspects of his or her
self-concept, it is necessary to organize experimental designs when manipulating social status as an
independent variable it would be possible to establish changes in the self-concept as a depend
variable.

The limitation of this research is the fact that regarding the third question of the research
about whether there are differences in self-concept between adolescents with different centrality in
their peer clique and school class, after determination of the students’ centrality in the peer clique
and school class it was revealed that only one adolescent has received the status “isolated”, and very
few adolescents had the status “peripheral”. The subgroup “peripheral/isolated” (for studying of
centrality in the peer cliques and in school class) has a very small size. It would be important to
perform a research with a more representative sample.

In this research the features of adolescents’ self-concept were studied in relation to their
social status in their school class independently of their gender. In future it should be examined how
the relations between the adolescents’ self-concept and their social status can be linked to the
adolescents’ gender.

In the sample of this research the students from secondary schools only with Russian as the
language of instruction were included. In future self-concept should be explored in relation to the
social status in sample of students from secondary schools with Latvian as the language of
instruction.
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In this research the relations between adolescents’ self-concept and social status only within
their school class were investigated. Adolescents’ self-concept should be investigated also in
relation to the status at school and outside the school.

In this research statistically significant relations were found between certain aspects of
adolescent’s self-concept and certain dimensions of their social status. At the same time, despite the
statistical significance of the correlations, the obtained correlative coefficients are low. These results
allow to think about the variables that additionally could influence the relation between self-concept
and social status.

It is important to continue the studies of adaptation of the research instruments and improve
the adapted versions of them, verifying validity and reliability in different research samples. One of
the main tasks is to develop a Latvian adaptation of the SDQ-II.
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