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Promocijas darba visparigs raksturojums

Latvijas ,Izglitibas attistibas pamatnostadnes 2007.—2013.gadam” nosaka izglitibas
sistémas attisttbas pamatmérki - nodrosinat katram iedzivotajam iesp&ju iegit kvalitativu
izglittbu miZza garuma atbilstoSi individualam interes€m, sp&am un valsts sociali -
ekonomiskas attistibas vajadzibam. Izglitibas attistibas politika paredz paaugstinat izglitojamo
vispargjo zinaSanu un dzivesprasmju apguves kvalitati, paaugstinat pedagogiska procesa
efektivitati, stiprinat izglitibas kvalitates nodrosSinasanas un vadibas kapacitati, pilnveidot
jaunieSu karjeras izglititbu un darba tirgum atbilstoSu praktisko iemanu apguvi, veicinat
nevalstisko organizaciju lidzdalibu izglitibas attistiba.

Izglitibu nodroSina 1paSi organizéta izglitotaju un izglitojoSos personu sadarbiba
izglitibas sistema, kas veido vienu vienigu mijiedarbibu virkni (Lampert 2001; Katane,
Aizsila & Beitane 2006). Mijiedarbiba ir subjektu - studentu, doc€taju, izglitibas iestades
dazadu ltmenu vaditaju - tieSas vai pastarpinatas iedarbibas process vienam uz otru, kas
izraisa savstarp€jas attiecibas jeb mijattiecibas, kuras katra dalibnieka uzvediba ir gan ka
stimuls, gan ka reakcija uz pargjo uzvedibu (Ilmaronos 2007). Mijattiecibas ir starppersonu
attiecibas, kas veidojas jebkura ,cilveks-cilveks” sisttma un tas ir atkarigas no personibu
psihes kvalitatém un saskarsmes kultiiras, pasvert€§juma, sociala vert€§juma, dzives pozicijas
(Garleja 2006). Mijattiecibas izglitibas procesa ir sekmigakas, ja tiek ieverotas gan studentu
intereses saistiba ar izzinas problémam, gan izzinas darbibas vajadzibas, gan rosinatas
atbilstosas fiziskas un garigas aktivitates, izmantotas atbilstoSas macibu formas un metodes,
ieverota noteikta saskarsmes kultiira u.tml., ko visu kopa apvieno izglitibas vadibas jedziens
ta plasakaja nozime.

Izglitibas vadiba ir vadibzinibu zinatnes apak$nozare, kura blakus kognitivai darbibai
peta izglitibas sist€émas institiiciju darbibu (Latvijas zinatnu nozaru un apak$nozaru anotaci-
jas). Izglitibas iestade ka izglitibas sistemas institlicija ir sist€ma, kuras viena no apakssiste-
mam, ka norada M.Mukopadijs (Mukhopadhyay 2005), ir akadémiskais menedZments, kas
veido izglitibas iestades procesu kodolu un kas ietver tadus akademiskos procesus ka studentu
uznemsSanas vadiSanu, macibu programmu veidoSanu, maci$anas procesu, parbaudijumus un
atbalsta aktivitates. Promocijas darba veiktais petijums saistits ar Siem aspektiem.

Izglitibas filozofijas humanitara virziena atbalstitaji uzsver izglitibas ka pedagogiskas
savstarpgjas iedarbibas dalibnieku attiecibu apzinato darbibu sist€mas izpratnes nepiecieSa-
mibu. Lai docétajs var€tu biit padomdevejs maciSanas un attistibas procesos un izglitotajs
(Eurobase, Belgium 06/07), vinam ir japazist to, kas macas, janodrosSina kognitivajai darbibai
optimali apstakli, japarzina studentu psihes kvalitates, jaaktualiz€ un jaaktivé personigas attis-
tibas unikalas iespg€jas (Garleja 1999), jaievero individu vajadzibas (Katane, Aizsila & Beita-
ne 2006; National actions to implement Lifelong Learning in Europe 2001) un diferenciacijas
princips (Inne u.c. 1996), jaizkopj katra individa kapacitate (Koke 2006; TedQual 2005), japa-
Iidz studentiem apzinaties savas stipras un vajas puses, izprast savu macisanas stilu (Krahula
2006), jaizmanto dazadas metodikas (Eurobase, Austria, 2006/07), jarealiz€ studentu centréta
macisanas (Jordan 2006). Anglu izglitibas filozofijas klasikis R.Peterss, piem&ram, norada, ka
,»1zglitiba pati par sevi ir augsti diferencéta un visai komplicéta darbiba, kura daudzi bezgala
godigi cilveéki iesaistas ar lielu nopietnibu, bet diemZgl bieZi vien viniem triikst izpratnes par
to, ko vini tiesi iecer€jusi darit” (Alijevs 2005: 232). Uz to norada ar1 Latvijas skolu vaditaju
un skolotaju aptaujas rezultati par absolventu sagatavotibu skolotaja darbam — viens no vis-
biezak mingtajiem ir secinajums, ka priekSmeta jaunie skolotaji ir sagatavoti labi, bet trukst
zinasanu un prasmju citos jautajumos, tai skaita — audzeknu personibas izpratné (Koke 1999).
Bet macibspéku pedagogisko meistaribu veido ne tikai individa pedagogiska kompetence, bet
ar1 starppersonu attiecibu izpratne (Garleja 1999).

Tapéc pedagogijas, psihologijas un izglitibas vadibas specialistu galvenais uzdevums
ir sekm&t inovativu pieeju mekl&jumus aspekta ,Ka macit”, lai nodroSinatu studijas
apgustamas kompetences (Koke 2006). Augstakas izglitibas sistema sava nepartrauktaja



attistiba var pilnveidoties dazadas jomas, tai skaita, reag€jot uz studentu dazadajiem macibu
motiviem, talantiem un darba perspektivam (Teichler 2003). Inovacijas jasaista ar informativo
saturu, pedagogiskas darbibas prasmém un uzvedibu, uztveri un izpratni (Garleja 1999).
Parasti studiju satura pilnveidé vairak uzmanibas pievér§ dazada veida tehniskiem nevis
studentu spg€ju un cilvécisko attiecibu aspektiem (Preedy 2003). Ka secindjusi holandieSu
petnieki, apméram 46% programmu atstaj 10% vai mazaku dalu, lai dazadotu nodarbibas
atbilstoSi studentu grupu vai individu vajadzibam. Studentu praktisko darbu, seminaru un
petniecibas darbu grupu veidoSana nenotiek, pamatojoties uz uztveres atSkirtbam
(Schellekens, Paas & Van Merrienboer 2003).

Atstajot izglitibas procesa dalibnieku - docétdja <>studenta, studenta <>studenta,
parvaldes personala <> doc@taja attiecibu veidoSanos paspliisma, neizstradajot merktiecigi So
attiecibu veidoSanas stratégiju — principus un saturu, ka ari realizacijas metodiku un formas,
var veidoties anarhija, haoss (Spona 2004).

Augstskolas ir augstakas izglitibas un zinatnes institiicijas, kas Tsteno akadémiskas un
profesionalas studiju programmas, ka arT nodarbojas integréti ar zinatni, petniecibu un maksli-
niecisko jaunradi (Augstskolu likums 1995). Izglitibas iestade, ka jebkura cita, nemot véra
strauji mainigo komercdarbibas vidi, cilvékresursu vadiba ir seviski nozimigs faktors organi-
zacijas panakumu un sekmigas sadarbibas veidoSana darba vieta (ESenvalde 2004). Arvien
butiskak ir apzinaties cilvéka lomu organizacija un veikt petijumus atsevisku organizacija
stradajoSu individu Itmen1 (Gratone 2004). Cilvékpotencials var izpausties dazadas pakapes,
atkariba no personala vadiSanas kvalitates (Voroncuka 2001). Talantigs darbinieks var sakt
darbu kada uzn@muma, pateicoties ta harizmatiskajam Iiderim, dasnajam atalgojumam, pasau-
les klases apmacibas programmai vai citiem aspektiem, tacu, cik ilgi vin$ paliks stradat, un
cik produktivs vina darbs biis §1s darbibas laika, nosaka attiecibas ar tieSo vaditaju — pie $ada
secindjuma nonakusi pétnieki, uzdodot jautajumu: ,,Ko vistalantigakie darbinieki sagaida no
savas darba vietas?” (Bakingems 2005, 14). Pasaules izcilakie menedZeri uzsver nepieciesa-
mibu individualizet savu attieksmi, lai noturétu talantigakos darbiniekus sava uznémuma. La-
bakais, ko vaditajs var darit, ir nem&ginat cilvéku parveidot, bet laut justies labi tadiem, kadi
tie ir (Bakingems 2005, 16) un sadarboties.

Ne mazak svariga ir gan izglitibas iestades vaditaju, gan docé€tdju un studentu
paSizzinas nozime harmoniskas dzives meklgjumos, pozitivu mijattiecibu veidoSana ar
apkartéjo vidi un sabiedribu (Koke & Rupmeja 2001).Visu izglitibas darbinieku primarais
uzdevums ir iegiit precizas zinaSanas par saviem audz€kniem (Fjelds 1998), bet vispirms
jatiek skaidriba pasam par sevi (Lampert 2001), janoskaidro sava maciSanas stila Tpatnibas un
iesp&jamas sekas.

Augstskolu studentu viddi, pieméram, v€rojama studentu kustiba no vienas studiju
programmas uz citu vai vispar studiju partraukSana, un viens no iemesliem ir tas, ka viniem
nav drosibas sajitas un parliecibas par profesijas izveles atbilstibu savam spgjam, interes€m
un sabiedribas vajadzibam. Izglitibas un kultiras generaldirektorata 2007. gada izdevuma
»Augstakas izglitibas pamatraditaji” noradits, ka studentu atbirums augstakaja izglitiba ir
teéma, kurai javelta IpaSa uzmaniba. Dazadas valstis ieve€rojami atSkiras studét palikuso
raditaji. Pieméram, péc Starptautiskd vienotd izglitibas programmu klasifikatora ISCED
datiem pakapé 5A — augstakaja izglitiba to studentu patsvars, kas turpina studijas, var biit
lielaks vai vienads ar 80% - ta tas ir Bulgarija, Irija, Italija, Kipra un Malta. Bet Igaunija un
Latvija tas ir aptuveni 50%. (Augstakas izglitibas pamatraditaji 2007, 5). Latvijas darba tirgus
petijuma ,,Augstako un profesionalo macibu iestazu absolventu profesionala darbiba péc
macibu beigSanas” (2007) secinats, ka péc profesionalas macibu iestades beigSanas vai
macibu laika iegiita darba atbilstiba izglitibai pakalpojumu sféra, pieméram, ir 58%, bet
komerczinibu un administréSanas sféra — tikai 44%. Ir jamekl€ risindjumi un informativais
pamatojums.

Viens no Iidzekliem, kas var sniegt informaciju veiksmigaku izglitibas procesa
vadibas lémumu pienemsanai, ir socionika. Socionika ir veidojusies uz K.G. Junga
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psihologisko tipu teorijas bazes un klasificé individus atbilstosi Cetram dimensijam: vai tie
giist energiju, mijiedarbojoties ar citiem individiem vai no refleksijas vienatng; vai fokusgjas
uz faktiem vai kopsakaribam; vai pienem lémumus bezkaisligi, balstoties uz logiskiem
spriedumiem vai emocionali, nemot veéra citu vertibas; vai dod priekSroku planveidigam
dzivesveidam vai spontanam, fleksiblam. Socionika p&ta ne tikai personibas tipus, bet ari
starptipu attiecibas un ir plasi pazistama Krievija un Ukraina. Socionikas attistiba lielu
ieguldijumu devusi Kijevas socionikas skola (A.V.Bukalovs, V.V.Gulenko, V.D.Jermaks,
G.A.Sulmans u.c.), Novosibirskas skola (A.S.Filatova, N.J.Jaku$ina u.c.), Sankt-Péterburgas
skola (V.Mironovs, G.Reinins u.c.). Krievijas Zinatnu akadémija atzina socionikas atzinas ka
zinatniskas 1995.gada un tas dibinataja A. Augustinavic¢ite sanéma diplomu par atklajumiem
un P.L.Kapitzas medalu (Bukalov 2000). Socionikas pétijumus apstiprina un papildina otra
K.G.Junga teorijas miisdienu varianta, ASV un Rietumeiropa plasi pazistama tipu teorijas
(Type theory) instrumenta — MBTI (Myers Brigss Type Indicator) pielietojums, kura rezultati
apkopoti MBTI rokasgramata, izklastiti I. Maijeres, DZ Kises, S. HirSas, B. Liveres u.c.
petnieku darbos.

Latvija socionika akademiska menedzmenta, izglitibas produkta virzisana tirgli un dar-
ba tirgus konteksta ir maz pétita. Ka liecina pasaules pieredze, socionikas iesp&jas iesaistities
izglitibas vadiba ka primaras informacijas avotam ir plasas. Nevar radit augstas kvalitates iz-
glitibas produktu, nenoskaidrojot izcelsmes nosacijumus un pieprasijumu determingjoSos fak-
torus. Ta ka izglitibas produkta kvalitati raksturo specialista kompetence, tad darba autore vei-
ca eksperimentalo petfjumu, pamatojoties uz profesiogrammu un psihogrammu starpzinatnu
aspekta (izglitibas vadiba, pedagogija, psihologija, uznéméjdarbiba, komunikacija, aksioligija,
fiziologija, epistemiologija, informatika u.c.- sk. pétjjuma teorétiska baze 6.-7.1pp.).

Jau pirms promocijas darba izstrades uzsakSanas 2005.gada, autore, vadot nodarbibas
bez darba esoSo cilveku parkvalifikacijas grupas, empiriski parliecindjas par socionikas
prognozgjosajam iesp€jam. Organizgjot kursantu sociotipu noteikSanu un individualas
parrunas, var€ja secinat, ka socionikas teorija izstradatie sociotipu raksturojumi, norades uz
profesionalo ievirzi, uzvedibas ipatnibas atbilst kursantu batibai. Sis novérojums stimulgja
veikt padzilinatu p&tniecibas darbu. Sada veida p&tijums ir aktuals Latvijas tautsaimniecibai,
jo musdienas valsts un atsevisku uznémumu konkuretsp&ja liela méra ir atkariga no prasmes
vadit zinaSanas un pielietot tas profesionala darbiba.

Latvijas Universitate 2006.gada 29. un 30. septembri, sadarbiba ar Austrijas Repub-
likas veéstniecibu Latvija, Zigmunda Freida simt piecdesmitajai dzimSanas dienai veltitaja
starptautiskaja konference ,,Sapnis un Tsteniba globaliz&taja sabiedriba” tika uzsveérts, ka Lat-
vija Z. Freida ideju nozimi sak novertet tikai pedgja laika, kad, izveidojoties demokratiskai
parvaldes sist€mai, uzmanibas centrd pamazam parvietojies individs (Radzobe 2006). K.G.
Jungs ir Z. Freida skolnieks, un ar vina idejam ir lidzigi. Ir zinama vina personibas tipu teori-
ja, bet Latvijas izglitibas sist€éma tas misdienu variantu atzinas tiek maz izmantotas. Tapec
autore ir pieversusies Sim jautdjumam, izvEloties promocijas darba tému ,,Socionikas
informacijas lietoSanas iesp€jas Latvija izglitibas procesa vadiba”.

P&tfjuma objekts: socionikas informativie resursi izglitiba.

Petijuma prieksmets: studentu un doc€taju mijattiecibas un to vadiSanas variativitate.

P&tijuma merkis: pamatojoties uz pasaules pieredzes izvertéjumu speciala literattira un
praktiska petjuma rezultatiem, atklat socionikas lietoSanas iesp€jas izglitibas procesa
vadiSana un informativo resursu bagatinaSana.

Pétnieciskajam darbam izvirzita hipoteze: studentu un docgtaju mijattiecibas kognitiva
darbiba ietekmé sociotips:
* mijattiecibas ir veiksmigakas, ja konkrétas studiju programmas studenti var
sadarboties ar attiecigas studiju jomas doc€tajiem;



* mijattiecibas ir veiksmigakas, ja doc€tdja maciSanas un studenta maciSanas
stils ir atbilstoSs;

* ja ir iesp&jams iegtt informaciju par izglitibas subjekta personibas sociotipu,
var variét studiju saturu.

Darba mérka sasniegSanai izvirzitie uzdevumi:
1. Veikt specialas literatiiras referativo analizi, izmantojot starpzinatnu integraciju, ar
mérki noskaidrot socionikas teorijas izmantoSanas iesp€jas izglitibas procesa vadiba.
2. Veikt pétijumus Latvijas augstskolas tiirisma un izglitibas vadibas studiju virzienu
grupas sociotipu strukttiras noteikSanai.
3. Veikt studiju sasniegumu vértgjumu doc€taju un studentu mijattiecibu konteksta no
socionikas viedokla un studentu izzinas vajadzibu socionisko izveért§jumu studiju
procesa vadiSanas pilnveidei.
Veikt studentu socionikas zinaSanu transformacijas patstaviga darba izvertgjumu.
Izstradat ieteikumus socionikas iesp&jam izglitibas satura variéSanai izglitibas
kvalitates paaugstinaSanai un informacijas pilnveidei akadémiskaja menedZzmenta.
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P&tljuma izmantotas metodes:

Visparteoretiskas - specialas literatiiras analize izglitibas vadiba, filozofija,

psihologija, pedagogija, menedZzmenta, personala vadiba, K.G.Junga psihologisko tipu

teorijas atvasindjumu - socionikas un tipu teorijas starptautiskas pieredzes salidzinos$a
analize.

Empiriskas metodes:

2.1. anketésana, izmantojot divu vai vairaku atbilzu nominalas, skaitliskas un kartas
(Likerta) skalas ar ierobeZotas izvéles jautajumiem;

2.2. intervijas — dod papildus iesp&jas novertet atsevisku studentu viedokli, vina izjiitas un
emocionalo attieksmi;

2.3. parrunas ar respondentiem — iesp€jas izvertet petjjuma rezultatus sociotipu

noteikSana;

2.4. dokumentdcijas pétisana — dod iesp€jas izvertet studentu darba rezultatus un pieeju
studijam (t@irisma studentu Cetru studiju gadu atzimju izraksts, patstavigie darbi un to
vertéjums, magistru un diplomdarbi par socioniku personala vadiba);

Kvalitativo datu apstradé - studentu patstavigo darbu vérté€Sana tika izmantota

semantiski graduéta 3 rangu skala, kas tika parkod&ta skaitliski.

Datu apstrades statistiskds metodes — bitiskas iegiito datu apstradei, pétijuma

rezultatu novertésanai:

4.1. matematiski statistiskas datu apstrades metodes (izmantojot SPSS 15.0 un MS Excell
programmas):

4.1.1. primaras matematiski — statistiskas datu apstrades metodes, lai atklatu p&tjjuma
rezultatus: aprakstosa statistika, ko att€lo tabulas un grafiki; centralas tendences
raditaju analize.

4.1.2. sekundaras matematiski — statistiskas datu apstrades metodes, lai atklatu sl€ptas
mijsakaribas: hipoteZu testi: Manna un Vitnija U-tests (Mann-Whitney U-test)
piederibu vienai generalkopai; t-tests divu neatkarigu izlasu vidgo vértibu
salidzinasanai generala kopa; Kolmogorova — Smirnova (One Sample Kolmogorov —
Smirnov Test) kriteriju — neparametrisku datu analizes metodi, noskaidrojot empiriska
sadalfjuma atbilstibu normalsadalijumam; parskata tabulas, Pirsona (Pearson)
korelacija.

4.2. informacijas apstrades procediiras: informacijas gludinaSana, informacijas
aranze€Sana, ekstrapolacija.



Pétijuma teoretiska baze:

e teorctiskas nostadnes izglitibas vadiba (Aizsila A., Beitere Z., Broks A., Celma D., Gailite I,
Grebska L., Katane 1., Koke T, Liise I, Ozolina S., Rauhvargers A., Runca V., Smite A., Upenieks A.,
Zids O., Amaral A., Briggs A., Boyle P., Boice B., Carvalho T., Cox S, Davies B., Ellison L., Fox S., De
Grauwe, Earley P., Elliot K., Fitzgerald R., Fowler G., Heck R., Hallinger P., Joung R., Jordan L.,
Leader G., Levacic R, Little B, Luckcock T, McClaran A., McDonald R., Mukhopadhyay M.,
Plowright D., Pollard S., Portner H., Rumsey - Wairepo A., Santiago R., Meek V., Schellekens A., Paas
F., Smith R, Spring J., Toma J. D., Palm R., Taylor J., Teichler U., Xianming X., Van Merrienboer J.,
Weindlilng D., Mopo3s A., Hemszuna O.);

e atzinas menedZmenta (Diderihs H., Edeirs DZ, Kalve I, Klauss A., Lwvits H., Praude V.,
Tafinders P., Vira R, Barger N., Kirby L., Barrett N., Weinstein A., Bower J., Chisholm R., Gouillart
F., Huse F., Cooper C., Mosley D., Rogers E., Agarwala — Rogers R., Svedberg L., Yankelovich D.,
Immerwahr J.) un personala vadiba (ESenvalde I, Forands I, Gratone L., Voroncuka I, Blake
R., Bruner J., McCanse, Combs C., Connolly K., Cook M., Edwards T., Nahavandi A., Pinnington A.,
Koyn J]c.);

e teorétiskas nostadnes par socionikas lomu izzinpas un vadibas procesos
(Ayeycmunasuurome A., boeomaz C., bByxanos A., beckosa JI, Epmak B., Iynenxo B., Hearnos 1O,
Kapnenro O., Kpusowees E. , Jlumeurnenxo U., Jloimos /[., Mezedv B., Menvuwiukosa O., Muporos
B., Hemuposcrui A., Cumonos FO., Tpunencrkas H., Ilpoxoghesa T, Peimun I, Pymsnyesa E.,
Cmpamuesckasa B., Tpexoe A., Tuxonos A., Tpenvraesa H., @unamosa E., Lemnun 11, Hluan A.,
Yoanosa E., Axyboeckas T.);

e tipu teorijas pé&tnieku atzinas, kas izmantojamas izglitiba (Alfonseca E., Carro R., Martins
E., Ball S., Brown L., Read W., Scarbrough D., Cook D., Craig C.L., Horsfall T., Francis L.J., Dawson
R, Dee K., Felder R., Francis L., Craig C., Robbins M., Furnham Godleski E., Gracia A., Grindler H.,
Groves K., Vance C., Harrell A., Hammer A., Hass L., Healy C., Hirsh S., Huber R., Hashemi S., Katz
Y., Keirsey D., Kise J., Knupfer N., Krahula M., Leaver B., Leuder D., Long J., Murphy E., Myers L,
Meccaulley M., Quenk N., Hammer A., Kirby L., Parker D., Quenk N.;

e pedagogijas zinatne (Berliners D., Birzina R, Blima D., Briede D., Cehlova Z., Davidova J,
Fjelds S., Garleja R., Geids N., Lapina G., Maslo I, Ose G., Spona A., Valbis J., Zogla I, Davies B.,
Feldman D., Garrison J., Gottschall H., Griffiths V., Hill P., Kagan S., Zahn L., Widaman K.F.,
Schwarzwald J., Larochelle M., Bednarz N., Pritchard R., Simpson R., Westwood P., Willmott H.,
Yacapsin M., Young R.);

e filozofijas un psihologijas atzinas (Alijevs R., Apsitis K, Garleja R., Jungs K., Karpova A,
Miezite S., Paviovs O., Renge V., Vanags M., Voitkane S., Bijou S., Ruiz R., Dacey J., Gilmer B.,
Goleman D., McKinney F., Morand D., Pronko N., Smither R., Torric M., [lecnun B., Ilnamonos
10, Crensan 3., llneiioepman b. ).

Petfjuma empiriska baze. P&tijums pamata tiek veikts viena no Latvijas augstskolam
— Biznesa augstskola Turiba no 2005. — 2008. gadam. P&tijuma piedalijas Biznesa augstskolas
Turiba 815 tirisma un 354 citu bakalaura programmu studenti, 10 tirisma un 52 citu
programmu magistranti, 56 doc€taji; ka ari Latvijas citu septinu augstskolu 264 thrisma
programmu bakalauri, vienas augstskolas 46 izglitibas vadibas magistranti un triju augstskolu
23 tarisma kursu docétaji.

Pétijums tika veikts sekojoSos posmos:

1. no 2005 lidz 2006.gadam — specialas literatiiras analize izglitibas vadiba, filozofija,
pedagogija, psihologija, menedZzmenta, personala vadiba, socionika un starptautiskas
pieredzes analize personibas tipu teorija;

2. no 2006. lidz 2008.gadam — testa un anketu izveide, anketeSana, iegiito datu apstrade,
analize, rezultatu apkopoSana un visparinasana;

3. no 2008. Iidz 2010.gadam — petijuma teorétisko secinajumu un priekslikumu izstrade un
preciz€sana, rezultatu noformésana.



Petfjuma zinatniska novitate:
Latviesu valoda apkopota arzemju autoru pieredze par Latvijas izglitibas konteksta maz
petitas socionikas teorijas praktiskas izmantoSanas iesp&jam izglitibas vadiba:

e veikta socionikas teorijas attistibas analize un izstradata socionikas definicija;

e veikta socionikas jédzienu konkretiz€Sana,

e izvertetas konceptualas un metodiskas atskiribas un sakritibas;

e noteiktas introvertas un ekstravertas ievirzes studentu macisanas vajadzibas un

informacijas uztveres atskiribas.

Izstradata studiju procesa individualas diferenciacijas metodiska koncepcija, ko var lietot
akadémiskaja menedZmenta macibu satura optimizacijai, metozu izvel€, sadarbibas
veicinasanai pedagogiska procesa, ieverojot vienotas sasniegumu prasibas.
Izstradats socionikas teorijas iesp&ju konceptualais modelis personalvadiba.

Petfjuma praktiska nozime:
PasvertéSanas metodika sociotipu noteikSana akademiskaja menedZmenta var tikt
izmantota veiksmigaku starppersonu mijattiecibu veidoSana pasSizzinai, sava potenciala
apzinasanai un citu izpratnei.
Praktiska pétijuma rezultati pamato socionikas lietoSanas iesp€jas Latvijas izglitibas
sisttma: karjeras konsultacijas, docétaju paSaktualizaciju determingjoSo faktoru
noskaidro$ana, personalvadiba, studiju programmu satura variéSana.
Izstradata metodika maciSanas stilu pasvertéSanai.
Izpetes procesa teoretiskas nostadnes aprobétas tiirisma studiju virziena un tas var tiesi
izmantot arT citos socialo zinatgu studiju virzienos.

Tezes aizstaveésanai:
Socionikas teorijas informacija paplaSina izglitibas procesa vadiSanas iespgjas,
noskaidrojot izglitibas subjektu attieksmi pret noteiktam profesijam, zinaSanam,
maciSanas un macisanas stiliem, nodroSinot veiksmigaku mijattiecibu nosacijumus
akad@miskaja darbiba.
Socionikas teorijas nozimiba izpauZas iespgja izglitibas procesa attistit personibas un
profesionalo kompetenci ka vienotu veselumu un veidot pamatu talakizglitibai.
Papildinot personala vadibas kursa saturu ar socioniku, studentiem tiek dota iesp&ja
paplaSinat informativo bazi sevis un citu izpratnei, kas profesionala darbiba izmantojamas
personala vadibas konteksta.

Promocijas darba struktiiru veido ievads, 3 nodalas, secinajumi un priekslikumi

izglitibas vadibas zinatn€, literatiiras un avotu saraksts un pielikumi. Kopuma izanalizeti 313
literattiras avoti latvie$u, anglu un krievu valoda. No tiem vairak ka simts (117) socionikas un
vairak ka pussimts (61) tipu teorijas p€tnieku darbi no autores personiskas bibliotekas,
Latvijas socionikas asociacijas, Organizaciju attistibas centra Spring Valley un interneta, jo
Latvijas bibliotekas maz pieejama literatiira socionika un tipu teorija.

P&tfjuma teoretiskie un praktiskie rezultati ir vizualizeti 48 att€los un 40 tabulas.



Promocijas darba satura parskats

Ievada pamatota p€tjjuma té€mas izvele un raksturota tas aktualitate izglitibas vadibas,
pedagogiska un sociala aspekta. Noteikts pétijuma objekts, priekSmets, mérkis, hipotéze,
uzdevumi, metodes, teorétiskais pamatojums, zinatniskd novitate un praktiska nozimiba,
metodologiska un empiriska baze, darba struktiira.

Pirmaja nodala ,,Socionikas teorijas skaidrojums un genéze” ir tris apakSnodalas.

Pirmaja apakSnodala ,,Socionikas teoretiska baze, attistiba, kategorijas un jédzieni”
autore sniedz socionikas bitibas, vesturiskas attistibas un jédzienu skaidrojumu; konkretize
socionikas teorijas jédzienu skaidrojumus.

Attistoties socionikai, ir radusas vairakas tas definicijas, pamatojoties uz kuram autore
piedava savu socionikas trakt€§jumu: Socionika ir teorija par individu sociotipiem, to mijat-
tiectbam un cilvékpotenciala attistibas vadiSanu. Sociotips ir individa psihes 1pasibu ie-
dzimts kopums, kas nosaka, ka individs gaist energiju, uztver informaciju, pienem Iémumus
un struktur€ savu dzivi.

20. gadsimta sesdesmito gadu beigas un septindesmito gadu sakuma lietuvieSu zinat-
niece A.Augustinavicite (04.04.1927. — 19.08.2005.) attistija teoriju par 16 psihologiskajiem
tipiem, pamatojoties uz K.G.Junga un Maijeres Brigsas tipologiju, ka arf izmantojot A. Kem-
pinska koncepciju par informativo metabolismu (bykanos 1995), un nosauca to par socioniku.
Socionika, ka ar1 tipu teorija, individs tiek raksturots, izmantojot 4 dihotomijas (ekstraversija/
introversija; intuicija/ sensorika; logika/étika; racionalitate/ iracionalitate), kuru polu pazimém
kombingjoties, var veidoties 16 variantu komplekti jeb 16 cetru burtu kodi, no kuriem katrs
apzim& kadu noteiktu sociotipu. Starp noteiktu tipu cilvékiem veidojas noteiktas starptipu
attiecibas.

Autore, salidzinoSi analiz&jot dihotomiju raksturojumus gan tipu teorija, gan
socionika, ka ar1 darba motivacijas faktorus, maciSanas stilu un individa optimalako
profesionalas darbibas virzienu noteico$as dihotomijas pazimes un citus aspektus, secina, ka
$ajos jautajumos ir vienispratis gan tipu teorijas specialisti, gan socionikas zinatnieki. Tapec
ar1 autore turpmak sava darba izmanto gan tipu teorijas, gan socionikas petnieku atklajumus
mijattiecibu raksturo$anai un pétiSanai izglitibas iestade.

Otraja un treSaja apakSnodala autore apkopojusi gan bijusas PSRS teritorijas, gan citu
valstu zinatnieku teor€tiskas nostadnes un pétfjumus par to, ka socionikas teorijas atzinas ir
pielietojamas izglitibas vadiba akadémiskaja darba — maciSanas/maciSanas procesa un vadibas
programmu pilnveidg, studentu uznemsanas un atbalsta aktivitat€s,. Ka liecina autores izman-
totie informacijas avoti, petijumi tipu teorija, izmantojot Maijeres Brigsas tipu indikatoru -
MBTI, ir veikti dazados ASV Statos: Numeksika, Ziemelkarolna, VirdZinija, Nebraska, Dien-
vidkarolina, Pensilvanija, Teksasa, Micigana, Ilinoisa, Misisipi, Nujorka, Mineapolisé u.c.
MBTI savos pétijumos izmantojusi arT dazadu augstskolu zinatnieki Irija, Lielbritanija, Nider-
lande, Spanija, Australija u.c. Petnieki ir dazadu gradu un nosaukumu pasnieki: Ph.D, Ed.D,
disertaciju autori, asociétie profesori, profesori un profesoru asistenti, lektori. Ka liecina infor-
macija pie zinatniskajiem rakstiem, petnieku komandas veido gan augstskolu macibspeki, gan
biznesa organizaciju darbinieki. Tajas ir gan teologi, marketinga specialisti, projektu vaditaji
un finansu darbinieki, uzn€meju asociaciju vaditaji, konsultanti, mediki un psihologi.

Otra apaksSnodala ,,MaciSanas un maciSana socionikas konteksta”. MaciSanas un maci-
Sanas veidi ir ,,darbibas veikSanas panémieni, panémienu kopums; variants, paveids, forma,
kam raksturigas noteiktas ipaSibas” (LatvieSu valodas vardnica 1987, 846). Autore akcenté
nostadni, ka doc@tdji ar noteiktu sociotipu pielieto noteiktas, Sim tipam raksturigas, ietekmée-
Sanas, parliecinaSanas, stimuléSanas metodes, ka arT Sim stilam raksturigu saskarsmes veidu
(PymsianeBa 2002). Pedagogiskas saskarsmes pamata ir informacijas apmaina, kas ietekmé
audzekni, sekmé vai trauc€ savstarp&jo izpratni, radot noteiktas mijattiecibas.

Macibu process ir parmainu process cilvékos, kuri macas - taja notiek ,relativi
noturigas izmainas attieksmés un uzvediba ka iepriek$ giitas pieredzes rezultats”(Ose 1999,
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62). Sekmiga macibu darba principi — motivacija, aktivizacija, konkretizacija,
individualizacija un sadarbiba — ir cieSi saistiti sava starpa (Ose 1999, 73). Pedagogu var
uzskatit k3 maciSanas — maciSanas procesa iniciatoru. Ta ka tas ir attistibas process no
nezinasanas uz zina$anam, no neprasmes uz prasmém, no nekompetences uz kompetencém,
docétdjam S§is process ir apzinati japlano un javada. Autore apkopojusi arl petijumos
noskaidrotas (Kise 2007; TI'ymenko 1998 u.c.) katra sociotipa Tpatnibas izzinas procesa
(sk.1.tab.).

1. tabula
Studentu tipi izzinas procesa
ESF] tipa studenti dod | ESFP, tapat ka citi SP | ESTJ studenti péc biittbas | ESTP  studenti  dod
priekSroku macities un | studenti, nodarbibas pie- | ir administratori. Viniem | priekSroku nodarbibam,

stradat grupa. Ka SJ
studenti, vini ieklausas
autoritates viedoklT un
ka EF labi jitas lidzigo
vida.

dalas it ka tikai fiziski.
Mazak ka citi SP tiecas
stradat grupa. Ir draudzi-
gi, tiecas péc apkartgjo
atzinibas, giistot labakas
sekmes sporta neka maci-
bas. Patik fiziski aktivas
nodarbibas. Patik sacen-
sibu elementi.

patik organiz&t un ieviest
kartibu sava apkartngé. Vi-
ni vislabak macas skaidri
organiz&ta vidé ar noteik-
tiem laika terminiem, ja
tiek dotas skaidras un
precizas instrukcijas.

kuras ir jadoma. Vinus
visvairak saista dazadi
uzdevumi, spéles, kuros
jaizmanto apkeriba,
japielieto prata darbiba.
ESTP studentiem piemit
spé€jas atrisinat problémas.

ENFJ studenti tiecas
péc darba kooperacijas,
labi strada kopa ar sev
Iidzigiem, bet lieliski

ENT]J studenti ir dzimusi
Iideri, vini izmanto visda-
zadakos celus, lai nodro-
Sinatu sev Iidera statusu.

ENFP studenti tiecas pec
darbibas, kas ir tieSi sais-
tita ar apkart€jo dzivi.
Teorétisko principu pie-

ENTP studentiem patik
komplicéti  vardi  un
sarezgitas idejas. Vinpi ir
labi interpretétaji. Vinus

darbojas arl vienatn€. | Pasniedz&jam var rasties | lietojums praktiskaja dzi- | saista analitiski radoSs
Sie studenti labprat iz- | griitibas, ja nodarbiba | v& vigiem ir $kiet daudz | process, kurd notiek jaunu
manto iesp€ju palidzet | piedalas vairak ka viens | saisto$ak neka pasSu prin- | iesp&ju atklasana,
pasniedz€jam nodarbi- | $1 tipa students. Tacu §1 | cipu stud€Sana. Viniem ir | pilnveidoSana un
bu noris€. Vipiem ir lo- | tipa studenti var sniegt | bagata izt€le. Vini ir lab- | novértéSana.
ti svarigs apkartgjo vie- | biitisku atbalstu nodarbi- | veligi noskanoti pret pare-
doklis, vinu vertéjums. | bu noris€, ja pasniedzgjs | jiem studiju biedriem un

rikojas  atbilstoSi  vinu | labprat  sniedz  tiem

maciSanas stilam. palidzibu.
ISFJ studentu darbi ir | ISFP studenti tiecas péc | ISTJ studenti ar1 loti | ISTP studentiem patik
loti  pardomati  un | apkartgjas vides harmoni- | riipigi un pardomati veic | novérot  un  analiz&t
akurati. Vipiem ir loti | jas, parasti ir kautrigi un | savu darbu. Macibu videi | cilvekus un  sistémas,

svarigi biit
parliecinatiem par to,
ka vinpu izmantota
metode ir pareiza un
drosa, bet vini neiebilst
arT pret atseviSku detalu
skaidrojumu.

vairas no skalas populari-
tates. Sarezgijumi vai
domstarpibas liek viniem
bégt. Pasniedz&ji, kas
nenorada darba
pabeigSanas terminus,
nostada vinus bezizeja.

ir jabiit organizétai un
kartigai, lai varétu
koncentréties un, neno-
verSot uzmanibu, sasniegt
mérki.

izmantot logiku problému
risinaSana. Grupu darbu -
péc iespejas mazak. Patitk
iespgja izveleties t€mu
erudicijas pilnveidei. P&c
iesp&jas mazak, vinuprat,
bezmérkigu uzdevumu.

INFJ studentiem
piemit veselais saprats,
vini darbojas kopgjai
labklajibai. Vinu darbi
parasti ir lieliski
izpilditi. Macibas vini
tiecas pé€c savu spgju
izkopSanas, panakumus
glist ar uzcitibu un
neatlaidibu. Tie parasti

ir labi studenti, ar
radosu attiecksmi pret
darbu.

INFP studentiem patik
nodarboties neatkarigi no
citiem. Viniem var bit
daudz dazadu ideju, bet
viniem neienak prata
dalities ar tam, iekams
vinus uz to nepiespiez.
Sie studenti nereti ¥kiet it
ka izklaidigi. Bet tai pasa

laika  vini ir  Tsti
entuziasti, kas spgjigi
neatlaidigi veikt

patstavigu darbu.

INTJ studenti apkartgja
vidé mekleé nozimi un jé-
gu, attista teorijas un iz-
strada dazada veida mo-
delus. Klausa pasniedzgju
un izpilda ta noradijumus,
ja atzist tos par lietderi-
giem. Bezierunu pasnie-
dzgja autoritates atziSana
nav raksturiga. Maz uz-
manibas pievers tam, vai
apkartgjie piekiit vingu
viedoklim. Citu kritikas
ietekm@ savu viedokli ne-
maina. Parliecinati par
sevi un par sava viedokla
pareizibu.

INTP koncentrgjas uz
domam un idejam.
Viniem patik pratoSana,
pétisana, apkartgjas vides
haotisko elementu
intuitiva sistematizéSana.
Vinu autoritates ir logika
un inteligence. To vini
gaida arT no pasniedzgja.
Si tipa studenti prot
lieliski koncentréties
darbam, vini labi atceras
saprasto un apgiito
informaciju. Viniem patik
neatkarigs un  mierigs
darbs.
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Parasti pedagogs vada macibu procesu atbilstosi savam sociotipam, bet, ja rodas
problémas saskarsmé ar audz&kni, tad sociotipu raksturojumu analize var palidzet izprast So
problému c€lonus un iesp&ju robezas tos noverst. Tadejadi sociotipu un to Ipatnibu izpratne
var palidzet atrast optimalako maciSanas maciSanas veidu, jo socionikas veértibu nosaka tas
prognozesanas iespéjas.

Atskirigas studentu vajadzibas studiju procesa nosaka art dazadu dihotomisko pazimju
paru apvienojums sociotipa. Pamatojoties uz teorétiskajam nostadném par introverti sensoro,
introverti intuitivo, ekstraverti sensoro un ekstraverti intuitivo sociotipu studentu macisanas
stilu atSkirtbam, autore izstradaja studiju procesa individualas diferenciacijas metodisku
koncepciju, ko var lietot macibu satura optimizacijai, metoZu izvelg, sadarbibas veicinaSanai

pedagogiska procesa (sk.1.att).
< Laiks apdomai >
N | | L7

Bridinasana par Briviba radoSumam
izmainam Patstaviga maciSanas
Atbildes uz jautajumiem Norgde uz informacijas
Darbs ar faktiem avotiem

Norade uz secibu Palidziba TstenoSana ||
Informacija par izpildes — Izt€les izmantoSana —

atbilstibu — \4\ E
y Bez rutinas

Skaidrs méerkis Izveles ieSpéj:avs
Noteikta darba gaita Ideju uzklausisana
Piemeéri Iesp&ja izdomat darba gaitu

Apgiita nostiprinaSana
—— | ~ [
Kopainas izklasts

TE_:OHJ as Sk_alquJumS Iespgja eksperimentet
Teémas nozimibas Tespéja uznemties

pamatojums atbildibu
Praktiskas aktivitates

Teorijas pielietojums -
Izpildes termina realitate —

Fantazesana balst |
Citu maciSana —

Darbs grupas

1.att. Introvertas un ekstravertas ievirzes studentu macisanas vajadzibas saistiba ar atskirigo
informacijas uztveri

Introvertas ievirzes sensoro un intuitivo sociotipu maci$anas stiliem ir viena kopiga
iezime — Siem studentiem vajadzigs laiks apdomai gan uzsakot darbu, gan sniedzot atbildi.
Kopiga iezime ir ar1 ekstravertas ievirzes gadijuma — ta ir vélme péc darba grupas. Bet
dazadas ievirzes sensorajiem tipiem ir vairaki lidzigi nosacijumi un ta tas ir ar1 dazadas

zinaSanas, bet intuitivo sociotipu studentu auditorija — atklajumu maciSanas.

11



Motivejosakas macibu aktivitates sensoro un intuitivo sociotipu introvertas un
ekstravertas ievirzes studentu grupam ir sekojosas (Kise 2007; Alfonseca&Carro 2006):

e introverti sensoro sociotipu grupai - laboratorijas darbi, demonstrgjumi, lasiSana un
reflekteéSana, praktiskas manipulacijas, programmé&tas macibas, datoriz€ta apmaciba,
rakstu darbu noforméSana;

e introverti intuitivo sociotipu grupai - lasiSana, petfjumi, t€laini vai briva temata rakstu
darbi, iespgja pasam noteikt macibu tempu, dazada veida prata darbibas, patstavigas
studijas, patstavigi projekti;

e ckstraverti sensoro sociotipu grupai - grupu projekti, debates, sacensibas, spéles,
parodijas, dziesmas, videofilmas, fiziskas aktivitates, grupu zinojumi, praktiskas
manipulacijas;

e ckstraverti intuitivo sociotipu grupai - problému risinasana, improvizacija, dramaturgija,
lomu spéles, diskusijas un debates, eksperimenteSana, grupu projekti, darbs ar idejam,
macibu ekskursijas, paSmaciba, modelu izstradasana.

Autore iepriekSmin&to pazimju paru atskiribas pétijusi sava darba, izveidojot paSnovertésanas

anketu studentu izzigas vajadzibu diferencéSanai studiju procesa. Petijjuma rezultati analizeti

promocijas darba 3.nodala.

Plasaku ieskatu autore promocijas darba sniedz ar par ekstraverto, introverto, sensoro,
intuitivo, logisko, &tisko, racionalo un iraciondlo sociotipu grupu studentu ipatnibas studiju
procesa, ka arT dazadu tipu studentu uzvedibu frustr§josas macibu situacijas.

Promocijas darba ir apkopotas arT sensoro-logisko, sensoro-&tisko, intuitivo-&tisko un
intuitivo-logisko sociotipu grupu studentu vajadzibas izzinas procesa. Loti atSkirigas ir
sensori racionalo un sensori iracionalo studentu vajadzibas.

Promocijas darba ir apkopotas norades par Latvija populara amerikanu zinatnieka
Deivida A. Kolba (1993) macisanas stilu saistibu ar sociotipiem (Koke & Rupmeja 2001).
,»INav biitiski, caur kadu pieredzi nonakam pie efektivakajiem maciSanas paneémieniem — vai
caur macisanas stiliem novert€§jam skolénu atSkiribas, vai caur tipu teoriju nosakam
piemérotako maciSanas veidu — svariga ir veléSanas pilnveidot skolotaja darbu.” (Koke &
Rupmeja 2001, 69).

Autore akcent€ nostadni, ka atSkirtbas doc€taju un studentu sociotipos var izraisit
mijattiecibu problémas. Labvélibu izraisa tie studenti, kuru maciSanas stils saskan ar
pasniedzgja tipu (Murphy 1992). Petijumos par sociotipiem izglitiba secinats, ka pedagogiem
ir parlieciba, ka tas, ka studenti macas, korel€ ar vinu pasu izveli (Hammer 1996). Tadel
izmantotas metodes ir vienveidigas un nereti pret&jas tam, ka tas ir studentiem ar citu
macisSanas stilu. Diskomforta sajiita var liecinat par to, ka trikst dabiskas mijiedarbibas starp
pasniedzgju un vina studentiem. Vielas apguvé biitu nepiecieSams, lai pasniedz&js pielagotu
metodes un panémienus vairakumam stud€joSo. To sociotipu grupai, kas ir mazakuma,
ieteicams piedavat atSkirigus patstavigo darbu variantus, diferencétu darbu grupas vai
individualu palidzibu atseviSkiem studentiem. Nostiprinot zinasanas, var paplasinat studgjoso
maciSanas strat€gijas. ZinaSanu veértéSana ieteicams ievérot katra individualo izpratni un
sniegumu.

Promocijas darba autore apkopojusi vairaku petnieku (Hirsh & Kummerow 2000; Kise
2007; Myers et al 1998; I'ynenko 2005a) petijumos noskaidroto docé&taju sociotipu darbibas
stila Tpatnibas pedagogiskaja procesa:

e Ekstravertie doc@taji labprat strada ar lielu skaitu studentu - vismaz 15 un vairak,
macibu aktivitates tiem patik organizet 5 Iidz 6 studentu grupam.

e Introvertajiem doc@tgjiem optimalaka macibu telpa ir tada, kura ir vieta individualam
vai paru darbam, tiem patik stradat ar nelielu studentu skaitu - no viena lidz 12.
Introvertie pasniedzgji parverte ekstraverto studentu sp€jas klusu lasit vai rakstit bez
domu apmainas.

e Sensorie docetdji parak strukturé uzdevumus, uzskatot, ka vingrindjumi un skaidra
darba kartiba var palidz€t studentiem atklat pamatprincipus. Intuitivie doc@taji
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studentiem piedava vaji strukturétus uzdevumus, lai neapslapetu vinu izt€li un
individualitati, bet vairak akcent€ domrakstus, dazadus projektus vai lomu spé€les neka
pamata prasmju maciSanu vai pilnveidoSanu.

e Logisko tipu docétajiem patik debates, vini labprat izraisa sacensibu studentu starpa un
stingriba tiek verteta augstak neka labu attiecibu veidoSana.

e Etiskie pasniedz&ji akcenteé studenta progresu un labu attiecibu veidoSana tiek augstak
verteta neka stingribas izradiSana.

e Racionalie pasniedzgji var parak steidzinat uzdevumu pabeigSanu, turoties pie laika
grafikiem, un partraukt petniecibas gaitu. Iracionalie pasniedz€ji var mainit gala
terminus un planus, radot neapmierinatibu racionalajos studentos.

Ipasi profesionalaja izglitiba ir svarigi ievérot akadémisko un socialo kontekstu, kada
students mijiedarbojas studiju procesa. Ka liecina petfjumi, var but dilemma starp individuala
studenta vajadzibam un visas grupas vajadzibam (Preedy 2003), un bieZi tiem studentiem,
kuru tipi ir mazakuma attiecigaja studiju kursa vai kuru sociotipu noteikta profesionala ievirze
atSkiras no macibu programmu ievirzes, ir tieksme pamest macibas. Netiesi tas apstiprinas art
autores pétijuma, analiz€jot studentu sekmes promocijas darba 2.nodala.

Ikviens process, tai skaitd izglitibas process, ir iesaistito resursu un aktivitasu kopums, kas
parver§ ienakoSos elementus izejoSajos elementos, ka rezultata sabiedriba iegiist izglitotus un
kvalificetus absolventus, pétnieciskus atklajumus un sabiedriskos pakalpojumus (Mukhopadhyay
2005), informaciju par izglitibas iestades darbibu (Praude 1998; Broks 2000), radot pievienoto
vertibu klientiem un lielaku izglitibas iestades efektivitati (TedQual 2005).

Izglitibas iestades ka sisttmas darbibu visos Ilimenos liela mera nosaka taja
darbojosies cilveki ar savam Tpatnibam: gan vaditdji, gan doc@tdji, gan studenti, tapéc
individualo personibas ipaSibu izpéte ir svarigs posms izglitibas procesa optimizacija
(bypmakosa 2007). Mijattiecibas maciSanas/maciSanas procesa var saprast arl kd nozimigu
komunikaciju starp: doc@taju un studentu, studentu un macibu vielas saturu; studentu un vina
studiju biedriem (Bliima 2004c). Izglitibas iestades ka organizacijas iekSgjo vidi veido un
ietekme vaditajs (Praude 1998), tapec macisanas sist€mas kvalitate ir ciesi saistita ar macibu
iestades menedzmentu (TedQual 2005). Mijattiecibas ir starppersonu attiecibas, kas veidojas
,»Cilveks-cilveks” sistema (Garleja 2006), kas izglitiba ir subjekts — subjekts attiecibas, un,
pamatojoties uz t.s. ,,balstosas rokas” (Diderihs 2000) principu, autore izveidojusi sekojosu
apgriezto piramidu (skat.2.att.).

Students Sociotips

’ !

$ =<
g =
=] - c . o
’a Doceétajs Sociotips 2
= =3
% Vaditgj Sociotips A

2.att. Mijattiecibas studiju procesa cilveks — cilveks sistema

Miisdienu izglitiba ir uz personibu orientéta izglitiba (Smite 2004), studentu centréta
maciSanas (Jordan 2006), tapec ar1 individualo personibas ipaSibu izp€te ir svarigs posms
izglitibas procesa optimizacija. Vaditaja darbs ir atvieglot darbinieku darbu (Mani 1995, 370).
Hierarhijas kapnés augstakstavosa pamatuzdevums ir kalpot, uztvert padoto ka klientu un
atbilstoSi pret to izturéties.
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Zinot sociotipus, var studentus orientét optimalakajai karjeras izvelei, paredzet to
macisanas stilus un vajadzibas kognitivaja procesa, docetajs var apzinat savu macisanas stilu,
izglitibas iestades dazada Itmena vaditaji pilnveidot personala vadibas prasmes, tuvinat sevi
organizatoriskajai izcilibai. Apkopojot socioniku un tipu teorijas p&tnieku atklajumus, autore
pauz viedokli, ka mijattiecibu kvalitati izglitibas procesa kopuma noteiks tas, ka ikviens ta
dalibnieks izpratis savu un savu lidzcilvéku uzvedibas stilu (sk.1.att.). Socionikas iesp&jas
izglitibas procesa vadiSana no akadeémiska aspekta ir plasakas, jo maciSanas/maciSanas
process ir tikai viens no akadémiska menedZmenta komponentiem.

TreSaja apakSnodala ,,Socionika ka akadémiska menedZmenta informacijas avots”
akcentéta akadémisko procesu vadiba un socionikas iesp€jas to pilnveid€, galveno uzmanibu
veltot: studiju satura un kursu programmu veido$anai; maciSanas procesa organizacijai un
studéjoSo darbibas motivacijai; studentu attieksmes un sasniegumu vertéSanai; radoSuma
prasmju attistiSanai.

Izglitibas iestade ir izglitibas sistemas organizatoriska vieniba (Broks 2000), ko veido
apakssistémas (sk. 3.att.).

Vizija, misija, merki

e R e——

Akadémiskais
menedzments

Finansu
menedZments

Personala
menedZments

Organiza-
toriska
Mijiedarbiba vieniba
ar argjo vidi

Likumi un
procediiras

Studentu
Serviss

A

Organizatoriska izciliba jeb cilveku parvaldiba

3. att. Izglitibas iestades savstarpéeji saistitas apakssistémas (Mukhopadhyay 2005)
Akad@miskais menedZments ietver piecus nozimigus komponentus, ka norada
profesors M. Mukopadijs, kas specializgjies izglitibas menedzmenta (Mukhopadhyay 2005):
e studentu uznems$anas planoSanu un vadiSanu,
e macibu programmas,
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e maciSanas procesu,
e parbaudijumus
e atbalsta aktivitates.

Socionikas atzigas ir izmantojamas akadeémiskaja menedZmenta komponentu pilnveidé
Pamatojoties uz iepriekSminéto, autore veica izp€ti socionikas teorijas konteksta. Macibu
process ietver sava starpa ciesi saistitus elementus — motivaciju, individualizaciju un tiesi
tade] ir merktiecigi izmantot savstarpgjo tipu saderibu, jo var biit dilemma starp individualam
studenta vajadzibam un visas grupas vajadzibam. No sociotipu viedokla akad&misko
menedZmentu ir petijusi gan socioniki, gan tipu teorijas petnieki.

Studentu uznemsanas planosana un vadisana un atbalsta aktivitates. lzglitibas
zinatnieki akcent€ studiju programmai atbilstoSu studentu uzpnemsSanas un saglabasanas
nosactjumu izstradi, ka arT nepieciesamibu noteikt studentu realo akadémisko potencialu
(McClaran 2003) un profesionalas darbibas izv€les atbilstibas nozimi personibas tipam
(Combs 2006). ,,Uz EFQM modeli balstita augstakas izglitibas kvalitates pilnveides metode”
(1999) noradits, ka procesu vadiba izglitibas organizacija var izskirt vairakus aspektus, tadus
ka izglitibas izstradaSana, izglitibas TstenoSana un atbalsta procesi. Izglitibas izstradasanu
veido tadi soli ka studiju komponentu izstrade, kuru ietvaros macibspéki izvélas atbilstosas
macibu metodes un studiju darba formas, macibspeku darbibu realizacija, kas saistita ar1 ar
studentu motivé$anu, komplekteSana, kuras laika var tikt veikta ienakoSo studentu ipaSibu
inventarizacija, So 1paSibu analiz€Sana un savakto datu izmantoSana studentu konsulteéSanas
vajadzibam, ka arT studentu karjeras virziba, lai, kur vien iesp&jams, studentu problémas tiktu
paredzgEtas un iepriek§ noverstas vai atrisinatas.

Pasaules valstis uztraucas par augsto izglitibas partraukSanas Itmeni, tapec tieck domats
par izglitibas programmu apjomu atviegloSanu, lielaku uzmanibu pieverSot vispargjam
prasmém un zina$anu iedzivinaSanai, ka art sp&jai nemt vera studentu vajadzibas un intereses
(Eyrobase, Estonia 2007/08). Ka noradits koncepcija “Karjeras attistibas atbalsta sisteémas
pilnveidoSana” (2006), atbalsta trilkums karjeras planoSana noved pie cilvéka nespgjas sevi
efektivi realiz&t, sasniedzot savus personiskos merkus un vienlaicigi dodot ieguldijumu
tautsaimniecibas attistiba. Izglitibas un zinatnes ministrijas struktirvienibu un padotibas
iestazu ricibas plana ,lzglitibas attistibas pamatnostadnés 2007.—2013.gadam” paredzets
atbalstit profesionalas orientacijas pasakumus potencialajiem reflektantiem un adaptacijas
pasakumus 1.kursa audzekniem.

Nakama no akadeémiskd menedZmenta komponent€m ir studiju programmu
pilnveido$ana. Sis nostadnes sakara pétfjuma tika atklats, ka izglitibas programmu
papildinaSana ar socionikas teoriju var sniegt nozimigu devumu vaditdju izglitosana, tai
skaita, izglitibas iestades vaditaju izglitoSana personala menedZmenta un vispargja
menedZmenta. Atlasé sociotipu raksturojumu zinaSana var palidzet kandidata ar optimalajam
psihes kvalitatém amata veikSanai izvéle. Adaptacija, lai noteiktu optimalo saskarsmes veidu
un izveletos mentoru ar saskanigu sociotipu, ka ar1 paSa vaditaja adaptacijas procesa, lai
vaditajs atrak apgttu katra darbinieka stipras un vajas puses. Svariga ir vaditaju izglitibas
pilnveide, lai attistitu savu vaditdja potencialu (Bower 2007).

Autore, pamatojas uz zinatnieku atzinam, veic faktiska stavokla izvertgjumu, noradot,
ka tradicionala menedZmenta izglitiba tiek kritiz€ta, jo td minimali vérsta uz personigo un
socialo izglitibu (Willmott 1997). Péc D.Celmas (Celma 2004, 89) domam, ,,izglitibas iestazu
vaditaju galvena probléma ir ta, ka komunikacija galvenokart tiek atzita vienigi ka lineara
informacijas plisma, bet patiesiba tas ir arl dinamisks starppersonu sadarbibas process”.
Avotu analize par menedZmentu skola ka macities sp&jiga organizacija lauj secinat, ka straujo
parmainu perioda skolam nepiecieSams mainit pedagogiskas vertibas un stratégijas mérku
sasniegSanai, kas izglitibas iestades vaditadja darbiba nozim& koncentrét uzmanibu uz
darbinieku attiecibam un vajadzibam (Celma 2004). Vaditajam ir svarigi zinat darbinieku
uzvedibas stilu un ta ietekmé&sanas Tpatnibas (Sugars 2006; Leuder 1986; Parker 2001).
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Petfjumi Latvija liecina, ka 79% izglitibas iestaZzu vaditaju savu darbibu galvenokart vers
uz organizacijas mérkiem un uzdevumiem, mazak uz cilvéku vajadzibam un attiecibam
organizacija (Celma 2006, 200).

Aktualizetas biitiski nozimigas Ipatnibas motivacija, ko nosaka galvas smadzenu puslozu
specializacija (boromas 2002). Cilveéku dabisko atskiribu zinaSana atvieglo parrunas par katra
individualajam v€lmém un sniedz vaditajam informaciju par organizacijas cilveku
vajadzibam. Uz aktivitati var rosinat gan pats darba raksturs, kas rada cilvekam iesp&ju
paSaktualiz&ties, gan arT iesp&jamais darba rezultats, ja tas vinam Skiet pievilcigs. Pieméram,
vienam klit par izglitibas iestades vaditaju rosina tas, ka amats ir prestizs, citam — tas, ka biis
iespgjas realizet savas unikalas idejas un projektus, vel citam, ka biis lielaka alga un paSam
savs kabinets, vel citam — ka pats var€s noteikt savu darba ritmu (Myers et al 1998; I'ynenko
2005a). Atbilstosi socionikas un tipu teorijas petnieku ieteikumiem, vaditajiem ir jaiedzilinas
tajas jomas, kas nav vinu pasu dabiska uzvediba, lai sniegtu cilvékiem to, ko tie no viniem
gaida (Parker 2001, 44).

Promocijas darba 1.3. apak$nodala akcenteta nostadne, ka vadibas izciliba
caurstravo visus institucionala menedZmenta aspektus un pamatojas uz personiskajam
vaditdju ka menedZeru un lideru Tpasibam. Sis komponents ietver sevis izpratni, mutisko un
rakstisko komunikaciju, Iidervadibu, grupu dinamiku un komandas veidoSanu, Iemumu
pienemsanu, motivacijas, laika un parmainu menedZmentu (Mukhopadhyay 2005), darbu
komanda, citu izpratni un cienu, potenciala attistiSanu (Davies 2005, 271). Ka norada De
Grauves, pétijumi (Dalin 1994; Carron & Chau 1996; Henevela & Craig 1991) liecina, ka
izglitibas kvalitate ir atkariga vairak no ta, ka skola tiek vadita, neka no finansu resursu
pieejamibas (De Grauwe 2005).

Darba 1.3. apaksnodala analiz€tas vaditaju Ipatnibas sociotipu konteksta. Daudzu
petijumu rezultati par biezak sastopamajiem vaditaju tipiem apkopoti D. Parkeres darba
(Parker 2001). Pieméram, ja vaditaja tipa koda ir TJ, tad tas var€tu nozimét, ka tie maz
veéribas velta cilvéku resursu menedZmentam, tiem ir Sabloniska domasana un vini ir maz
kreativi (Hurst et all 1989). Bet, ka noradits MBTI rokasgramata, pétijumos secinats, ka
logiskie un racionalie tipi vaditaju vidi ir vairakums (Ben Roach, Myers, Craig, Carskadon
1992, Macdaid, McCaulley & Kainz 1986; Fitzgerald & Kirby 1997b u.c.).

Promocijas darba akcentéta nostadne, ka vadiba ir nozimiga visas augstakas izglitibas
iestades aktivitates, tai skaita pérnieciba (Ball 2007). Akad@miskais personals atzist, ka
zinatniska darba veikSanai ir nepiecieSsama ne tikai dzina péetit, bet arT individu motivacija
(Taylor 2006). Tie, kas ir labi petnieki, biezi vien ir slikti savu teoriju skaidrotaji, izplatitaji.
Ne velti ir izveidojusies jauna nozare — Zinatnes komunikacija, kuras galvenais uzdevums ir
inform@t un ieinteres€t sabiedribu par zinatnes atklajumiem. Savulaik jau Katrina Brigsa —
pasaulé plasi izplatita MBTI pamatlicgja izvirzija par savu uzdevumu — darit K.G.Junga
atklajumus pieejamus un izmatojamus ikvienam. Doc@taju zinaSanas par sociotipu Tpatnibam
varétu nodergt, ievirzot studentus zinatniska darba veikSana. Sociotipu Ipatnibas varétu nemt
vera, apstiprinot zinatniska darba t€mas.

Promocijas darba uzsverts, ka sociotipu noteik$anas instrumenti var palidzét darba
devgjam izveidot efektivu komandu (Cook 2004, 152), izveidot Tpasas projektu komandas vai
uzlabot komunikaciju darba vieta (I'ynerko 1997b; UBanos 2004 u.c.). V.Gulenko (I'ynenko
2005a) raksturo kolektiva eksistejoSo neformalas varas piramidu (I'ynenkxo 2005a). Petijumi
darba kolektivos lauj secinat, ka amata veiksmigaki un apmierinataki ir cilvéki, kas formali
noteikto pienakumu loku uztver un pilda dabiski, nepiespiesti, bez nepatikas; ja formala,
amata noteikta loma sakrit ar neformalo lomu; ja nav jabiit par vaditaju neformalaja hierarhija
augstakstavosam kolggim.

Promocijas darba aktualiz&ta nostadne, ka merktiecigas darbibas vadibas sittiba un
bitiba ir vadibas /[émumu sagatavoSana un piegemSana (Broks 2000, 83) un $aja procesa
zinasanas par sociotipu atSkiribam ir seviski noderigas (Mosley 1996, 188), jo tas palidz
vaditajam izprast savu un sava personala ieguldijumu l€mumu pienemsSanas procesa.
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Gatavojoties kada I@€muma piepemsSanai, vaditdjam nebiit nav nepiecieSams zinat katra
lemuma pieneméja tipu, bet ir svarigi zinat katra tipa dihotomiju noteiktas vajadzibas (Myers
et al 1998, 326), kas apkopotas promocijas darba.

Viens no organizacijas iek$€jas vides komponentiem ir personals un viens no
personalu ietekméjoSiem faktoriem ir starppersonu uzvedibas stils (Huse & Bowditch 1977,
306). Vaditajam biitu nozimigi zinat sociotipu leksiku (KouyOeeBa, Muponos & CrosioBa
2007) vai vismaz individu komunikdcijas strat€gijas un vajadzibas. Arl parmainu laika katra
sociotipa individam ir cita veida vajadzibas, piemeram - ekstravertajiem tas ir sarunas,
introvertajiem - laiks vienatné pardomam, sensorajiem - reali fakti, intuitivajiem - globala
realitate, logiskajiem — taisnigums, &tiskajiem- vadibas riipes, racionalajiem — skaidrs ricibas
plans, iracionalajiem — fleksibilitates iesp&jas (Barger & Kirby 1995).

Pamatojoties uz veikto petijjumu, autore norada, ka izglitoSanas socionikas teorija var
palidzet izglitibas procesa dalibniekiem veikt pasizzinu pilnigakai paSrealizacijai. Ka liecina
petijumi, jo vairak vaditaji zina un izprot savu pasa personibu, jo vieglak viniem ir novertet
savu ietekmi uz citiem (Walck 1997, 160). Lideri, kas izprot savas vadibas stila ietekmi uz
padotajiem var labak pielagot savu uzvedibu augstskolas darba vide, apmierinot dazadas
darbinieku vajadzibas (Harrell 2006). Tacu, ka rada petljumi, administratori un
vaditaji/supervizori ir vairak apmierinati ar darbu neka pargjie docetaji, un tas nozimé, ka vini
var klat bezripigi un vienaldzigi par citu problemam (Hass 2002). Saja nodala autore
apkopojusi pétijumus par vaditaja sociotipa saistibu ar vaditaja darba stilu.

Promocijas darba akcentéta doma, ka socionikas atzinas izglitibas iestazu vaditaji var
izmantot ari darba ar vecakiem, lai mazinatu problémas jau gimené. Vecakiem bitu oti
svarigi zinat sava bérna sociotipu, lai Jautu tam attistit savas iedzimtas potences.

Apkopojot $aja nodala miné&to, autore secina, ka pasaulé ir veikti daudz p&tijumu par
to, ka var tikt izmantota K.G.Junga tipologijas miisdienu varianta socionikas (un ari tipu
teorijas) atzinas izglitibas iestade kvalitativu mijattiecibu veidoSana izglitibas procesa.
Miisdienu izglitiba ir uz personibu orientdta izglitiba (Smite 2004), studentu centréta
maciSands (Jordan 2006), tapec ari individualo personibas ipaSibu izp€te ir svarigs posms
izglitibas procesa optimizacija. Zinot sociotipus, var studentus orientét optimalakajai karjeras
izvelei, paredzet to maciSanas stilus un vajadzibas kognitivaja procesa, docétajs var apzinat
savu maciSanas stilu, izglitibas iestades dazada limena vaditaji pilnveidot personala vadibas
prasmes, tuvinat sevi organizatoriskajai izcilibai. Tapéc ieteicams K. G. Junga psihologisko
tipu teorijas musdienu variantu socionikas un tipu teorijas atzinas izmantot Latvija izglitibas
procesa veiksmigaku mijattiecibu veidoSana.

Otraja nodala ,,Studentu un doc€taju mijattiecibu izpéte Latvijas augstskolas” ir
Cetras apakSnodalas. Autore sniedz praktiska pétijuma programmu un metodikas aprakstu,
analiz€ tlrisma un izglitibas vadibas studiju programmu studentu izp&tes rezultatus Latvijas
augstskolas, docetaju pasvert§juma eksperimenta rezultatus sociotipu konteksta, ka ari veic
tirisma studentu sekmju analizi no socionikas viedokla un sniedz ieteikumus pétfjuma
rezultatu izmantosanai akadémiskaja menedzmenta.

Pirmaja apak$nodala ,,Sociotipu noteikSanas metodika un pétijuma posmu raksturo-
jums” autore raksturo sociotipa noteikSanas instrumenta izveli un praktiska p&tjjuma posmus.

Sociotipu noteikSana var izmantot dazadas metodes un izvéleties atkariba no mérka.
Precizai sociotipa noteikSanai izmanto vizuali — verbalo metodi. Kadas socialas grupas
sociotipu tendences var noteikt, izmantojot testus, jo viena respondenta neprecizo atbildi
saistiba ar kadu no dihotomijas pazimém ar tddu pat iesp&amibu var kompensét cita
respondenta neprecizitate pretéja virziena, bet kopiga iegiita aina biis atbilstoSa realajai
situacijai ('ynenko 1999a). Ja pétniekam ir interese tikai par kop&jo rezultatu, tad netiek
atspogulotas katra respondenta atbildes (Geske & Grinfelds 2006, 60).

Socionika ir izstradati dazadi testi, taCu, ta ka socionikas teorija ir vél sameéra jauna,
neviens no tiem, ka atzist pasi socioniki, nav pietiekosi kvalitativs. MBTI testu aizsarga
autortiesibas un tas ir dargs. Autore, izpildot $o originalo MBTI testu, tulkotu latvieSu valoda,
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secinaja, ka arf ta jautajumi nav izprotami viennozimigi. Junga tipologijas tieSsaistes (on-line)
varianta testu (Humanmetrics) anglu valoda autore, empiriski parbaudot, novertgja ka
veiksmigi izstradatu un viegli pieejamu. Tas dod iesp&ju arT paSam respondentam iepazities ar
atbildi — sava sociotipa burtu kodu un sava sociotipa raksturojumu. Tap&€c autore organizgja St
testa tulkoSanu latvieSu valoda, aicinot tulkotajus koncentréties uz jégas parneSanu latviskaja
testa variantd, ka to uzsver psihologisko testu un aptauju konstruéSanas specialiste M.
RaScevska (Rascevska 2005). Testu veido 72 apgalvojumi, aizpildot anketas, jaizvelas tikai
viena atbilde uz katru no tiem - ,,JJA” vai ,,NE”. Testu autore papildindja ar instrukciju, kura ir
uzsverts, ka nav nepareizu, labaku vai sliktaku atbilzZu, svarigs ir tikai pasa respondenta
vertejums par atbilstosako apgalvojumu. Atbildot uz testa jautajumiem, jaspgj objektivi
analizét sevi. Nedrikst uzskatit, ka kaut kadi personibu raksturojosi lielumi ir vertigaki par
citiem. Respondentam jacenSas saprast ar1 savas neapzinatas darbibas un izvéles motivacijas
dazadas situacijas.

Stradajot ar So testu tlirisma studentu auditorija, autore personala vadibas kursa t€mas
»Personala mijiedarbiba” apguves laika deva iesp&ju respondentiem aizpildit testa latvisko
versiju, péc tam interneta vietné www.humanmetrics.com/cgi-win/JTypes2.asp, ievadot
izveles ST testa anglu valodas versijas atvéruma, pasi studenti ieguva testa rezultatus - sava so-
ciotipa Cetru burtu kodu, iepazinas ar socioniku izstradatajiem sociotipu raksturojumiem. Ja
students subjektivi uzskatija, ka sociotipa raksturojums 85-100% robezas vinam atbilst, tad
vins$ savu rezultatu — 4 burtu kodu rakstveida nodeva autorei. Ja students uzskatija, ka socioti-
pa raksturojums atbilst vinam mazak par 85%, tad tika sastadits cita sociotipa burtu kods, no-
mainot vienu burtu un students iepazinas ar nako$a sociotipa raksturojumu. Mainits tika tas
burts sociotipa koda, uz kuru noradija vismazaka parliecinatiba, sniedzot atbildes uz testa jau-
tajumiem. Piem@ram, ja students, aizpildot interneta vietn€ testu anglu valodas versija ieguva
rezultatu- sociotipa burtu kodu ,,ISTJ” ar procentu noradi 78: 1:50:33, un, lasot ISTJ sociotipa
raksturojumu, atzist, ka 1sti tas neatbilst, tad iesp€jams, ka vina sociotips tomer ir ar burtu ko-
du ,,INTJ”, tikai vinam pievilcigakas Skitusas tas atbildes, kas raksturo sensoro sociotipu. Ja
vel ar tad students sociotipa raksturojuma neatpazina sevi, tad autore, izmantojot vizuali —
verbalo metodi, uzdodot papildus jautajumus, palidz&ja studentam tikt skaidriba par savu so-
ciotipu. Ka pierada praktiska parbaude, §T testa mérijumi noveda pie likumsakarigiem rezul-
tatiem (sk. promocijas darba 2.2. un 2.3.nod.).

Lai veiktu dazadu autoru — socioniku pieejamo testu un Junga tipologijas testa
rezultatu parbaudi un salidzinajumu, 2006. gada autore veica divus eksperimentalus petjjumus
un secindja, ka, izmantojot Cetrus dazadus sociotipu noteikSanas testus, vislabakie rezultati
abos gadijumos, t.i., visvairak studentu pasSveért&jumi sakrita ar Junga tipologijas testa
rezultatiem - §is tests arT tika izmantots turpmakajos petijumos.

2007/2008.studiju gada I pusgada autore Junga testa tulkojuma gala variantu deva stu-
dentiem izpildiSanai gan septembri, gan novembri. Noteiktais sociotips ar Junga testa palidzi-
bu septembrT bija tads pat ka novembr1 76% studentu. Ta ka Sie studenti veica arT patstavigo
darbu, iedzilinoties savu tipu raksturojumos, tad ir pamats uzskatit, ka Sie rezultati ir ticami.

Pasaulg ir veikti petijumi dazadas studiju jomas un secinats, ka katra no tam saista
relativi vairak kadu noteiktu tipu cilvekus. Latvija $ada veida petijumi nav publiceti. Ta ka
autorei ka docetajai ikdienas darba visvairak nakas saskarties ar tirisma vadibas studiju
virziena studentiem un promocijas darbs tiek izstradats izglitibas vadiba, tad turpmakajos
petijumos pamata tika iesaistiti So studiju virzienu studenti. Promocijas darba praktisko
petijumu veido sesi posmi (sk.4.att.). PEtijuma pirmie divi posmi tika veikti, lai noskaidrotu,
vai noteiktu sociotipu individiem ir pievilcigakas noteiktas studiju jomas. P&tijuma 1.
posma respondenti ir vienas Latvijas augstskolas tiirisma studiju programmas 448 studenti,
2. posma — septinu citu Latvijas augstskolu tiirisma 264 studenti un izglitibas vadibas studiju
46 studenti. Vienlaikus tiek veért€ta socionikas teor&tisko izstradnu atbilstiba praksei un
izmantoSanas iesp€jas akademiskaja menedZmenta.
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4. att. Praktiska pétijuma posmi un to seciba

P&tijjuma 3. posma mérkis ir noskaidrot doc&taju domin&josos sociotipus un
parbaudit t€zi, ka noteikta sociotipa individiem ir pievilcigakas noteiktas profesijas. Salidzinot
docétdju un studentu sociotipu struktiiru, varétu apzinaties iespg€jamas problémas mijattiecibas
pedagogiskaja procesa. Saja pétijuma posma paredzéts arf noskaidrot akademiska personala
viedokli par pievilcigako darba piedavajumu un ta saisttbu ar doc€tdju sociotipu un
pasSvertejumu par esoSa darba atbilstibu sp&am un interes€m un salidzinat rezultatus ar
teorétiskaja — 1. nodala mingto. Tika izveleti respondenti no vienas augstskolas visi un no
cetram augstskolam ttrisma kursu docgetaji.

Petijuma 4. posma tika skaidrots, vai atSkiribas docgtaju un studentu sociotipos var
izraisit mijattiecibu problémas, kas izpauZas akad@miskajos sasniegumos, jo pasniedz&ju
macibu priekSmetu joma un macibu paradumi vari€ saskana ar katra tipu un nereti izmantotas
metodes macibu priekSmetos ir vienveidigas un pret§jas tam, ka tas ir studentiem ar citu
macisanas stilu. Autore analizgja augstskolas viena gada absolventu studiju sasniegumus -124
tirisma studentu visu studiju gadu vid€jas atzimes tiirisma priekSmetos, sveSvalodas un
vispargjos priekSmetos. Tika izanalizétas 5704 atzimes.

P&étijjuma 5. posma tika veikta studentu izzinas vajadzibu izpéte. Planojot
nodarbibas gaitu, doc€tajam ir svarigi ievérot Cetru atSkirigu maciSanas stilu Tpatnibas (Kise
2007, 44; JeitoB 2001b), ko nosaka informacijas uztveri raksturojo$a dihotomijas para
sensorika/ intuicija atskiribas. Tap€c ar1 autore pétija studiju procesa diferencé€Sanas iesp&jas
saistiba ar studentu izzinas vajadzibu prioritateém atbilstoSi informacijas uztveres introvertajai
un ekstravertajai ievirzei, novertét vajadzibu istenoSanas pakapi studiju procesa, vienlaikus
parbaudot studentu maciSanas stilu noteikSanas aptaujas anketas praktisko pielietojamibu.

Peétijuma 6. posms. Ta ka vaditaja kompetence nav tikai zinaSanas par kaut ko, bet ar1
zinasanas, ka to darit, lai panaktu noteiktu snieguma standartu, tad tas liek menedZmenta iz-
glitiba koncentréties uz praktisko darbibu. Tap&c arT autore rosinaja studentus pielietot perso-
nala vadibas kursa jauniegiitas socionikas zinasanas praks€. Petjjuma tika iesaistiti studenti, ar
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kuriem autore stradaja viena studiju gada ietvaros. Autores veiktaja petijuma 6. posma tika iz-
virzits mérkis salidzinat dazadas profesionalas ievirzes grupu studentu sniegumu socionikas
atzinu pielietoSana mijattiecibu analizeé profesionalaja darbiba, sadarbiba ar noteikta sociotipa
docetaju, vienlaikus noskaidrojot studentu viedokli par socionikas zinaSanu nozimibu. Autore
analiz&ja ar1 studentu magistru un diplomdarbus, kuru izstrades laika autores vadiba veikta
personala vadibas procesu analize socionikas konteksta dazadu nozaru (finansu, tirdzniecibas,
skaistumkopS$anas, viesmilibas, maSinbiives, izglitiba) organizacijas.

Otraja apaksnodala ,, Torisma un izglitibas vadibas studentu sociotipu izp&te” autore
analiz€ petijuma 1. un 2. posma rezultatus, lai noskaidrotu, vai noteiktu sociotipu individiem
ir pievilcigakas noteiktas studiju jomas.

Petijjuma 1.posma iegiitie dati analizeti atbilstosi profesionalas darbibas ievirzu gru-
pam, lai sniegtu ieskatu ne tikai par studentu grupu kognitivo stilu profilu, bet arT vienlaikus
parliecinatos par respondentu studiju programmas izvéles atbilstibu socionikas teorétiskajam
nostadném. Analizg&jot datus pec dihotomiju pazim&m tiirisma studentu auditorija visvairak
ir tisko studentu — 74%, kuru pamatvertiba - pietate pret cilvéku ka unikalu Tpatni, kuru méer-
kis ir radit harmoniju sava apkartné. 69% ir ekstravertie, kas energiju giist no mijiedarbibas ar
cilvekiem, 66% sensorie, kas fokusgjas uz tiilitgjiem rezultatiem un 61% racionalo, kurus
raksturo planveidiga darbiba. Analizgjot viesmilibas un tlirisma nozares profesiju standartus
(Profesiju standartu registrs 2007b) var secinat, ka tajos doming prasibas péc komunikativa-
jam kompetenc@m, prasmeém stradat komanda, sp&jam izprast komandas darba stilu, uzturet
pozitivu psihologisko klimatu kolektiva, nodarboties ar personala vadibas jautajumiem. Pie-
meéram, viesnicu servisa organizatora profesijas standarta ka ipasSie socialie faktori, kas rakstu-
ro darba vidi, ir darbs komanda un attiecibu veidoSana ar sadarbibas partneriem un viesiem.
Teorétiski no profesiogrammas viedok]a, ekstravertie, sensorie, &tiskie un racionalie darba ar
klientiem tiirisma nozar€ atbilstosi savai biitibai justos vislabak. Vairakums studentu tadi ir.

Visvairak (22%) turisma studentu vidi bija €tiski sensoro racionalo ekstravertu, kuru
burtu kods ir ESFJ. ESF] ir sociotips, kura domingjosa funkcija, ka noradits §1 sociotipa
raksturojuma, ir emociju speks — sp&ja smalki izjust un parvaldit citu noskagojumu, tiem
piemit emocionalo pardzivojumu bagatigums, daudzkrasainiba. ST sociotipa raksturojums gan
socionika, gan tipu teorija, norada uz to, ka §1 sociotipa individi pilniba atbilst nosacijumiem,
kas nepiecieSami, lai veiktu tirisma produktu pardoSanu un pakalpojumu sniegSanu viesiem,
lai kvalitativi veiktu savus darba pienakumus un realiz€tu pozitivu saskarsmi ar klientiem.

Atbilstosi socionika izpétitajai saiknei starp sociotipu un optimalakajam profesionalas
darbibas jomam, tiirisma studentu vidd vairumam vajadz€tu biit sensori — &tisko sociotipu
parstavjiem. Apkopojot ieglitos datus, autore guva tam apstiprinajumu (5.att.).
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5. att. Studentu sadalijums atbilstoSi profesionialas darbibas virzieniem % tiirisma studentu
auditorija
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Ar 99% ticamibu socialie SF tipi sastdda pusi no visiem pétijuma 1.posma
iesaistitajiem tdirisma studentiem. Sada rezultatu atbilstiba socionikas teorétiskajam atzinam
norada uz tas izmantoSanas iesp&jamibu profesionalas karjeras konsultéSanai pirms studijam,
studiju laika un péc studijam.

Ta ka socionika ir zinatne ar prognoz€Sanas iesp&jam, tad jau no autores veikta
tirisma studentu sociotipu pétfjuma var daudz secinat par studentu maciSanas stiliem un
1pasam iezime&m, kas raksturigas konkrétiem sociotipiem. Veicot analizi atbilsto§i D.Kolba
maciSanas stiliem, var secinat, ka tiiristu auditorija visvairak ir akomodatoru — 53%.
Divergentu ir 21%; konvergentu — 16%; asimilatoru — 10 %. Tas norada, ka vairums studentu
labpratak apgtitu macibu vielu aktivi un praktiski darbojoties attiecigo studiju kursu ietvaros.

P&étfjuma 2. posma rezultati. Salidzinot autores petijuma 1.posma un 2. posma
rezultatus ( 6.att.), var secinat par Iidzibu sociotipu struktura.
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6.att. Tarisma studentu sociotipu salidzinajums Latvijas augstskolas (pétijjuma 1. un 2.
posma rezultatu salidzinajums)

Lai noskaidrotu pétijuma vid€jo rezultatu statistisko nozimibu, autore izvirzija
statistiskas hipotézes katrai profesionalas ievirzes dihotomiju pazimju SF, ST, NF un NT
(satsingjumu atSifréjumus skat. 36.1pp.) grupai un parbaudija tas ar Manna — Vitnija (Mann-
Whitney) testu.

Testa vertibas kritiskas robeZas nav parsniegtas pie ticamibas 95%, nozimibas limenis
0,936>0,05, kas nosaka, ka sadalfjumi pazim&m SF vienas augstskolas tlirisma studentiem,
kas precizgja savu sociotipu, novertjot testa rezultata iegiita sociotipa raksturojuma atbilstibu
respondenta bitibai un septinu citu augstskolu tlrisma studentiem, kas noteica sociotipa
pazimes tikai pec K.G.Junga testa ir vienadi. Ar1 NF (nozimibas Iimenis 0,065>0,05) un NT
(nozimibas Itmenis 0,969>0,05) pazimes ir vienadi sadalitas abas grupas.

Vienigi sadalijumi ST pazimei (nozimibas limenis 0,027<0,05) abam respondentu
grupam nav vienadi. Tiirisma studentiem ST pazime nav raksturiga, tapéc biitiski neietekmée
sadalfjumu. Studentiem raksturigi pasvertéjuma jaukt logisko domasanu ar logiska tipa pazimi
socionika, un, ka jau noradits literatlira, statistiski nozimigi pievilcigakas Skiet testu logisko
pazimi raksturojosas atbildes neka &tiskas (Brown 2006).

Sadi pétfjumu rezultati norada T instrumenta — sociotipu noteik3anas 72 pantu testa
satura validitati. Petjjumu rezultati norada, ka K.G.Junga tipologijas tests ir izmantojams
lielas respondentu grupas sociotipu izpete.
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Septinu augstskolu tirisma studentu testu rezultati ir at$kirigi no izglitibas vadibas
programmas studentu atbildém. Tas redzams, autorei salidzinot abu programmu respondentu
sociotipu sadalfjumu atbilstosi profesionalas darbibas virzieniem (sk.7. att.).
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7. att. Izglitibas vadibas un tiirisma studentu sociotipu salidzinajums

A1 §1 pétijuma vidg€jo rezultatu salidzinaSanai tika izvirzitas statistiskas hipotézes un
parbauditas ar Manna — Vitnija (Mann-Whitney) testu. Manna - Vitnija testa vertibas kritiskas
robezas tiek parsniegtas pie ticamibas pakapes 95% SF pazimei (nozimibas Iimenis (alfa)
0,018<0,05), kas norada, ka SF pazimju sadalijums nav vienads tlirisma studentiem un
izglitibas vadibas studentiem - tirisma studentiem daudz vairak piemit pazime SF; NF
pazimei (nozimibas Itmenis (alfa) 0,007<0,05), kas norada, ka NF pazimju sadalijums nav
vienads tdristu studentiem un izglitibas vadibas studentiem - izglitibas vadibas studentiem
daudz vairak piemit pazimes NF; NT pazimei (nozimibas Itmenis (alfa) 0,014<0,05), kas
norada, ka NT pazimju sadalifjums nav vienads tiristu studentiem un izglitibas vadibas
studentiem - izglitibas vadibas studentiem daudz vairak piemit pazimes NT.

Manna -Vitnija testa vertibas kritiskds robeZas netiek parsniegtas pie ticamibas
pakapes 95% vienigi pazimei ST (nozimibas ltmenis (alfa) 0,085>0,05), kas nosaka, ka ST
pazimju sadalfjums ir vienads tiristu studentiem un izglitibas vadibas studentiem.

Tatad tiirisma un izglitibas vadibas studentu grupas ir statistiski nozimigi atSkirigs
sociotipu sastavs. Studentu grupu atSkiribas atbilst socionikas teor&tiskajam nostadné€m par
sociotipu profesionalo virzibu - tiirisma studentu vidi ir SF sociotipu studenti, kas orient&ti uz
servisu un palidzibu cilvékiem, izglitibas vadibas studentu vidi visvairak ir humanitaras
grupas NF sociotipu, kuru uzmanibas loka ir cilvéku potencials un ta iespgjas. Tas apstiprina
tezi, ka noteikta sociotipa individiem ir pievilcigakas noteiktas profesijas.

Apkopojot var teikt, ka ta ka socionikas prognozeSanas iesp&jas lauj paredzet, kadas ir
individu  vajadzibas izglitibas procesa, tad studentu sociotipu izp&te lautu pilnveidot
akadémiska menedZmenta procesu vadibu. Var secinat, ka uz K.G.Junga psihologisko tipu
teorijas bazes veidotas socionikas atzigas var izmantot profesiogrammas un psihogrammas
izveidg, reflektantu konsultéSanai studiju virziena izvelg, studentu karjeras konsultacijas.

Tresaja apak$nodala ,,Docétaju sociotipu izpéte” analizéti p€tijuma 3. posma rezultati.
Analizgjot kopuma augstskolas doc@taju sastavu péc sociotipiem, var secinat, ka no
visiem 16 sociotipiem visvairak ir ENFJ tipu doc&taji — 25%. Sads rezultats ir likumsakarigs,
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uz ko jau norada S§1 sociotipa socialas lomas nosaukums (sk. Lietotie salsinajumi) -
”Skolotajs”. Augstskolas docetaju vidi vairak ir ekstraverto 62.5% neka introverto, vairak
intuitivo tipu, ko raksturo koncentréSanas uz iesp&jam, kopsakaribam — 61% neka sensoro,
vairak ir &tisko tipu - 70% neka logisko un vairak racionalo tipu — 75% neka iracionalo.

Salidzinot tiirisma kursu docé&taju sociotipu sastavu ar augstskolas kopuma docétajiem,
var secinat, ka tlirisma docétaju vidi vairak ir sensoro tipu (69%) neka intuitivo (31%). Sie
rezultati ir 11dzigi tirisma studentu rezultatiem pétijuma 1. posma — sensoro ir 66%. Ar1 pargjo
dihotomiju rezultati tiirisma studentiem ir pietuvinati tiirisma doc€taju sociotipu
procentualajam sastavam vairak neka augstskolas doc€taju kop€jam rezultatam. Tas atbilst
petijumu rezultatiem, ka pasniedz&ju macibu priek§metu joma vari€ saskana ar vigu tipu. Tas
nozimée ari to, ka So pasniedz&ju macibu paradumi atbilst tlirisma studentu kognitivajiem
stiliem, ko nevar teikt par vispar€jo kursu — filozofijas, mikroekonomikas, menedZmenta u.c.
docetajiem.

Profesionalas darbibas jomu analize. Analiz€jot petjumu datus atbilstosi
socionika un tipu teorija izdalitajiem profesionalas darbibas virzieniem, v€l uzskatamak
redzamas lidzibas un atSkiribas augstskolas doc€taju kopuma, turisma kursu doc€taju un
tirisma studentu rezultatos.

Autore izvirzjja statistiskas hipot€zes tlrisma doc€taju un tirisma studentu sociotipu
struktiiru salidzinasanai un parbaudija tas ar Manna Vitnija testu.

Nozimibas lItmeni pazim&m SF (0,687), ST (0,977), NF (0,522) un NT (0,792) parsniedz
0,05, tatad pazimju sadalfjums tiirisma kursu docgtaju un tiirisma studentu sociotipu strukttira
ir vienads pie 95% ticamibas pec visam profesionalas darbibas virziena grupam.

Autore izvirzija ari statistiskas hipot€zes par augstskolas doc€taju kopuma un tiirisma
studentu sociotipu sastava struktiiru atSkirtbu atbilstosi profesionalas darbibas grupam.
Statistiskas hipotézes tika parbauditas ar Manna Vitnija testu. Testa vertibas kritiskas robezas
ir parsniegtas pie ticamibas 95%, nozimibas Iimenis (alfa) 0,003<0,05 SF pazimei,
0,029<0,05 NF pazimei un 0,005 NT pazimei, kas apstiprina, ka SF, NF un NT pazimju
sadaltjums augstskolas docétaju kopuma un tiirisma studentu sociotipu strukttira nav vienads.
Ir lidziba tikai pec ST pazimes.

Parskatam autore izveidoja stabinu diagrammu, apvienojot taja docétaju kopuma,
tirisma kursu doc€tdju un tiirisma studentu sociotipu struktiiras atbilstoSi profesionalas
darbibas virzieniem analizes rezultatus (sk.8.att.).
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8.att. Augstskolas docétaju kopuma, tiarisma kursu docétaju un tirisma studentu
sociotipu % sadalijums atbilstosi profesionalas darbibas virzieniem

Kopuma augstskolas docétaju vidi visvairak humanitaras grupas sociotipu — intuitivie
un &tiskie NF (41%). Tiem raksturiga fokuséSanas uz iesp&jam, uzmanibas pievérSana cilveku
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potencialam. Ka mingts literatiira, to optimalakais darbibas lauks atbilstosi intereseém — jomas,
kur nepiecieSama cilvéku izpratne un pamudinasana, piem&ram, psihologija, cilvékresursi,
pedagogija, pétnieciba iepriekSmin&tajas jomas, rakstnieciba, utt.

Sos rezultatus var salidzindt ar autores 2.1. nodala analiz&to p&tfjuma 2. posma
rezultatiem par izglitibas vadibas magistrantu sociotipu sastavu, jo $ie respondenti paraléli
studijam veic arT pedagogisko darbibu dazada izglitibas limena skolas (sk.9.att.).
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9.att. Izglitibas vadibas studentu un augstskolas docétaju sociotipu salidzinajums

Abos gadijumos respondentu vidia visvairak ir NF sociotipu, bet vismazak — ST
sociotipu. To apliecina ar statistiskie aprekini. Izglitibas vadibas studentu un augstskolas
docetaju kopuma sociotipu pazimes ir sadalitas vienadi (SF — 0,838; ST — 0,980; NF — 0,843;
NT - 0,992).

Bet turisma doc@taju un tiirisma studentu vidd (sk. pet. 1.posms) — visvairak socialas
grupas sociotipu — sensorie un &tiskie: attiecigi 53% un 51%. Tie ir cilveéki, kuru optimalakais
darba lauks ir tur, kur nepiecieSama praktiska palidziba un pakalpojumi cilvékiem.

Tatad, ka liecina autores pétijums, tlrisma pasniedzgju sociotipu struktiira atbilst tiiris-
ma studentu sociotipu struktiirai un ta ir ar socialu ievirzi, bet pasniedz&ju sociotipi kopuma
augstskola ir vairak ar humanitaru ievirzi. Tas apstiprina t€zi, ka noteiktu sociotipu individiem
ir pievilcigakas noteiktas profesijas.

Autore, vienlaikus ar docétaju sociotipa noskaidrosanu, ieguva ari atbildes par docétaju
darba pievilcibas faktoriem, lai salidzinatu ar teorétiskajam nostadném. Kopuma 35% respon-
dentu priekSroku ir devusi atbildei, ka tiem saistosaks Skiet interesants, patstavigs radoSais
darbs, ar iesp€jamu personiskas unikalitates atzisanu; 29% - darbs, kas nodroSinatu stabilu un
pietiekoSu materialo particibu; 22% — darba piedavajums ar augstaku amatu un lielaku atal-
gojumu un 14% - darbs, kura valda droSiba un ir mierigs darba ritms. Ta ka respondenti ir
docétaji, tad $ads atbilzu sadaltjums Skiet likumsakarigs.

Analizgjot petijuma rezultatus par docétaju darba atbilstibu sp&am un interes€m atbil-
stoSi motivu iepriekSmin€tajam grupam, visvairak — 81% darbu par pilniba atbilstosSu sp&jam
un interes€m noverte ekstraverti sensorie tipi. Bet tikai 38% introverti sensoro tipu ir noverte-
jusi darbu ka pilnigi atbilstoSu spgjam un interes€m. Salidzinot introverti un ekstraverti intui-
tivo doc@taju atbilZzu rezultatus, vérojama Iidziga aina - ekstravertas ievirzes tipi ir sniegusi
pozitivaku vert§jumu. Ka noradits literatira (Khun 1981), ar1 citos pétijumos, petot saikni
starp tipu un apmierinatibu ar darbu, secinats, ka ekstravertie darbinieki ir vairak apmierinati
neka introvertie. Lai arT ir iesp&jami citi faktori, kas ietekm& apmierinatibu, tomeér tas akcentg,
ka vaditgjiem ir jaiedzilinas tajas jomas, kas viniem ir mazak attistitas dabiski, lai sniegtu cil-
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vekiem to, ko tie no viniem gaida, tapec svariga ir pasu vaditaju apmaciba, lai attistitu savu
vaditaja potencialu. ArT $aja petijuma no 12 augstskolas dazadu [imenu vaditajiem 83% ir eks-
traverti. Doc€taju motivéjoso faktoru ieveroSana var ietekmét izglitibas iestades klimatu, kas,
savukart, var atstat iespaidu uz doc€taju un studentu mijattiecibam. P&tijuma 3. posma rezulta-
ti norada uz to, ka socioniku var izmantot docétaju pasSaktualizaciju determing€joSo faktoru no-
skaidrosanai. Nozimigi biitu iesp&ju robezas nemt véra doc€taju sociotipu Ipatnibas studentu
grupu sadalg.

Rezuméjot p&tijuma 3. posma rezultatus, var teikt, ka tiirisma kursu docé&taju
sociotipi atbilst tirisma programmu studentu sociotipiem. Doc&taju kopuma sociotipu struk-
tira atbilst izglitibas vadibas studentu sociotipu strukttirai. AtSkiribas neprofilgjoso kursu do-
cétdju un studentu vidi var radit mijattiecibu problémas izglitibas procesa, ja ta dalibniekiem
nav izpratnes vienam par otra patnibam un atSkirigajam vajadzibam. leteicams izpétit stu-
dentu grupa domingjoso sociotipu struktiiru. Tas lautu doc&tajiem paredzet studentu darba pa-
radumus un prasmes, veidot attiecibas ar studentiem, motivét tos akad€miskajiem sasnie-
gumiem, bagatinat studentu izglitibas procesu.

Ceturtaja apaksnodala ,,Studentu sasniegumu vert&jums studiju kursu un sociotipu kon-
teksta” analizeti petijuma 4.posma rezultati. [zvirzot hipot€zes par vidgjo atzimju normalsada-
[fjumu un parbaudot tas ar Kalmogorova - Smirnova sadalijumu analizes testu, var secinat, ka
vidgja atzime sveSvalodas (nozimibas Itmenis 0,77 >0,05), tirisma priekSmetos (nozimibas
[imenis 0,781>0,05), vispargjos priekSmetos (nozimibas Itmenis 0,166 > 0,05) veido normal-
sadaltjumu. Ja vidgjas atzimes veido normalsadalijumu, tad ir iespgjams veikt talakos apreki-
nus, izmantojot videjos vertgjumus.

Nozimigas korelacijas ir starp studenta racionalo/iracionalo pazimi un vid€jam atzimém
sve§valodas, tiirisma un vispargjos priekSmetos (sk.2.tab.).

2.tabula
Studentu svesvalodu, tiirisma un visparéjo priekSmetu vidéjo atzimju korelacijas
E vai | S vai | F vai | JvaiP | VID_ VID_ VID_
I N T sveSv. | tur visp.

E vai | Pirsona korelacija 1,000 | ,003 | ,008 ,053 -,009 0,13 -,054
1 Divdaliga testa nozimibas ITmenis 1,975 ,929 ,559 918 ,886 554
N 124 124 124 124 124 124 124

S wvai | Pirsona korelacija ,003 | 1,000 | ,128 ,030 -,128 -,082 -,061
N Divdaliga testa nozimibas ITmenis 975 .1 ,155 742 ,158 ,366 ,501
N 124 124 124 124 124 124 124

F wvai | Pirsona korelacija ,008 | ,128 | 1,000 -016 -,056 -,037 -,094
T Divdaliga testa nozimibas Iimenis 929 | ,155 s ,856 ,538 ,681 ,300
N 124 124 124 124 124 124 124

J vai | Pirsona korelacija ,053 | ,030 | -,016 1,000 | -,345%* | -215% | - 278%*%*
P Divdaliga testa nozimibas ITmenis 559 | 742 | ,856 R ,000 017 ,002
N 124 124 124 124 124 124 124

VID_ | Pirsona korelacija -,009 | -,128 | -,056 | -,345%* 1,000 | ,714%* | [738%*%*
svesv | Divdaliga testa nozimibas Iimenis 918 | ,158 | ,538 ,000 s ,000 ,000
N 124 124 124 124 124 124 124

VID_ | Pirsona korelacija 013 | -,082 | -,037 | -215% | ,714%%* 1,000 | ,821%%*
tar. Divdaliga testa nozimibas ITmenis 886 | ,366 | ,681 017 ,000 s ,000
N 124 124 124 124 124 124 124

VID_ | Pirsona korelacija -,054 | -,061 | -,094 | -,278%** | [738** | 82]%** 1,000
visp. Divdaliga testa nozimibas ITmenis 554,501 ,300 ,002 ,000 ,000 s
N 124 124 124 124 124 124 124

**_ Korelacija ir nozimiga 0.01 pakape (2-tailed).

*. Korelacija ir nozimiga 0.05 pakapg (2-tailed).

Visas ir negativas korelacijas, kas liecina, ka iracionala pazime ietekm& atzimi uz
zemaku. Testa rezultati norada, ka, salidzinot divu neatkarigu izlasu — tirisma studentiem ar
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racionalo pazimi un tlrisma studentiem ar iracionalo pazimi vidgjos vertgjumus svesSvalodu
priekSmetu grupa, tiirisma priekSmetu grupa un vispargjo priekSmetu grupa, studentiem ar
iracionalo pazimi ir zemaki vert€§jumi visas priekSmetu grupas, ko apstiprina testa rezultati
generalai kopai pie 95% ticamibas. Bet ekstraverto un introverto, sensoro un intuitivo, &tisko
un logisko sociotipu studentiem nav butiskas atskiribas studiju rezultatos.

Nozimigas ir arT korelacijas starp introverti iracionalo pazimi studenta sociotipa un
vidgjo atzimi sveSvalodas un vispargjos priekSmetos. Vid€jie vertejumi ttrisma priekSmetos ir
vienadi introverti iracionalajiem studentiem un pargjiem (nozimibas lIimenis 0,072>0,05). Bet
ta paSa t-testa 2 neatkarigam izlasem rezultati norada, ka vid€jie veért€&jumi vispar€jos
priekSmetos (nozimibas Ilimenis 0,029<0,05) un svesvalodas (0,001<0,05) nav vienadi
introverti iracionalajiem studentiem un par€jiem. Introverti iracionalajiem tie ir zemaki.

Autores pétijums pierada, ka introverti iracionalo sociotipu studentiem ir problémas
sadarbiba ar racionalajiem docgtajiem, jo sveSvalodu un vispargjo priekSmetu grupa vairak ka
70% docgtaju ir racionalie, bet tlirisma priekSmetu grupa racionalo un iracionalo ir apm&ram
puse. Siem studentiem ir nepiecieSama Tpasa pieeja un perspektiva biitu japéta, kadas
pedagogiskas teorijas biitu izmantojamas $o studentu macisana.

Sis nodalas pétijumu rezultati apstiprina nostadni, ka iepazistot pa$am sevi un
sadarbibas partneri p&c socionikas teorijas, varétu apzinati veidot mijattiecibas un mérktiecigi
paaugstinat sadarbibas vienotibu, izglitibas kvalitati un efektivitati. Rezumgjot - pedagogam ir
japrot kontrol&t savu iesp&jamo tendenciozitati, kas ir plaSi sastopama cilvéka dabas vajiba,
tapeéc ir nepiecieSama pardomats akadémiskais menedzments — efektivs, studiju mérku
sasniegSanai paredz@ts akademiskas darbibas resursu un uzdevumu vadiSanas process.
Pasniedz€jam jaapzinas sava atbildiba izglitibas procesa noris€s un savas iesp&jamas noslieces
ierastaja domasanas veida, lai nenodaritu pari audzekniem, ka to jau ir noradijis N.L.GeidZs
un D.C.Berliners (GeidZs & Berliners 1998, 464/466).

TreSaja nodala. ,,Studentu sociotipu informacijas praktiska analize un veértgjums” ir
tris apakSnodalas. Pirmaja apakSnodala ,,Studentu izzinas vajadzibu izpé&te sociotipu aspekta”
analizeti pétjjuma 5. posma rezultati.

Studentu vajadzibu seciba. Analiz§ot studentu izzinas vajadzibu prioritates
saistiba ar informacijas uztveres introverto un ekstraverto ievirzi, var secinat sekojoso.

Introvertas ievirzes sensoro studentu izzinas vajadzibas vislabak apmierina docétaja
skaidrs sagaidama macibu darba rezultata un mérka izklasts, apgtitd nostiprinasana, piemé&ru
sniegSana un savlaiciga informacija par veikuma atbilstibu.

Introverti sensoro studentu komentari: Man patik, ja viss ir skaidrs jau no pasa
sakuma, lai varu kvalitativi veikt uzdevumu un darba gaita vairs nerastos lieki jautajumi.
Galvenais, lai man pasaka, kas darams, cik ilgs laiks tam atveléts un dod kadu piemeru.
Vienmér vélos zinat, kas mani sagaida, kadus uzdevumus japilda un ka tas jadara. Minot
piemerus ir svarigi, lai pasniedzéjs nenovirzas no témas un neaizraujas ar demagogiju. Man
ir svarigi zinat, vai tas, ko es daru, ir pareizi: ja es to zinu, tad nezéloju piiles, lai darbu
paveiktu; tas man dod papildus energiju turpmakai darba izpildei; jo citadi, rakstot, mani
visu laiku pavada nedrosibas sajiita, Saubas, vai tam, ko es daru, vispar ir kada jéga; ta ir
pamatiga palidziba laba rezultata sasniegSanai — sanemt no pasniedzéja apstiprinajumu, ka
es daru pareizi. Reti kurs td isti dod studentam laiku padomat, jo: ,,Esam lieli un atbilde
jadod datri!”. Ar jaunajiem faktiem ir japadarbojas, citadi tie atri aizmirstas. Pasniedzéji
nedod iespéju nostiprindat iemacito.

Introvertas ievirzes intuitivo studentu izzinas vajadzibas vislabak apmierina docétaja
sniegta iesp&ja iedzilinaties interes€josas lietas, piedavatas izvéles iesp&jas, dota briviba
radoSumam un darbs bez rutinas.

Studentu komentari ir sekojoSi: Es varu radosi izpausties tikai tad, ja man ir gana
laika iedzilindaties lietas, kas mani interesé. Man ir svarigi, lai tas, ko es daru, bitu interesanti
tiesi man. Vairak iedzilinaties darbd rosindatu art tas, ja pasniedzeji lautu izvéléties, kada
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veida izteikt savas domas — rakstiska referata veida vai prezentacija. Ja pasniedzéja metodes
lekcijas atkartojas, tad zid interese par priekSmetu ka tadu, jo tapat var zinat, kas sekos
nakosaja lekcija. Man ir svarigi just, kd esoSas domas vietd rodas jauna. Ja pati varu
izvéléties, ko un ka darit, tad tas palielina prieku, ar kadu daru darbu un lidz ar to arl
efektivitati. Jitos pacilata un svariga, ja uzklausa manas idejas. Ir janorada virzieni, kur
meklét informacijas avotus, lai varu izvéléties pienemamako. Vispirms man ir jaiztélojas, kas
un ka, lai varétu uzsakt darbu.

Ekstravertas ievirzes sensoro studentu izzinas vajadzibas vislabak apmierina docétaja
sniegtais darba gaitas izklasts, teorijas skaidrojums, pieméru sniegSana un t€mas nozimibas
pamatojums.

Studentu komentari: Isi jaizskaidro teorija un jaiepazistina ar terminiem, jo lasisanai
tritkst pacietibas. Svarigakais ir noradit darba gaitu: lai biitu dross par veicamo uzdevumu;
lai var saprast, kas sagaida; lai var laicigi planot. Pieméri atvieglo uztveri, lauj vieglak
izprast, atceréties, tadejadi nostiprina teoriju. Ne vienmeér tas, kas ir paSsaprotams
pasniedzéjam, tads ir ari studentam. Man ir svarigi zinat, kapéc konkrétais darbs ir jadara un
ka tas talak noderés. Ipasi tas nepieciesams ne profila priekSmetos, lai izkliedetu Saubas par
to, ka tas saistas ar izvéléto profesiju; lai pamatotu, kapéc tas man vispar nepiecieSams. Es
nevaru sakt praktiskas aktivitates, ja man nav teorétisko zinasanu un nav paskaidrots, kapéc
es mdcos. Praktiskds aktivitates padara teoriju vieglak uztveramu, palidz visu labak saglabat
atmina un pielietot prakseé. Svarigi, lai pasniedzéji atgdadindtu un nostiprindtu apgustamas
zindasanas, nevis tikai trauktos talak ar jauno informdciju, uzskatot, ka viss iepriekséjais ,,jau
sen bija jazina”. Svarigakais man ir stiprinat to, ko es jau zinu, lai varu drosi to pielietot
praksé. Ipasi lekcijas beigas ir noderigs grupas darbs. Laika, kad prezenticija seko
prezentdcijai, jitos ka ,,uz vijna”. Péc teorijas izklasta tulit jaseko konkrétiem uzdevumiem,
kuros pielietot jaunapgiito, lai to labdk izprastu

Ekstravertas ievirzes intuitivo studentu izzinas vajadzibas vislabak apmierina docétaja
sniegtais kopainas izklasts, izveles iesp&jas, darbs bez rutinas un iesp€ja paSam studentam
atrast jaunus variantus uzdevumu risinasanai.

Studentu komentari: Es varu paradit savu isto potencialu, ja man lauj pasam atrast
veidu, ka paveikt uzdoto. Iztéles iespéjas ir svarigas katram individam — tas ir iespéjas
izpausties un apliecindat savas spéjas, pozicionét sevi ka veiksmigu personibu. Tas veicina
personisko izaugsmi. Vispirms gribu zinat lielos vilcienos, kas tas ir, un tikai tad stkumos.
Loti veéletos eksperimentét — ja izdara ta, kas tad notiek, bet, ja ta, tad kas notiek savadak.
Patik grupu darbs, jo kopa vienmér jautrak un tiek izvirzitas visneiedomdjamakas idejas. Loti
patik komunicet ar grupas biedriem. Tikai tad, ja ir jauznemas atbildiba, jitu, ka augu.
Vislielakais ieguvums katram no mums ir tad, ja ar iegiito pieredzi un zinasanam var macit
citus, jo ir vienkarss likums: jo vairak tu dalies, jo vairak sanem gala rezultata.

Rezumgjot var teikt, ka planojot nodarbibu, doc@tajiem ieteicams nemt vera
studentu izzinas vajadzibas atbilstoSi informacijas uztveres introvertajai un ekstravertajai
ievirzei.

Otra apaksnodala ,,Studentu izzinas vajadzibu istenoSanas pakapes novertgjums”. Ka
jau minéts 3. nodalas sakuma, 187 studentiem tika lugts novertét izzinas vajadzibu
istenoSanas pakapi studiju procesa kopuma: ar vertejumiem pilnigi apmierina, vairak ja
neka ne, videéji, vairak né neka ja un pilnigi nepamierina bija janoverteé katra no izveletas
tekstu grupas 10 vajadzibam.

Lai parliecinatos, ka visu segmentu studentu izzigas vajadzibu apmierinatibas
vertejumi nav vienadi, tika izvirzitas statistiskas hipot€zes un giiti to statistiskie apliecindjumi.
Manna -Vitnija testa divam neatkarigdm izlas€m testa vertibas kritiskas robeZas ir parsniegtas,
tatad introverti sensoro un ekstraverti sensoro (nozimibas Itmenis 0,032<0,05) studentu
vajadzibu apmierinatibas vid€jie vertgjumi nav vienadi — ekstraverti sensorajiem tas ir
augstaks; ekstraverti intuitivo un ekstraverti sensoro (nozimibas ITmenis 0,044<0,05) studentu
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vajadzibu apmierinatibas vidgjie vertgjumi nav vienadi — ekstraverti sensorajiem tas ir
augstaks; introverti sensoro un ekstraverti intuitivo (nozimibas ITmenis 0<0,05) studentu
vajadzibu apmierinatibas vid€jie veért€§jumi nav vienadi — introverti sensorajiem tas ir
augstaks.

Apkopojot rezultatus, var secinat, ka izzinas vajadzibu apmierinatibas vert€§jumi nav
vienadi. Sensorie studenti kopuma ir apmierinataki ar savu vajadzibu istenoSanu neka
intuitivie, kas var€tu bt saistits ar doc€taju neizpratni par intuitivo studentu specifiskajam
vajadzibam studiju procesa. Promocijas darba 3.2. apakSnodala autore analiz€ sikak studentu
vajadzibu apmierinatibas pakapi studiju procesa kopuma.

Studentu vajadzibu TstenoSanas pakape konkrétos studiju kursos. Studenti
tika Ifigti novertdt savu macisanas vajadzibu Tsteno$anas pakapi trijos studiju kursos. So kursu
pasniedzgji péc Junga tipologijas testa rezultatiem bija zinami.

Petfjuma rezultata secinats, ka individi ar vienada veida stipram funkcijam viens otru
saprot labak un docgtaju izmantotds macibu metodes un semantika visefektivaka ir tieSi
sadarbiba ar tiem studentiem, kuriem sociotipa burtu kods visvairak lidzinas docgtaja burtu
kodam. Gadijumos, kad studentu grupai nav doc€tajs, kura maciSanas stils ir tads pats ka
studenta macisanas stils, augstak tiek vertets docetajs ar sociotipu ENFJ.

Ta ka macibspeki ir svarigakais studentiem pieejamais macibu resurss, ir svarigi, lai
tie ne tikai pilniba parzina un izprot pasniedzamo priekSmetu, bet lai tiem ir arT nepiecieSamas
prasmes, lai savas zinaSanas un izpratni efektivi nodotu studentiem dazados macibu
kontekstos (Standards and Quidelines for Quality Assurance in the European Higher
Education Area 2005). Sekojosi izriet secinajums, ka ir japilnveido docgtaju zinasanas par to,
ka studenti macas. Ja docetdja izmantotds metodes un semantika studentam ir saprotama un
vajadziga macibu procesa, tad mazinasies tas zinaSanu lauks, kuru docétajs ir gatavs piedavat
studentam, bet students nav sp&jigs uztvert sociotipu atskiribas del.

Autore uzskata, ka macibu stilu pasnoteikSanas anketa ietvertie jautajumi (atbilstosi
L.att. 11.1pp. koncepcijai) ir tie$am nozimigi. Par to liecina pedagogija apkopotas izplatitakas
macibu darba situaciju iezimes, kas var bremzet sasniegumu motivaciju (GeidZzs & Berliners
1998, 355). Starp tam ir zaud&ta pasciena, ja neizdodas saprast domu vai pareizi atrisinat kadu
problému; frustracija nesanemta pastiprinajuma d&l; nepiecieSamiba partraukt interesantu
nodarboSanos; parbaudes par materialu, kas nav macits; nesanemta atbilde uz ligumu
palidzet; informacijas trikums par to, ka veicas darbs; parak atrs temps; nepiecieSamiba
ilgstosi seédet stunda, kas ir garlaiciga, ar atkartojumiem, bez interesantdm problémam.

Autore akcente domu, ka ir svarigi arT tiem, kas macas, apzinat savu maciSanas stilu.
Piem&ram, pamatizglitibas standarts paredz vairakus izglitibas satura aspektus. MaciSanas
aspekts, kas saistits ar paSizzinu un maciSanas sp&ju attistibu bitu japaredz pilnigi visos
studiju kursos. Ja cilveks pazist sevi, vin$ var sasniegt maksimalus rezultatus. Ja pedagogs
parzinas sociotipu Ipatnibas, tas sp€s par tam inform&t arT studentus.

Socionikis V.G. Prokofjevs sava zinojuma XXIII zinatniskaja socionikas konferencg,
atgadinot Pareto principu, ka 20% ptlu nodroSina 80% rezultata, norada, ka citu jomu
specialisti, kas nav profesionali socioniki, var izmantot tikai kadu no socionikas
instrumentiem, tadejadi papildinot savu profesionalo jautdjumu risinasanas metozu klastu.
Piem&ram, ta ka starp sensorajiem un intuitiem ir loti lielas atSkiribas, kuru neizpratne var
radit nopietnas problémas studiju procesa, tad pedagogs var sakt orienteties Sajas 2 lielajas
atSkiribu grupas, un tikai p&c tam 4 vai 8 atskirigu sociotipu grupas, lidz visbeidzot vins var€s
iedzilinaties visu 16 sociotipu atSkiribu nians€s. (IlpokoprseB 2007). Ka norada M. Pridija
(Preedy 2002), docétajam stradat, npemot véra studentu vajadzibas, ir griiti, bet sociotipu
atpaziSana, ka uzskata autore, var atvieglot So uzdevumu.

Tresaja apaksnodala ,,Studentu zinaSanu transformacijas patstaviga darba noveért€jums
personala vadibas kursa” analiz€ti petijjuma 6. posma rezultati. Studentu patstavigo darbu
socionikas teorijas praktiska pielietoSana katra uzdevuma izpildi autore vérteja pec semantiski
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graduétas 3 rangu skalas, kas tika parkodgta skaitliski: uzdevuma prasibam atbilst [2]; atbilst
dalgji [1]; neatbilst [0].

Kopuma tirisma studenti visos uzdevumos uzrada labakus rezultatus neka
uznémejdarbibas vadibas studenti konkrétaja patstavigaja darba. Ka liecina datu statistiska
apstrade, tlrisma bakalaura studenti un magistrantiiras studenti vienadi sp&j noteikt sociotipus
un analiz€t starptipu attiecibas. leteikumus mikroklimata uzlaboSanai labak izstrada
magistrantliras studenti, kuriem bija iesp&jas vairak rezultatus apspriest un konsultéties, jo
grupa skaitliski ir mazaka. Prasme orientéties individu Tpatnibas ir profesionali nozimiga, jo
absolvgjot profesionala bakalaura studiju programmu tiirisma un viesmilibas nozares
uznémumu vadiba, ikviens sanem tiesibas stradat par viesmilibas un tlrisma nozares
uznémumu vaditdju. Cilvéku resursu attistibai tiirisma ir galvena nozime tirisma
uznémejdarbibas pilnveide, tapec, ja jaunais tlirisma specialists ir apguvis prasmi noteikt savu
padoto un kol&gu sociotipu, tad, iesp&jams, vin$ veiksmigak var€tu risinat personala vadibas
problémas, motivet darbiniekus, veikt atlasi atbilsto$i prasibu profilam, veikt jauna darbinieka
adaptaciju, planot un realiz&t personala apmacibu, sekmét grupas darbu.

Uznémgéjdarbibas vadibas studentu vidi bija lielaks procents sensori-logisko sociotipu
neka trisma auditorija. Netiesa veida to apliecina arm autores pé€tijuma rezultati, jo
uzn@mgejdarbibas vadibas studentu patstavigad darba veért€§jums bija zemaks neka tiirisma
studentiem. Sis rezultats ir likumsakarigs, par ko liecina literatira noraditais — sensori-
logiskajiem intereSu objekts nav cilvéku savstarp&jas attiecibas, bet docétaja ir sensori &tiska,
kuras pasniegSanas maniere vairak atbilst tiirisma studentu grupas kognitivajam stilam.
Rezumgjot var teikt, ka sensori-Etiskajiem studentiem ir augstaki macibu rezultati neka
sensori-logiskajiem studentiem sadarbiba ar sensori-&tisko doc&taju. Kopuma studentu
atsauksmes par socionikas prognozeéSanas iesp€jam ir pozitivas: Aizpildot testu, atzisos, jutu
nelielu skepsi par to, ka vismaz teorétiski visus cilvekus var sagrupét péc psihologiskajiem
tipiem. Tapéc, lai noskaidrotu vairdk par Siem jautdjumiem, devos uz biblioteku, lai papétitu
daZas gramatas un aizpilditu vél daZus testus...Jdasaka godigi, ka tik precizu raksturojumu par
sevi nekad miiZa nebiju lasijusi — pat tadas ipasibas, kuras man pasai sevi nepatik un kuras
varbiit es nemaz negribétu atzit par savejam. Kopumd izvértéjot sociotipa raksturojumu, varu
par 95% piekrist rezultatam. Ar socionikas palidzibu ieskatijos sevi daudz dzilak neka es biju
cerejusi.” (ML.S., gramatvedibas firmas vaditdja — sociotips ISTJ). ,,Tadu pasSraksturojumu
veicu pirmo reizi miiZa. Tas lika padomdt par to, kada tad es isti esmu, jo ikdiend par to
nebiju domajusi” (A.S., studente — sociotips ESTP). ,, Testu pildiju svétdienas rita, kad mani
majinieki vel guléja. leguvusi testa rezultatus, iepazinos ar ESTJ tipa cilvéka ka personibas
raksturojumu un ndcu pie sledziena: ,,Es esmu tiesi tada, kd to parada tests. Vai tieSam?”
Apsédos pie kafijas tases, panému baltu papira lapu un galvenos vilcienos izvérteju sevi gan
attiecibas pret apkartéjo pasauli, gan atseviskas situdcijas sava dzive, gan lietam utt. Un
atkal secindju — ja, tada es esmu. Lidz Sim maz biju pievérsusies daZadu testu pildisana.
Parasti tos atstaju bez ieveribas. Ja art kddreiz aizpildiju, tad dariju to virspuséji. Tagad
esmu sapratusi, ka ne vienmer ta vajag. Paldies, ka bija iespéja atklat man savas stipras un
vajas rakstura ipasibas, aizdomaties par tam” (Z.A., struktirvienibas vaditaja ekonomikas
joma — sociotips ESTJ).

Gan tirisma studenti, gan tie uznéméjdarbibas vadibas studenti, kam pietika intereses
un pacietibas darbu veikt 11dz galam, guva gandarijumu, par ko liecina studenti vért&jumi par
socioniku, piem&ram: Veiktais darbs deva ieskatu jomd, kurai ikdiend praktiski netiek
pieversta uzmaniba. Domdju, ka Sada kolektiva analize ir vertiga, jo ta veicina psihologiska
klimata uzlabosanos.

Izanaliz&jot savu atbilstibu kddam no sociotipu raksturojumiem, studentiem bija
iespgja pilnveidot paSnovertéSanas prasmes, iepazit sevi tuvak, izvertet savu vélmju atbilstibu
iespgjam. Pareiza personibas tipa noteikSana dod cilvékam atslégu sevis potencialo iesp&ju
izpratnei, uz ka pamata var prognozet savu darba karjeru. Pec iepaziSanas ar socioniku un
plaso majas darbu veikSanas studenti tika aicinati novertét socionikas lietderibu. Studenti
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mingja dazadus mijattiecibu kvalitati pozitivi ietekm&joSos faktorus, saistiba ar klat
nakusSajam socionikas zinasanam. Ta, piemeéram: 58% tiirisma studentu noradija, ka labak
izprotu savas ricibas sekas, 37% - veidojas labaka prasme analizét mikroklimatu darba; 32%
- labak izprotu citu ieksejos stimulus; 30% - atklaju jaunas pozitivas ipaSibas kolégos; 30% -
labak izprotu savus iekséjos stimulus. Uzneéméjdarbibas vadibas studenti visvairak noradijusi
uz tadiem ieguvumiem, ka: veidojas labaka prasme analizét mikroklimatu darba- 41%; labak
izprotu savas ricibas sekas — 34%; labak izprotu citu iekséjos stimulus —27%.

Vel studenti ir noradijusi, ka: Kjuvu iejitigaks. DroSak saku teikt, ko domaju. leprieks
neskaidri apjaustais kjuva apzinats. Saku pienemt sevi tadu, kads es esmu. Kluvu iecietigaks
pret lidzcilvékiem. Kluvu drosaka. Kluvu pasparliecinataka. Labak saprotos ar — savas
istabinas meiteném, u.tml. Kopuma var teikt, ka socionika dod nozimigas zinaSanas un
prasmes vaditaja profesiju standarta apguve: savu stipro un vajo puSu apzinasana,
starppersonu attiecibu veidoSana, grupas veidoSana un darba organizes$ana, 1idz ar to arT celot
personibas un profesionalas kompetences attistibu ka vienotu veselumu.

Pamatojoties uz autores vadiba izstradato magistra un diplomdarbu analizi, autore
izstradaja socionikas teorijas iesp&ju konceptualo modeli personalvadiba (sk. 10.att.), jo
personala vadibas procesu pétijumos darba kolektivos secinats par socionikas atzinu
izmantoSanas lietderibu planojot darba resursus, personala atlase, adaptacija un attistiba,
motivacijas sistémas izstradé, organizacijas sociali-psihologiskais klimata uzlabo$ana, darba
ar vadibas personala rezervém un personala rotaciju.

Personala planosana
A
Sociali psihologiskais Personala atlase
klimats
Socionika
Personala virziba Personala
adaptacija
Personala motivésSana Personala attistiba

10. att. Socionikas teorijas iespéju konceptualais modelis personalvadiba

Ja socioniku var izmantot personala menedZmenta pilnveidei dazadas organizacijas,
tad ta noteikti var palidz&t pilnveidot mijattiecibu kvalitati arT izglitibas iestade, Iidz ar to
socionika ir izmantojama vaditaju izglitibas programmu optimiz€Sanai.

Socionika var bt ka nozimigs lidzeklis humanisma veidoSana gan izglitibas iestazu
vaditajiem, gan skolotdjiem, gan citu profesiju parstavjiem, kam ir vai bis jastrada ar
cilvekiem. Katram cilvékam piemit individuals personibas sociotips, kas izpauZas vina
uzvediba, atticksmé, veido nostadni un reakciju vidé. Tadel izglitibas uzdevums ir méginat
noskaidrot pamatiezimes, lai izv€l&tos atbilstoSu izglitibas vadibas stratégiju. Izglitibas
kvalitati var vertét, ja apzinamies, ko v€lamies parnest no tagadnes un nodot nakoSai
paaudzei. Svarigi apzinaties izglitibas pakalpojumu sniedzgjiem, cik kvalitativi tas tiek darfts,
cik liela méra izglitibas sistema véelas saglabat un attistit gara pasauli. Docgtajs studentu
auditorija sniedz tikai nelielu pieskarienu transcendentalajam. Tade| izglitibas kvalitati nevar
vertet pec ilgakam laikam noteiktiem krit€rijiem; ta javerte atbilstosi attistibas un parmainu
procesiem sabiedriba, ekonomika, kultGira un zinatne. Izglitibas kvalitati var raksturot
kvantitativie un kvalitativie studentu sasniegumi, kas norada uz izvirzita mérka un rezultata
atbilstibu laika prasibam. To var raksturot: personibas un profesionala kompetence, vertibu
sist€ma, dzives pozicija, maciSanas kompetence, uzvedibas kultiira, intereSu plaSums u.c.
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SECINAJUMI UN PRIEKSLIKUMI

Autore, pamatojoties uz promocijas darba izstrades laikda veiktajiem petijumiem,

secina:

K.G.Junga psihologisko tipu teorijas misdienu varianti, kas Latvija ir maz pazistami —

socionika un tipu teorija tiek plaSi izmantoti pasaulé mijattiecibu izpratnei un pilnveidei.
Socionika un tipu teorija ir vienota baze, atSkirigs izve€rsums un vienots gala rezultats — 16
sociotipu klasifikacija un to raksturojumi.

1.

Socionika autores trakt€juma ir teorija par individu sociotipiem, to mijattiecibam un
cilvekpotenciala attistibas vadiSanu, kur sociotips — individu psihes 1paSibu iedzimts
kopums, kas nosaka to, ka individs giist energiju, uztver informaciju, pienpem 1€mumus un
strukture savu dzivi.
Izglitibas kvalitati ietekmé& akad@miskais menedZments, kas ietver izglitibas procesa
vadiSanu veseluma: studentu uzpemSanu un atbalsta aktivitates; studiju satura un
programmu izstradi; pedagogisko procesu, t.sk. pétniecibu; macibas un audzinasanu.
Izglitibas procesa vadiSana nozimigas ir ,,subjekts — subjekts” attiecibas, tade] svarigi,
izmantojot sociotipu noteikSanas metodiku, iegiit informaciju par sociotipiem un to
mijattiecibu Tpatnibam, pamatojoties uz socionikas teoriju.
Izglitibas procesa doc€taju un studentu mijattiecibu rezultatu ietekmé mijiedarbojosos
pusu sociotipi:
4.1.dazadu sociotipu studentu izzinas vajadzibu apmierinatibas pakape ar noteikta
sociotipa docétaja akadémisko sniegumu ir atskiriga;
4.2.sekmes ir vajakas mazakuma esoSo sociotipu studentiem;
4.3.dazadu sociotipu studentu zinaSanu uztvere un transformacija patstaviga darba ir
atSkiriga sadarbiba ar noteikta sociotipa docétaju;
4.4.noteikta doc@taja komforta sajiitas Iimenis ir atskirigs mijiedarbiba ar studentu
grupam, kuras ir dazada sociotipu struktiira.
Papildinot personala vadibas kursa saturu ar socioniku, studentiem tiek dota iesp€ja apgiit
nozimigu instrumentu pasizzinai, citu izpratnei un profesionalitates veidoSana:
5.1.petijuma iesaistitie studenti pozitivi noverté socionikas atzinu izmantoSanas
lietderibu sevis izzinaSana, mijattiecibu apzinasana un veidoSana darba kolektivos,
macibu iestadés un gimeng;
5.2.pétfjumi magistru un bakalauru darbu izstrades laika apliecina socionikas iesp&jas
personala vadibas profesionalo jautajumu risinaSana dazadu nozaru organizacijas.
Petljums pamato socionikas teorétiskas nostadnes par sociotipu profesionalo virzibu:
tirisma specialo kursu doc@taju, tapat ka tirisma programmu apgiistoSo studentu vidil
visvairak ir socialas grupas sociotipu, kuri ir orientéti uz servisu un palidzibu cilvekiem,
bet docétaju kopuma un izglitibas vadibas studentu vidil visvairak ir humanitaras grupas
sociotipu, kuru uzmanibas loka ir cilvéku potencials un ta iespgjas.
AtbilstoSi inovativam parmainam izglitibas procesa vadiSana socionika paplaSina
informacijas nodroSindjumu izglitibas satura, tehnologijas, metoZu izv€lé un lietoSana,
studentu profesionalas atbilstibas noteikSana, reflektantu konsult€Sana studiju virziena
izvelg, studentu karjeras konsultacijas, ka arT starppersonu mijiedarbibas optimiz&sana.

No secinajumiem izriet, ka promocijas darba izvirzitas hipotézes péetjuma ir

apstiprinajusas.

Priekslikumi izglitibas attistibas politikas mérku istenoSanas aspekta:

1.

Studiju procesa jaisteno izglitibas pamatnostadnes 2007. — 2013.gadam Latvija:
1.1. attistot ieinteres€to pusu savstarp&ju dzilaku izpratni un sadarbibu;
1.2. nodrosinot izglitibas procesa sist€miskumu, Tstenojot p&ctecibas mérkus;
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1.3. sekmgjot ilgtspejigas izglitibas attistibas kapacitati;

1.4. nodrosinot koordinaciju izglitibas veidos un pakapgs;

1.5. ievérojot daudzdimensionalitates principu izglitiba, nemot v&ra sociotipu izzinas
vajadzibas.

2. Docetgjiem jagem vera studentu maciSanas vajadzibas atbilsto$i informacijas uztveres
introvertajai un ekstravertajai ievirzei (sk.1.4. att€lu 39.lpp.) - zinaSanas par sociotipu
Ipatnibam izmantojamas, lai ieturétu lidzsvaru starp grupas aktivitatém un darbu vienatné
(ekstraversija/introversija), praktisku darbibu un konceptualu ierosmi (sensorika/intuicija),
sacensibu un cilvécisku saskarsmi  (logika/étika), planveidibu un elastibu
(racionalitate/iracionalitate).

3. Studiju programmas japilnveido priekSmetisko zinaSanu integracija, javeido zinibu
sisttmiskums, noverSot starppriekSmetu jautajumu dubléSanos un atklajot virzibas
kopsakaribas. Studiju satura jaintegré socionikas teorija, nodro$inot tas pasniegSanu tada
Iiment, lai studgjoSie apglitu nozimigu instrumentu paSvertéSana, sava potenciala
apzinasanai un citu izpratnei ka izvéles studiju kursu vai ieklaujot personala vadibas
studiju kursa programma vadibzinatnu studentiem.

4. Pedagogu izglitibas un profesionalaja pilnveide ieteicams izmantot socioniku macisanas,
maciSanas macities un karjeras izglitibas isteno$anas tehnologiju bagatinasana.

5. lIzglitibas iestades dazadu Itmenu vaditajiem:

5.1. jaizprot sava un docgtaju sociotipa Ipatnibas, jo doc€taju motivejoso faktoru
ievéroSana var ietekm@t izglitibas iestades mikroklimatu, kas, savukart, var atstat
iespaidu uz doc€taju un studentu mijattiectbam un akadémiskajiem sasniegumiem;

5.2. jaizmanto socionikas piedavatas iesp€jas problému risinaSanas uzlaboSanai
organizacijas ietvaros, personalvadibas pilnveidei (sk. 3.21. att. 151.1pp.).

6. Studiju satura un metodikas veidotajiem studiju virzienu griezuma japeta audz€knu
sociotipu sastavu, lai noteiktu kognitivo profilu virzienus un izstradatu ieteikumus studiju
saturam un pasniegSanas metodikai.

7. Institiicijam, kas nodarbojas ar karjeras konsultéSanu, profesionalo orientaciju, profesio-
grammu izstradi, jaizmanto socioniku ka vienu no instrumentiem sava darba, veicinot
jaunieSu motivetu un apzinatu talakizglitibu un savas karjeras veidoSanu.

8. Izglitibas ministrijai, veicinot nevalstisko organizaciju lidzdalibu izglitibas attistibas
nodro$inasana, sadarbojoties ar socionikas asociaciju, jaatbalsta socionikas petjjumus un
popularizésanu Latvijas sabiedriskaja telpa.

Promocijas darba izklastitais aprobéts:
e macibu procesd, doc€jot Biznesa augstskola Turiba ,Personala vadibas” un
»Menedzmenta” studiju kursus,
e 9 zinatniskos rakstos un 7 popularzinatniskas publikacijas,
e 9 zinatniskas konferenc€s un viena tiirisma profesionalu konference.
e Izstradats macibu Iidzekla — gramatas ,,Personala vadibas pamati un socionika”
manuskripts, kas iesniegts izdevnieciba.

Zinatniskas publikacijas:

1. Zilite L. Socionika tarisma izglititba. / VIII Starptautiska zinatniska konferences ,,Jauni
tarisma produkti regionu attistibai” rakstu krajums. Kompaktdisks. ISBN 978-9984-766-
93-5. Riga, BAT, 2007.

2. Zilite L. Socionics in the Education of Managers./ Proceedings. 9th International
Scientific Conference ‘“Management Horizons: visions and challenges”. Kaunas,
Lithuania, 27 — 28 September 2007., p.485. — 501. Raksts ieklauts EBSCO datu bazg:
http://web.ebscohost.com/bsi/pdf?vid=12 &hid=9&sid=893c2c0c-30dd-4841-a953-
1b8377e760f4%40sessionmgrd
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9.

Zilite L. Toward a Typology of Learning Styles Among Tourism Students”. Gramata:
Research, Planning and Policy: Emerging Trends in Baltic and Nordic Lifelong Learning.
Editors: Ilsley P., Karing J., Kerulis M. Published co-operation with University of
Tampere, University of Tartu and Tallinn University, 2008. — (263 lpp.) -233. — 245. Ipp.
Zilite L. Akademiska personala un studentu sociotipu salidzinagjums./BAT 1IX
starptautiskas zinatniskds konferences ,Darba tirgus sociadlie un ekonomiskie
izaicinajumi” raksti. Kompaktdisks. ISBN 978-9984-828-06-0. Riga, BAT, 2008.

Zilite L. Akadémiska personala darba pievilcibas faktori. /Proceedings ,New
Dimensions in the Development of Society 2008”. LLU SZF, 2008.(388 Ipp.)- 294. — 301.
Ipp.

Zilite L. Studentu sociotipi tiarisma un izglitibas vadibas studiju programmas / Latvijas
Universitates raksti. Izglitibas vadiba. 749. s€jums. 2009. — (168 1pp.)145. — 153. Ipp.
Zilite L. Studentu izzinas vajadzibu socioniskais izvertéjums mdacibu procesa
diferencesanai.// Daugavpils Universitates 50. starptautiskas zinatniskas konferences
materiali. Daugavpils Universitates akadémiskais apgads ,,Saule”, 2009. - 355.— 362. Ipp.
Zilite L. Mijattiectbu veidosana izglitibas iestade: pasaules pieredze. |/ Pienemts
publicESanai Liepajas Universitates SVKI12. starptautiskas zinatniskas konferences
»Sabiedriba un kulttra: Citadiba un mazakuma intereses” rakstu krajumam. 2009.

Zilite L. Komunikacijas pilnveides aspekti izglitibas iestade./Biznesa augstskolas Turiba
konferencu rakstu krajums. Kompaktdisks ISSN 1691 — 6069. BAT, 2010.

Citas publikacijas, saistitas ar darba t€mu: 7 rakstu s€rija Zurnala biroja vaditdjiem un
sekretarém ,,Office manager” (izdevejs SIA ““ Latvijas Uznémegjdarbibas un menedZmenta
akadémija”) Nr.36. 2008. janvaris - Nr. 42 . 2008. gada augusts.

Rakstu saturs prezentéts un ar profesionaliem diskutéts sekojosas zinatniskas

konferences:

1.

Igaunija, Tallinas Universitate 13 — 14. 03.2007. Téma: ,,Possibilities of the use of
Socionics on Investigation of Students of Tourism: Implications for Academic
Management”.

Latvija, Riga. Biznesa augstskola Turiba 01. 06. 2007. T€ma: ,,Socionika tiirisma
izglitiba”.

Lietuva, Kauna Vytauto DidZiojo universitate 27.-28. 09. 2007. T€ma: ,,Socionics in the
Education of Managers”.

Latvija, Riga. Latvijas Universitate Izglitibas vadibas sekcija. 04.02. 2008.

Tema: ,, Studentu sociotipi izglitibas vadibas un tirisma studiju programmas”.

Daugavpils Universitates 50. starptautiska zinatniska konference. Referata tema: ,,”..
Latvija, Daugavpils Universitate. 15. - 17. 05. 2008. Téma: ,,Studentu izzinas vajadzibu
socioniskais izveért§jums macibu procesa diferencésanai’.

Latvija, Riga. Biznesa augstskola Turiba. 30.05. 2008. Téma: ,,Akad€miska personala un
studentu sociotipu salidzinajums”.

Latvija, Jelgava. Latvijas Lauksaimniecibas Universitate 25. — 26. 09. 2008. Teéma:
,,Akademiska personala darba pievilcibas faktori”.

Latvija, Liepajas Universitate. 23. — 24.04.2009. Téma: ,,Mijattiecibu veidoSana izglitibas
iestade: pasaules pieredze”.

Latvija, Riga. Biznesa augstskola Turiba. 26.03.2010. Téma: ,,Komunikacijas pilnveides
aspekti izglitibas iestade”

Autore prezentéjusi par socionikas iespéjam cilvékpotenciala vadisana:
e Latvijas Farmakologu seminara. 07.04.2006.
e tirisma profesionalu Starptautiska viesnicu industrijas konference ,,Viesnicu
un restoranu industrija pieaugos$as konkurences apstaklos”. Referata téma:
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»Socionika un tas izmantoSana personalvadiba konkurences apstaklos”. Riga,
,,Hotel de Rome”, 30.10.2008.

Autore iepazistindjusi Latvijas lasitajus ar socionikas iespéjam vaditdja darbibas
bagatindsana un personala vadiba 7 rakstu sérija Zurnala biroja vaditdjiem un sekretarém
., Office Manager” (Izdevéjs SIA ,Latvijas Uznéméjdarbibas un menedZmenta akadémija*):
1. Zilite L. Ka izprast savu vaditaju?! //Office Manager.. Janvaris, 2008. ( Nr. 36.) 20. — 23.
Ipp.

2. Zilite L. Ka izprast savu vaditaju?! //Office Manager. Februaris, 2008. ( Nr. 37.) 20. — 23.
Ipp.

3. Zilite L. Kadi ir mani lémumi — socionika vaditajam. /Office Manager. Marts, 2008. (Nr.
38.) 32. - 37. Ipp.

4. Zilite L. Socialas tehnologijas par cilvéku ricibas stimuliem.// Office Manager. Aprilis,
2008. Nr. 39. 32. - 35. Ipp.

5. Zilite L. Izproti sevi un savu kol&gi — sociotipu raksturojumi. //Office Manager. Maijs,
2008. Nr. 40. 32. - 35. Ipp.

6. Zilite L. Amata prasibu profils un socionika. //Office Manager. Jiilijs/augusts, 2008j. (Nr.
42.)70. - 71. Ipp.

7. Zilite L. Ar ko rékinaties, ja stradajat ar Napoleonu? Sociotipu lieti§ko Tpasibu raksturojums. //

Office Manager. Jiinijs, 2008. Nr. 41. 32. — 39. Ipp.

Pateicibas

Izsaku vissirsnigako pateicibu manai promocijas darba vaditajai Dr.habil.paed., Dr.
oec., LU emeritétai profesorei Rasmai Garlejai par mérktiecigo darba izstrades virzibu,
nozimigajiem labojumiem un ieteikumiem, iedroS§inajumu un atbalstu §is diskutablas t€mas
izpete.

Paldies profesoriem Andrejam Geskem, Andrim Grinfeldam, Dainuvitei Bliimai un
Andrejam Rauhvargeram par noradém uz pilnveidojamo. Paldies profesoram Andrim Kangro,
profesorém Sarmai Cakulai un Liicijai Rutkai par izpratni, toleranci un speka vardiem. Paldies
kolégém profesorei Andrai Zvirbulei — Bérzinai, docentém Ievai Kalvei un Elgai Tiltai par
gudro padomu, moralu atbalstu, uzmundrinajumu un TpaSo t€mas nozimibas novertejumu.

Paldies par drauga plecu LU PPF Izglitibas vadibas doktoranttiras nodalas studentiem.

Paldies LU PPF Izglitibas vadibas doktorantiiras nodalas sekretarei Rutai Tilgasai par
savlaicigo informaciju un labestibu.

Paldies LU un BAT bibliotekarém par palidzibu informacijas meklgjumos.

Paldies visiem pétijuma iesaistitajiem studentiem, doc&tajiem, un tiem, kas palidzgja
veikt aptaujas Valmiera, Rezekng, Jelgava, Liepaja un Riga.

Paldies Tukuma 2. vidusskolas anglu valodas skolotajai Baibai Beikai par ieinteresétibu
un iedzilinasanos t&€ma, tulkojot rakstus konferencém. Paldies Sundaram Vaidesvaranam par
kopsavilkuma tulkoSanu.

Paldies bijusajiem Zelmena pamatskolas kolégiem Skaidritei Jirgensonei, Aijai
JurSevicai, Dianai un Guntim Auziniem un radiniekiem, kas bija pirmie respondenti sociotipu
noteikSana.

Paldies socionikas ekspertei Veltai Livijai Mikelsonei par ievadiSanu socionikas
pasaulé.

Paldies visam laimigas sagadiSanas reiz€m, kas lava satikt Tstos cilvekus 1staja reizg.

Un no visas sirds pateicos savai gimenei par pacietibu un draugiem par emocionalo atbalstu
promocijas darba tapSanas gaita.
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Lietotie salsinajumi
MBTI- Myers Briggs Type Indicator — Maijeres Brigsas tipu indikators

E - ekstraverts
I - introverts
S- sensors

N- intuits

F - &tisks

T - logisks

J - racionals
P - iracionals

Sociotipu burtu kodi- tipu teorijas pilnais nosaukums — sociala loma
ENTP -Extraverted Intuition with Introverted Thinking - Novators
ISFP — Introverted Feeling with Extraverted Sensing - Vidutajs

ESF]J - Extraverted Feeling with Introverted Sensing - Entuziasts
INTJ - Introverted Intuition with Extraverted Thinking - Analitikis
ENFJ - Extraverted Feeling with Introverted Intuition - Skolotajs
ISTJ - Introverted Sensing with Extraverted Thinking - Inspektors
ESTP - Extraverted Sensing With Introverted Thinking - MarSals
INFP - Introverted Feeling with Extraverted Intuition - Lirikis

ESFP - Extraverted Sensing with Introverted Feeling - Politikis
INTP - Introverted Thinking with Extraverted Intuition - Kritikis
ENT]J - Extraverted Thinking with Introverted Intuition - Uznéméjs
ISFJ - Introverted Sensing with Extraverted Feeling - Parzinis

ESTJ - Extraverted Thinking with Introverted Sensing - Administrators
INFJ - Introverted Intuition with Extraverted Feeling - Humanists
ENFP - Extraverted Intuition with Introverted Feeling - Padomdevgjs
ISTP - Introverted Thinking with Extraverted Sensing - Meistars

ST - sensorie un logiskie - pragmatiski orient&tie sociotipi
SF — sensorie un &tiskie - sociali orientétie sociotipi

NF - intuitivie un &tiskie - humanitari orient&tie

NT - intuitivie un logiskie - p&tnieciski orient&tie sociotipi

IS — introverti sensorie sociotipi
IN — introverti intuitivie sociotipi
ES - ekstraverti sensorie sociotipi
EN - ekstraverti intuitivie sociotipi

TJ — logiski racionalie sociotipi

TP - logiski iracionalie sociotipi

FP — &tiski iracionalie sociotipi

FJ - etiski racionalie sociotipi

ISJ — introverti sensori racionalie sociotipi
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General description of the doctoral thesis

The Latvian “Education development guidelines 2007-2013” defines the basic goals of
development of education system — provide each and every inhabitant the opportunity to gain
high quality education lifelong in accordance to individual interests, abilities and state social
economic development needs. The education development policy envisages the enhancement
of quality of acquisition of general education and life skills of those learning, increase of
effectiveness of the pedagogical process, strengthening of the education quality assurance and
management capacity, enhancement of youth career education and the acquisition of practical
skills to meet the demands of the labour market, and promotion of participation of
nongovernmental organisations in the education development process.

Education is provided for by the specially organised cooperation between the learners
and the educators in the education system, which forms the one and only string of interactions
(Lampert 2001; Katane, Aizsila & Beitane 2006). Interaction is the direct or indirect influence
of the subjects — students, educators, managers of different levels in the education system- on
one another that results in mutual relationships or interrelationships wherein the behaviour of
each individual is a stimulus as well as a reaction to others’ behaviour (Iltatoro 2007).
Interrelationship is an interpersonal relationship that occurs in any “human-human” system
and it is dependent on the personal psychic qualities and communication culture, self
evaluation, social rating, life stances (Garleja 2006). Interrelationships in the education
process are successful if they are observed in the context of student’s interest with regards to
cognitive issues, needs of cognitive activities, stimulation of the respective physical and
mental activities, use of appropriate teaching forms and methods, observance of a particular
communication culture etc., which all combine to form the concept of education management
in the broader sense.

Education management is a sub branch of management sciences that alongside
cognitive activities also researches the functioning of institutions of the education system
(Annotation of branch and sub branch by Latvian Council of Science). The education
establishment as an institution of the education system is system wherein academic
management as cited by M.Mukhopadhyay (Mukhopadhyay 2005) is a subsystem that forms
the core of education establishment’s processes and includes such academic processes as
management of student enrolment, development of study programmes, learning process,
assessment and support functions. The research carried out in the doctoral thesis is connected
to these aspects.

Supporters of the humanitarian view of education philosophy highlight education as a
necessity of understanding the system of conscious activity of pedagogical mutual interaction
between the participants involved. The educator in order to be an advisor in the learning and
development process and an teacher (Eurobase, Belgium 06/07), has to recognise how
students learn, provide the optimal conditions required for cognition, understand the psychic
qualities of the student, actualise and activate the unique personal development opportunities
(Garleja 1999), observe the individual needs (Katane, Aizsila & Beitane 2006; National
actions to implement Lifelong Learning in Europe 2001) and differentiation principles (Inne
etc. 1996), perfect each individual’s capacity (Koke 2006; TedQual 2005), assist students in
recognising their strengths and weaknesses and understanding their learning styles (Krahula
2006), use various methods (Eurobase, Austria, 2006/07), and implement student centred
learning (Jordan 2006). English education philosophy classicist R.Peters, for example points
out that ,,education in itself is a highly differentiated and highly complex activity wherein a
lot of extremely honest people are seriously involved but unfortunately lack the understanding
of what exactly they hoped to achieve” (Alijevs 2005: 232). It can be seen from the results of
the survey conducted among Latvian school directors and teachers on the preparedness of
graduates for the job of teachers — one of the frequently mentioned conclusions is that the new
teachers are well educated in the subjects but lack knowledge and skills in other areas,

38



including understanding the personality of the learners (Koke 1999). However the
pedagogical proficiency of teaching staff is not only reflected by the individual’s pedagogical
competence but also the understanding of interpersonal relationships (Garleja 1999).

Therefore the main task of pedagogical, psychological and education management
specialists is to promote innovative approaches in the search for the aspect “How to teach” in
order to ensure the competences gained through learning (Koke 2006). The higher education
system in its constant development can improve in various areas including reacting to the
different learning motives of students, their talents and job prospects (Teichler 2003).
Innovation should be linked to information content, pedagogical work skills and behaviour,
perception and understanding (Garleja 1999). Usually more attention is paid to the technical
side of improvement of study content rather than the students’ abilities and human
relationship aspects (Preedy 2003). As concluded by Dutch researchers approximately 46% of
the programme has a 10% or less leeway for variations of lessons according to the student
group or individual needs. Development of practice work of students, seminars and research
groups are not based on the differences in perception (Schellekens, Paas & Van Merrienboer
2003).

Neglecting the flow of relationship building of the participants of the education
process — educator <>student, student <>student, administrative personnel <> educator — and
not developing a goal oriented relationship building strategy - principles and content as well
as implementation methods and forms could lead to anarchy and chaos (Spona 2004).

A higher education institution (HEI) is a higher education and science establishment
that implements academic and professional study programmes as well as deals with research
and artistic innovation integrated with science (Higher education law 1995). Human resources
management in an education institution as in any other is a particularly important factor for
organisational success and developing successful cooperation at the work place taking into
consideration the rapidly changing commercial environment. (ESenvalde 2004). It is ever the
more essential to understand the human role in organisations and carry out research on
employees of organisations at an individual level (Gratone 2004). Human potential can be
expressed in various degrees depending upon the quality of personnel management
(Voroncuka 2001). A talented employee may start working in an enterprise due to its
charismatic leader, generous remuneration packages, world class training programmes and
other aspects, however how long he would work for the enterprise and how productive his
performance would be is determined by his relationship with his immediate superior — such
was the conclusion drawn by researchers asking the question: ,,What do talented employees
expect from their work places?” (Bakingems 2005, 14). Outstanding world-class managers
emphasise the necessity of individualising their attitude to retain talented employees at their
enterprises. The best a manager can do is refrain from changing the person but allow him to
feel free being who he is (Bakingems 2005, 16) and cooperate with him.

No less important is the education institution head’s, educator’s and student’s
introspection on the significance of search for harmony in life and building a positive
relationship with the surrounding environment and society (Koke & Rupmeja 2001). The
primary task of all education employees is to gather precise information about their learners
(Fjelds 1998), but first of all you should be aware of yourself (Lampert 2001), you should
ascertain the specifics of your teaching style and the possible outcomes.

In higher education student movement from one study programme to another can be
observed or even termination of studies. One of the reasons for it is that students do not feel
secure and confident about their conformity of the choice of profession to their abilities,
interests and the society needs. The 2007 edition of “Augstakas izglitibas pamatraditaji”
[Basic indicators of higher education] of the education and culture general directorate
mentions that student dropouts in higher education is a topic that should be paid special
attention. Student retention indicators differ considerably in different countries. For example
International Standard Classification of Education (ISCED) data indicate that at level SA — the
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student ratio in tertiary education who continue studies can be higher or equal to 80% - such is
the case in Bulgaria, Ireland, Italy, Cyprus and Malta. However in Estonia and Latvia it is
approximately 50%. (Augstakas izglitibas pamatraditaji 2007, 5). The Latvian labour market
research ,,Augstako un profesionalo macibu iestazu absolventu profesionala darbiba péc
macibu beigSanas” [Professional activity of graduates of higher and professional education
institutions after completion] (2007) concludes that correspondence of employment gained to
the respective field of education after completion of studies or during studies in a professional
education institution is for example 58% in the service sector and only 44% in the commerce
and administrative sector. Therefore the information grounds and solutions should be sought.

One of the aids that could provide information for successful management decision-
making in the education process is socionics. Socionics that evolved on the basis of C.G.
Jung’s theory of psychological types classifies individuals according to four dimensions:
whether they gain energy through interaction with others or through reflection alone; whether
they focus on facts or correlations; whether they make decisions impartially, based on logical
thinking or emotionally taking into consideration other factors, whether they prefer planned
lifestyle or a spontaneous flexible one. Socionics studies not only personality types but also
intertype relations and is widely renowned in Russia and Ukraine. The Kiev socionics school
(A.V.Bukalovs, V.V.Gulenko, V.D.Jermaks, G.A.Sulmans etc.), Novosibirsk socionics school
(A.S.Filatova, N.J.Jakusina etc.), and St. Petersburg socionics school (V.Mironovs, G.Reinins
etc.) have contributed extensively to the development of socionics. The Russian Academy of
Natural Sciences acknowledged socionics as a science and recognized Socionics concepts as
scientific and awarded its founder A.Augustinaviciit¢ a diploma and a medal named after
Pyotr Kapitsa in 1995 (Bukalov 2000). Socionics research was approved and appended by the
other contemporary variant of C.G. Jung’s theory, an instrument widely known in the USA
and Western Europe as Type theory — the application of MBTI (Myers Briggs Type
Indicator), the results of which are summarised in the MBTI manual, that is described in the
research of 1. Maijeres, DZ Kises, S. HirSas, B. Liveres and others.

Socionics in academic management, promotion of education product in the market and
in the labour market context has not yet been researched enough in Latvia. As shown by the
worldwide experience the possibilities of application of socionics in education management as
a primary source of information is wide ranging. It is not possible to create a high quality
education product without ascertaining the factors determining the terms and requirements of
its origin. As the quality of the education product is characterised by the specialist’s
competence, the author of the thesis has carried out an experimental research based on the
interdisciplinary aspect of professiogram and psychogram (education management, pedagogy,
psychology, entrepreneurship, communication, axiology, philosophy, epistemology,
informatics etc. - refer the theoretical research grounds 6-7p.).

The author even before starting her doctoral research in 2005 was empirically
convinced of the forecasting capabilities of socionics while conducting classes for
unemployed people in further qualification groups. Organizing the determination of
sociotypes of course learners and through individual interviews it was possible to conclude
that the description of sociotypes in the theory of socionics, indications of professional
orientation and behavioural patterns correspond to the nature of learners. This observation
motivated the author to carry out in depth research. Such a research is topical for the Latvian
national economy as nowadays the competitiveness of state and other enterprises to a large
extent depends on the ability to manage knowledge and apply it in professional activity.

It was emphasised during the international conference “Sapnis un isteniba
globalizetaja sabiedriba” [Dreams and reality in a globalised society] dedicated to the 150®
birth anniversary of Sigmund Freud and organised by the University of Latvia on the 20" -
30" September 2009 in cooperation with the embassy of the Republic of Austria in Latvia that
the significance of S. Freud’s ideas was only really appreciated in Latvia in the recent years
when the individual slowly moved to the centre of attention with the development of
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democratic system (Radzobe 2006). C.G. Jung’s was S. Freud’s pupil and his ideas are
similar. His personality type theory is known in Latvia but very few of contemporary variants
of his notions are used in the Latvian education system. Therefore the author has dedicated
her research to these issues and chosen the theme of her doctoral research ,,Possibilities of use
of Socionics information in management of education process in Latvia”.

Research object: informative resources of socionics in education.

Research subject: interrelationship between the student and the educator and various
means of its management.

Research goals: to discover the possibilities of use of socionics in the management of
education processes and the enrichment of informative resources based on the analysis of
world wide experience in specialised literature and practical research results.

The hypothesis put forward for research: the interrelationship of students and
educators during cognitive activity is influenced by the sociotype:
* interrelationship is successful if the students of a particular study programme
can cooperate with the educators of the respective study disciplines;
* interrelationship is successful, if the teaching style of the educator corresponds
to the learning style of the students;
e itis possible to vary the study content if it is possible to gain information about
personality sociotype of the student.

The tasks set for achieving the research goals:

6. Carry out analysis of specialised literature, using interdisciplinary integration with the
aim of ascertaining the possibility of use of socionics theory in the management of
education processes.

7. Carry out research in groups in Latvian HEIs in the study discipline tourism and
education management to ascertain the structure of sociotypes.

8. Carry out evaluation of study achievement in the context of educator and student
interrelationships from the socionics point of view and socionic analysis of student’s
cognitive needs for the enhancement of management of the study process.

9. Carry out evaluation of the transformation of students’ socionics knowledge into
independent tasks.

10. Work out recommendations for possibilities of socionics in the variation of education
content to improve the education quality and enhance information in academic
management.

Research methods used:

5. General theoretical — analysis of specialised literature in education management ,
philosophy, psychology, pedagogy, management, personnel management, branches of
C.G. Jung’s psychological type theories — comparative analysis of international
experience in socionics and type theory.

6. Empirical theory:

2.1. questionnaires, using two or more response nominals, numbering and ranking

(Likert) scale with limited choice questions;

2.2. interviews — provide additional opportunity to evaluate opinions of individual
students , their feelings and emotional attitude;

2.3. discussions with respondents — opportunity to evaluate the research results for the

determination of the sociotype;

2.4. research of documentation — provides the opportunity to evaluate the results of
student’s work and approach to studies (mark sheet of tourism student’s four years of study,

41



independent work and its evaluation, master theses and diploma papers on socionics in
personnel management);

7.

8.

Qualitative data processing — semantically graded 3 rank scale, which was recoded

numerically, was used to evaluate the students’ independent tasks.

Statistical methods of data processing — significant for processing of data gathered

and evaluation of research results:

8.1. Mathematical statistical data processing methods (using SPSS 15.0 and MS Excel
programmes):
4.1.1. primary mathematical — statistical data processing method for discovering
research results: descriptive statistics illustrated in table and graphs, analysis of core
trend indicators.
4.1.2. secondary mathematical — statistical data processing method to discover hidden
correlations: hypothesis tests: Mann-Whitney U-test for continuous variable features,
testing the hypothesis on belonging for two independent samples to one general set; t-
tests for comparing the average value of two independent samples in the general set;
One Sample Kolmogorov — Smirnov Test criteria — methods of analysis of non-
parametric data, for ascertaining the conformity of empirical distribution to normal
distributions; review tables, (Pearson) correlation.

8.2. information processing procedures: information filtering, information arrangement,
extrapolation.

The theoretical basis for research:
Theoretical guidelines in education management (Aizsila A., Beitere Z., Broks A., Celma D.,
Gailite I, Grebska L., Katane I, Koke T., Lise I, Ozolina S, Rauhvargers A., Runca V., Smite A.,
Upenieks A., Zids O., Amaral A., Briggs A., Boyle P., Boice B., Carvalho T., Cox S, Davies B., Ellison
L, Fox S., De Grauwe, Earley P., Elliot K., Fitzgerald R., Fowler G., Heck R., Hallinger P., Joung R.,
Jordan L., Leader G., Levacic R., Little B., Luckcock T., McClaran A., McDonald R., Mukhopadhyay
M., Plowright D., Pollard S., Portner H., Rumsey - Wairepo A., Santiago R., Meek V., Schellekens A.,
Paas F., Smith R, Spring J., Toma J. D., Palm R., Taylor J., Teichler U., Xianming X., Van
Merrienboer J., Weindlilng D., Mopo3 A., Hemseuna O.);
Management concepts (Diderihs H., Edeirs Dz, Kalve I, Klauss A., Livits H., Praude V., Tafinders
P., Vira R, Barger N., Kirby L., Barrett N., Weinstein A., Bower J., Chisholm R., Gouillart F., Huse F.,
Cooper C., Mosley D., Rogers E., Agarwala — Rogers R., Svedberg L., Yankelovich D., Immerwahr J.)
and personnel management (ESenvalde I, Forands I, Gratone L., Voroncuka I, Blake R., Bruner
J, McCanse, Combs C., Connolly K., Cook M., Edwards T., Nahavandi A., Pinnington A., Koyn
Lorc.);
Theoretical notions on the role of socionics in cognitive and management processes
(Ayeycmunasuurome A., boeomaz C., bBykanos A., beckosa JI, Epmak B., Iynenxo B., Hearnos 1O,
Kapnenro O., Kpusowees E. , Jlumeunenxo H., Jlvimos /1., Mezeow B., Menvuuxosa O., Muponos
B., Hemuposcrui A., Cumonos FO., Tpunencrkas H., Ilpoxogheesa T, Petimun I, Pymsnyesa E.,
Cmpamuesckasa B., Tpexoe A., Tuxonos A., Tpenvraesa H., @unamosa E., Hemnmun 11, luan A.,
Yoanosa E., Axyboeckas T.);
Ideas of type theory researchers that could be applied in education (Alfonseca E., Carro R,
Martins E., Ball S., Brown L., Read W., Scarbrough D., Cook D., Craig C.L., Horsfall T., Francis L.J.,
Dawson R., Dee K., Felder R., Francis L., Craig C., Robbins M., Furnham Godleski E., Gracia A.,
Grindler H., Groves K., Vance C., Harrell A., Hammer A., Hass L., Healy C., Hirsh S., Huber R.,
Hashemi S., Karz Y., Keirsey D., Kise J., Knupfer N., Krahula M., Leaver B., Leuder D., Long J.,
Murphy E., Myers L., Mccaulley M., Quenk N., Hammer A., Kirby L., Parker D., Quenk N.;
Pedagogical science (Berliners D., Birzina R., Blitma D., Briede D., Cehlova Z., Davidova J., Fjelds
S, Garleja R, Geidis N., Lapina G., Maslo I, Ose G., Spona A., Valbis J., Zogla I, Davies B,
Feldman D., Garrison J., Gottschall H., Griffiths V., Hill P., Kagan S., Zahn L., Widaman K.F.,
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Schwarzwald J., Larochelle M., Bednarz N., Pritchard R., Simpson R., Westwood P., Willmott H.,
Yacapsin M., Young R.);

e Philosophy and psychology concepts (Alijjevs R, Apsitis K, Garleja R, Jungs K,
Karpova A., Miezite S., Paviovs O., Renge V., Vanags M., Voitkane S., Bijou S., Ruiz R., Dacey J.,
Gilmer B., Goleman D., McKinney F., Morand D., Pronko N., Smither R., Torric M., /lecmun B.,
1 Inamonos I0., Crensn 3., [Ineidoepman b. ).

Empirical base of research. The research was basically carried out at one of the
Latvian HEIs — School of Business Administration Turiba from 2005 — 2008. 815 tourism
and 354 other bachelor programme students, 10 tourism and 52 other postgraduate students,
56 educators from the School of Business Administration Turiba as well as 264 tourism
programme bachelor students from seven other Latvian HEIs, 46 education management
postgraduate students from one HEI and 23 tourism course educators from three other HEIs
participated in the research.

The research was carried out in the following stages:

4. 2005 - 2006 — analysis of specialised literature in education management, philosophy,
pedagogy, psychology, management, personnel management, socionics and analysis of
international experience in personality type theory;

5. 2006 - 2008 - design of test and questionnaire, survey, processing, analysis,
summarisation of the results and generalisation of the data gathered;

6. 2008 - 2010 — theoretical conclusions of the research and recommendations were put
forward and the results were drawn up.

Scientific novelty of the research:

e The experience of foreign authors summarised in Latvian language in the context of
Latvian education and regarding the possibilities of practical use of socionics theory in
education management has been scarcely researched:

e analysis of socionics theory development was carried out and a definition of
socionics was developed;

o the clarification of the concept of socionics was carried out

e the conceptual and methodological differences and coincidences were evaluated;

o the differences in learning needs and in the perception of information among
introvert and extrovert students was ascertained.

e The methodological concept for individually differentiated study process was developed
and could be used in academic management for the optimisation of the study content,
choice of methods, promotion of cooperation in the pedagogical process using unified
achievement requirements.

e The conceptual model of possibilities of socionics theory in personnel management was
developed.

Practical significance of the research:

e Self evaluation methodology for the determination of sociotypes in academic management
can be used in the development of successful interrelationship for self reflection,
understanding one’s own potential as well as understanding others.

e The results of practical research justify the possibilities of use of socionics in the Latvian
education system in the following areas: career consultations, ascertaining the factors
determining the self-development of educators, personnel management, and variation of
the content of study programmes.

e A method of self-evaluation of the learning style was developed.

e During the research the theoretical ideas were tested in tourism studies and the same could
be applied in other social sciences.
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Thesis put forward for defence:

e Socionics theory information expands the management possibilities of education process,
by ascertaining the attitude of learners towards certain professions, knowledge, teaching
and learning styles, and ensuring successful interrelationship during the academic activity.

e The significance of socionics theory is expressed in the possibility of developing personal
and professional competences together as a whole during the education process and laying
the foundation for further education.

e Appending the personnel management course content with socionics, students are offered
the opportunity to expand their informative basis in understanding oneself and others,
which could be applied in professional activity in the context of personnel management.

The doctoral thesis structure consists of 3 chapters, conclusions and
recommendations for education management, list of literature and sources and appendices. On
the whole 313 sources of literature in Latvian, English and Russian were analysed. Out of
them more than hundred (117) were on socionics and more than fifty (61) on type theory from
the author’s personal library, Latvian socionics association, Organisation development centre
Spring Valley and the Internet as literature on socionics and type theory are scarcely available
in Latvian libraries.

The theoretical and practical results of the research are illustrated in 48 figures and 40
tables.

Review of content of doctoral thesis

The Introduction justifies the choice of the research topic and describes its topicality in
education management from the pedagogical and social aspect. The object and subject of the
research, its goals, hypothesis, tasks, methods, theoretical grounds, scientific novelty,
practical significance, methodological and empirical basis and the layout of the thesis are
defined herein.

The first chapter , Explanation and genesis of socionics theory” comprises three sub
chapters.

The first sub chapter ,,Theoretical base of Socionics, its development, categories and
concepts”: provides an explanation of the essence, historic development and concepts of
socionics and the author clarifies the concepts of socionics theory.

With the development of socionics there were several definitions and based on these
the author offers her own version: Socionics is the theory on individual sociotypes, their
interrelationships and management of human potential development. Sociotype is the natural
set of individual physic features that determine how the individual gets energy, perceives
information, make decisions and structures his/her own life.

At the end of the sixties and the beginning of the 20" century, the Lithuanian scholar
A.Augustinaviute (04.04.1927. — 19.08.2005.) developed the theory on 16 psychological
types based on the typology of C.G. Jung and Myers Briggs, as well as using the
A.Kempinski concept of informative metabolism (bykanos 1995), and termed it as socionics.
Socionics as well as type theory characterises individuals using 4 dichotomies (Extroversion
/Introversion, Intuition/Sensing, Logic/Ethics, Rational/Irrational), and combining the poles
results in 16 variants or 16 combinations of letter codes that refer to a definite sociotype.
Certain intertype relationships are formed between definite types of individuals.

The author carrying out a comparative analysis of the dichotomy characteristics in
type theory and socionics as well as dichotomy features and other aspects that determine the

44




work motivation factors, learning styles and the optimal fields of an individual’s professional
activity came to the conclusion that both specialists of type theory as well as socionics have
the same opinions regarding these issues. Therefore the author further in her research has used
the discoveries of both type theory as well as socionic researchers to describe and study the
interrelationships in education institutions.

In the second and third sub chapters the author has summarised the theoretical notions
and research of scientists of both ex-Soviet as well as other countries on how the concepts of
socionics theory can be applied to education management in academic activity — enhancement
of the teaching/learning process and management programme, student enrolment and support
activities. As shown by the information sources used by the author, research in the type theory
using Myers-Briggs Type Indicator MBTI was carried out in several American states: New
Mexico, North Carolina, Virginia, Nebraska, South Carolina, Pennsylvania, Texas, Michigan,
[linois, Mississippi, New York, Minneapolis etc. Scientists from several HEIs in Ireland,
Great Britain, Netherlands, Spain, Australia etc. have also used MBTI in their research. The
researchers are holders of different scientific degrees: Ph.D, Ed.D, authors of dissertations,
associate professors, professors, assistant professors and lecturers. As can be seen from the
information, the research team of these scientific articles consisted of not only educators of
HEIs but also employees of business organisations. There were theologists, marketing
specialists, project managers and financial employees, heads of association of enterprises,
consultants, medical staff and psychologists.

The second subchapter ,,Teaching and learning in the context of socionics”. The types
of teaching and learning are different techniques of carrying out an activity or a set of
techniques; variant, type, form that have definite features” (Latvian language dictionary 1987,
846). The author emphasises the notion that educators of a certain sociotype apply a certain
typical for such types influencing, persuasion, stimulation methods as well as a
communication style that is characteristic for this type (Pymsuuesa 2002). The basis of
pedagogical communication is the exchange of information that influences the learners,
promotes or hinders the mutual understanding creating a certain interrelationship.

The education process is a process of transformation in people who are studying —
“relatively consistent changes in attitude and behaviour as a result of previous experience
gained take place” (Ose 1999, 62). The principles of a successful education process —
motivation, realisation, concretization, individualisation and cooperation — are closely
interconnected (Ose 1999, 73). The pedagogue can be looked upon as the initiator of the
teaching- learning process. The educator has to plan and conduct the process scrupulously as
it is a development process from ignorance to knowledge, inability to dexterity, incompetence
to competence. The author has gathered the features of each sociotype in the cognitive process
ascertained in previous research (Kise 2007; I'ynenko 1998 etc.) (refer Table 1.).

Usually the educators conduct the education process in accordance to their sociotype
but when problems arise in communication with their students the analysis of sociotype
characteristics can assist them in understanding the roots of the problems and resolving the
problems to some extent. Therefore the understanding of sociotypes and their features could
assist in finding the appropriate teaching learning form as the values of socionics define its
forecasting abilities.
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Student types in the cognition process

Table 1

ESF] type students
prefer studying and
working in groups. As
SJ students, they listen
to the opinions of
experts and as EF feel
comfortable among
their peers.

ESFP, like other SP stu-
dents, participate in the
lessons only physically.
SP tend to work in
groups less than others.
They are friendly and
tend to gain the recog-
nition of others, achie-
ving more at sports than
studies. They like physi-
cal activities in lessons
and like competitive
elements.

EST]J students in essence
are administrators. They
like to organise and
provide some order in
their surroundings. They
learn best in a well
organised environment
with precise instructions.

ESTP students prefer
lessons that make them
think. They are more
interested in different
tasks, role plays that
exercise their ingenuity
and wit. ESTP students
have the ability to solve
problems.

ENF] students tend
towards cooperation,
work well with their
peers but are also able
to work well alone.
These students often
use the opportunity to
help educators conduct
the lessons. The

ENT]J students are natu-
ral leaders and they use
different means to ensure
their leader status. Educa-
tors may face problems if
there is more than one
such type of students.
However, they may offer
significant support to the

ENFP students prefer
lessons that are closely
related to their lives. The
application of theoretical
principles in practical life
is more important than the
principles themselves.
They have a vivid
imagination. They get on

ENTP students like
complex terminology and
ideas. They are good
interpreters. They are very
interested in the
analytically creative
process that results in the
discovery, improvement
and evaluation of new

opinion and evaluation | educator in the conduct well with other students opportunities.
of others is very of the lessons if the edu- | and would gladly offer
important to them. cator uses learning style them assistance.
appropriate for them.
ISFJ students’ works ISFP student tend ISTJ students carry out ISTP students like

are well researched and
precise. It is very
important for them to
be confident that the
methods they use are
correct and safe but
they do not object to
ascertaining certain
items.

towards harmony in the
surrounding environment
and are often shy and
avoid loud popularity.
They try to avoid
difficulties or differences
in opinion. Educators
who do not lay down
deadlines put them in a
difficult position.

tasks in a meticulous and
well-planned manner. The
learning environment has
to be well organised and
planned for them to
concentrate and achieve
their goals without getting
distracted.

observing and analysing
people and systems and
using logics for solving
problems. They do not
tend to group work. They
like the opportunity to
choose topics that impro-
ves their erudition. Tasks
without any visible goals
in their opinion should be
as less as possible.

INF] students have a
holistic understanding
and work for the
common benefit of all.
They tasks are
generally performed in
an excellent manner.
They tend to hone their
skills and achieve
success through belief
and tenacity in studies.
They are usually good
students with a creative
approach to work.

INFP students like to
work independently from
others. They may have a
lot of different ideas but
they never share them
with others or force their
opinion upon others.
These students often
seem to be inattentive. At
the same time they are
real enthusiasts who are
able to work
independently with

giving up.

INT]J students are often in
search of significance and
essence of the surroun-
ding and they develop dif-
ferent theories and work
out various types of mo-
dels. They obey the
educators and fulfil their
instructions if they con-
sider those useful. Uncon-
ditional recognition of the
authority of educators is
not characteristic. They
pay less attention to
whether others agree to
their opinions. They do
not change their opinion
subject to the criticism of
others. They are confident
in themselves and the cor-
rectness of their opinions.

INTP students are
focused on thoughts and
ideas. They like
contemplating, exploring
and systemising the
chaotic elements in the
surrounding environment.
They respect logics and
intelligence. They expect
that from their educators
also. Such students are
focused on their tasks and
have a good memory of
information that they have
understood and acquired.
They like independent
and peaceful tasks.
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The needs of different students in the study process are also defined by the
combination of pairs of different dichotomy features in sociotype. The author has worked out
an individually differentiated methodological concept of the study process based on the
theoretical notions on differences in learning styles of students of introverted sensing,
introverted intuition, extraverted sensing and extraverted intuition sociotypes that could be
applied in the optimisation of the study content, choice of methods and promotion of
cooperation in the pedagogical process (refer Figure.1).

< Time for thought >
N | | L7

|
|
Warn regarding changes Freedom of creat%vity
Answer the questions Independent studies
Work with facts Reference to information
Point out the sequence sources
Information on conformity of Assistance in performance
performance Use of Imagination -

Freedom of choice

Clear goals Listening to ideas
Structured process 0 .

pportunity to structure the
Examples

lesson

| L.
Explanation of the big

picture
Opportunity to experiment

Consolidation of knowledge

Explanation of theory
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the topic Chance to assume

Practical tasks responsibility

Applicatiop of theory Imaginative speech —
Real deadlines — Teaching others —

Group work

ES

Figure 1. Learning needs of Introverted and Extraverted inclined students in relation to
the differences in perception of information
Introverted inclined sensing and intuition sociotype learning style has a common
feature — these students need time for thought while starting a task or giving an answer. There
is a common feature in the case of extraverted inclined also — the desire to work in a group.
But different inclinations of sensing types as well as the various inclinations of intuition types
also have common features. A certain procedure for acquisition of knowledge should be
emphasised for sensing sociotype students whereas discovery of knowledge should be
emphasised for intuition sociotype students.
Motivating activities during lessons for sensing and intuition sociotype introverted and
extraverted inclined student groups are as follows (Kise 2007; Alfonseca&Carro 2006):
e Introverted sensing sociotype group- laboratory work, demonstrations, reading and
comprehension, practically manipulative programmed lessons, computerised learning,
compilation of written tasks;
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e Introverted intuition sociotype group - reading, research, creative or free topic written
tasks, opportunity to plan the pace of lessons themselves, different types of thinking
tasks, independent studies, independent projects;

e Extraverted sensing sociotype group — group projects, debates, competitions, games,
parodies, songs, video films, physical activities, group reports, practical manipulation;

e [Extraverted intuition sociotype group — problem solving, improvisation, drama, role
plays, discussions and debates, experimentation, group projects, work with new ideas,
study excursions, self learning, and working out models.

The author has studied the differences of the abovementioned features of these pairs in her
own work creating a self-evaluation questionnaire for differentiation of cognitive needs of the
student during the study process. The results of the survey are analysed in the 3™ Chapter of
the doctoral thesis.

The author has provided a wider review of the individual features of student groups of
extraverted, introverted, sensing, intuition, logic, ethics, rational and irrational sociotypes in
the study process as well as the behaviour of various types of student in hindering study
circumstances.

The needs of student groups of the sensory logical, sensory - ethical, intuitive-logical
and intuitive —ethical sociotype in the cognitive process are also reviewed in the doctoral
thesis. The needs of sensory rational and sensory irrational students differ significantly.

The instructions of American educational theorist David A. Kolb (1993) popular in
Latvia regarding the link between learning styles and sociotypes (Koke & Rupmeja 2001) is
also reviewed in the doctoral thesis. ,,It is not important through which experience we reach
effective teaching techniques — whether we distinguish pupils by learning styles or we
determine the appropriate learning style through type theory — it is important that there is a
desire to improve our job as an educator.” (Koke & Rupmeja 2001, 69).

The author emphasises the view that differences in sociotypes of the educator and the
student could lead to interrelationship problems. Willingness can be found among those
students whose learning styles are in harmony with the educators’ type (Murphy 1992).
Research on sociotypes in education concludes that pedagogues have a conviction that the
way students learn can be correlated to their own choices (Hammer 1996). Therefore the
methods used are uniform and often in conflict with the learning style of the students. The
sense of unease could indicate that there is a lack of natural interaction between the educator
and his/her students. In order to master the subject, it is necessary that the educator adopts
methods and techniques appropriate to the majority of students. It is recommended that the
sociotype group that is the minority be offered a different variant of independent tasks,
alternative group work or individual assistance be offered to certain students. The students’
learning strategy could be expanded while consolidating knowledge. It is recommended to
observe the understanding and achievements of each individual while evaluating their
knowledge.

The author has summarised in the doctoral thesis the specifics of working styles of
various sociotypes of educators during the pedagogical process determined in the studies
carried out by several researchers (Hirsh & Kummerow 2000; Kise 2007; Myers et al 1998;
I'ynenxo 2005a):

e Extraverted educators prefer to work with large groups of students — at least 15 or
more; they like to organise learning activities in groups of 5 or 6 students.

e Introverted educators like working in classrooms foreseen for individual or pair work
and like to work with small group of students — from 1 to 12. Introverted educators
overrate the ability of extraverted students to read or write silently with exchange of
opinions.

e Sensory educators structure tasks in detail with the belief that exercises and a clear
work procedure will help students discover the basic principles.
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Intuitive educators offer students not weakly structured tasks in order not to hinder the
students’ imagination and individuality but place emphasis on essay writing, projects and
role plays rather than the teaching and development of basic skills.
e Logical educators like debates and encourage competition among students and
strictness is regarded to be of higher importance than the building of good relationship.
e Ethical educators emphasis students’ progress and building a good relationship is
valued higher than strictness.
e Rational educators can often hurry the students to finish the tasks by keeping to a strict
schedule and can interrupt the process of discovery.
e Irrational educators can change deadlines and plans often causing dissatisfaction
among rational students.

It is especially important in professional education to follow how the students interact
during the study process in the academic and social context. As can be seen from research
there can be a dilemma between the needs of an individual student and that of the whole
group (Preedy 2003), and often students whose type are a minority in the study course in
relation to the rest or whose professional orientation determined by the sociotype differs from
the orientation of the study programme are the ones who tend to drop out. It is also implied in
the research carried out by the author analysing the student progress in the 2" chapter of the
doctoral thesis.

Each and every process, including the education process is a set of related resources and
activities that transform the incoming elements into outgoing elements as a result of which the
society gains educated and qualified graduates, research discoveries and public service
(Mukhopadhyay 2005), information on the activity of education institutions (Praude 1998; Broks
2000), creating added value to clients and greater efficiency of education institutions (TedQual
2005).

The activity of education institutions at all levels as a system to a great extent are
dependent on the individual employed therein with their individual features: managers,
educators, students and therefore the study of personality features of an individual is an
important stage in the optimisation of the education process (bypmakosa 2007).
Interrelationships in the teaching/learning process can be understood as crucial
communication between: educator and student, student and the study content, student and
other classmates (Bltima 2004c). The manager creates and influences the internal environment
of an education institution (Praude 1998), therefore the quality of the learning system is
closely connected to the management of the education institution (TedQual 2005).
Interrelationship is an interpersonal relationship that is formed in a ,,human-human” system
(Garleja 2006), which in education is a subject — subject relationship and based on so-called
»supportive hand” (Diderihs 2000) principle, the author has created the following inverted
pyramid (refer fig.2.).
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Figure 2. Interrelationships in the study process in a human— human system
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Contemporary education is a personality centred education (Smite 2004), student
centred learning (Jordan 2006), and therefore the study of personality features of an individual
is an important stage in the optimisation of the education process. The task of a manager is to
facilitate the job of an educator (Mani 1995, 370). The basic function of those higher up in the
hierarchical ladder is to serve and perceive the subordinate as a client and act accordingly.

Knowing the sociotype one can direct the student to the optimal choice of career,
foresee the learning style and needs in the cognitive process, educators can understand their
teaching style and various level education institution managers can improve their personnel
skills and reach organisational excellence. Summarising the discoveries of researchers of
socionics and type theory the author expresses the opinion that the quality of
interrelationships in the education process on the whole is determined by how each of the
participants understands his/her and the counterpart’s behaviour style (refer fig.1.). The
possibilities of use of socionics in the management of the education process from the
academic aspect are wide as teaching/learning process is only one of the components of
academic management.

The third subchapter ,,Socionics as an information source for academic management”
underlines the management of academic processes and possibilities of socionics in improving
it. The main attention is paid to: creation of study content and study course programme;
organisation of the study process and motivation of students, evaluation of attitude and
performance of students, development of creative skills.

The education institution is an organisational unit of the education system (Broks
2000), that consists of the following subsystems (refer fig.3.).
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Fig3. Mutually interconnected subsystems of the education institution (Mukhopadhyay 2005)
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Academic management as indicated by professor M. Mukhopadhyay, who specialises in
education management, consists of five essential components (Mukhopadhyay 2005):

Planning and management of student enrolment,

Study programmes,
Study process,
Assessment

e Support activities.

Socionic concepts could be used for the enhancement of the components of academic
management. Based on the abovementioned the author carried out a research in the context
of socionic theory. The study process involves closely interconnected elements — motivation,
individualisation and it is therefore in particular necessary to use the mutual compatibility
between different sociotypes as there may be a dilemma between the needs of an individual
student and the needs of the group. Academic management has been researched from the
sociotype aspect both by socionic researchers as well as type theory researchers.

Planning and management of student enrolment and support activities. Education
researchers emphasis the development of student enrolment and retaining policy in
conformity to the study programme as well as the necessity to determine the real academic
potential of the student (McClaran 2003) and conformity of choice of professional activity to
personality types (Combs 2006). ,,Higher education quality enhancement method based on
EFQM model” (1999) indicates that several aspects such as development and implementation
of education and support processes can determine process management in education
organisations. Education development consists of such steps as development of study
components, under which the educator chooses the appropriate study methods and forms of
study tasks, activity of the educators which is also connected with motivating students,
dividing students into groups in accordance to their features, analysis of these features and the
use of the gathered data for consulting students and furthering their career so that students’
problems are foreseen and prevented or resolved as soon as possible.

Countries globally are concerned about the level of dropouts in higher education and
therefore shortening the scope of education programmes is being considered with greater
attention paid to rejuvenation of overall skills and knowledge required as well as the ability to
take into consideration the students’ needs and interests (Eurobase, Estonia 2007/08). As
indicated in the conception “Enhancement of career development support system” (2006),
lack of support for career planning leads to the inability of an individual in realising oneself
effectively, achieving one’s personal goals and at the same time contributing towards national
economic development. The “Education development guidelines 2007-2013” action plan
drafted by structural units and subordinate institutions of the Ministry of Education and
Science foresees support for professional orientation activities for potential applicants and
adaptation activities for first year students.

The next component of academic management is the enhancement of the study
programmes. Research on this issue revealed that the addition of socionics theory to the
education programme could provide a significant contribution in the education of managers
including education of managers of education institutions in personnel management and
general management. In recruitment knowledge of sociotype features can help in the choice of
candidate with the optimal psychological character for a particular position. During adaptation
it can be applied to determine the optimal type of communication and a mentor with a
harmonious sociotype as well as the manager will be able to determine the weak and strong
points of the employee. Further education of managers is important to develop their
management potential (Bower 2007).

The author based on the ideas of researchers has carried out an evaluation of the real
situation indicating that traditional education in management field is criticised as minimum
focus is given to personal and social education (Willmott 1997). According to D.Celma’s

51



(Celma 2004, 89) ideas, ,the main problem of education institution managers is that
communication is mainly recognised as a linear flow of information whereas it is also a
dynamic interpersonal cooperation process”. Analysis of sources on management schools as
organisations capable of learning indicate that in a period of rapid changes schools have the
necessity to change their pedagogical values and strategic goals for achieving their goals,
which in terms of activity of education institution managers means to concentrate on the
relationships and needs of employees (Celma 2004). It is important that managers are familiar
with the behavioural styles of employees and ways of influencing them (Sugars 2006; Leuder
1986; Parker 2001).

Research in Latvia shows that 79% of education institution managers focus their activity
mainly on organisational goals and tasks and less on human needs and relationships in
organisations (Celma 2006, 200).

The essential feature in motivation that is determined by the specialisation of the brain’s
hemisphere is empasised (boromaz 2002). Knowledge of natural distinction among
individuals facilitates negotiations on the desires of each individual and provides managers
the information on the needs of people in the organisation. The nature of the work itself if it
seems attractive may motivate the individual allowing him to realise oneself or the possible
outcome of the work. For example, one is motivated to be an education institution manager as
it is a prestigious job, some because it provides an opportunity to realise their unique ides and
projects, some because of the higher salary and a private office and others because they can
determine their own rhythm (Myers et al 1998; I'ynenxo 2005a). In accordance to the
recommendations of socionics and type theory researchers, managers have to involve
themselves deeply in fields that are not their natural behaviour fields to provide others what
they expect from managers (Parker 2001, 44).

The 1.3. subchapter of the doctoral thesis emphasises the flow of management
excellence through all the aspects of institutional management and based on the personal
managerial and leadership features of managers. This component involves understanding
oneself, oral and written communication, leadership, building a team and group dynamics,
decision making, motivation, change and time management (Mukhopadhyay 2005), team
work, understanding and respecting others, development of potential (Davies 2005, 271). As
indicated by De Grauwes, research (Dalin 1994; Carron & Chau 1996; Henevela & Craig
1991) shows that education quality depends more on how the school is managed rather than
the accessibility of financial resources (De Grauwe 2005).

The 1.3. subchapter of the doctoral thesis analyses the features of a manager in the
sociotype context. Results of a lot of research on the most common manager types
encountered are summarised in D. Parker’s work (Parker 2001). For example if the manager’s
type code is TJ, then it could mean that they pay less attention to human resources
management; they have formulaic thinking and are less creative (Hurst et al 1989). But as
shown in the MBTI manual, and concluded from research the logical and rational type of
managers are a majority (Ben Roach, Myers, Craig, Carskadon 1992, Macdaid, McCaulley &
Kainz 1986; Fitzgerald & Kirby 1997b etc.).

The doctoral thesis underlines the idea that management is significant in all areas of
HEI activities including research (Ball 2007). Academic personnel admit that not only the
drive for research but also individual motivation is a necessity for scientific research activity
(Taylor 2006). Those who are good researchers are often bad explainers and disseminators of
theory in their field. It is no surprise that a new field has developed — Science communication
the main tasks of which is to interest and inform the society about scientific discoveries. In
her time Katrina Briggs — the founder of the globally widespread MBTI set forward her main
task— making C.G. Jung’s discovery accessible and applicable for everyone. The educators’
knowledge of sociotypes could be useful motivating students towards scientific research.
Sociotype features may be taken into account while approving topics for research papers.
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The doctoral thesis underlines that instruments for determining sociotypes may assist
employers in developing an effective team (Cook 2004, 152), developing a special project
team or improving communication at the workplace (I'yneaxo 1997b; MBanos 2004 etc.).
V.Gulenko (I'ynenko 2005a) describes the informal power pyramid that exists in a workplace
(I'ynenko 2005a). Studies carried out in workplaces allows us to conclude that individuals are
successful and satisfied with their jobs if they perceive and perform the formal set of duties in
a natural manner without pressure and dislike; if the formally prescribed roles correspond to
their informal roles; if they do not have to be managers in the informal hierarchy to their
immediate superiors.

The doctoral thesis emphasises the concept that the mission and essence of goal
oriented management activity is management decision processing and making (Broks 2000,
83) and the knowledge of differences in sociotypes is especially useful in this process(Mosley
1996, 188), as it assists managers in understanding their and their employees’ contribution in
the decision making process. Preparing to take a decision it is not necessary that the manager
knows the type of each decision maker but it is important to know the needs determined by
the dichotomy of each type (Myers et al 1998, 326), that are summarised in the doctoral
thesis.

One of the components of the internal environment of the organisation is its personnel
and one of the factors influencing the personnel is the interpersonal behaviour styles (Huse &
Bowditch 1977, 306). It is important that managers have excellent knowledge of sociotypes
(Kouybeea, MuponoB & CrosuioBa 2007) or at least the communication strategies and needs
of individuals. Individuals of each sociotype have certain different needs in times of changes
for example, for extraverted it is communication, for introverted — time for reflecting alone,
for sensory —real facts, for intuitive — global reality, for logical — fairness, for the ethical -
care from the management, for rational — clear action plan and irrational— flexible options
(Barger & Kirby 1995).

Based on the research carried out the author indicates that education in socionics
theory can help participants of the education process to carry out self cognition for full self
realisation. As shown by research the better managers know and understand one’s own
personality the easier it is for them to evaluate their influence on others (Walck 1997, 160).
Leaders who understand the influence of their management style on their subordinates could
better adapt the behaviour in the higher education working environment to satisfy the needs of
different personnel (Harrell 2006). However as shown by research administrators and
managers/supervisors are more satisfied with work rather than other educators and it means
that they can become careless and indifferent to the problems of others (Hass 2002). The
author has summarised the manager sociotypes in the context of management styles in this
section.

The doctoral thesis highlights the thought that education institution managers can use
the socionic concepts also for work with parents to lessen the problems in the family. It is
very important that parents know the sociotype of their children to allow them to develop their
natural potential.

Summarising the points mentioned in this chapter the author concludes that a lot of
research has been carried out worldwide on how concepts of socionics, the modern variant of
C.G.Jung’s typology (and also type theory), can be used for the development of qualitative
interrelationships in an education institution during the education process. Contemporary
education is personality oriented education (Smite 2004), student centred learning (Jordan
2006), and therefore the study of personality features of an individual is an important stage in
the optimisation of the education process. Knowing the sociotype one can direct the student to
the optimal choice of career, foresee the learning style and needs in the cognitive process,
educators can understand their teaching style and various level education institution managers
can improve their personnel skills and reach organisational excellence. Therefore it is
recommended to use the concepts of socionics, the modern variant of C.G.Jung’s typology,

53



and type theory in the Latvian education process for the development of successful
interrelationships.

The second chapter ,,Student and educator interrelationship study in Latvian HEIs”
consists of 4 subchapters. The author provides the description of practical research
programme and methods, analyses the results of research of students of the study programmes
tourism and education management in Latvian HEIs, results of the educators’ self assessment
experiment in the socionics context as well as carries out an analysis of the progress of
tourism students from the socionics point of view and puts forward recommendations for the
application of the results in academic management.

In the first subchapter ,,Description of the sociotype determination methods and
research stages” the author characterises the choice of instruments for determination of
sociotype and the practical research stages.

Several methods of determination of sociotypes can be applied depending on the
goals. The visual-verbal method can be used for the precise determination of sociotype. The
sociotype tendencies of social groups can be determined using tests as the incorrect reply of a
respondent regarding dichotomy features is compensated with the same probability of
incorrect reply of another respondent in the opposite direction and therefore the overall
picture will reflect the real situation (I'ynenko 1999a). If the researcher is only interested in
the overall result then the responses of each respondent are not reflected (Geske & Grinfelds
2006, 60).

Although several tests have been formulated in socionics none of them as
acknowledged by socionic researchers themselves are qualitative enough as it is a relatively
new field. The MBTI test is copyrighted and it is expensive. The author taking the Latvian
version of the original MBTI test herself concluded that the question were sometimes
ambiguous. The author upon empirically testing the Jung typology on-line Humanmetrics test
in English found it well formulated and easily accessible. It provides respondents the
opportunity to see their results — the sociotype letter combination and a description. Therefore
the author organised the translation of the test in Latvian requesting the translator to focus on
the transfer of the essence of the questions into the Latvian language as emphasised by the
specialist M. Rascevska (RaS¢evska 2005) on psychological tests and questionnaires. The test
consists of 72 statements with just a “YES” or “NO” answer for each of the statements. The
author added instructions to the test wherein she underlined that there are no incorrect, better
or worse answers and that the evaluation of each respondent for the respective statement is the
most important. Answering the test questions the respondents must be able to objectively
analyse themselves. Some personality features should not be considered more valuable than
others. Respondents have to also try to understand their subconscious behaviour and
motivation for choices in different circumstances.

The author provided tourism students the opportunity to complete the test in Latvian
during the personnel management class while discussing the topic “ Personnel interaction”
and the respondents could later filling the same answers for the English version on the
Internet site www.humanmetrics.com/cgi-win/JTypes2.asp get the results - the four letter
sociotype combination and could get a description of their sociotype features developed by
socionic researchers. If the students themselves deemed that the sociotype character 85%-
100% corresponds to their own thinking they submitted the 4 letter combination to the author.
If the students deemed that the sociotype character corresponds to their own thinking less than
85%, they changed the sociotype code by changing a letter and getting acquainted with the
relevant sociotype features. The letter of the sociotype code that they were least sure of while
answering the test questions was the one that they changed. For example if the student while
answering the test in English got the result - ,,ISTJ” with a percentage 78: 1:50:33, and
reading the description admits that it did not fit his personality then probably his code was
»INTJ”, and only the answers describing the sensory sociotype sounded attractive to him. If
the student still could not recognise himself in the sociotype description the author applied the
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visual —verbal method asking additional questions that helped the student to understand one’s
sociotype. As shown by the practical testing the test measurements led to consistent results
(refer 2.2. and 2.3. subchapter of the doctoral thesis).

In order to test and compare accessible tests of different socionic authors and Jung
typology test results the author carried out 2 experimental studies in 2006 and concluded that
using 4 different sociotype determination tests the best results in both the cases including the
correspondence of students’ self evaluation were results got from Jung typology test and
consequently the test was used for further research.

During the first semester of the academic year 2007/2008 the author gave the final
Latvian variant of the Jung test to students in September and November. The sociotype
determined with the help of Jung test for 76% of the students in September was the same as in
November. As the students had also carried out independent studies and an in depth study of
their type descriptions there is justifiable grounds to consider the results reliable.

Research has been carried out worldwide in several study fields and it is concluded
that a definite type of individual is more or less connected with the field. No such research has
been published in Latvia. As the author in her day to day activities has more contact with
tourism management students and the doctoral thesis is in the field of education management,
students of these study disciplines were basically involved in further research. There were six
stages of the practical research (refer fig.4.). The first two stages were carried out to ascertain
whether individuals with a certain sociotype were attracted to a certain study discipline. 448
students of tourism study programme of a Latvian HEI were respondents in the 1* research
stage and 264 tourism students and 46 students of education management study programme of
7 other Latvian HEIs were respondents during the 2" research stage. At the same time the
author evaluated the conformity of theoretical concepts of socionics in practice and their
application possibilities in academic management.
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Figure 4. Practical research stages and their sequence
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The 3" research stage goal is to ascertain the dominant sociotype of educators
and test the assumption that certain professions are attractive for individuals of certain
sociotypes. Comparing the educators’ and students’ sociotype structure the possible problems
in interrelationship during the pedagogical process can be ascertained. This research stage
also foresees the determination of opinion of academic personnel of attractive job offers and
their connection to the educator sociotype and self evaluation of the conformity of the existing
job to the abilities and interests and compare the results with the theoretical ones mentioned in
the first chapter. All educators from one HEI and tourism course educators from 4 HEIs were
selected as respondents.

The 4™ research stage ascertained whether difference in sociotypes between
educators and students could cause interrelationship problems expressed in academic
achievement as the field of instruction of educators and teaching methods vary in accordance
to each type and often the methods used in the study subjects are uniform and in contrast to
the learning styles of the students. The author analysed the study achievements of graduates of
one year —average marks for all 124 tourism students during the study year in tourism
subjects, language studies and other general subjects. 5704 marks were analysed.

The 5™ research stage studied the cognitive needs of the students. Planning
lessons, it is important that educators observe the distinctions of four learning style features
(Kise 2007, 44; JerroB 2001b) that are defined by the differences in information perception
features of the dichotomy pair sensory/intuitive. Therefore the author studied the possibilities
of differentiation of the study process in relation to the priorities of cognitive needs of
students depending on whether they perceive information as introverted or extraverted types.
The author also evaluated the level of satisfaction of needs in the study process at the same
time testing the practical application of student survey questionnaire for ascertaining their
learning style.

The 6" research stage. As managerial competence is not just knowledge of
something but also knowledge what to do to achieve certain performance standards practical
activity is an integral part of management education. Therefore the author urges students to
apply the newly acquired socionics knowledge in personnel management course in practice.
Students with whom the author worked during the academic year were also involved in the
research. The research carried out by the author during the 6" stage was aimed at comparing
the achievements of student of different professional study discipline groups in applying
socionic concepts for the analysis of interrelationships during professional activity,
cooperation with educators of a certain sociotype at the same time ascertaining the students’
opinion of the significance of knowledge of socionics. The author also analysed the masters’
and diploma theses of students who under the supervision of the author had carried out
analysis of personnel management processes in the context of socionics in organisations of
different fields (finance, trade, beauty, hospitality, automobile construction, education).

In the Second subchapter ,,Research of sociotype of students of tourism and education
management” the author analyses the results of 1*" and 2" research stages to ascertain whether
individuals with certain sociotype are attracted to certain study fields.

Data gathered from the 1°' research stage was analysed in accordance to
professional activity of groups to provide an insight of not only the profile of cognitive styles
of student groups but also to be convinced of the correspondence of respondents’ choice of
study programmes to the theoretical socionic concepts. Analysing the data in accordance to
dichotomy features majority of tourism students were found to be ethical students— 74%,
whose basic values are tolerance towards other individuals as unique personalities and aim is
to create harmony in one’s surrounding. 69% are extraverted and gain energy from interaction
with people, 66% are sensory and focused on immediate results and 61% are rational
characterised by planned activity. Analysing the tourism and hospitality profession standards
(Profession standard register 2007b) it could be concluded that the major requirements are
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related to communication competences, teamwork skills, ability to understand the teamwork
style, maintain a positive psychological climate in the team while dealing with personnel
management issues. For example, team work and relationship building with cooperation
partners and guests are mentioned in the profession standards of hotel service organiser as
special social factors that characterise the working environment. Theoretically from the
professiogram point of view extraverted, sensory, ethical and rational types feel most at ease
by nature in working with clients in the tourism industry. Most of the students are such types.

The majority of tourism students (22%) were ethical sensory rational extraverts or the
code ESFJ. ESFJ is a sociotype whose dominant feature is emotional power — ability to finely
feel and manage the mood; they have rich and colourful emotional experiences. The
descriptions of this sociotype both from the socionics as well as type theory point of view
indicate that individuals of this sociotype fully correspond to the prerequisites necessary for
sales of tourism products and providing service to guests, performing their duties qualitatively
and carrying positive communication with customers.

In accordance to the link between sociotype and the optimal professional activity
researched in socionics, tourism students in majority should be representatives of sensory
ethical sociotype. Analysis of the data gathered by the author confirms the above statement
(refer fig.5.).
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students' sociotypes

Figure 5. Student breakdown (% ) among tourism students in accordance to professional field of
activity

Tourism students involved in the 1% stage of research are socially SF type and make
up more than half the respondents with 99% veracity. The conformity of such results to
theoretical concepts of socionics indicates the possibility of its use in professional career
consultations before studies, during as well as after completion of studies.

As socionics is a science with forecasting ability a lot can be concluded about the
learning styles of students and the special features that characterise the particular sociotype
based on the research of tourism students’ sociotype carried out by the author. Carrying out an
analysis in accordance to D.Kolb’s learning styles it could be concluded that the tourism
target audience are mostly accommodators — 53%; divergers make up 21%; convergers —
16%; assimilators — 10 %. It indicates that majority of the students are willing to acquire the
study materials in an active and practical way within the respective study courses.
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Results of the 2™ research stage. Comparing the results of the 1% and 2" stage (refer
fig. 6) it could be concluded that there is similarity in the sociotype structure.

60

50

40 -

%

30

20

10

: N

Administrators (ST) Socials (SF) Humanitarians (NF) Researchers (NT)

Sociotypes

m Results of the 1st stage @ Results of the 2nd stage ‘

Figure 6. Comparison of sociotype of tourism students in Latvian HEIs (comparison of 1*
and 2" stage research results)

In order to ascertain the average result of statistical significance the author proposed a
statistical hypothesis for the dichotomy features SF, ST, NF and NT of each professional
discipline group and tested it with the Mann-Whitney test.

The critical limits of test values are not exceeded at probability of 95%, and level of
significance 0.936>0.05, which indicates that the distribution for SF for tourism students of
one HEI who determined their sociotype complementing their sociotype description acquired
as result of the test with their own evaluation and tourism students of seven other HEIs who
just determined their sociotype in accordance to C.G. Jung’s test are similar. The NF
(significance level 0.065>0.05) and NT (significance level 0.969>0.05) features have the
same distribution in both groups.

Only the distribution of ST features (significance level 0.027<0.05) for both
respondent groups differ. The ST feature is not characteristic for tourism students and
therefore does not significantly affect the distribution. It is characteristic of students in their
self-evaluation to confuse logical thinking with logics type features in socionics and as
indicated in the literature the answers characterising the logic features seem statistically more
attractive than ethical (Brown 2006).

These research results prove the validity of this tool — contents of the 72 point test for
determining the sociotype. The research results indicate that C.G. Jung’s typology test is
applicable to study the sociotype of large respondent groups.

The responses of the tourism students of 7 HEIs differ from the responses of education
management students. It can be seen in the comparison made by the author on the distribution
of sociotypes of respondents of both programmes in accordance to their field of professional
activity (refer fig.7.).
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Figure 7. Comparison of sociotypes of education management and tourism students

A statistical hypothesis was proposed and tested with the Mann-Whitney test for
comparing the average research results. The critical limits of Mann-Whitney test values were
exceeded at probability of 95%, for SF feature (significance level (alpha) 0.018<0.05), that
indicates that SF feature distribution is not the same for tourism and education management
students — SF feature is more characteristic for tourism students; for NF feature (significance
level (alpha) 0.007<0.05), that indicates NF feature distribution is not the same for tourism
and education management students - NF feature is more characteristic for education
management students; for NT feature (significance level (alpha) 0.014<0.05), that indicates
NT feature distribution is not the same for tourism and education management students - NT
feature is more characteristic for education management students.

The critical limits of Mann-Whitney test values were not exceeded at probability of
95%, for ST feature (significance level (alpha) 0.085>0.050), that indicates that ST feature
distribution is the same for tourism and education management students.

So tourism students and education management students have statistically significant
differing sociotype features. The student group differences correspond to socionics theoretical
concepts on sociotypes for professional orientation — majority of tourism students are SF
sociotype oriented towards service and assisting people whereas majority of education
management students are of humanitarian group NF sociotype who are interested in human
potential and their capabilities. So the assumption that certain professions are attractive to
individuals of certain sociotype was confirmed.

Summing up it could be said that the forecasting ability of socionics allows us to
foresee what the interests of the individual in the education process are and research of the
student’s sociotype allows us to enhance the management of the academic management
process. It could be concluded that the socionic concepts formed based on C.G.Jung’s
psychological type theory could be used in the creation of professiogram and psychogram, for
consulting in the choice of study disciplines and for student career consultations.

The third subchapter ,,Research of educator’s sociotype” analyses the 3™ research stage
results.

Analysing the sociotypes of educators of an HEI as a whole it could be concluded that
out of 16 sociotypes the ENFJ type of educator is the dominant — 25%. Such a result is
consistent as it points out the social role of this sociotype (refer list of abbreviations used) -
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“teacher”. Majority of HEI educators are extraverted 62.5% rather than introverted more of
intuitive type — 61% that is characterised by focus on abilities, correlations rather than
sensory, more of the ethical type - 70% rather than logical and more rational- 75% rather than
irrational.

Comparing the educators of tourism courses by sociotype with educators of the HEI as a
whole it can be concluded tourism educators are more sensory (69%) rather than intuitive
(31%). These results are similar to those of 1* research stage results on sociotype of tourism
students— sensory (66%). The other dichotomy results of tourism students are very similar to
the tourism educators rather than results of educators of HEI on the whole. It also corresponds
to the research results that educators of study subjects use variation in accordance to their
type. It also means that teaching habits of educators of tourism subjects correspond to the
cognitive styles of tourism students, which cannot be said about educators of general subjects
— philosophy, microeconomics, management etc.

Analysis of field of professional activity. Analysing the research data in
accordance to divisions of fields of professional activity in socionics and type theory the
similarities and differences between the results of educators of HEIs on the whole, educators
of tourism subjects and tourism students can be clearly observed.

The author proposed a statistical hypothesis to compare the sociotype structure of
tourism educators and tourism students and tested it with Mann-Whitney test.

The level of significance of SF (0.687), ST (0.977), NF (0.522) and NT (0.792) features
exceed 0.05, so the distribution of features for tourism educators and tourism students is the
same with probability 95% in accordance to groups of all professional activity fields.

The author also put forward a statistical hypothesis on the differences in sociotype
structure between educators of HEIs as a whole and tourism educators in relation to
professional activity in groups. The hypothesis was tested using the Mann-Whitney test. The
critical limits of Mann-Whitney test values were exceeded at probability of 95%, for SF
feature (significance level (alpha) 0.003<0.05), 0.029<0.05 for NF feature and 0.005 for NT
feature that confirms that SF, NF and NT feature distribution is not the same for tertiary
educators and tourism student sociotype structure are not the same. There is similarity only
regarding the ST feature.

The author created a bar chart reflecting the results of analysis of sociotype structures of
tertiary educators as a whole, tourism subject educators and tourism students in accordance to
their fields of professional activity (refer fig.8).
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Figure 8. Distribution (%) of tertiary educators as a whole, tourism subject educators
and tourism students in accordance to their fields of professional activity

60




The most common sociotype among tertiary educators as whole is the humanitarian
group — intuitive and ethical NF (41%). This type is characterised by focus on capabilities,
and human potential. As mentioned in literature the optimal fields of activity in accordance to
their interests are fields where understanding of human nature and motivation is involved e.g.
psychology, human resources, pedagogy, research in the aforementioned fields, writing etc.

These results could be compared to the results of the 2" research stage analysed in the
subchapter 2.1. regarding sociotype structure of education management postgraduate students
as the students parallel to their studies also carry out pedagogical activity at various education
levels in schools (refer fig.9.).
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Figure 9. Comparison of sociotype of education management students and tertiary educators

In both cases the NF sociotype was most common among respondents, and the most

rare — ST sociotype. Statistical calculations also prove that. The distribution of sociotype

features of education management students and tertiary educators are the same (SF — 0.838;
ST - 0.980; NF — 0.843; NT - 0.992).

Among tourism educators and tourism students however the social group sociotype
dominates, i.e. sensory and ethical: 53% and 51% respectively. These are people whose
optimal fields of activity are fields where it is necessary to practically assist and serve people.

Therefore the research of the author proves that the sociotype structure of tourism
educators corresponds to the sociotype structure of tourism students and it has a social
orientation but sociotype of tertiary educators as a whole has a more humanitarian nature. It
proves the assumption that certain professions are attractive to individuals with certain
sociotypes.

The author alongside the determination of educator sociotype also ascertained the
factors attracting educators for work in the field to compare them with the theoretical
concepts. On the whole 35% respondents preferred the reply — interesting, independent
creative work with the possibility of recognising unique personalities; 29% - work that
provides stable and sufficient material existence; 22% — work opportunity in higher positions
with greater salary and 14% - work that has a safe , secure and peaceful work rhythm. As the
respondents were educators the distribution of responses seems appropriate.

Analysing the research results on the correspondence of educators’ work to their
abilities and interests in terms of motive for the aforementioned groups the majority of
extraverted sensory type (81%) were fully convinced of the correspondence of work to their
abilities and interests whereas only 38% of the introverted sensory type regarded work as
such. Comparing the responses of introverted and extraverted intuitive type of educators a
similar picture could be observed — the extraverted type had provided more positive
evaluations. As pointed out in literature (Khun 1981), other research carried out also reveal
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that extraverted employees are more satisfied than introverted employees in terms of
connection between sociotype and satisfaction with work. Although there are other possible
factors that influence satisfaction it should be emphasised that managers have to understand in
depth the areas in which they themselves are least developed naturally to offer people what is
expected from them and therefore it is necessary to train themselves and develop their
management potential. 83% of the managers of various levels involved in this research from
12 HEIs were also extraverts. The provision of factors motivating educators could influence
the atmosphere in the education institution which in turn could affect the educator — student
interrelationship. Results of the 3" research stage indicate that socionics could be applied for
ascertaining the factors influencing the self realisation of educators. It is essential within
limits to take into account the sociotype of educators while dividing the students into groups.

Summarising the 3™ research stage results, it could be concluded that the
sociotype of tourism educators correspond to the sociotype of tourism students. The sociotype
structure of tertiary educators as a whole corresponds to the sociotype structure of education
management students. Differences in sociotype of educators of general subjects and students
could lead to interrelationship problems as the participants lack the understanding of the
features and different needs of one another. It is recommended to study the sociotype structure
dominant in student groups. It would allow the educator to foresee the students’ working
habits and skills, build rapport with the students, motivate them towards academic excellence
and enrich the students’ education process.

The fourth subchapter ,,Evaluation of students’ performance in terms of study courses
and sociotypes” analyses the results of the 4™ research stage. Putting forward an hypothesis
on the normal distribution of average marks and testing it with the Kolmogorova - Smirnova
distribution analysis test, it could be concluded that the average mark in foreign languages
(significance level 0.77 >0.05), tourism subjects (significance level 0.781>0.05), general
subjects (significance level 0.166 > 0.05) have normal distribution. If the average marks have
a normal distribution then it is possible to carry out further calculations with average marks.

There is significant correlation between the rational/irrational feature of students and the
average marks in foreign languages, tourism subjects and general subjects (refer Table .2).

Table 2
Correlation of students’ average marks in foreign languages, tourism subjects and general subjects

EorI|S or|F or|JorP VID_ VID_ VID_
N T sveSv. | tir visp.
EorI | Pearson’s Correlation 1.000 | .003 | .008 .053 -.009 0.13 -.054
Significance level of two tailed test .1 975 929 559 918 .886 554
N 124 124 124 124 124 124 124
S or | Pearson’s Correlation .003 | 1.000 | .128 .030 -.128 -.082 -.061
N Significance level of two tailed test 975 .| 155 742 158 .366 501
N 124 124 124 124 124 124 124
F or | Pearson’s Correlation .008 | .128 | 1.000 -.016 -.056 -.037 -.094
T Significance level of two tailed test 929 | 155 . .856 538 .681 .300
N 124 124 124 124 124 124 124
Jor P | Pearson’s Correlation .053 | .030 | -.016 1.000 | -.345%* | -215% | -.278**
Significance level of two tailed test 559 | 742 856 . .000 .017 .002
N 124 124 124 124 124 124 124
VID_ | Pearson’s Correlation -009 | -.128 | -.056 | -.345%* 1.000 | .714%* | [738%**
sveSv | Significance level of two tailed test 918 | 158 | .538 .000 . .000 .000
N 124 124 124 124 124 124 124
VID_ | Pearson’s Correlation 013 | -.082 | -.037 | -215% | .714%* 1.000 | .821**
tar. Significance level of two tailed test .886 | .366 | .681 017 .000 . .000
N 124 124 124 124 124 124 124
VID_ | Pearson’s Correlation -054 | -.061 | -.094 | -278** | [J3** | R2]** 1.000
visp. | Significance level of two tailed test 5541 501 .300 .002 .000 .000 .
N 124 124 124 124 124 124 124
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**_ Correlation is significant at 0.01 degree (2-tailed).
*. Correlation is significant at 0.05 degree (2-tailed).

All are negative correlations that indicate that marks are lower under the impact of
irrational feature. The test results show that comparing two independent sample groups — the
average marks in foreign languages, tourism subjects and general subjects of tourism students
with rational features and tourism students with irrational features, students with irrational
features have lower mark in all the subjects, which can be seen from the test results for the
general set at 95% probability. There are no significant differences in the results of students
with extraverted and introverted, sensory and intuitive and ethical and logical sociotypes.

There is also a significant correlation between the introverted irrational feature in the
student sociotype and the average marks in foreign languages and general subjects. The
average mark of introverted irrational students in tourism subjects is the same as students of
other types (significance level 0.072>0.05). However the results of the same t-test for 2
independent samples show that the average marks of introverted irrational student in general
subjects (significance level 0.029<0.05) and foreign languages (0.001<0.05) differ from other
students. They are lower for introverted irrational students.

The author’s research indicates that introverted irrational sociotype students have
problems with cooperation with rational educators as more than 70% of educators of general
subjects and foreign languages are of rational type and approximately half of educators of
tourism subjects are rational; the other half irrational. These students need a different
approach and which pedagogical theory should be applied in teaching these students should
be studied further.

The research results in this subchapter confirm the concept that by understanding
oneself and one’s cooperation partner using socionics theory it is possible to consciously
build interrelationships and in a goal oriented manner improve the joint cooperation,
education quality and effectiveness. Summing up it could be said that pedagogues have to
understand how to control their possible bias which is one of the most common weaknesses
and therefore careful well planned academic management is necessary — an academic
resources and tasks management process for the effective achievement of the study course
goals. Educators have to understand their responsibility in the education process and their
possible biases in their thinking in order not to cause harm to their students as indicated by
N.L.GeidZs and D.C.Berliners (GeidZzs & Berliners 1998, 464/466).

Third chapter. ,.Practical analysis and evaluation of student sociotype information”
consists of three subchapters. The first subchapter ,,Study of student’s cognitive needs from
the sociotype aspect” analyses the results of the 5™ research stage.

The order of student needs. Analysing the priorities of student’s cognitive needs
in connection with information perception as introverted or extraverted the following could be
concluded.

The cognitive needs of introverted sensory students are fully satisfied by educators
who clearly describe the expected study results and goals, consolidate the knowledge and
skills gained, provide examples and provide prompt information regarding the performance of
the student.

Comments of introverted sensory student: [ like it if everything is clear from the very
beginning to perform a task qualitatively and so that there are no extra questions during the
task. It is important that I know what the tasks are, the deadline and some examples. I always
want to know what is expected from me, what tasks should be done and how to do it. Citing
examples it is important that the educator does not get off the point or be too demagogic. It is
important that I know whether what I am doing is correct: if I know that I will put all my
effort to perform the task; it gives me extra energy for performing the task; otherwise by only
writing I have a sense of insecurity, doubt all the time whether what I am doing is worth it; it
is really helpful to me for achieving the best results — receiving approval of the educator that
what I am doing is right. It is very rare that students are really given the time for thinking as:
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» We are grown up and have to answer fast!” One should work a bit with new facts otherwise
we will forget them. Educators do not give an opportunity to consolidate the knowledge
gained.

The cognitive needs of introverted intuitive students are fully satisfied by educators
who provide the opportunity to immerse in interesting things, offer choices, and provide
freedom of creativity and work without routine.

Comments of introverted intuitive student: I can creatively express myself only if 1
have the time to immerse myself in things that interest me. It is important that what I do
should be interesting for me. I am motivated to be more involved in my work if the educator
allows me to choose the way, how to express my thoughts — as a written paper or
presentation. If the educator uses the same methods repeatedly in lectures I lose the interest
in the subject, as the content of the next lecture is predictable. It is important that there are
always some new ideas in place of the existing. If I could choose myself what to do then it
increases the pleasure with which I perform a task and hence the effectiveness. I feel elated
and important if my views are listened to. I have to be shown the direction where to find the
information sources so that I can choose the most appropriate ones. First of all I have to
imagine what and how to do only then I can start performing a task.

The cognitive needs of extraverted sensory students are best satisfied by educators
who provide an explanation of theory, examples and justify the significance of the topics.

Student comments: the theory should be explained concisely and the terminology must
be introduced as I lack patience for reading. It is very important to show the work flow: to be
sure of the tasks; to understand what is expected; to be able to plan ahead. Examples
facilitate understanding and help remembering thereby the theory is consolidated. What is
obvious to educators is not always understandable for the students. It is important that I know
what exactly I have to do and how it will help me in the future. It is especially important in
non-profile subjects to explain any doubts regarding how the topic is connected to my chosen
profession and to justify what it is essential for me at all. I cannot start any practical tasks if 1
don’t have the theoretical knowledge or I don’t understand why I am learning it. Practical
activities help understand the theory better, helps me remember better and apply it in
practice. It is important that the educator review and consolidates the knowledge gained not
just carry on further with new information thinking that all previous issues “should have been
learnt already”. It is important for me to strengthen what I already know in order to apply it
in practice. Group tasks at the end of lectures are especially welcome. When a presentation
follows another I feel as if “on the waves”. The theory should immediately be followed by
concrete tasks wherein we have to use what we just learnt in order to understand it better.

The cognitive needs of extraverted intuitive students are best satisfied by educators
who provide the holistic picture, opportunity to choose, varied tasks and the opportunity for
students to find new solutions to problems themselves.

Student comments: I can show my real potential if I am allowed to determine myself
the way in which to perform the given task. Imaginative options are important to every
individual- it is an opportunity to express and prove your abilities, position oneself as a
successful personality. It promotes personality development. First [ would like to know the big
picture what it is and only later the details. I like to experiment very much — if I do so what
will happen or if do otherwise what then? I like group work as it is always cheerful together
and the most unimaginable ideas are put forward. I like communicating with my group mates
very much. Only when I have to assume responsibility I feel that I have grown. The greatest
benefit for each individual is that we can teach others the knowledge and skills that we have
mastered as the rule is simple: the more we share with others, the more we benefit as a result.

Summarising it could be stated that planning a lesson it is recommended that the
educator take into account the cognitive needs of students in relation to the way they perceive
information as extraverts or introverts.
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The second subchapter ,,Evaluation of the level of realisation of students’ cognitive
needs”. As already mentioned at the beginning of the 3™ chapter 187 students were requested
to evaluate the level of realisation of cognitive needs in the study process as a whole: 10 needs
from each text group were to be evaluated as fully satisfactory, more satisfied than not,
average, rather dissatisfied and totally dissatisfied.

In order to ensure that the evaluation of level of satisfaction of cognitive needs of
students of all segments are not the same a statistical hypothesis was proposed and
statistically tested. The critical limits of Mann-Whitney test values for two independent
sample test were exceeded; the average value of satisfaction of cognitive needs of introverted
sensory and extraverted sensory (significance level 0.032<0.05) students were not the same—
extraverted sensory students had a higher value; the average value of satisfaction of cognitive
needs of extraverted intuitive and extraverted sensory (significance level 0.044<0.05) were
not the same — extraverted sensory students had a higher value; the average value of
satisfaction of cognitive needs of introverted sensory and extraverted intuitive (significance
level 0<0.05) were not the same — introverted sensory students had a higher value.

Summarising the results it could be concluded that the satisfaction of cognitive needs
was not the same. Sensory students were more satisfied with the realisation of their needs on
the whole rather than intuitive which could be related to the lack of understanding on part of
the educators of the specific needs of intuitive students during the study process. The 3.2.
subchapter of the doctoral thesis analyses in depth the level of satisfaction of student needs in
the study process as a whole.

Realisation of students’ needs in certain study courses. Students were
requested to evaluate their level of satisfaction of their study needs in three study courses. The
sociotype of the educators according to C.G.Jung’s typology test was known.

As a result of the research it was concluded that individuals with the same type of
strong functions could understand each other better and the teaching methods and semantics
used by the educator was most effective directly in connection with those students whose four
letter sociotype code was similar to the educator’s sociotype code. In cases where the student
groups’ learning style did not match with the educator’s teaching style, educators with the
sociotype ENFJ were the most highly evaluated ones.

As educators are the students’ most important and readily accessible study resource, it
is important that educators not only fully understand and are proficient in their subjects but
also have the necessary skills to especially transfer their knowledge and understanding
effectively to students in different study contexts (Standards and Guidelines for Quality
Assurance in the European Higher Education Area 2005). Therefore the conclusion is to
improve the educator’s knowledge on how students study. If the methods and semantics used
by the educator in the study process are understandable and necessary for the student but the
student is not able to understand it due to differences in sociotype the scope of knowledge that
the educator could offer to the student will decrease.

The questions included in the questionnaire on self determination of learning style
(fig. 1, p 11 of conception) are really significant in the opinion of the author. It can be noted
from ideas gathered in pedagogy on features of the most common situations that could hinder
the motivation for achievements (Geidzs & Berliners 1998, 355). Among them is lost self
respect if you cannot understand an idea or properly solve a problem, frustration due to
materials not being consolidated; necessity to interrupt interesting activity; test on things that
were not taught; no response for a plea of assistance, lack of information on how to perform a
task; too fast pace of lessons; necessity to sit through lessons that are boring with repetitions
and without any interesting issues.

The author highlights the opinion that it is important that those learning also know
their learning style. For example, primary education standards foresee several aspects of
education content. Learning aspects that are connected with development of self cognition and
learning ability should be foreseen in all study courses. If a person understands himself he/she
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can achieve the best results. If an educator understands the sociotype specifics he will be able
to inform his students also about it.

Socionics researcher V.G. Prokofjevs in his report at the XXIII scientific socionics
conference reminding about the Pareto principle, that 20% effort ensures 80% results, points
out that specialists of other fields, who are not experts in socionics can use some of the
socionic tools thereby complementing the range of methods used for solving one’s
professional problems. For example as there is a big difference between sensory and intuitive
types and lack of knowledge of the same could cause serious problems in the study process,
the pedagogue may start by orienting himself in the differences between these two large
groups and only later in the differences between 4 or 8 sociotype groups and finally to analyse
in depth the nuances of differences between the 16 sociotype groups. (IIpokodpnes 2007). As
indicated by M. Preedy (Preedy 2002), it is difficult for educators to work taking into
consideration the students’ needs but the knowledge of sociotypes in the author’s opinion
would facilitate this task.

The third subchapter ,,Evaluation of transformation of students’ knowledge into
independent activity in the personnel management course” analyses the results of the 6™
research stage. The performance of each task of the student’s independent activity of applying
socionics theory in practice was assessed by the author on a semantically graduated scale of 3
ranks that was recoded numerically: corresponds to task requirements [2]; partly corresponds
[1]; does not correspond [0].

On the whole tourism students showed a better result in all tasks than business
administration students comparing a particular independent task. As indicated by the
statistical processing of data tourism bachelor students and postgraduate students were able to
determine the sociotype and analyse the intertype relations at the same level. Postgraduate
students were able to put forward better recommendations for the improvement of the
microclimate because they had more opportunity to discuss the results and consult as the
group was smaller. The ability to orient oneself in the individual’s specific characteristics is
professionally significant as after graduating the professional bachelor study programme in
tourism and hospitality management each and every graduate has the right to work as a
manager of a tourism and hospitality enterprise. The development of human resources in
tourism plays a significant role in the improvement of tourism business and consequently if
the new specialist has mastered the skills to determine the sociotype of subordinates and
colleagues then it is possible that he can successfully resolve personnel management issues,
motivate employees, recruit people in accordance to the profile requirement, assist the
adaptation of new employees, plan and implement personnel training and promote teamwork.

The business administration students had a bigger percentage of sensory logical
sociotype than the tourism students. The author’s research results also indirectly confirm the
fact as the assessment of individual tasks of business administration students were lower than
for tourism students. This result is consistent as indicated in the literature — the object of
interest of sensory logic sociotypes are not interpersonal relationships and moreover the
educator is sensory ethical whose teaching style more corresponds to the cognitive style of
tourism student groups. Summing up it could be concluded sensory ethical students have
higher study results than sensory logic groups when working in cooperation with a sensory
ethical educator.

On the whole the students’ opinions on the forecasting capability of socionics are
positive: Completing the test I admit that I was a little sceptic about it whether it is possible to
theoretically group people by psychological types. Therefore to gain a better understanding
on these issues I went to the library to study various books on the subject and complete more
tests...Honestly speaking, I have never in my life read such a complete precise description of
myself — even such features that I do not like in myself and that I am not ready to admit. On
the whole evaluating the sociotype description I can agree to 95% of the results. With the help
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of socionics I was able to see deeper into myself than I hoped.” (M.S., head of an accounting
firm — sociotype ISTJ). ,,I am doing such a self description for the first time in my life. It
makes me think about who I really am something that I do not think about everyday” (A.S.,
student — sociotype ESTP). ,,I completed the test on a Sunday morning when the rest of the
family was sleeping. I got acquainted with personality description of ESTJ type and came to
the conclusion: ,, I am exactly as the test revealed. Really?” I sat at the table with a cup of
coffee and listed my relationships with my surroundings in various situations, attitude
towards things etc. on a sheet of paper. I again came to the conclusion — yes I am such a
person. I had not paid a lot of attention to taking such test till now. Usually I ignored them. If
1 did any I did it superficially. Now I have understood that I shouldn’t do that always. Thanks
for the opportunity to discover my strengths and weaknesses and think about them” (Z.A.,
head of a structural unit in the field of economics— sociotype ESTJ).

Both tourism as well as business administration students who had the interest and
patience to complete the task till the end were satisfied as shown by their evaluation of
socionics, e.g.: The task carried out gave me an insight in a fields that I do not pay enough
attention to in my everyday life. I think such analysis of a team is valuable as it promotes the
improvement of the psychological climate.

Analysing their correspondence to sociotype descriptions, students had the opportunity
to enhance their self-evaluation skills, get to know oneself closer and evaluate the capabilities
and desires. The correct determination of one’s personality gives individuals the key to
understand their potential and based on that forecast their career. After the introduction to
socionics and performance of the home task students were asked to evaluate the usefulness of
socionics.

Students mentioned several factors positively influencing the quality of
interrelationship in relation to the newly acquired socionics knowledge. For example: 58% of
tourism students indicated that they better understand the consequences of their actions, 37%
- they developed skills of analysing their microclimate at work; 32% - they understand better
the internal motivation of others; 30% - discovered new positive features in colleagues; 30% -
they better understood their own motivation. Business administration students have indicated
such benefits as: they developed better skills of analysing their microclimate at work - 41%;
they better understand the consequences of their actions — 34%; they understand better the
internal motivation of others —27%.

Other benefits that students indicated were: I became more sensitive. More confident
in saying what I think. Things which were not so clear before were better understood. I began
to accept myself as I am. I became more tolerant towards others. Became more confident. 1
became more self confident. I get on better with my roommates etc.

On the whole it could be said that socionics provides significant knowledge and skills
for the mastering of profession standards of manager: understanding one’s own strengths and
weaknesses, building interpersonal relationship, team building and work organisation, and
thereby raising one’s personality and developing professional competences as a whole.

Based on the analysis of bachelor’s and master’s theses compiled under her
supervision the author worked out the conceptual model of possibilities of socionics theory in
personnel management (refer fig.10.), as research carried out on personnel management
processes indicates the efficiency of using socionic concepts in planning the work resources,
personnel recruitment, adaptation and development, development of motivation system,
improvement of social psychological climate, work with management of personnel reserves
and personnel rotation.
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Figure 10. Conceptual model of possibilities of socionics theory in personnel
management

If socionics can be used for enhancement of personnel management in different
organisations, it could also definitely assist in improving the quality of interrelationship in
education institutions and therefore socionics could be used for the optimisation of the
business management programme.

Socionics can be a significant instrument in the development of humanism in
managers of education institutions, educators and other professional representatives who have
to or will have to work with people. Each individual has his own individual personality
sociotype that is expressed in his behaviour, attitude and forms his opinion and reaction in the
surroundings. Therefore the task of education is to try and ascertain the basic features to
choose the corresponding education management strategy. Education quality can be evaluated
if we realise what we would like to transfer from the present and give to the next generation.
It is important for education service providers to understand to how qualitatively it is being
carried out and to what extent the education system desires to preserve and develop the
spiritual world. The educator provides the student in the classroom only a small touch of the
transcendental. Therefore the education quality cannot be evaluated by long term criteria; it
should be evaluated relevant to development and change processes in the society, economy,
culture and science. Education quality can be defined by quantitative and qualitative student
achievements that indicate the conformity of goals set and results to the requirements of time.
It could be so described: personal and professional competence, value system, life stance,
learning competence, behavioural culture, depth of interest etc.

CONCLUSIONS AND RECOMMENDATIONS

The author based on the research carried out during the compilation of the doctoral
thesis concludes:

Socionics and type theory the modern day variants of C.G.Jung’s psychological type
theory that is not so well known in Latvia is widely used worldwide for the understanding and
improvement of interrelationships. Socionics and type theory have a common base, different
expansions and a common final result — 16 sociotype classifications and its descriptions.

1. Socionics according to the author is a theory of individual sociotypes, their
interrelationship and management of human development potential, where the
sociotype — natural set of psychic features of an individual that determines how the
individual gains energy, perceives information, makes decisions and structures his
own life.

2. The quality of education is influenced by academic management that involves
management of the education process on the whole: student enrolment and support
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activities, development of study content and programmes, pedagogical process incl.
research, learning and upbringing.

The “subject-subject” relationship is important in the management of education
processes and hence it is important to obtain the information on the sociotype and its
interrelationship features using sociotype determination methods based on the
socionics theory.

The sociotypes of the parties interacting affect the interrelationship of the educator and
student in the education process:

4.1. the level of satisfaction of different sociotype group students regarding academic
achievement of their cognitive needs with certain sociotype of educator is different;
4.2. marks are lower for the sociotype of students who are a minority;

4.3. the perception of knowledge and its transformation into independent work of
different sociotype students differs in relation to cooperation with certain sociotype
educators;

4.4. the level of comfort of a certain type of educator in interaction with student
groups of a differing sociotype structure is different.

Complementing the personnel management course content with socionics provides
students the opportunity to use the powerful tool for self cognition, understanding
others and developing their professionalism:

5.1. the students involved in the research positively evaluated the efficiency of use of
socionic concepts in understanding themselves, understanding and building
interrelationships in a team, education institution and families;

5.2. research carried out during compilation of bachelor’s and master’s theses confirm
the possibility of use of socionics in solving professional issues concerning personnel
management in organisations in various fields.

The research justifies the socionic concepts on professional orientation of sociotypes:
the majority of tourism subject educators and tourism students are of social group
sociotype orientated towards providing service and assistance to other individuals.
Educators on the whole and education management students on the other hand are
basically of humanitarian group sociotype orientated towards human potential and its
capabilities.

In step with the changes in the management of education processes, socionics expands
the information provision regarding education content, technologies, choice and
application of methods, determination of appropriateness of students’ professional
choice, consulting applicants in the choice of study fields, student career consultations
and optimisation of interpersonal interaction.

It can be seen from the conclusions that the hypothesis proposed in the doctoral thesis

was proved.

Recommendations for education development policy regarding achievement of goals:

1.

The education basic guidelines 2007- 2013 for Latvia should be implemented in the
study process:

1.1. developing deeper mutual understanding and cooperation among stakeholders;

1.2. ensuring systemisation of the education by achieving research goals;

1.3. promoting sustainable education development capacity;

1.4. ensuring coordination between various education forms and levels;

1.5. observing the multidimensional principles in education taking into account the
cognitive needs of sociotypes.

Educators should consider the students’ learning needs relevant to the perception of
information as introverts or extraverts (refer 1.4., 39. p.) — knowledge on sociotype
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features must be used to have a right balance between group work and individual tasks
(extraverted/introverted), practical work and conceptual ideas (sensory/intuitive),
competitive and human communication (logical/ethical), planned and flexible
activities (rational/irrational).

3. Integration of knowledge at the subject level should be furthered in study
programmes, systemisation of knowledge should be developed, preventing
overlapping of issues at the interdisciplinary level and revealing the correlation of
different subjects. Socionics theory should be integrated in the study content as an
optional subject or should be included in the personnel management study course
programme for management students ensuring it is taught at such a level that students
could learn and apply this tool for self-evaluation, understanding one’s potential and
understanding others.

4. Tt is recommended to use socionics in the education of pedagogues and their
professional development for enhancing their teaching, learning to teach and career
education implementation technology.

5. Managers of different levels at education institutions:

5.1. have to understand their own and the educators’ sociotype features as the
microclimate in education institutions can be improved using educator motivating
factors which could have an influence of the educator student interrelationship and
academic achievements;

5.2. use the possibilities offered by socionics for improving problem solving in the
organisation and enhancing personnel management (refer. 3.21. 151.p.).

6. Developers of study content and methodology should research the sociotype structure
of the students in the relevant fields of study to determine their cognitive profile and
thereby work out recommendations for the study content and teaching methods.

7. Institutes dealing with career consultations, professional orientation, development of
professiograms have to use socionics as one of the tools in their work promoting the
motivated and conscious further education of the youth and their career growth.

8. The Ministry for Education and Science while promoting the participation of
nongovernmental organisation in the development of education should cooperate with
socionics association and support the socionics research and its popularisation among
the Latvian public.

The research and study in the doctoral thesis was tested:
e During the study process at the School of Business Administration Turiba in the study
courses “Personnel Management” and “Management”,
e 9 science articles and 7 popular science publications,
e 9 scientific conferences and one tourism professional conference.
e Teaching aid was compiled — book ,, Basics of personnel management and socionics”
manuscript that has been submitted for publishing.

Scientific publications:

1. Zilite L. Socionika tiarisma izglitiba. / VIII International scientific conference ,,Jauni
tarisma produkti regionu attistibai” proceedings. CD. ISBN 978-9984-766-93-5. Riga,
BAT, 2007.

2. Zilite L. Socionics in the Education of Managers./ Proceedings. 9th International
Scientific Conference ‘“Management Horizons: visions and challenges”. Kaunas,
Lithuania, 27 — 28 September 2007., p.485. — 501. Article in EBSCQO database:
http://web.ebscohost.com/bsi/pdf?vid=12 &hid=9&sid=893c2c0c-30dd-4841-a953-
1b8377e760f4%40sessionmgrd

3. Zilite L. Toward a Typology of Learning Styles Among Tourism Students”. Book:
Research, Planning and Policy: Emerging Trends in Baltic and Nordic Lifelong Learning.
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Editors: Ilsley P., Karing J., Kerulis M. Published co-operation with University of
Tampere, University of Tartu and Tallinn University, 2008. — (263 p.) -233. — 245.p.

Zilite L. Akademiska personala un studentu sociotipu salidzinagjums./BAT 1X
International scientific conference ,,Darba tirgus socialie un ekonomiskie izaicinajumi”
proceedings. CD. ISBN 978-9984-828-06-0. Riga, BAT, 2008.

Zilite L. Akadémiska personala darba pievilcibas faktori. /Proceedings ,New
Dimensions in the Development of Society 2008”. LLU SZF, 2008.(388 p.)- 294. — 301.
p.

Zilite L. Studentu sociotipi tarisma un izglitibas vadibas studiju programmdas |/
University of Latvia articles. Izglitibas vadiba. 749. s€jums. 2009. — (168 p.)145. — 153. p.
Zilite L. Studentu izzinas vajadzibu socioniskais izvertéjums mdcibu procesa
diferencésanai.// Daugavpils Universitates 50. international scientific conference
proceedings. Daugavpils Universitates akademiskais apgads ,,Saule”, 2009. - 355.— 362. p.
Zilite L. Mijattiecibu veidoSana izglitibas iestade: pasaules pieredze. /| submitted for
publication Liepajas Universitates SVK12. International scientific conference ,,Sabiedriba
un kultiira: Citadiba un mazakuma intereses” proceedings. 2009.

Zilite L. Komunikacijas pilnveides aspekti izglitibas iestade./Biznesa augstskolas Turiba
conference proceedings. CD ISSN 1691 — 6069. BAT, 2010.

Other publications connected with the topic: 7 articles in a journal for office managers

and secretaries ,,Office manager” (publisher SIA “Latvijas Uznémgjdarbibas un menedZmenta
akadémija”) No.36. January 2008- No. 42 . August 2008.

The articles and papers were presented and discussed among professional in the

following scientific conferences:

1.

10.

Estonia, Tallinas Universitate 13 — 14. 03.2007. Theme: ,Possibilities of the use of
Socionics on Investigation of Students of Tourism: Implications for Academic
Management”.

Latvia, Riga. Biznesa augstskola Turiba 01. 06. 2007. Theme: ,,Socionika tiirisma
izglitiba”.

Lietuva, Kauna Vytauto Didziojo universitate 27.-28. 09. 2007. Theme: ,,Socionics in the
Education of Managers”.

Latvija, Riga. Latvijas Universitate Izglitibas vadibas sekcija. 04.02. 2008.

Theme: ,, Studentu sociotipi izglitibas vadibas un tlrisma studiju programmas”.

Latvija, Daugavpils Universitate. 15. - 17. 05. 2008. Theme: ,,Studentu izzinas vajadzibu
socioniskais izvert€§jums macibu procesa diferencéSanai”.

Latvija, Riga. Biznesa augstskola Turiba. 30.05. 2008. Theme: ,,Akademiska personala un
studentu sociotipu salidzinajums”.

Latvija, Jelgava. Latvijas Lauksaimniecibas Universitate 25. — 26. 09. 2008. Theme:
,,Akademiska personala darba pievilcibas faktori”.

Latvija, Liepajas Universitate. 23. — 24.04.2009. Theme: ,Mijattiecibu veidoSana
izglitibas iestade: pasaules pieredze”.

Latvija, Riga. Biznesa augstskola Turiba. 26.03.2010. Theme: ,,Komunikacijas pilnveides
aspekti izglitibas iestade”

The author has also presented on possibilities of socionics in human potential
management at:
e Latvian Pharmacology seminar. 07.04.2006.
¢ International hotel industry conference for tourism professional ,,Viesnicu un
restoranu industrija pieaugosas konkurences apstaklos”. Paper Theme:
»Socionika un tas izmantoSana personalvadiba konkurences apstaklos”. Riga,
,,Hotel de Rome”, 30.10.2008.

71



The author has acquainted Latvian readers with the possibility of socionics in the
enhancement of managerial functions and personnel management in 7 articles in a journal
for office managers and secretaries ,Office manager” (Publisher SIA ,Latvijas
Uzpémgjdarbibas un menedzZmenta akadémija*):

1. Zilite L. Ka izprast savu vaditaju?! //Office Manager.. Janvaris, 2008. (No. 36.) 20. — 23.
Ipp.

2. Zilite L. Ka izprast savu vaditaju?! /Office Manager. Februaris, 2008. (No. 37.) 20. — 23.
Ipp.

3. Zilite L. Kadi ir mani lémumi — socionika vaditajam. /Office Manager. Marts, 2008. (Nr.
38.) 32. - 37. Ipp.

4. Zilite L. Socialas tehnologijas par cilvéku ricibas stimuliem.// Office Manager. Aprilis,
2008. Nr. 39. 32. — 35. Ipp.

5. Zilite L. Izproti sevi un savu kol&gi — sociotipu raksturojumi. //Office Manager. Maijs,
2008. Nr. 40. 32. - 35. Ipp.

6. Zilite L. Amata prasibu profils un socionika. //Office Manager. Jiilijs/augusts, 2008j. (Nr.
42.)70.-71. Ipp.

7. Zilite L. Ar ko rékinaties, ja stradajat ar Napoleonu? Sociotipu lieti§ko Tpasibu raksturojums. //

Office Manager. Jiinijs, 2008. Nr. 41. 32. — 39. Ipp.
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Abbreviations used
MBTI- Myers Briggs Type Indicator

E - extravert
I - introvert
S- sensory
N- intuitive
F - ethical

T —logical
J - rational
P - irrational

Sociotype code — full name in type theory — social role

ENTP -Extraverted Intuition with Introverted Thinking - Innovator
ISFP — Introverted Feeling with Extraverted Sensing - Mediator
ESF]J - Extraverted Feeling with Introverted Sensing - Enthusiast
INT]J - Introverted Intuition with Extraverted Thinking - Analyst
ENF]J - Extraverted Feeling with Introverted Intuition - Teacher
ISTJ - Introverted Sensing with Extraverted Thinking - Inspector
ESTP - Extraverted Sensing With Introverted Thinking - Marshal
INFP - Introverted Feeling with Extraverted Intuition - Lyricist
ESFP - Extraverted Sensing with Introverted Feeling - Politician
INTP - Introverted Thinking with Extraverted Intuition - Critic
ENT]J - Extraverted Thinking with Introverted Intuition - Enterpriser
ISFJ - Introverted Sensing with Extraverted Feeling - Manager
ESTJ - Extraverted Thinking with Introverted Sensing - Administrator
INFJ - Introverted Intuition with Extraverted Feeling - Humanist
ENFP - Extraverted Intuition with Introverted Feeling - Advisor
ISTP - Introverted Thinking with Extraverted Sensing - Craftsman

ST — sensory and logic- pragmatic oriented sociotype
SF — sensory and ethical - social oriented sociotype
NF - intuitive and ethical - humanitarian oriented
NT - intuitive and logic- research oriented sociotype

IS - introverted sensory sociotype
IN — introverted intuitive sociotype
ES - extraverted sensory sociotype
EN - extraverted intuitive sociotype

TJ — logical rational sociotype

TP — logical irrational sociotype

FP — ethical irrational sociotype

FJ - ethical rational sociotype

ISJ - introverted sensory rational sociotype
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